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ABSTRACT

Malia Anjani, Ritonga. 1602050004. Cognitive Domains on Speaking
Activities in English Textbook for Junior High School Grade VII. Skripsi.
English Education Department, Faculty of Teacher Training and Education,
University of Muhammadiyah Sumatera Utara. Medan. 2020.

This research deals with the cognitive domains on speaking activities in English
textbook of Junior High School grade VII. It was intended to investigate the
categories and processes of cognitive domains applied on speaking activity in the
English textbook. The method used in this study was descriptive qualitative
method. The data were gained from speaking activities written in the English
textbook entitled “When English Rings a Bell” published by Pusat Kurikulum dan
Perbukuan, Balitbang, Kemdikbud. There were 48 data of speaking activities
taken from the English textbook. The data collected were analyzed based on Miles
and Hubermann analysis model, including data reduction, data display, and
conclusion. The research findings from the analysis showed that there were only
four categories of cognitive domains realized in the English textbook for seventh
grade of Junior High School, namely; Remembering, Understanding, Applying,
and Creating while the two others (Analyzing and Evaluating) disappeared. It was
also found that there were only three kinds of speaking activities in the English
textbook realized; Information-gap Activities, Simulations, and Project-based
Activities. Meanwhile, Communication Game was any process of speaking
activity was not realized. So, it was concluded that not all categories of cognitive
domains were found on speaking activities in the English textbook and those were
not realized into the whole processes of speaking activity. Thus, the English
textbook for seventh-grade Junior High School entitled “When English Rings a
Bell” was not good enough in terms of cognitive domain distributions and
speaking activities variations. In addition, although the textbook did not include
all cognitive domains, it was still categorized as high order thinking skill-textbook
criteria because creating as one level of cognitive represent the criteria.

Keywords: cognitive domains, speaking activities, English textbook, junior high
school
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CHAPTER |

INTRODUCTION

A. Background of the Study

One of the four skills students must be mastered in learning English was
spoken skill. It was one way to interact and communicate with others. By
speaking, people can convey information, share thoughts, ideas, and feelings
about something verbally. Then, in English learning speaking skills where every
important to teach because it was considered that speaking was one of the
branches in language skill functions as a communication tool in conveying
something to people. Rifa’at (2018) argues that of all four complex skKills
(listening, reading, speaking, writing), speaking seems to be the most important
because people who know the languages were referred to as speakers of that
language, as if speaking included all other skills of the language. Therefore, Torky
(2006) explained that speaking represents an interactive process that involves
producing and processing or receiving information to serve both instructional and
transactional. As an instructor and transactional communication, speaking always
deals with questions and every question needs an answer. The answer to that
question will give information or things that were unknown become known.

Speaking activities for seventh grades was expected to be a reference for
students to work on assignments given by the teacher from the textbook or
directly. From these speaking activities, students can improve their understanding

of adjusting the answers that have been submitted. Then, speaking activities were



also very important and useful in learning English by considering those that can
help students improve their ability to speak well and convey thoughts effectively.
To expedite that, the textbooks must have good activities that would guide
students in working on activities to speak with critical thinking and interact with
the text widely. As stated by Day and Jeong-Suk (2005) that well-designed
questions help students interact with texts, create and construct meanings, and
begin to think critically and intelligently. Therefore, English textbooks must have
a good level of activities as proposed in a revised Bloom's taxonomy by Anderson
and Krathwohl (2001). By which, students enable to think critically; it was not
just limited in remembering, understanding, applying, but it must be at a higher
level such as analyzing, evaluating, and creating.

There were various types of activities found in the students’ English
textbook for seventh grade, such as information-gap activities, communication
games, simulations, and project-based activities. Furthermore, the speaking
activities embedded in the textbook were important to build students' ability to
think deeply. Hence, to build students’ speaking abilities, teachers must provide
the various speaking assignments to students. The variations should involve the
higher levels of thinking as proposed by Anderson and krathwohl (2001)

In reality, the students have problems to answer the activities clearly,
especially project-based activities. The difficult to answer the activities were
affected by the existence of textbook they use. The textbook as one of teaching
references they frequently deal with less of providing the activities with higher

cognitive domain. So, they were accustomed to processing their mind in the lower



level. This case was experienced directly by the researcher when doing actual
teaching practice. However, project-based activities may indicate the higher level
of speaking activities that demand the students’ ability to think critically. This
research was also supported by the research done by Sanggenafa (2016) that
investigated cognitive domains on speaking questions in the English textbook.
Their research finding shows that among five categories of cognitive domains
found in the questions about speaking skill in the textbook, remembering was the
dominant category. Thus, the textbook they investigated belongs to lower-order
thinking.

In reference to the above explanation, the researcher was interested in
performing a research about speaking activities with the title ‘Cognitive Domains

on Speaking Activities in English Textbook for Junior High School Grade VII.’

B. Focus of the Study
This research was focused on the cognitive domains contained in revised
Bloom's taxonomy. It concerned on the analysis of cognitive domains on speaking

activities in an English textbook for Junior High School Grade VII.

C. Formulation of the Problem
Referring to the focus of the study above, the research problems were
formulated as follows:
1. What categories of cognitive domain were found on speaking activities in
English textbook for Junior High School Grade V11?

2. How such speaking activities were realized in English textbook?



D. Objective of the Study
In line with the research problems above, the objectives were formulated
below:
1. To find out the categories of cognitive domain found on speaking activites in
English textbook for Junior High School Grade VI1I.

2. To describe the realizations of speaking activities in English textbook.

E. Significance of the Study
The results of this research were expected to give some theoretical and
practical advantages as elaborated as the followings:

1. Theoretically, this research contributed to widen the insight about speaking
materials analysis included in the textbook. It was to check the existence of
speaking activities in the aspect of the cognitive domain.

2. Practically, the results of this study were beneficial for those in the followings:
a. For schools, this research was expected to make schools more selective in

providing textbooks for students.

b. For English teachers, this research was beneficial in choosing the textbooks
which were compatible with cognitive domain the students must achieve.

c. For the English textbook writers, the results of the study reminded them to
be more aware and careful in designing English textbooks by considering
the completeness of competences must be included.

d. For other researchers, it would give an inspiration and motivation for them

to do the next deeper analysis of English textbooks.
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REVIEW OF LITERATURE

A. Theoretical Framework
2.1 Cognitive Domains

One of domain in learning objectives that must be covered is a cognitive
domain that emphasizes intellectual aspects, such as knowledge, understanding,
and other thinking skills. According to Anderson and Krathwohl (2001), there
were attempts to separate and categorize the varied domains of human learning
such as, cognitive (knowing), affective (feelings) and psychomotor (doing). The
result gave efforts yielded several taxonomies for every area. The word of
taxonomy was just a word used to categorize the cognitive domains in the theory.
They add that the aforementioned taxonomies deal with the varied aspects of
human learning and were arranged hierarchically, proceeding from the simplest
functions to those that are more complex.

Cognitive Domains related to the learner’s thinking. It is goal emphasizes
remembering or reproducing something which has been learned. Cognitive
objectives vary from simple recall of material learned to highly original and
creative ways of combining and synthesizing new ideas and materials. Winecoff
(1998), states that the cognitive domain has six levels or categories around which
learning outcomes and objectives can be developed. The levels proceed from the
lower —basic knowledge (recall of facts, events, term) to the highest —evaluation

(informed judgment). And, Anderson (2001) revises the cognitive domain in the



learning taxonomy and made some changes. The most prominent changes are: 1)
the names in the six categories from noun to verb forms, and 2) slightly
rearranging them. The revised cognitive domains are remembering,
understanding, applying, analyzing, evaluating, and creating.

Based on the theories above, it was concluded that the cognitive domain
refers to the study about students’ critical thinking. Which the knowledge
becomes one of the important aspects of increasing students' critical thinking in
the learning process. From the knowledge possessed by students, they will be able

to understand the subject matter well.

2.1.1 Cognitive Domains in Bloom's Taxonomy

The cognitive domain in the original defined for each of the six major
categories in the cognitive domain. It involves the development of our mental
skills and the acquisition of knowledge. Bloom's Taxonomy classifies behavior
into six categories, from simple (knowing) to more complex (evaluating). The
cognitive domain consists of (successive from the simplest to the most complex).
Bloom (1956) classify that the six categories under this domain are: (a)
Knowledge, (b) Comprehension, (c) Application, (d) Analysis, (e) Synthesis, and

(f) Evaluation.

a. Knowledge
It is the ability to recall data and/or information. Contains the ability to
recognize and remember facts without necessarily understanding, collect, define,

find, identify, memorize, list, name, order, outline, repeat, show and state ideas.



b. Comprehension

This category means understanding the essence of something; a form of
understanding or understanding that causes someone to know what is being
communicated, and can use the material or ideas that are being communicated

without having to link it with other materials.

c. Application
The third level of Bloom’s cognitive domain is Application. It is the
ability to apply ideas, procedures, methods, formulas, theories, principles in

various situations.

d. Analysis

This level of cognitive is defined as the ability of the breakdown or
separation of a communication into its constituent elements, so that the idea
(understanding, concept) is relatively clearer and / or the relationship between

ideas is more explicit.

e. Synthesis

Synthesis is the ability to integrate different elements or concepts in order
to form a sound pattern or structure so a new meaning can be established. This
may involve the production of a unique communication, a plan of operations or a
set of abstract relations. Learning outcomes in this area stress creative behaviors,

with major emphasis on the formulation of new patterns or structures.



f. Evaluation

Evaluation is determining the value of material and methods for a
particular purpose. Evaluation is concerned with determining quantitatively or
qualitatively about the value of material or method for a purpose by meeting
certain benchmarks. Learning outcomes in this area are higher in the cognitive
hierarchy because they contain elements of all the other categories, plus conscious
value judgements based on clearly defined criteria. Bloom's taxonomy of
consecutive cognitive domains from the simplest to the most complex was

illustrated in Figure 2.1 below.

Evaluation

Synthesis
Analysis
Application

Comprehension

Knowledge

Figure 2.1 Original Version of Bloom’s Taxonomy

2.1.2 The Revised Bloom’s Taxonomy

The levels of Bloom's Taxonomy have been used for almost half a century
as a basis for setting educational goals, test preparation, and curriculum
throughout the world. This mindset makes it easy for teachers to understand,
organize, and implement educative goals. Based on that, Bloom's Taxonomy has
become something important and has a wide influence in a long time. But, in 2001

a book A Taxonomy for Learning, Teaching, and Assessment: A Revision of



Bloom's Taxonomy of Educational Objectives compiled by Lorin W. Anderson
and David R. Krathwohl. So, Bloom's cognitive taxonomy has been revised by
Anderson and Krathwohl (2001), namely: remembering, understanding, applying,
applying, analyzing, evaluating, and creating (creating) create). Those new terms

of the six categories are presented in the following figure.

1956 2001

Evaluati;><{:reate
Synthesis Evaluate

Knowledge 4 Remember

Figure 2.2 The New Version of Cognitive Domains

As Anderson and krathwohl (2001) described that the new terms are

explained in detail as follows:

a. Remembering
Remembering is an attempt to retrieve knowledge from memory or
memories that have been in the past, both those that have been acquired and those

that have long been obtained.
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b. Understanding

Understanding relates to building an understanding from various sources
such as messages, reading and communication. It also refers to classifying and
comparing activities. Classifying will arise when a student tries to recognize

knowledge that is a member of a particular knowledge category.

c. Applying

Applying is a continuous process, starting with students solving a problem
using known standards / standard procedures. This activity runs regularly so that
students are truly able to carry out this procedure easily, then continue with the
emergence of new problems that are foreign to students, so students are required
to be familiar with the problem and choose the right procedure to solve the

problem.

d. Analyzing

Analyzing is solving a problem by separating each part of the problem and
looking for the linkages of each part and finding out how these links can cause
problems. In simple, separates material or concepts into component parts so that
its organizational structure may be understood. Distinguishes between facts and

inferences.

e. Evaluating
Relating to the cognitive process of providing an assessment based on

criteria and standards that already exist. The criteria usually used are quality,
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effectiveness, efficiency, and consistency. These criteria or standards can also be

determined solely by students.

f.  Creating

This leads to the cognitive process of putting elements together to form a
coherent unity and directing students to produce a new product by organizing
several elements into different forms or patterns from before.

The two versions described above, the change between the original version
and the new version, were very complex. The original version was a noun whereas
in the new version, it becomes a verb. From both versions, the researcher
concluded that the involvement of the cognitive domain category was very
important for education because it can increase students' knowledge of learning.
So, the researcher applied the latest version of cognitive domain to conduct this

research.

2.2 Textbook

A textbook is a lesson book in a specific field of study, which is a standard
book written by the experts in that field, according to the instructional purpose,
completed by suitable teaching media which is easy to be understood by the users
in schools or colleges. According to Tarigan (1990), a textbook is a lesson book in
the specific field of study, which is a standard book written by the experts in that
field, according to the instructional purpose, completed by suitable teaching media
which is easy to be understood by the users in schools or college. He also adds

that the textbook is a learning medium that is used in schools and colleges to
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support a teaching program. Then, Sitepu (2012) points out that the textbook is all
book used in the teaching and learning process, including working books,
modules, and reference books. Additionally, a textbook is a learning tool that is
used in schools and colleges to support a teaching program.

In summary, the textbook was a manual of instruction or a standard book
in any branch of study, which was produced according to the demands of
educational institutions. To use a textbook systematically and flexibly, it was
important to understand how it was being put together and how it can be adapted
to meet the needs of the particular learners. The textbook provides a plan for
learning, a visible outline of what was to be learned in the classroom as a bank of
resource materials and ideas. What happened in the classroom fills out and

transforms the outline into a learning experience for students.

2.2.1 Kinds of Textbook
According to Tarigan (1990), there are three kinds of textbook, including:

(a) Single Textbook, (b) Bound Textbook, and (c) Series Textbook.

a. Single Textbook
Single textbook is a textbook that consists of one book. For example,

Ramlan, M. 1983. Sintaksis. Yogyakarta: CV Karyono.

b. Bound textbook
Bound textbook is a lesson book for a specific class or grade. For instance,
Depdikbud. 1981. Bahasa Indonesia I, Il, dan Ill. Jakarta: Proyek Pengadaan

Buku Pelajaran, Perpustakaan dan Keterampilan SLU.
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c. Series Textbook

Series textbook is bound lesson book includes several grades, such as from
Elementary School —Junior High School —Senior High School. The examples of
series book are (1) Kemendikbud, 2014, Bahasa Inggris, (for the Xl grade of
Senior High School), Jakarta: Kementrian Pendidikan Dan Kebudayaan, (2)
Kemendikbud, 2014, Bahasa Inggris, (for a VII grade of Junior High School),

Jakarta: Kementrian Pendidikan Dan Kebudayaan.

2.2.2 The Function of Textbook

The textbook is one of the important educational points used in schools
and colleges to support a teaching program. Sitepu (2012), states that the textbook
has functions for the student as a manual instructor in studying, and for teachers as
direction to teach a lesson. The student uses the textbook as the main source for
preparing the student as an individual or group before the teaching and learning
process in the class, interacting in the class teaching and learning process, doing
the assignments given by the teacher, preparing the student for the test or
formative and summative examination. While for the teachers the textbook used
as the source for making teaching design, preparing the other learning source,
developing contextual learning source, giving the assignments, arranging, and
evaluation materials.

According to Weddel (2009) textbook has many benefits. Namely: (a)
assuring a measure of structure, consistency, and logical progression in a class, (b)
minimizing preparation time for teachers, (c) allowing learners to review material

or preview other lessons, (d) meeting a learner’s needs or expectations of having
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something concrete to work from and take home for further study, (e) providing
novice teachers with guidance in course and activity design, and (f) providing

multiple resources: tapes, CDs, videos, self-study workbooks, etc.

2.2.3 Criteria of Textbook
The textbook is one of the important media of teaching and learning

activity in the classroom, so it must have a good quality. Jack C. Richard (2001)

determined that the standard of textbook in the purpose to complete the teaching

and learning objectives, it becomes the tool that makes the teaching and learning

process efficient and effective. Tarigan (1990) have made the way to arrange the

textbook in ten criteria, they are:

a. The textbook must be interesting and attractive to the learners. So, they will be
interested in using textbooks.

b. The textbook must be able to motivate the learners.

c. The contents of textbook must be illustrative.

d. The textbook should consider the linguistic aspect. So, it will be suitable with
the learner’s ability.

e. The contents of textbook must be related to the other branch of science.

f. The textbook must stimulate the personal activity of the learners.

g. The contents of textbook must be clearly written to avoid the children to be
confused in using a textbook.

h. The textbook must have the clear point of view because it will be the

learner’s point of view.
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I. The textbook must be able to give the balance and emphasis on the value
of the learners.

J-  The textbook must be able to respect the differences of the individual.

2.3 English Textbook

Textbooks play an important role in the teaching and learning process.
As one of the main instructional resources, the textbook has many advantages for
the teachers and students in the teaching and learning process. In this case,
Harmer (2007) states that the most important purpose of using textbooks is for
teachers to try to engage students with the content they will face. English textbook
also is a reference for foreign language learners in learning. It provides
instructions on what to learn and provide information in the form of knowledge.
And, Yulianti (2011) stated that a textbook is an instructional material that
consists of content and material of the subject that is well organized in written
form and has a great contribution in the teaching and learning process. It means,
the use of English textbooks provides a clear framework that the teacher and
students could know what they are going to do and review what they have learned
before. Then, Airasian and Russel (2008) explain that the instructional resources
available to teachers not only affect the nature of teaching but also the possible
learning outcomes. It is clearly said that, the textbook as one of the instructional
resources, could help the teachers to make the better outcomes in the teaching and
learning process. Additionally, Cunningsworth (1998) mentions that the textbook
has multiple roles in the English language teaching and can serve as: (a) a

resource for presentation material (spoken and written).,(b) a source for activities
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for learner practice and communicative interaction, (c) a reference source for
learners on grammar, vocabulary, pronunciation, etc., (d) a source of stimulation
and ideas for classroom language activities.,(e) a syllabus (where they reflect
learning objectives which have already been determined), (f) a resource for self-
directed learning or self-access work, and (g) a support for less experienced
teachers who have yet to gain in confidence.

In hence, the researcher inferred that the English textbook was one of the
instructional tools used in learning English, foreign language and as a reference in

the teaching and learning process and very useful for both students and teachers.

2.4 Textbook of “When English Rings a Bell”

English textbook is one of the tools in learning English lesson. The
textbook entitled “When English Rings a Bell” is student’s textbook in English
lessons for seventh-grade junior high school. In the textbook provides subject
matter material that is able to sharpen the brains of students. And, the use of the
textbook is to support the success of students in the learning process. Without this
textbook, students will not run a learning well. Then, English textbooks are
always a complement to the ongoing process of learning English. As Callahan
(1966) textbooks provide an available source of materials for teachers to doing the
real works for their students.

The textbook used in this study refers to the textbook whose title was
‘When English Rings a Bell’. It was published by the Ministry of Education and
culture Indonesia for Seventh Grades of Junior High School and was printed in

3,2016 revised edition. It consists of eleven chapters. In brief, the textbook of
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“When English Rings a Bell” is a textbook seventh grade student manual at a

junior high school level that provides subject matter according to its level.

2.5 Speaking

Speaking is a production of specific language by humans verbally in
which is aimed to communicate with each other in order to express ideas,
opinions, or feeling to get some purposes. According to Nunan (2003) states that
speaking is a productive skill which consists of systematic verbal utterances that
carry out a meaning. This means that speaking plays an important role in
communication. And, lrawati (2014) defines that speaking as an activity to
produce sayings in the form of words and sentences orally in order to
communicate with others. Then, Bahadorfar and Omidvar (2015) explain that
speaking skills can be categorized as good speaking skills when the listener can
understand the words produced by the speaker. Furthermore, Torky (2006)
describes that speaking is an interactive process of constructing meaning that
involves producing, receiving, and processing information. Additionally, speaking
is also defined as the ability to express something orally, coherently, fluently, and
appropriately in giving a meaningful context to serve both transactional and
instructional purposes using correct pronunciation, grammar, and vocabulary and
adopting the pragmatic and discourse rules of the spoke language.

In conclusion, speaking was a tool for communicating ideas that were
arranged and developed according to the needs of the listener. In speaking

activities not only sounds that can be heard verbally by the listener, but can also
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be seen from the listener's movements or the expression of the speaker that

supports the subject.

2.5.1 The Importance of Speaking Skill

Speaking skill is the most important skill in obtaining foreign or second
language learning. The importance of speaking in the language classroom is not
just as a communication skill, but also as a means of facilitating the acquisition of
the target language and the learning of academic content (Christine and Burns,
2012). This ability can’t be separated from everyday life, because with the ability
to speak can train themselves to be more confident in doing something.

In the present global world, speaking skill plays a vital role in getting
success in all fields. Speaking is part of language skill. Language is used as
equipment for communication. Because speaking is a branch of language skills as
a communication tool in conveying something to others. Good communication is
not possible for people without having skill in speaking. Therefore, It is why
speaking skills very important to learn. In line with this, Parupalli (2019) proposes
that those are some importance of being able to master the speaking ability as

shown in the following figure.

Figure 2.3 The Importance of Speaking Skill
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Based on the theories above, the researcher took the conclusion that
speaking was very important in various aspects, both in the world of education
and in everyday life. This ability makes it easy to convey the things the people

want to know.

2.5.2 The Advantages of Speaking Skills

Speaking as a communication tool used in conveying various things in life,
surely this ability has benefits. Because people who have these skills are certainly
proficient in speaking skills to become a knowledgeable communicator, the ability
to speak gives the speakers several distinct advantages. The main advantages of
speaking skills according to Parupalli (2019) mentions that are, to participate
actively in debates and group discussions, to develop critical thinking among the
learners, to pursue higher studies in foreign countries, to interact with people all
around the globe, to make living abroad simpler and easier, to get better
employment opportunities, to perform well in job interviews, to travel to a foreign
country, to communicate effectively with others, to boost up the speakers’ self-
confidence, to know the different culture of the world, and to acquire more
knowledge.

Since there were many advantages of speaking skills, the English teachers
should concentrate more on these skills and give the best priority to them as they
were very useful for the overall development of the English learner’s
performance. Thus, the teachers have to think of various techniques and
approaches of speaking skills to develop the learners’ oral communication which

was the most essential one in this contemporary world.
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2.6 Speaking Activities in English Textbook

Speaking activities are activities carried out by students to improve their
ability to speak English which is contained in textbooks. And, speaking activities
are means to help students in applying the new language. According to Bygate
(1987), there are four speaking activities in the classroom, namely information-

gap activities, communication games, simulation, and project-based activities.

a. Information-gap activities

In this activity, the students have to work in pairs. One student has some
information and the other partner does no have. The student who have information
will share the information to their partners. Therefore, they have to communicate
in order to get information. The examples of this activity are instructions,

descriptions, comparisons, and narration.

b. Communication games

A communication game is an activity in which the students do something
in dealing with the tasks.This activity should be done in a group or more than one
participant.For example, in “Describe and Draw” activities, there is one student

who describes a picture and the others draw it.

c. Simulations

This is an activity in which students may act as themselves or somebody
else. In simulation, the students are put into a situation and act out in that
situation. For instance, a simulated interview, the student can bring a recorder to

record the interview.
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d. Project-based activities

Based on this activity, the students have to think critically in order to
create a solution to the problem. The activities include structured or framed
question and answer exchanges based on the topic, oral interviewing and reporting
back to the group, and comparative discussion with a colleague

In conclusion, that the speaking activities contained in the textbook greatly
affect students in understanding the subject matter and help student to applying
new language, especially English. And the speaking activities listed in the

textbook were able to quantify the level of thinking among students.

B. Relevant Study

There were some relevant studies that relate to this research. Firstly, the
study conducted by Sanggenafa (2016) in the journal of English Department,
Faculty of Letters, Petra Cristian University, Surabaya, East Java. The research
entitles ‘Analyzed the cognitive domains found on speaking skill question used in
Interlanguage: English textbook for Third Grade Senior High School.” The theory
used to be from Anderson and Krathwohl (2001) to analyze the data. The
research finding shows that there were five of six categories of the cognitive
domains applied in the questions on speaking skills used in the textbook with the
dominant category was ‘remembering’. Then, the researcher concluded that the
questions on speaking skill in this textbook belong to lower order thinking skill.

The second related study was done by Amrina (2018). Her thesis entitles

‘An Analysis Of “Bahasa Inggris” Textbook Used In The Second Grade of Senior
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High School’. The research findings of her study produced some conclusions,
those were: (1) the English Textbook of “Bahasa Inggris” was compatible with
the curriculum 2013, as every single Kl and KD successfully implemented
in the textbook, (2) the materials provided in the textbook completely
developed, as all the suggested English language skills exercises of writing,
speaking, reading and listening materials in the curriculum 2013 are implemented,
and (3) the feasibility of content has mostly met the standard of an English
textbook in delivering curriculum 2013, using the basic frequency formula from
Sudjiono assessment score acquired with 80% in feasibility of content
fulfilled.

Thirdly, the study was performed by Fadillah (2018). Her thesis was
entitled ‘Content Analysis Of Cognitive And Psychomotoric Domains In English
Textbook ‘Pathway To English’ For Tenth Grade Of Senior High School’. She
analyzed the relevance of the materials with the core and basic competence in
2013 curriculum in term of cognitive domain and the relevance of the materials
with the core and basic competence in 2013 curriculum in term of psychomotor
domain. In her research, the finding indicates that there are more materials
relevant with the 2013 English Standard Competence than the materials which
not. Thus, it was concluded that the materials in this textbook are quite relevant
with 2013 curriculum, especially with the cognitive and the psychomotor aspects.

Related to the previous researches, it seems that the present study tended
to make the almost similar case but it was certainly still different. Similarly, the

three researchers above and the current researcher had the same focus, namely the
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English textbook analysis. Meanwhile, the difference was in term of the research
data source that the three previous studies took the textbooks of Senior High
School. But, in this study, the researcher analyzed the English textbook of Junior

High School.

C. Conceptual Framework.

In this conceptual framework, textbooks become one of the important
roles in learning English as a foreign language. Textbook also a reference for
teachers and students in the course of teaching and learning process. This textbook
has many benefits for students and teachers; one of them is as a tool to assess
students' ability to understand the lesson. Therefore, a good textbook must consist
of four skills, namely; reading, writing, speaking, and listening.

Speaking was one of the four basic language skills in learning English as
a foreign language. Learning English as a foreign language is diverse activity for
the most Indonesian understudies, since it can't be adapted normally as their first
language. Moreover, speaking ability was also very difficult for students because
they live in an environment that did not use English as their language. However,
in learning English, students would not be separated from speaking activities, the
speaker have to engage their higher other thinking skill. To assess students'
speaking abilities, a textbook usually contained speaking text and was followed by
several questions. The purpose of the questions contained in the textbook is to

evaluate the ability of students (cognitive) in answering questions.
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Revised Bloom’s Taxonomy was one of the best ways of evaluating the
students' abilities in the cognitive domain. Based on Revised Bloom’s taxonomy
version, in the cognitive domain, there were six categories of cognitive domains:
Remembering, Understanding, Applying, Analyzing, Evaluating, and Creating.

As a result, the researcher provided an analysis of cognitive domain in
English textbooks for class VII was important to point out that speaking activities
in the textbooks include the six cognitive domain revised Bloom’s Taxonomy.

After knowing the brief explanation made by the researcher above, the

conceptual framework of this study was described in detail in the following figure.
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Figure 2.1.4 Conceptual Framework
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CHAPTER 111

METHOD OF RESEARCH

A. Research Design

This research was performed by utilizing a descriptive qualitative
research with a content analysis plan. It had been elucidated descriptive
qualitative since this research managed the analysis of the textbook particularly as
archive books. As stated by Setiawati (2015), qualitative research is a research
which has a purpose to understand the phenomenon of what is happening to the
research subject. For instance behavior, perception, motivation, act, and etc.
Holistically, in a descriptive form of words and languages, in nature and specific
contexts using various natural methods. In hence, this research applied a
descriptive qualitative designed through content analysis since it was intended to
analyze any material that has been given or reported, composing efforts in the

English textbook.

B. Data and Source of Data

The data of this research were the cognitive domains on speaking
activities. Those were gotten from English textbook entitles “When English Rings
a Bell” published by Ministry of Education and Culture Indonesia for Seventh

Grade of Junior High School, in 2014 edition.
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C. Research Instrument

The instrument has an important function in the research to collect the data
needed. In the case of this study, the research instrument was carried out by the
researcher herself. In other words, the researcher was the key-instrument of this

research.

D. Technique of Data Collection
The data in this research were collected through documentary technique.
There were some steps attempted as follows:
1. Reading the textbook and identifying all speaking activities there.
2. After identifying the activities, the researcher marked them.

3. Classifying the marked data to be easier to do data analysis

E. Technique of Data Analysis
After collecting the data, the data were analyzed by using the model of
Miles & Hubermann (2004) that involves: (a) data reduction, (b) data display, and

(3) conclusion. Each step was explained briefly as follows:

1. Data Reduction

The first step of data analysis was data reduction. That was the process of
reducing the data that occurs repeatedly. Reducing data means summarizing,
choosing the main things, focusing on the important things, finding topics and
forms. At this stage, the researcher obtained data from English Textbook

involving more than one language skills. But, the researcher only focused on
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speaking skill, especially on speaking activities. So, the irrelevant data were

omitted and the useful ones were included.

2. Data Display

The second step of data analysis was data display. It was the process of
displaying data in tabular form and using check marks to analyze the data so that
it was easier to understand. In this study, researcher used tables and check marks

in displaying data which were most commonly used in qualitative research.

3. Conclusion

The last step of data analysis was making a conclusion. In this step, the
researcher began to see what data they were, to classify them into the same codes,
and to match them with the categories of data analysis. Then, she continued to
provide explanations and descriptions of the research data displayed. Finally, the

researcher got the research findings and lead to formulating the conclusions

F. Trustworthiness of the Study

This research required several ways to improve the validity of qualitative
research data so that it was able to be accounted for and verified. According to
Moleong (2005), in the qualitative study, there are 4 types of validity criteria,
namely: (1) credibility, (2) dependability, (3) conformability, and (4)

transferability.
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1. Credibility

The credibility of the data was intended to cause the data collected
according to the truth. There were several techniques to achieve credibility,
including triangulation, source, member checking, the extension of the
researcher's presence in the field, peer discussions, and checking for the adequacy
of references. Then, in this study, the researcher had done member check to
achieve credibility of this research. Member check was a strategy for the validity
of the result. It was achieved by doing affirmation and explanation of the research

data.

2. Dependability

This criterion was used to safeguard caution, especially if there was a
possibility of errors in the collection and interpretation of data. So, the data can be
accounted for scientifically. Errors were often carried out by humans themselves,
especially research due to limited experience, time, and knowledge. In this study,
researcher conducted a dependability test by conducting an audit of the entire
research process. It was also carried out by an independent auditor or supervisor

to audit the overall activities of researcher in conducting research.

3. Conformability
Testing conformability means testing the results of research, related to the
process carried out. If the research results were functioned to the research process

carried out, then the research meets the conformability standards. Therefore, the
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researcher conducted the conformability test together with the dependability test

by the supervisor.

4. Transferability

In this study, transferability was useful as an activity relating to the
transfer value that can still be applied / used in other situations. For researchers
the transfer value was very dependent on the user, so that when research can be
used in different contexts in different social situations, the transfer value can still
be justified. Then, to make other people can understand the results of this
qualitative research; the researcher was possible to apply the results of the
research. In compiling this study, the researcher gave a detailed, clear, systematic,
and trustworthy description. Thus, it was clear about the results of this study to

possibly apply elsewhere.



CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

A. Research Finding

In this chapter the researcher depicted the research findings as the
responses to the formulation of the problems expressed in the previous section.
Those problems were what the cognitive categories of speaking activities found in
English textbook and how such speaking activities were realized in English

textbook.

1. Category of Cognitive Domains

Looking at the research data found, the six categories of cognitive
domain proposed by Bloom’s (1956) and revised by Anderson and Kratwohl
(2001) were not realized on speaking activity in an English textbook ‘“When
English Rings a Bell” for seventh-grade of Junior High School. There were only
four categories realized, namely; Remembering, Understanding, Applying, and
Creating. Meanwhile, the two categories (Analyzing and Evaluating) were not
applied. Furthermore, the table below describes the occurrence and percentage of

each cognitive domain.
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Table 4.1

The Occurrence and Percentage of Cognitive Domain

No Categories of Cognitive Domain Occurrences | Percentages
1 | Remembering 10 21%
2 | Understanding 15 31%
3 | Applying 21 44%
4 | Analyzing 0 0%
5 | Evaluating 0 0%
6 | Creating 2 4%
Total 48 100%

As displayed in the table above, there were four categories of
cognitive domain realized on speaking activities in the English textbook
published by Pusat Kurikulum dan Perbukuan, Balitbang, Kemdikbud. The
most dominant category of cognitive domain appeared in English textbook was
Applying category at 21 occurrences with percentage at 44%. The second
category belonged to Understanding category at 15 occurrences (31%). Thirdly,
it was followed by remembering category with 10 occurrences and percentage
at 21%. Then, the next category included in the speaking activities was
Creating category with the occurrence appeared 2 times (4%). Lastly, the

category of Analyzing and Evaluating were not found in the speaking activities.

a. Remembering

Remembering category is the activity to locate knowledge in long-term
memory that is consistent with presenting the material. Suitable learning result
action words in this category include: define, describe, identify, know, label, list,
name, recall, state, select, ask, and match. This category was appropriated with the

data below.
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Data 1

Please ask your classmates about their feelings (SA.1.7a)

Referring to the data above, the speaking activity went to Remembering
Category. It was detected from the use of verb “Ask™. This verb was classified
into remembering category because it only claimed the activity to demand the
ability of students to ask other people. The verb “Ask” was included in the

remembering category as one of action words.

Data 2

What kind of greetings you should say? (SA.1.8)

Based on the Data 2, it additionally displayed that the speaking activity
was also incorporated into Remembering Category. It was clearly described from
the use of the word “What”. This word was restricted into remembering category
because in this context, the word “What” only needs the ability to recognize
something. Additionally, the question just needs the answers to give kind of

greetings.

b. Understanding

Understanding is constructs meaning from instructional messages,
including oral, written, and graphic communication. In understanding category,
there are some key verbs such as: explain, identify, translate, classify, paraphrase,

interpret, observe. This category was exacted with the data below.

Data 3

Observe the expression of greeting below (SA.1.1)
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The Data 3 was classified into Understanding Category. It was seen
from the use of verb “Observe”. This verb was classified into understanding
category because the verb “Observe” only claimed the ability to understand about
the expression. In this case, the activity needs the answer to observe about the

expression of greeting.

Data 4

Please tell the class about each picture (SA.1.4)

The example of speaking activity as presented in Data 4 was also
involved into Understanding Category. The activity asked students to tell what
happened to the picture; to tell the picture the students exactly understand what
the picture was shown. This was classified into understanding category because

the verb “Tell” only needs to explain to the class about each picture.

c. Applying

Applying is level to know when and how to use ideas, procedures,
method, formulas, principles, theories. There are some key verbs of this category:
execute, practice, compute, demonstrate, modify, discover, predict, show, solve,

implement. This theory was fitted to the data below.

Data 5
Please practice the greetings with people around you (SA.1.3)
The data above was involved into Applying category. It was seen from

the use of verb “Practice”. This verb was included into the applying category. In
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this activity, students were only appealed to practice the greetings with people

around.

Data 6

Use the model expression above (SA.16b)

Data 6 also indicated that the speaking activity was included to Applying
Category. It was seen from the use of word “Use”. This word was involved into
applying category because the instruction from word “Use” demanded to adjust
the model expression. At the point, the activity just asked students to use the

model expression.

d. Analyzing

Analyzing is breaking down complex information into simpler parts,
determining how the parts relate to one another and to an overall structure or
purpose through differentiating, organizing or implementing. Suitable learning
result action words in this category include: diagram, illustrate, outline, infer,
conclude, differentiate, attributes, compare, construct.

From what the researcher analyzed, no data were matched with the

category of analysis on speaking activity included in the English textbook. It was
proven that there was no speaking activity with any operational verb of analysis

category.

e. Evaluating
Evaluating is the value of proposed ideas, solution, and making judgments

based on criteria and standards. Making judgments based on previous levels of
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learning to compare a product of some kind against a designated standard.
Suitable learning result action words in this category include judge, appraise,
compare, contrast, criticize, justify, critique. Therefore, evaluating category was
not found in the speaking activity in the seventh grade since there was no

instruction of speaking activity dealt with evaluating category.

f. Creating

Creating is putting elements together to form a coherent or functional
whole; reorganizing elements into a new pattern or structure through planning
or producing. Suitable learning result action words in this category include:
create, compose, design, reorganize, formulate, write a new ending, and tell.

This category was relevant to the data below.

Data 7

Please make your own dialogue (SA.16a)

Based on the data 7, it displayed that the speaking activity was included
into Creating Category. It can be seen from the verb “Make”. This verb was
classified into creating category because it needs students’ creativity. In this case,

the activity asked the students to create their own dialogue.

Data 8

Please make a dialogue based on each picture below (SA.1.12)

The example of speaking activity as presented in Data 8 was also included
into Creating Category. It was classified into creating category because the verb

“Make” asked students to create a dialogue based on each picture. In this regard,
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the activity demanded the students to create their own dialogue by looking each

picture.

2. The Realization of Speaking Activity

In realization of speaking activity in English textbook, the four kinds of
realizations as proposed by Bygate (1987) were not realized completely in the
speaking activities of English textbook. There were only three types of speaking
activities found, namely Information-gap activities, Simulations, and Project-
based activities. Meanwhile, Communication Game was any kind of speaking

activity was absent in the seventh grade English textbook.

a. Information-gap Activities

Information-gap activities are the activities that require the students to
work in pairs. One student has some information and the other partner doesn’t
have. The student who has information will share the information to their partners.

This kind was referred to the data below.

Data 9

Practice spelling names as the model dialog below (SA.11.4)

Data 9 appointed that the speaking activity belonged to Information-gap
Activities because the activity demanded a work in pairs. Then, the answer of this

activity just needed to spell the students’ names one by one.

Data 10

Please ask your classmates about their feelings (SAI.7a)
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Data 10 also indicated that the speaking activity was involved into
Information-gap Activities because the activity was also done in pairs. The

activity required to describe the classmate feelings.

b. Simulations
This is an activity in which students may act as themselves or somebody
else. In simulation, the students are put into a situation and act out in that

situation. This kind was attributed to the data below.

Data 11

Let me introduce myself (SA.Il.1a)

From the Data 11, it displayed that the speaking activity belonged to
Simulation. It was seen from the word “introduce myself”. This word belongs to
their own actions because the activity needed an answer in an action of

introducing themselves.

c. Project-based Activities

Project-based activities are the activities that the students have to think
critically in order to create a solution to the problem. It includes structured or
framed question and answer exchanges based on the topic, oral interviewing and
reporting back to the group, and comparative discussion. This kind was supported

by following data.

Data 12

Use different names of the days (SA.111.1c)
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Based on the Data 12, it was shown that the speaking activity was
involved into Project-based Activities. It was proven from the use of the word
“different”. This word meant the students had to change the answers so those were
not same with the provided example. In this case, they thought critically to find

their own names of the days.

Data 13

Please make your own dialogue (SAI.6a)

The speaking activity from Data 13 also belonged to Project-based
Activities. It was indicated from the use of the word “make”. This word was
classified into project-based activities because the activity needed the answer to

think critically by creating the students’ own dialogue.

B. Discussion

Regarding the research findings, there were some points to discuss. The
first finding indicated that there were only four categories of cognitive domains
involved on speaking activities in the English textbook. The second research
finding revealed that not all the kinds of speaking activity realized in the English
textbook for speaking activities.

Based on first finding, the four categories that realized were
Remembering, Understanding, Applying, and Creating. While the two categories
of cognitive domains, namely Analyzing and Evaluating were not found in the
speaking activity. Therefore, it was said that the English textbook that published

by Pusat Kurikulum dan Perbukuan, Balitbang, Kemdikbud was not fully relevant
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with the theory presented by Revised Bloom’s Taxonomy because the categories
of cognitive domains were not fully found in the textbook. This finding was in
line with the research finding done by Sanggeanafa and Rini (2016). In their
research entitled “Cognitive Domain Found on Speaking Skill Questions Used in
English Language Textbook” tells about cognitive domain on speaking questions
in an English textbook entitled Interlanguage: English for Third Grade Senior
High School. Their finding showed that there were only five categories realized in
the textbook, namely; Remembering, Understanding, Analyzing, Evaluating, and
Creating while Applying was absent.

Referring to the second finding that there were three kinds of speaking
activities applied in the English textbook; Information-gap Activities, Simulation,
and Project-based Activities. Meanwhile, Communication Game as one kind of
speaking activities was not found. It was not fully relevant to the theory of Bygate
(1987), because there was any kind of speaking activity not realized in the English
textbook. This finding had nothing in common with this research finding of
others. Because as far as researcher had read and searched for other people's
research findings, the researcher had not found anything similar. So, this finding
was purged from the researcher’s own.

In brief, the researcher had been able to draw the conclusion that the
study was not entirely in accordance with the theory that had been used by the
researcher. And this research was also different from the results of other people's

research.



CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion
The research findings of the analysis in the previous chapter enabled the
researcher to draw some conclusions as follows:

1. The English Textbook for seventh-grade Junior High School entitled “When
English Rings a Bell” was not good enough in term of cognitive domain
distributions. In this case, not all cognitive domains included in revised Bloom
Taxonomy were realized in the English Textbook for seventh-grade Junior
High School entitled “When English Rings a Bell”, especially in the speaking
activities. There were only four categories of cognitive domains realized on
speaking activities, namely; remembering, understanding, applying, and
creating. Meanwhile, the two unrealized categories were analyzing and
evaluating.

2. Such English Textbook was not very good in term of speaking activities
variations. There were only three kinds of speaking activities applied in the
English textbook for seventh-grade of Junior High School, namely
Information-gap Activities, Simulations, and Project-based Activities while
another one which was not realized was Communication Game.

3. Although the textbook did not include all cognitive domains, it was still
categorized as high order thinking skill-textbook criteria because creating as

one level of cognitive represent the criteria.
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B. Suggestion
Referring to the conclusions above, the researcher offered some
suggestions listed below:

1. For the school; it was suggested to be more aware in providing or selecting the
textbook for students.

2. For the English teacher; this research result was helpful in determining the
textbooks which were compatible with the cognitive domains the students
must achieve.

3. For the book writer; to be more careful in designing English textbooks by
considering the completeness of competences must be included.

4. For the other researchers; this research gave an inspiration and motivation for

them to do the next deeper analysis of English textbooks.
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APPENDIX 1

Cognitive Domains on Speaking Activities in English Textbook

Chapter/
Topic

Activity
Number

Speaking
Activity

Cognitive Domains

C1

C2

C3

C4

C5

C6

Code

Please
practice the
greetings with
people around
you

SAI.2.C3

Please
practice with
your parents
the
expressions
below

SAIL3.C3

Please tell the
class about
each picture.

SAlL4.C2

Please
practice the
greetings with
people around
you

SAL5.C3

How Are
You?

a. Please
make
your own
dialogue

SAl.6a.C6

b. Use the
expression
s above.
For
example,
How are
you?, get
well soon,
and thanks
a lot.

SAIl.6b.C3

a. Please ask
your
classmates
about their
feelings.

SAl.7a.C1




b. And write
them
down here

SAL7b.C1

c. Use the
model
expression
above. For
example,
how are
you Beni?

SAlL.7¢.C3

Observe the
expression of
taking leave
below.

SAIL.8.C2

What kind of
greetings
should you
say?

SAL9.C1

10

Observe the
expressions of
thanking
below.

SAIL10.C1

11

Use the words
under the
picture to help
you.

SAIL11.C3

12

Please make a
dialogue

based on each
picture below!

SA.LlL12.C1

1.
It's Me

a. Letme
introduce
myself.

SA.ll.1a.C1

b. Use the
clues
below. For
example,
Hello, my
name is...

SA.11.1b.C3

a. Please
practice
with your
classmates

SA.11.2a.C3

b. Use the
expression
s below.

SA.11.2b.C3




For
example,
what is
your
name?

a. Please ask
your
classmates
about their
favorite
food

SA.1l.3a.C1

b. Use the
question
above.
What is
your
favorite
color?,
and what
is your
favorite
food?

SA.11.3b.C3

c. Complete
the table
below

SA.11.3c.C2

Work in pairs.
Practice
spelling
names as the
model dialog
below

SA.11.4.C3

a. Please ask
your
classmates
about their
names

SA.ll.5a.C1

b. And how
they spell
them.

SA.11.5b.C3

Please spell
your teachers'
names!

SA.11.6.C2

1.
It's My
Birthday

a. Observe
the
expression

SA.lll.1a.C2




Then take
turns with
your
friends
practising
the
expression
S

SA..111.1b.C3

Use
different
names of
the days.
For
example,
after
Sunday is
Monday.

SA.Il1.1c.C3

Practice
the
expression
s above .

SA.lll.2a.C3

Use
different
days.
Today is
sunday,
tomorrow
is
Tuesday,
and
yesterday
was
Sunday.

SA.111.2b.C3

Please tell the
class what
you learn each
day.

SA.1.3.C2

a.

Please tell
the class
about your
daily
activities.

SA.lll.4a.C2

Use the
guiding
questions
to help

SA.I11.4b.C3




you

Observe the
expressions
below.

SA.1.5.C2

a. Please
practice
saying the
expression
s above
with your
friends

SA.I11.6a.C3

b. Use
different
months.
For
example,
august is
after july.

SA.111.6b.C3

Please ask
your friends
abut their
birthday!

SALT7.C1

Complete the
short dialog
based on the
picture

SA.111.8.C2

V.
Love
People
Around
Me

Now tell
about Mr.
Yahya and
Mrs. Yoana
Pataya

SA.IV.1.C2

Tell about
your sister
and brother

SA.IV.2.C2

a. With
friends,
take
turns
talking
about your
family
members.

SA.IV.3a.C2

b. Referto
the
examples
below.

SA.IV.3b.C1




This is my
father.His
name is
Didi. He
is 45 years
old. He
likes
reading.

VIII.
She's so
Nice

Please ask
about your
classmates'
characteristic

SAVIILA.C]

Please
practice with
your friends
about the
expressions
below!

SA.VIILS.C3

IX.
My
Grand-
father
isa
Doctor

Please ask
your
classmates
about
traditional
food in each
restaurant

SA.IX.1.C1

a. Now,
please tell
about your
family.

SA.I1X.2a.C2

b. Use these
questions.
What is
he/she?, W
hat does
he/she
do?, and,
Where
does
he/she do
the
activity?

SA.1X.2b.C3




APPENDIX 2

MAJELIS FENDIDIEAN TINGCT
UNIVERSITAS MUHAMMADIYAH SUMATERA UTARA

— FARTLTAS KEGURUAN DAN ILMU PENDIDIEAN
UMEU J1. Eapten Muolthtar Basri No.3 Telp (0616612056 Aedan 20238

g e Wibsite Jiip: fwwe Siip umsu ac il E-mail: feip@amen ac id

Yth - Bapak Tou Eetoa & Sekretaris

Program Stmdi Pendidikan Bahasa Ingeres

FEIP UMSEU

Perihal - FERMOHONAN FERSETUJUAN JUDUL SERIFSL
Dienpan harmat, yang bertanda tanzan di bawah ini :

Hama : Malia Anjani Ritonza

HPM : 1602050004

ProgramSmdi - Pendidikan Bahasa Inpzmis

Eredit Komulatif - 135 SES PE=358

Persengjuan

Tudnl yang diajukan 0lgh Dekan
Falmltas

Prodi
l 1 fcognitive Domaims oo Speaking (uestions in English Textbook)
DF gs ffar Junior High School Grade VI

lAn Cnomatoposia Trapslation in A Turtle Tale : Sammy's|
|4 dvamhire Movie

arcasm and Iromy Speech Analysis of Sfand Up Comedy
itya Dika (SUCED)

Demikianlah permohonan im saya sampaikan untuk dapat pemeriksaan dan persehrjuan sera
pengesahan atas kesediaan BapakTha saya weapkan terima kasih

Medan 25 April 2020
Hommat Pemobon,
bt
Malia Anjard Ritonga
Diitnzat Rangkap 3
- Untuk DekanFakulfas
- Untuk Eetua/Sekretariz Prodi

- Unnik Mahasiswa yang bersangkutn




APPENDIX 3

(§ MAJFLIS PENDIDIKAN TINGGI
VY UNIVERSITAS MUHAMMADIVAH SUMATERA UTARA
U 5U FAKULTAS KEGURUAN DAN ILMU PENDIDIEAN

JL KaptenMukhtarBasri No.3 Telp.(061)6619056 Medan 20238
Website hitpowww  fkip umeg ac jd F-mail: fipfumen ac id

— ]

Feopada Vth:  BapakTha Estua & Seloetariz
Programm Stadi Pendidikan Bahasa Ingemis
FEIP UMSU

Denzzn hormat, vang bertands tangam di bawakh ini
Hanm - Malia Anjani Ritongs

HEM - 1602050004

ProgramSndi - Pendidikan Bahasa Inggris

di bawah ini denzan judul setagai beikt -

Cognitive Domaims on Speaking Cruestions in English Texthook for Tomor Hish School Grade
VI

Sekaligns saya mengnsulkan/memnjuk Bapak T sebagai : :

Dosen Pembimbing : Yenni Hasnah 5 Pd, 3 Hom X P‘l['

Sebagai Diosen Pembimbing proposalTisalah'makalab/skripsi saya

Dennkianlah permohonem ini saya sanpaikan untuk dapat pensunsan selanjuimya. Akhitiva stas
perhatisn dan kesedizan Bapak Thn saya neapkan terima kasih

Medan 25 April 2020
Homst Pemohon,
Gt
I'\_
Dnnat Rangkap 3
- Unmuk Dekam/Fakultas
- Unmuk Fema Sekretaris Prodi

- Untak Mahasiswa yang bersanskutan




APPENDIX 4

MATJELIS PENDIDIK AN TINGGI

UNIVERSITAS MUHAMMADIYAH SUMATERA UTARA

FAKULTAS KECURUAN DAN ILMU PENDIDIEAN
JL Kapten Mukhtar Basri No.3 Telp.(061) 6619056 Medan 20238
Website : flip umsu ac.id E-mail: fiapdimmmn ac id

¢ AT I UMSU-QVF2020

" Pemgesaan Proposal dan
S

Bismillahireal _—
Aszsalalanm’ alailum T Wh

Dekan Fakultss Eeguman dan Oom Pendidikan Unfversitss Mubsmmadiysh
Sumstera Utars menetspkan proposal skripsi dsn Digsen Pembimbing bag

mahasiswa yang terseburt di baah im
Nams . Mlalia Anjani Ritonga
NEM © 1802050004

Progam Smudi  © Pendidikan Bahssa Inzeris
Jodul Penelifian : Cosmifive Domsing on Speskme Cuestions in English
Textbook for Junior High School Grade VI

Pembimbing  : Yenni Hasnah S.Pd M Hum

dengzan ketentusn sehazal berdot -

1. Pemnlizsn berpedomsn kepada ketenman atsu bukn Penduan Penulzan Skripsi
yang telah ditetapkan oleh Dekan

2. Proposal Skripsi dimyatakan B4 TAL apabils tidsk selessi pada wakto yang telah
ditetapkan

3. Masa Dialnarza tanggan . 25 April 2021




APPENDIX 5

MAJELIS PENDIDIKAN TINGGI
UNIVERSITAS MUHAMMADIYAH SUMATERA UTARA
& ¥ FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN
UMSU JI. KaptenMukhtarBasri No.3 Tdp.(061)6619056 Medan 20238

St st Website :hitps/woaw. fkipumsieac. id E-mail: fkip@umsiacad

»

Nama = Malia Anjani Ritonga

NPM = 1602050004

Program Studi  : Pendidikan Babasa Inggris

Judal Skripsi : Cognitive Domains on Speaking Questions in English
Textbook for Junior High School Grade Vil

Tanggal Deskripsi Hasil Bimbingan Proposal Tanda Tangan
02/03/2020 | Consalting rescarch title
12/04/2020 | Appeoving the research title

107052020 | Caver

Chapter I; Background-Sipnificance
Chapter 11: Theoretical Framework-
Relevant Studies

Chagter 111 mcm:ﬁ design-data analysis
15/405/2020 | Cover & Chapeer I-111

19/05/2020 | Table of Contenis, Chapter [II, and

wWONONN N NS

References

23005/2020 | Table of Contenls, Chapter 1-111, andd
References

25/05/2020 | Ratifyng h propasal to proceed oa
the scmmar

Medan, 25 Mei 2020
DiketahuiDisetajul Dosen Pembimbing
Ketua Prodi Pendidikan Bahasa Inggris

W e

Mandra Samgih, S Pd., M. Hum. Yenni Hasngh, S Pd., M_Hum.




APPENDIX 6

MAJELIS PENDIDIKAN TINGGI
URIVERSITAS MUHAMMADIYAH SUMATERA UTARA
FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN
A Flagtna Wk b Mawr Mo 3 Telp, 1) 6619054 Meddars 20230
Wabmils Sty mi Bl - Foipil g

LEMBAR PENGESAHAN HASIL SEMINAR PROPOSAL

Froposal vang sudah diseminarkan oleh mabasiswa di hawah ini

Mama Mala Angani Ritongn

MNPM 10000

Provgram Saudi Pendidikan Hahasa Ingpris

Judul Penelitian : Cogniwve Domains on Speaking Activitics in English Textbook

Fior Jusnior High Schoal Grade Wi

Pads han Kamis Bulan Jumi tahaan 2000 sudah bayak menjadi proposal sknps:

Medan, 11 Jumi 2030

Duseztup oleh ;
Dwwen Fembsehas Dosen Pembimbing
Mandra Saragih, 5.Pd, M. Hum Yenni Hasnah, 5 Pd, M Hum
Diketahui aleh

Ketua Program Soud

Mandra Saragh, 5.Pd, E.Hm




APPENDIX 7

P s |

SEATELDS FESDIIR AN DINEL0
CNIVERSIT AS MUHAMMATHY AN SUSMATERAVITARA FAKLD Tas
kbl BE A% a0 SEIL FEN IR %
UHSU I kaplen Viakbitar Bavr eV §elp. (81 b 1905 Viedan 208
- Vo hfp wwn Spumwe sl omsl Cepsis o

Kl‘fﬂ]n %o Heipiah, Blaa Soctiia & Schiclafie
PFrogaae Sudi Pepclalboan Ilshavs hagpin
FRIF RS0

Menikal Pefriadanimn Peruhaluai Faide! 5k giai

Fovsmrall Laabosn wbsmoss s s
Movialunw s laikani W Wh

[hongan lewmal vang rariends Wngan di hesakh e

MNams Bllalas A Rlilooga

B et ] | o} S 1

P‘Il.*.{i witiSrsl Pt ikiii Habpea Frggana

Mongapks permnalnsn poyshaban pelul skhrips: s loanium J hs s e Jomgan gl
sehagas ol

Judul Pervaima

= ngniilye Dosain sn Speraking Quesiloss in Faghsh | vk fur Jaaker High Sechol Coads
virr

Memjasdi
“{ogaith r Doowln wa dpeaking Actliivies in Engliah Teullsok for Junier High Schoal Grade
wvir
ey el sk b pepremefuomass 0 wiyu unitpeiboan omiek dagran pernptaienan selohpansy AL ey s alm
perbutema den besodiim Hapak Ty sava weosphosn wim b

Mledas, 20 fub 3050

Ketila Program Stk Flsirrmiad 1w
Pendhilsban lahaw Ingpres

(0irge

Saiadea Saegih % P D Hham Maka Anmm Hilorga

[Morsem Penbabian Thener) Pomsbwmbimg

ki e

Slarades Saimgey % Pl 8 Hum Wiormi |asnal, 5 P % Hhus




APPENDIX 8

MAJELIS FENININEAN TINGG] PENELITIAN & PENGEMBANGAN
UNIVERSITAS MUHAMMADIYAH SUMATERA UTARA

FAKULTAS KEGURUAN DAN ILMU PEMDIDIKAN

Jiduss Fagten Muchfar Baad Mz, 1 Bledan 20330 Telg. |387] BEI2400
e TR MKip T A K E-mail Poparpa o oo i

LT 3 TR U F 2020 Medan, I7 Sl 1451 H
- 1% Fumni Fi R EN
:  hbobom Imm Eivet
Fapada Yih :
Bapak Ten Krpala Perpmzeakman TRIST
ik
Tazopat

Al "alodieem Warabmermilahi Waberaicatuh,

Wa ba'd, semega ot senme sehat wal'afiat delam malaksamaiom kegistan akisfies, sehori-kor,
tampat Fang Bapek Tu Pimpin.  Adapun data rehasisoa bami wreekt sshagen bardar

Nama 1 Klalis A=zjani Rirozza

PN o LS00 E0004

Pogam Smdi :  Pondidikan Bahasa Inggris.

Judnl Penelitian  : Copnithve Docadms on Speaking Questioss in English Teshook for funics
Fiigh School Grade VI

- Ty, F. Flriants 5.Pd_MPd.
HIOH - 011505502

Fia awda volwbsboan i 1a aieda ERT . ] s v L bl LH. g e Caviade ewresk ke
A L rrkan bresbar o en. Bdi o b




APPENDIX 9

L

UMSU

g Faenl Sy

MAJELIS PENDIDIKAN TINGGI
UNIVERSITAS MUHAMMADIYAH SUMATERA UTARA
FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN

JI. Kapten Mukhtar Basri No. 3 Telp. (061) 6619056 Medan 20238

Webawr Spp v B weni o ol bomal v w0

Fakulias

Nasma Lengkap

BRI A A AN SRk

Perguruan Tinggi  : Universites Mubammadiyah Sumatern 1tar

Keguruan dan Himu Pendidikan

Jurusan/Prog. Studs : Pendidikan Balsasy Inggris

: Malea Anjans Ritonga

h)a

N.PM : 1602050004

Program Studi : Pendidikan Bahasa Inggris

Judul Skripss : Cognitive Domains on Speaking Activities m English Textbook for

Junior High School Grade VII
Tanggal [ Deskripsi Hasil Bimbingan Skripsi Tanda Tangan

[ 1-08-2020 esearch Data /

[3.08.2020  [Research Data Display /

19-08-2020  [Chapter IV F 4

26-08-2020  JAbstract, Acknowhedgements, Table of Cantents, /
Chagter 1-V

K4-09-2020  [Abstract, Acknowledgements, Table of Contents, /
Chapter 1-V 3

16-09-2020  [Table of Contents, Chapter IV-V, Appeadix /

17-09.2020 ifying thesis to proceed on the green table cxam /

Diketahyi oleh: Medan, |7 September 2020

Dosen Pembimbng

2

(Mandra Saragih, S.Pd., M.Hum.) (Yenni Hasnah, S.Pd, M Hum)




APPENDIX 10

MAJELIS PENDIDIKAN TINGGI
UNIVERSITAS MUHAMMADIYAH SUMATERA UTARA
FAKULTAS KEGURUAN DAN ILMU PENDIDIKAN
UMSU 1 Kapten Mukhtar Basri No. 3 Telp. (061) 6619056 Vedan 20238

—— ¢ v Bhus g wwe B e

adt mal hiney

LEMBAR PENGESAHAN SKRIPSI

Skrips w duajukan oleh mahasiswa di bawah i

Nama Lengkap s Malia Anjani Ritonga

NPM L 1602050004

Program Studs ! Pendudikan Bahasa Inggras

Judul Skrps : Cogmitive Domains on Spesking Activitscs m Fnglish Textbook for

Junsor High School Grade VI
sixlah Gayak dissdangkan
Medan, |7 Septemiber 2020

Disctugus okeh:
Pembimbing

P

Yeomul Hasnah, S.Pd, M.Hum

Diketabu o el
Ketua Program Studi

M

M. Mandra Saragih, S Pd., M. Hum,




APPENDIX 11

MAJELIS PENDIDIKAN TINGG] PENELITIAN & PENGEMBANGAN
UNIVERSITAS MUHAMMADIYAH SUMATERA UTARA
UPT PERPUSTAKAAN

JI Kapt Mukhtar Bases No. 3 Telp. 6624567 - Ext 113 Medan 20238
Website: http//perpustakaan umsu ac wd

SURAT KETERANGAN
Nomor 164} KET/1 9-AUUMSU-P/M2020

e

Kepals Una Pelaksana Tekms (UPT) Perpastakaan Universitas Muhammacdivah Sumstera Utara
dengan ini menerangkan

Nama : Malis Anjani Ritoaga
NPM 1 1602050004
Univ./Fakultas : UMSU/ Keguruan dan limu Peadidikan

JurusanP.Studi @ Pendidikan Babasa Inggrin/ S1

adalah benar telah melakukan kunjungan'penclition pustakn guna menyclesaikan tugas akhar /
skripss dengan judal

" Cognitive Donwins on Speaking Activities in English Textbook for Junior High School Grade
v

Demikian surat keterangan ini diperbuat untuk dapat dipergumakan sehagnimana mestinya




APPENDIX 12

MAJELIS PEMDIDIKAN TINGGI
UNIVERSITAS MUHAMMADIYAH SUMATERA UTARA

FAKULTAS KEGURUAMN DAN LML PENDIDNAN
u Hsu JSulan Kapem Vikisr Hawd fa 3 Sindan 3025 Trip, (060 412400 Ex 32, 1% 5
W Eorad (hpagarse w oo

g | P | Ty

bl I RMNYATAAN
Sava vang bemanda Lasgan dibawah ini
Mama Lengkap @ Mala Asjan| Riongs
M.P.M U DSOS
Frog. Studi : Pendidikan Bshasa Inggris
Jusdul Propozal  : Cognilive Domains  on Speaking  Activitles in English

Textbonk For Sunior Hagh School Giesde W11

Drengan inl soys menyatakan baliva ©

I. Penelitisn vang saya lskukan dengen judal diats befum pemsh ditelin &
Fakubtzs Keganan dan lmu Pendidikan Universitas Mubammadiyah Sumsatem
Lara.

2. Peneliinn ink akan sava lakukas sendiri mnpa sds artuan dari pikak marspen
dengan kala laim penelitian ini tidak saya empahlan (dibust) oleh orang lain dan
jupa tidak 1ergolong Plagiar.

3. Apabila point 1 dan I i stas seva langggar maks sayvs bersedia untuk dilaksican
pemnbptalan erhadap penelitian jersebot dan saye bersedin mengulang kembali
mengzjukan judul penelitian yang baro dengan camtan mengulang seminar
wemnbali

Dwmikian sursl permyataan i sayn perbesan wanps ada paksaan dari pihak manapus

juapa, dan dagar dipergunakan sehagaimans mestinys,

Medan,  Sepember 2020
Hoemal saya
Yang membual pernyalagsn,

Diketzhui clek
Kelua Program Studi
Pendidikan Bahasa Inggris

[ D

Ma




APPENDIX 13

L. Personal Detail
Name

Place/Date of Binth
HEM
Majoring
Cender
Felizion
Sams

Address

Phone Mumber
Enmail

Il Formal Education
: SO 101780 Lanskivat Simanzambat Kab. Padang

2004-2010

2010-2013

2013-2014
016-2020

IIT. Hobkies

CURRICTULUM VITAE

: Snka Makrmir' September 28, 1987

: 1602030004

: English Education

: Fenmls

: Moslem

: Singls

: Sopoongzans Bam Desa Lanskimat Eah Paluta
(082273361070

- paliaaniami ) 007 Gemail com

Lawas Utara

: Pondok Pesanmen Abmadul Tariah Fota Pinang Eab

Labakan Bam Selatan

: SME Megeri 1 Fantmu Utara Eab. Labuhan Bata 2016
: Smdents of English Deparmment of FEIP UMSTT

I have many hobbizs, espedally in the Sald of editing, taking pictares, taveling.
and ope of my Sworibe hobbies is to be a E-popars.

IV. Persomality

I'm Friendly, commmmicarive, discipline, bomest and respomsible also good

attitade.



