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ABSTRACT 

Tanjung, Sri Veny Aryand. 1802050066. Multimodality in ELT Textbooks: A 

Comparative Study between Locally and Internationally Published EFL 

Textbooks in Indonesia. Skripsi. English Education Department Faculty of 

Teacher Training and Education. Universitas Muhammadiyah Sumatera 

Utara. 2022. 

 

This study aimed to investigate the verbal and visual modes found in the locally 

and internationally published EFL textbooks. The study applied the theory of 

multimodal, a combination of Halliday‘s (1994) Systemic Functional Linguistic 

and Kress and van Leeuwen‘s (2006) Grammar Visual Design to identify the 

verbal and visual modes. This study also used a qualitative research method 

proposed by Miles, Huberman, & Saldana (2014). The data used from 11 chapters 

in the locally published EFL textbook entitled 'English, Think Globally Act 

Locally' published by the Indonesian Ministry of Education and Culture in 2018 

and from 18 chapters in the internationally published EFL textbook entitled 

'Cambridge Global English for Cambridge Secondary 1 English as a Second 

Language Stage 9' published by Cambridge University Press in 2016 related to 

multimodality verbal and visual modes in the form of images containing text from 

each chapter in both books. The results of the study found that the verbal and 

visual modes contained in EFL textbooks published locally and internationally 

had similarities and differences. It was also found that EFL textbooks published 

internationally were more dominant in applying verbal and visual modes. 

Therefore, internationally published EFL textbooks are recommended to be used 

as EFL textbooks for 9th-grade junior high school students in Indonesia because it 

contained more multimodalities that can contribute to students' cognitive abilities 

and increase creativity, attention, engagement generation, and literacy changes in 

students (Torres, 2015). 

 

Keywords: Multimodality, Verbal Modes, Visual Modes, Locally and 

Internationally EFL Textbooks 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

A series of occasions over the past two decades have made it necessary for 

English teachers to instruct students using a variety of materials, including 

textbooks, diagrams, pictures, and drawings  (Ajayi, 2012). The contents provided 

in the textbooks are closely entangled with the way students grasp the materials 

(Fitriana & Wirza 2021). Therefore, there are things to consider the reasons why 

designing textbooks. Elmiana (2019) examined textbooks as one of the prioritized 

learning sources that are crucial, hence textbooks are created for all educational 

levels to help students comprehend the content of teaching and learning. 

With the current development and the increasing growing importance of 

multimodal teaching and learning in ELT and EFL textbooks, it is essential to 

explore the multimodality of ELT and EFL textbooks to help design high-quality 

multimodal textbooks (Liu & Qu, 2014).  Hence, this multimodality requires the 

development of a new semiotic grammar for someone sensitive and responsive to 

both visual and verbal discourse of a particular modality within the text and with 

the reader  (Macken-Horarik, 2004).  

A more nuanced approach is needed to analyses textbooks regarding the 

potential meanings evoked through textual and visual materials, which seem to 

encourage primarily linguistic competence in the materials development process 

as pedagogical tools to support students' classroom-based language learning 
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(Weninger & Kiss, 2013; Weninger 2020). In the educational context, Serafini 

(2011) stated more progress had been made in identifying the comprehension 

strategies needed for multimodal text. Multimodal texts frequently dominate what 

middle and high school students read. In this case, Lankshear & Knobel (2006) 

and Nagy (2020) argued teachers should require new instructional strategies, 

vocabularies, and knowledge as adolescents start interacting with textbooks more 

frequently in school to support comprehension processes to be more critical of 

multimodality. 

Because of the lack of critical awareness of language studies and 

multimodality, multimodal analysis can be used to improve teaching activities and 

significantly develop teachers' and students' critical and multimodal language 

awareness. A study by Torres (2015) stated that the use of multimodal had been 

shown to contribute to students' cognitive abilities and enhance their creativity, 

attention, engagement generation, and literacy changes. In addition, Iedema 

(2003) and Chen (2010) interpreted the importance of multimodal in textbooks as 

all verbal and visual semiotic sources that can be used to realise the types and 

levels of dialogical involvement in a textbook. 

There are numerous studies discussing multimodality in the ELT textbooks. 

The research by Kirkgöz & Ağçam (2011) investigated cultural elements in 

locally published English textbooks used for Turkish primary school students, 

while Setyono & Widodo (2019) also conducted a similar study but focused on 

the multicultural values contained in EFL textbooks for Indonesian senior high 

school students. Then, Liu & Qu (2014) explored the multimodality comparison 
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of parallel EFL textbooks for Chinese students. In summary, these previous 

studies were insightful and very in-depth. However, many studies have examined 

multimodality concerning cultural elements in only one textbook for elementary 

and senior high school students. Still, there is no comparative research on the 

multimodality of EFL textbooks with two different publishers for junior high 

school students in Indonesia, therefore the researcher saw how multimodal is used 

in both internationally and locally published EFL textbooks. 

Based on the explanation above, this study aimed to investigate the 

multimodality between locally and internationally published EFL textbooks used 

as guidebooks and learning by 9th grade Junior High School (SMP) students in 

English subjects in Indonesia by comparing visual and verbal sources by focusing 

on the content of the textbooks. The study’s theoretical foundation was mainly on 

Systemic Functional Linguistics (Halliday, 1994) and the view of Grammar 

Visual Design (Kress & Leeuwen, 2006) to find the similarities and differences 

between locally and internationally published EFL textbooks in Indonesia. 

Therefore, the researcher did this study to provide a broader understanding of 

multimodal EFL textbooks, especially locally and internationally published EFL 

textbooks in Indonesia, for all the parties to be a comparison for creating 

competent EFL textbooks for junior high school students in Indonesia. 

The usage of picture and text in designing EFL coursebooks have recently 

been introduced into the global market, including that of Iran. Most available EFL 

coursebooks feature eye-catching images, pictures, cartoons, and photos that beg 

to be explored and draw in even the most reluctant learners. Although it may seem 



4 
 

 

 

a superficial way of judging a book, the reality is that students’ experience of 

using a book and having confidence in it is much affected by how it looks, and 

whether it contains appealing images and short sentences to describe the image. 

The reader’s eyes meet pictures before texts and it is no secret that young readers’ 

first impression is usually shaped by the book's appearance; hence, colorful 

pictures and alluring illustrations give rise to positive impressions and attitudes. 

But pictures can do even more than hook learners into the book. 

 

B. Identification of the Problem 

The problems of this research can be identified as follows: 

1. The verbal and visual modes were found in the locally and internationally 

published EFL textbooks in Indonesia need to be analyzed. 

2. The similarities or differences were found in the locally and internationally 

published EFL textbooks in Indonesia by investigating their verbal and visual 

modes. 

 

C. Focus of the Study 

This study focused on multimodality in the locally and internationally 

published EFL textbooks for the ninth grade of junior high school in Indonesia. 
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D. Formulation of the Problem 

The problems were formulated as the following: 

1. How were the verbal and visual modes of multimodality in the locally 

published EFL textbook in Indonesia represented? 

2. How were the verbal and visual modes of multimodality in the internationally 

published EFL textbooks in Indonesia? 

3. How were the comparisons of verbal and visual modes in the internationally 

published EFL textbooks in Indonesia? 

 

E. Objective of the Study 

Based on the research problems above, the objectives of this study were as 

follows: 

1. Investigated the verbal and visual modes of multimodality in the locally 

published EFL textbooks in Indonesia. 

2. Investigated the verbal and visual modes of multimodality in the 

internationally published EFL textbooks in Indonesia. 

3. Compared the similarities and differences in the locally and internationally 

published EFL textbooks regarding verbal and visual modes. 
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F. The Significance of the Study 

This study was expected to be useful for all parties so the significances of 

this study were divided into two things, theoretically and practically. 

1. Theoretically 

This study was expected to enrich the knowledge of semiotics study 

regarding multimodality, especially how the verbal and visual elements were 

represented in the locally and internationally EFL textbooks. Hopefully, this 

study can be useful to add the reader's insight and be useful for further 

research in the same field.  

2. Practically 

a. For Government 

This study was expected to help the government, especially the Indonesian 

Ministry of Education and Culture, to be more selective in providing and 

publishing the best EFL textbooks based on comparative studies between locally 

and internationally published EFL textbooks. 

b. For EFL Students 

This study contributed to helping students with EFL textbooks by presenting 

interactive and informative pictures in the textbooks to enhance student learning 

maximally. 

c. For Teachers 

The results of this study addressed to help teachers or educators to be more 

selective in choosing EFL textbooks for junior high school students based on the 

comparative studies between locally and internationally published EFL textbooks. 
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d. For English Textbook Writers and Publisher 

This study hopefully helps writers and publishers of EFL textbooks to create 

effective textbooks by teaching materials that are by the competence of junior 

high school students based on comparative studies between locally and 

internationally published EFL textbooks. 

 

 

 



 

 

8 

 

CHAPTER II 

THEORETICAL REVIEW 

 

A. Theoretical Framework 

1. Multimodality 

Multimodality is not a new phenomenon. Kress (2003) recognized in 1988 

that the extension of discourse analysis was increasingly predominant in the visual 

and spatial aspects of communication in a screen-based communication 

environment, with theory and research communication that uses two different 

modes, verbal and visible at the same time and is combined by two semiotic 

systems, meaning, and expression known as multimodality. Multimodal is a term 

widely discussed by linguists in studying aspects of semiotics as a sign in society. 

Kress (2010) & O'Halloran (2004), explained that multimodal communication 

simultaneously uses two modes, verbal and visual, and is combined by two 

semiotic systems, meaning and expression. 

Today's society will experience the world’s multimodality and in turn make 

meaning from their experiences of multimodality using language, images, 

gestures, actions, sounds and other resource (Baldry & Thibault, 2008) s. In the 

context of text analysis, multimodal is understood as an analysis that combines 

linguistic analysis tools and steps, such as systemic functional linguistics (SFL) or 

functional grammar with analytical tools to understand images, when the text 

being analyzed uses two modes, verbal and image. Multimodal discourse analysis 

is based on the idea that textual structure is often realized visually, through layout, 
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colour, and typography, both at the level of the clause and at the level of the 

discourse, in many areas of contemporary writing (Januarty & Nima, 2018). 

Eisenmann & Summer (2020) appropriate texts can be found more easily by 

checking the genuine characteristics of the texts and asking how well they meet 

the requirements of the learning group. Due to the quality of the text, the 

multimodal text is of great value for educational purposes. With the advent of 

technology and the ease of image creation and implementation, multimodal texts 

are increasingly appearing in the mass media, creating a predicament for sign 

analysts who have long been interested in verbal sign decoding  (Marefat & 

Marzban, 2014).  

 

1.1 Systemic Functional Grammar 

The grammar of a language is defined and described by many linguists. One 

of them (Halliday, 1994) stated that in any grammatical interpretation of English, 

we need to pay attention to all possible forms explaining how and why they differ, 

they are all related, and real in a systemic way. Therefore, systemic functional 

grammar is the study of meaning building through a system of lexical 

grammatical decisions that function in social and cultural contexts. In systemic 

functional grammar, it shows simultaneous strands of meaning. Halliday (1994) 

then breaks down the way a language is used into three different metafunctions: 

ideational, interpersonal, and textual.  
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1.1.1 Ideational Function 

The realm of phenomena pertaining to things (living and non-living, abstract 

and concrete), what is happening (what the things are or do), and the 

circumstances surrounding these happenings and doings are covered by ideational 

functions. The ideational features encompass experiential characteristics and 

logical characteristics. Experiential characteristic refers to the grammatical picks 

that permit the audio system to make meanings approximately the sector around 

us and inner us and is found through Participants, Processes, and Circumstances.  

Participants are individuals or institutions involved in the process. In 

traditional grammar, participants are referred to as the subject or object of a 

sentence. Participants are linked by a process realized as a verb. Participants in a 

passive role can be a person or something impacted by the done-to or receiver of 

the processes.  

A process is the type of event or state described. Ideally, there are four non-

relational processes (the processes of doing), two relational processes (the 

processes of doing), and two relational processes (processes that exist). The 

process is traditionally realized by verbs that are defined to perform. Processes are 

a major element of transitivity and distinguish between ways of execution. 

Halliday (1994) identified 6 process types, they are material process, behavioural, 

mental process, verbal process, relational process, and existential process.  

a. Material Process is a process of doing something bodily, physically, and 

manually. 

b. Behavioral Process is a process of behaving physiologically.  
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c. Mental Process is a process of emotionally, intellectually, and sensory 

sensing. 

d. Verbal Process is a process of saying. 

e. Relational Process is a process of being equal to the same attribute. 

f. Existential Process is a process that represents something that exists or 

happens. 

 

Table 2.1 Process Types, Their Meanings, and Key Participants  

(Halliday, 1994) 

Process Type Category Meaning Participants 

Material: 

action 

event 

‘doing’ 

‘doing’ 

‘happening’ 

Actor, Goal 

Behavioural ‘behaving’ Behaver 

Mental: 

perception 

affection 

cognition 

‘sensing’ 

‘seeing’ 

‘feeling’ 

‘thinking’ 

Senser, Phenomenon 

Verbal ‘saying’ Sayer, Target 

Relational: 

attribution 

identification 

‘being’ 

‘attributing’ 

‘identifying’ 

 

Carrier, Attribute 

Identified, Identifier: Token, Value 

Existential ‘existing’ Existent 

 



12 

 

 

 

Circumstances are the answer to the when, where, why, and how of the 

process involved in the text. Halliday (1994) classified circumstances into: 

a. Temporal, tells the circumstances related to time, frequency, and duration. 

b. Spatial, tells the circumstances related to location, places, and distance. 

c. Manner, tells the circumstances related to means, quality, and comparison. 

d. Cause, tells the circumstances related to reason, purpose, and behalf. 

e. Contingency, tells the circumstances related to condition, concession, or 

default. 

f. Accompaniment, tells the circumstances regarding with or without someone or 

something. 

g. Role, tells the circumstances related to the example and similarity. 

h. Matter, tells the circumstances related to references about someone or 

something. 

 

1.1.2 Interpersonal Meanings 

Interpersonal meaning is the meaning that expresses the attitude and 

judgment of the speaker. It means working with others and acting with them. This 

type of meaning is most centrally influenced by the discourse tenor. The meaning 

of interpersonal relationships is reflected in the placement of words through mood 

and modality patterns. The meaning of interpersonal relationships allows us to 

interact with others, build relationships with those around us, and express 

opinions about situations and events. The meaning of interpersonal relationships 

is the exchange of clauses because the most basic purpose of the exchange is to 



13 

 

 

 

provide and request a "commodity". Commodities are verbal information, non-

verbal goods, and services. This results in functional designations:  statements 

(verbal offers), questions (verbal demands), offers (non-verbal offers), and orders 

(non-verbal demands). 

 

1.1.3 Textual Meanings 

Textual meaning is the relationship between the language and its 

environment. This includes both linguistic (previously said or written) and non-

verbal (situational) environments. This kind of meaning is most centrally 

influenced by the mode of discourse. These meanings are realized through 

Themes and patterns of rheme and cohesion. 

The theme is the first element of the sentence. Represent the starting point 

of a new message from the previous message. The rest of the sentence is the new 

information namely rheme. The theme is usually the first noun group in a sentence 

and also serves as the subject information for the sentence. Themes are divided 

into ideational, interpersonal, and textual themes. 

Cohesion refers to resources within a language that provides text continuity 

beyond what is provided by sentence structure or complexity. Cohesive 

relationships are non-structural relationships that help text be cohesive. There are 

three types of cohesion: references, lexical cohesion, and conjunctions. 
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1.2 Grammar Visual Design 

To analyze the visual text contained in the book, the researcher used the 

visual grammar framework of Kress & Leeuwen (2006). This is a systematic 

method developed to read and explain the grammar of visual images. This method 

extended the social semiotic understanding of Halliday’s language to a type of 

visual communication. Kress & Leeuwen (2006) then breaks down the visual 

grammar into three different functions through the following patterns: 

representation, interaction, and composition. 

 

1.2.1 Pattern of Representation 

The first element that supports the representation is the participant, as the 

representation itself refers to the participant represented in the image. Participants 

are the people, places, and objects depicted in the image. Representation also 

includes ways in which participants are meaningfully related to each other. This is 

where the second support element works. The second element is a vector which 

diagonal line consisting of an arrow, body, limb, or tool. The existence of a vector 

creates a narrative expression, and the absence of a vector creates a conceptual 

expression. 

The classification process combines different participants into a single 

image and symmetrically distributes it throughout the image to show that they 

belong to the same class. The analysis process connects participants to the overall 

structure of the part in which the concept or entity is defined by showing where 

and how the concept or entity is constructed. The analysis process involves two 
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types of participants: carrier (whole) and any number of possessive attributes (the 

parts). The symbolic attribution process defines the meaning or identity of a 

participant (carrier) through a participant who represents the meaning of the 

identity itself (symbolic attribute). Human participants in the symbolic attribution 

process usually pose to the viewer.  

 

1.2.2 Pattern of Interaction 

According to the framework, the image has two participants. First, these are 

the represented participants, which are explained in more detail in the 

representative section above. Next is the interactive participant. Interactive 

participants are people who communicate with each other through images. In this 

case, it's an image-maker and an image viewer. There is a relationship between 

the image-maker and the image viewer.  This leads to the attitude that the viewer 

should take towards the expression given by the image-maker. This attitude leads 

the image viewer to at least agree with the message, or in most cases agree with 

the image creator's ideology. The elements of the image that support the 

interaction pattern are gaze, framing size, horizontal angle, and vertical angle. 

 

1.2.3 Pattern of Composition 

The composition pattern refers to the placement of all the elements of the 

previous two patterns, the participants of the representation pattern with or 

without the vector, and the gaze, size of the frame, and angle from the interaction 

patterns. The configuration pattern looks at how these elements of the two 
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patterns relate to each other and integrate into a meaningful whole. As Kress and 

van Leeuwen suggest, three interrelated systems interpret the meaning of the 

composition. They are information value, salience and framing. 

The system of information value is the placement of elements in picture 

zones that reflect the value of specific information. It involves placement, left and 

right, top and bottom, centre, and edges. Based on the habit of writing from left to 

right, the left symbolizes an area of written information that has already happened 

and is directed to a particular thing in the past. But the area on the right conveys 

the idea that it is a place for inscriptions, expectations, introductions to the future, 

and uncertainties. Therefore, the area on the left was given and the area on the 

right was dubbed new. On the other hand, the upper position provides a general 

view of the information, the ideal, called the ideal, and the lower position provides 

more specific information, called more realistic, and accurate. The centre reflects 

the source of mediation from the edges (sides). The middle zone is an important 

position in the composition. Centre margins, combined with left-right and top-

bottom placement, typically divide the page area into four zones. 

Salience is the placement of drawn or representative participant elements to 

attract the viewer's attention to varying degrees. These include foreground or 

background placement, the relative size of participants, contrast tones (or 

colours), and differences in sharpness. Salience can determine the hierarchy 

between participants in the image and use the information values to determine the 

location of the most prominent participants. 
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Framing is related to the presence or absence of borders. It is used to 

connect or disconnect the participants or multiple images displayed on the page. 

Framing is achieved by the elements that form the real or imaginary dividing lines 

or the actual frame lines. Boundary elements such as walls, trees, and empty 

spaces make the elements in the image look disjointed. Physical boundaries are 

called "separations". Simply put, the degree describes the connection and/or 

separation of elements. Free space as a fictitious frame can be measured by the 

degree of free space between image elements. The actual frame can increase the 

degree of separation by thickening the frame line and decreasing the degree of 

separation by using a thin frame line. 

 

2. Textbook 

The spread of communication media is a big change at this time, especially 

in the ability to make meaning that goes beyond language. This change can be 

seen from the increasing role of images so that whatever the field of 

communication there seem to be more images than ever before and all types of 

text are becoming multimodal. As a means of cultural diffusion, EFL textbooks 

are no exception to multimodality enhancement (Yassine, 2014). 

The textbook is an important part of learning for both students and teachers.  

Furthermore, Norberg (2022) said that the purpose of the book's text is to present 

the relevant content and work together with the reader to comprehend that content. 

Textbooks are considered the basis of courses in the teaching and learning 

process. Textbooks are frequently viewed by EFL teachers as an important tool 
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for reaching the goals and objectives outlined in various curricula (Teo & Zhu, 

2018). 

Textbooks do not contain all the information needed for the teaching and 

learning process, but being available as an educational tool is important. They 

served as excellent tools in the process of education and learning, reflecting 

individual or national beliefs and views (Widia, Sudarso, & Nugraha, 2022). The 

source culture textbook represents the learner's culture and the target culture 

textbook reflects the target language used as the primary language. International 

target cultures have influenced different cultures not only from English-speaking 

countries but also from non-English-speaking countries that consider English an 

international language.  

Textbooks always place an essential role in the implementation of the new 

curriculum. In textbooks' multimodality, mainly linguistic textbooks in education, 

as claimed by Fitrina & Wirza (2021), were closely linked to the effectiveness and 

efficiency of education. By referring to textbooks, teachers can manage teaching 

materials and use them in activities inside and outside the classroom. Widodo 

(2016) noted that the 2013 ELT curriculum emphasises the quality of national 

education to equip individuals with hard and soft skills. Multimodality has 

provided an overview of the pictures in Indonesian school EFL textbooks. The 

findings on the representational mode show that the images depict the reality and 

habits of students aged 15–17 years and also describe the socio-cultural identity of 

the Indonesian people. In addition, human images represent Indonesian cultural, 

historical and religious customs marked by characters wearing headscarves and 
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local fairy tales. On the other hand, the selection of some settings in the textbook 

is not related to the place in Indonesia and the lack of objects that represent the 

latest technology currently prevalent in Indonesian society (Elmiana 2019). 

 

2.1 Indonesian Published EFL Textbook 

In Indonesia, the presence of internationally published materials made 

locally produced materials the "stepchildren" of their homes. Where 

internationally published material is widespread, locally produced material will be 

redundant. Zacharias (2005) argued that the term "locally published material" 

refers to materials created and produced by Indonesian ELT experts, and 

"internationally published material" refers to  Cambridge University Press, Oxford 

University Press, and Pearson Education.  

In the opinion of Kirkgöz & Ağçam (2011), some locally produced EFL 

textbooks primarily reflect the source culture of a particular country, not the 

international destination or target culture. In particular, in implementing the 2013 

ELT curriculum, all schools were instructed to use the English textbook (Bahasa 

Inggris) published by the Indonesian Ministry of National Education (MONEC). 

Setyono & Widodo (2019) argued that in a book published by the MONEC, it was 

found that this study showed how multicultural values are reflected in ELT 

textbooks published by the government in a country that positions English as a 

foreign language. The textbooks analyzed articulate multicultural ideologies by 

appreciating and respecting the various traditions of different ethnic groups in 

Indonesia. Although textbook writers seem to be aware of the multicultural 
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diversity that exists in Indonesia and elsewhere, English teachers, and textbook 

users, may not be aware of this. Therefore, it is necessary to find out how English 

teachers use cultural references in their education, even those found in textbooks. 

To analyze the moral and religious values and gender values that are implicitly or 

explicitly expressed in other EFL textbooks published by various publishers in 

other countries where  English is studied as an international language needs more 

important textbook research. 

 

2.2 Internationally Published EFL Textbook 

Essentially, EFL textbooks are primarily designed to help teachers achieve 

their target language proficiency while providing teachers with everything they 

need to provide lessons. The subsequent textbook analysis examines the utility 

and quality of the product about the development of these skills. Over time, the 

scope of textbook analysis has expanded to include issues such as cultural 

expression and how products help students learn English better in a multicultural 

and globalized world. 

In addition, Alptekin (1993) argued that internationally published textbooks 

often use the cultural elements of the target language (British or American 

culture) to present English, which tends to interfere with the natural tendencies of 

the culture-specific cognition of EFL learners. Smith (2021) argued EFL 

textbooks published globally are the ‘first wave’ of multimodal discourse 

conveying certain ideologies and rhetoric that encourage students to subscribe. 

McKay (2002) cited in Chao, (2011) emphasized the importance of increasing 



21 

 

 

 

cross-cultural sensitivity while learning English as an international language 

(EIL), followed by three cultures of source, destination, and international culture 

in English. It suggests that it should be included in the textbook to reflect the 

actual needs of the various English learners in the global village. Zacharias (2005) 

also felt that the English tertiary teacher's beliefs about materials published 

internationally in Indonesia were culturally too distant to understand or even the 

language too difficult. 

 

B. Previous Relevant Study 

In addition to theories from experts as a reference in conducting this study, 

there were several previous studies related to multimodality which also used as 

references. The first study was done by Liu & Qu (2014) with the title ‘Exploring 

the Multimodality of EFL Textbooks for Chinese College Students: A 

Comparative Study’. In this study, the researcher explored the multimodality of 

two representative EFL textbook series for Chinese students by comparing visual 

and verbal semiotic modes. In this study, the researcher compared two textbooks, 

namely Experiencing English (EE) and New Century College English (NCCE). 

The researcher found that; (1) EE and NCCE are similar in the fact that their 

representative multimodal texts are visually-verbally coherent and both exhibit 

salient features for intersemiotic semantic relationships; (2) their difference is that 

EE displays a higher level of intersemiotic complementarity and multimodality 

facilitates the realization of different modern educational concepts – 

constructivism in EE and humanism in NCCE; and (3) the difference is related to 
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or may be partly due to differences in the textbook language difficulty and 

English proficiency of the target learner. 

Another study was also done under the title Pedagogical Representation of 

Visual Images in EFL Textbooks: A Multimodal Perspective by Elmiana (2019). 

This study adopted the framework proposed by KvL to analyze visual images in 

Indonesian high school EFL textbooks, to explain their function as well as their 

suitability for pedagogical purposes. The researcher found that the meaning of the 

pictures in the EFL textbooks showed an objective and impersonal relationship 

between the pictures and the viewer so the arrangement of the pictures in the three 

EFL textbooks in Indonesian high school gave and emphasized the concepts and 

meanings in the texts.   

Then, Guo & Feng (2017) in their study under the title ‘A Multimodal 

Discourse Analysis of Advertisements-Based on Visual Grammar’ investigated 

other words, symbols, colours, statues, photos, music, etc. also often used by 

participants to express themselves in communication. This study aimed to present 

how semiotics acts effectively to realize real business goals to reflect the unique 

significance of multimodal discourse analysis. This study analyzed the 2014 

Brazil World Cup advertisement based on Visual Grammar theory from the 

perspective of representational meaning, interactive meaning, and compositional 

meaning. This study aimed to prove that different modes in an advertisement are 

interdependent and have interdependent relationships and these relationships have 

different roles in different contexts. 
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More studies that were used as references for this research are the research 

from Christine (2019) with the title A Multimodal Analysis of the Textbook 

Reading Explorer Foundations. This study analyzed the verbal and visual 

elements contained in the Reading Explorer Foundations textbook for seventh-

grade junior high school students. The data selected are data related to historical 

topics, which is one of National Geographic's ideologies and also that historical 

texts are the most accurate examples of multimodal texts. This study used 

multimodal theory, a combination of Halliday's Systemic Functional Linguistic 

theory and Kress and van Leeuwen's Visual Grammatical Design theory, to 

explain multimodal elements and to analyze the meaning created by the 

combination of these elements. The results of this study found three patterns in 

visual elements and experiential functions in verbal elements.  

In summary, these previous studies were insightful and very detailed, but 

there was no comparative study on the multimodality of EFL textbooks by two 

different publishers for Indonesian junior high school students. Therefore, the 

researcher has conducted this study to provide a broader understanding of the 

multimodal EFL textbooks, especially EFL textbooks published locally and 

internationally in Indonesia, with all stakeholders at an intermediate level 

competent. The researcher would like to make a comparison of both locally and 

internationally published EFL textbooks.  
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C. Conceptual Framework 

Multimodality influenced the analysis of linguistic textbooks as published 

studies increasingly explored the range of other semiotic modes as well as the 

linguistic aspects of textbooks (Weninger, 2020). In this study, the researcher 

analyzed multimodality under the branch of semiotics using Grammar Visual 

Design (Kress & Leeuwen, 2006) to determine the visual modes and using 

Systemic Functional Linguistics (Halliday, 1994) to determine the verbal modes 

contained in the locally and internationally EFL textbooks. The result of this study 

ultimately produced a comparison of multimodality in both textbooks. Figure 2.1 

on the following page is the conceptual framework applied in this study. 
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Figure 2.1 Conceptual Framework 
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Locally Internationally
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Grammar Visual 
Design (Kress and van 

Leeuwen, 2006)

The Comparison of Multimodality 
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Systemic Functional 
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CHAPTER III 

METHOD OF RESEARCH 

 

A. Research Design 

This study used a qualitative descriptive method. As stated by Miles, 

Huberman, & Saldana (2014), qualitative data is a rich and well-founded source 

of information for explaining human processes. The qualitative research method is 

considered appropriate for text multimodality research because this method has 

advantages and strengths to describe and analyze the data in this study. This type 

of study deals with meaning, the definition of concepts, characteristics, 

metaphors, symbols, and explanations of things. This study was intended to find 

and explain how the meaning of verbal and visual modes can be found in locally 

and internationally published EFL textbooks by adopting Halliday’s (1994) to 

investigate the verbal mode and Kress & van Leuween’s (2006) to investigate the 

visual mode. 

 

B. Data and Source of Data 

The data for this study were multimodality of verbal and visual modes taken 

from the two EFL textbooks for ninth-grade students of junior high school. In 

addition, the sources of data for this study were 11 chapters of the locally 

published textbook entitles ‘Bahasa Inggris, Think Globally Act Locally’ 

compiled and published by the Indonesian Ministry of Education and Culture in 

2018 and 18 chapters in the internationally published textbook entitles 
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‘Cambridge Global  English for  Cambridge Secondary 1 English as a Second 

Language Stage 9’ written by Chris Barker and Libby Mitchell published by 

Cambridge University Press in 2016. 

 

C. Instrument of the Study 

In gathering the data, the researcher needed tools as an instrument. Because 

this study was designed qualitatively, the researcher herself became the 

instrument in this study. In this respect, it served as a key instrument in 

conducting the research. 

 

D. Technique of Collecting Data 

In collecting data, the researcher collected the data through the 

documentation technique. As said by Bowen (2009), document analysis is a 

systematic process of reviewing or evaluating a document both printed and 

electronic (computer-based) materials. In this study, there were several steps to 

collect the data: 

1. Read the EFL textbooks to find the visual and verbal modes of multimodality. 

2. Identified the visual and verbal modes of multimodality that appeared in EFL 

textbooks. 

3. Classified the visual and verbal modes of multimodality in EFL textbooks for 

easier analysis. 
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E. Technique of Analyzing Data 

The data analysis in this study used the proceeds of the interactive model 

proposed by Miles, Huberman, & Saldana (2014) to get the result and conclusion. 

This method has three concurrent flows of activity: (1) data condensation, (2) data 

display, and (3) drawing/verification conclusion. The following figure illustrates 

the flow of the steps of analysis. 

 

Figure 3.1 Components of Data Analysis: Interactive Model  

(Miles, Huberman, & Saldana, 2014) 

 

1. Data Condensation 

Data condensation means selecting, focusing, simplifying, abstracting, and 

displaying data in a complete corpus of written field notes, interview records, 

documents, and other empirical material. In this study, the data selected from EFL 

textbooks and focused on the images and the texts that refer to verbal and visual 

modes in multimodality.  

  

Data Collection Data Display

Conclusions:

Drawing/Verifying
Data Condensation
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2. Data Display 

Data display is an organized, condensed collection of information that 

provides inference about plots and actions. Displays help us understand what's 

happening and do something based on that understanding. In addition to the old 

extended text, the display can also be in the form of tables, matrices, graphs, 

diagrams, and networks. This displayywas intended to present researchhdata in a 

way that the study cannunderstand. In this study, the data displays were the 

images and the texts from the locally and internationally EFLt textbooks with 

multimodality. Innaddition, the researcher useddthe table to displayythe data.   

 

3. Drawing and Verifying Conclusion 

Drawing and verifying conclusions wassthe last step of data analysis. Miles, 

Huberman, & Saldana (2014) stated that drawinggand verifying conclusions 

refereddto data collecting the qualitative analysis that interpreteddwhat things 

mean by noting patterns, explanations, casual flows, and propositions. In this 

study, the datadcollected and analyzed was using a combination of the three 

metafunctions of  Kress and van Leeuwen‘s Grammar Visual Design (GVD) and 

Halliday‘s Systemic Functional Linguistic (SFL). Grammar Visual Design 

described the visual data and Systemic Functional Linguistic explains the verbal 

data. This analysis wassexpected to answer the researchhquestions leading to 

conclusions. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 

A. Findings 

This chapter presented the findings of related study in answering research 

questions. The researcher discussed how researcher investigating verbal and 

visual modes found in the locally published EFL textbook “English Think 

Globally Act Locally for Junior High School/MTs Grade IX” and in the 

internationally published EFL textbook “Cambridge Global English for Junior 

High School Grade 9”. Based on the data analysis, researcher used Halliday 

(1994) for the verbal modes and Kress & Leeuwen (2006) as the theoretical 

foundation for this study. In verbal\modes proposed by Halliday, there are three 

meta-functions namely ideational, interpersonal, and textual meaning. In this case, 

researcher focused on the ideational function including participant, process, and 

circumstances.  

Meanwhile in the visual mode, the researcher followed the theory proposed 

by Kress & Leeuwen (2006). In visual mode, Kress & Leeuwen classified into 

three elements namely representation, interaction, and composition. Regarding to 

this, the researcher focused on the composition elements including information 

value, salience, and framing to investigate and answer the research question. The 

researcher investigated the verbal and visual modes through pictures that contain 

text in both locally and internationally published EFL textbooks. The Table 4.1 in 

the following page was the result of the analysis. 
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Table 4.1 The Verbal and Visual Modes Represented in the Locally and 

Internationally Published EFL Textbooks 

MODES 
Occurrences Percentage 

Locally Internationally Locally Internationally 

Verbal 

Participants 11 18 35.5% 36.7% 

Process 11 16 35.5% 32.7% 

Circumstances 9 15 29% 30.6% 

TOTAL 31 49 100% 100% 

Visual 

Information 

Value 
11 18 39.3% 40.9% 

Salience 11 18 39.3% 40.9% 

Framing 6 8 21.4 18.2% 
TOTAL 28 44 100% 100% 

 

Based on the table above, there were 31 verbal modes contained in the 

locally published EFL textbook “English Think Globally Act Locally for Junior 

High School/MTs Grade IX” as many as 31 with results that can be seen more 

dominant in the participants and process with 11 values each and the percentage 

was 35.5%. Therefore, the lowest was 9 for circumstances so that it got a 

percentage value of 29%. As for the visual mode, there were 28 indications with 

11 dominant results for each information value and salience with a percentage 

value of 39.3%. In the framing, there were only 6 occurrences so that it can be 

presented as 21.4% so that the framing was lower than the information value and 

salience. 

In addition, in the internationally published EFL textbook “Cambridge 

Global English for Junior High School Grade” there were 49 verbal modes found. 

The more dominant value was found in the identified participant as many as 8 

with a percentage value of 36.7%, therefore it can be seen that the lowest value of 

15 was found in the circumstances with a percentage of 30.6%. In addition, the 
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were 44 visual mode identified with the most dominant on information value and 

salience at 18 occurrences for each with the percentage value off40.9% and the 

lowest value on framing as much ass8 with a percentage of 18.2%. 

The following were a simple examples of how this step of analysis was 

applied to locally and internationally published EFL textbooks. The analysis was 

carried out on six images containing verbal and visual modes from both books. 

The researcher below described separately the results of the analysis of images 

containing verbal and visual modes in each of the locally and internationally 

published EFL textbooks. 

 

1. Verbal Modes 

Many linguists defined and described a language's grammar. According to 

one of them, Halliday (1994) in any grammatical interpretation of English, 

systemic functional grammar is the study of meaning construction through a 

system of lexical grammatical decisions that operate in social and cultural 

contexts. In this study, the verbal mode used are based on the Systemic Functional 

Linguistic theory proposed by Halliday (1994). There were three meta-functions 

based on Halliday's, namely ideational, interpersonal, and composition. In this 

case, the researcher focused on ideational functions that included participants, 

processes, and circumstances which reviewed in the locally and internationally 

published EFL textbooks. 
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1.1 Verbal Mode in the Locally Published EFL Textbook 

In fact, in the locally published EFL Textbooks, several verbal modes were 

found that matched Halliday's (1994) theory. The following is data relevant to the 

theory used. 

Data 1 

 

 [U7P134.Ve/Vi.LPT] 

Data 1 above was taken in chapter 7 on page 134. In the picture above there 

was a participant, namely a female student who is located on the left of the 

picture, but it can also be seen that the conversation bubble contains verbal 

elements. For example, the sentence “We will say the words loudly, clearly, and 

correctly” contains elements of participants, process, and circumstances.  

Based on the sentences above, there are participant element that can be seen. 

Participants containing sayer was found in the word “We”. The word “We” 

became sayer because it referred to the process that occurred in the word “say” 

which was a verbal process. Regarding with that, Sayer is the participants 
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responsible for the verbal process. Because in the context of the sentence, the 

word "We" as a subject means that we must be loud, clear, and correct in 

pronouncing words.  

As mentioned above, the word "say" in the sentence above contains verbal 

processes. Verbal process can occur if a process contains saying lingually and 

signaling. Additionally, verbal process in the word “say” was something that 

provides a process that indicated the giving of information lingual or orally. In 

another example, the use of the word "say" is also the same as the use of the word 

"tell" in verbal processes. 

Then circumstances were contained in the word “loudly, clearly, and 

correctly” because the words in the sentence were adverbial. The quality category 

is usually expressed with adverb groups, with the adverb '-ly' as the core. So that 

the words above contained circumstances manner from the quality sub category 

which is usually expressed in adverb groups.  

 

Data 2 

 

[U11P208.Ve/Vi.LPT] 

Data 21above was taken in chapter711 on page 208. Similar to Data 1, in 

Data 2 above was a picture of a female student located on the left of the picture 

meanwhile on the right picture there was a conversation bubble containing verbal 
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elements. It can be seen that there was a slight difference between Data 1 and 

Data 2, namely in the element of circumstances. 

Data 2 contained the same participants as Data 1. For example, we can see 

the sentence "We will use English or Indonesian". In this sentence, there were two 

participants in the word "We" (subject) and in the word “English or Indonesian” 

(object). In contrast to Data 1 which only has one participant, that was sayer, by 

referring to the context in the sentence in Data 2, the word "We" was the actor as 

the first participant and “English or Indonesian” was the goal as the second 

participant. The use of participant actor and goal in the sentence referred to the 

material processes contained in the sentence. 

As mentioned above, the sentences in Data 2 contained material process 

where the material process is the process of doing something. In the context of the 

sentence, the material process contained in the word "use" where the word 

implied that something was being done. It can be seen again in the sentence "We 

will use English or Indonesian", it can be interpreted that the subject carried out 

the process using English and Indonesian (object). 

In contrast to Data 1 which contained circumstances manner (in the quality 

category), Data 2 did not have element circumstances. Therefore, the researcher 

did not give a check mark for the verbal modes column in the circumstances 

category (see Appendix 1: Unit 11) when investigating the verbal modes 

contained in the locally published EFL textbooks. 
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1.2 Verbal Mode in the Internationally Published EFL Textbook 

In the locally published EFL Textbooks,#several verbal modes were found 

which matched Halliday's (1994) theory. The following areedata that were 

relevant toothe theoryyused. 

Data 3 

 

 [U4P32.Ve/Vi.IPT] 

Data 3 aboveewas taken in*chapter 3 on page 32. Data 3 above contained 

many participants, including people that was playing musical instruments. 

However, innthis section, the researcher focused on the text under the picture to 

investigate the verbal modes in the form of participants, process, and 

circumstances based on the ideational functions contained in the text. $For 

example, in the sentence “The West-Eastern Divan Orchestra is a youth orchestra 

based in Seville, Spain” there was a relational attributiveeprocess so that the 
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participants contained first participant in the sentence was carrier for the word 

“The West-Eastern Divan Orchestra” and second participant was attribute forrthe 

word “a youth orchestra”. 

As mentioned above, the sentence “The West-Eastern Divan Orchestra is a 

youth orchestra based in Seville, Spain” contained relational processes. The 

relational process has two forms, namely attributive and identifying, in the 

sentence the relational process contained was attributive because the sentence was 

intensive in the passive form. Unlike identifying, the clause in the attributive 

cannot be reversed, so if the sentence above is reversed it becomes passive “A 

youth orchestra based in Seville, Spain is The West-Eastern Divan Orchestra” 

then the meaning will not be the same because if we look further, it turns out that 

not only The West-Eastern Divan Orchestra The West-Eastern Divan Orchestra 

alone is a youth orchestra based in Seville, Spain. 

Then the circumstances contained in the sentence “The West-Eastern Divan 

Orchestra is a youth orchestra based in Seville, Spain” is located in the adverb of 

the place in the word "in Seville, Spain". The circumstances contained in the word 

"in Seville, Spain" was circumstances spatial (place) which indicates the adverb of 

place in the sentence. So it can be seen that The West-Eastern Divan Orchestra is 

located in Seville, Spain. 
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Data 4 

 

[U15P120.Ve/Vi.IPT] 

Data 4 above was taken in chapter715 on page 120. It can be seen that there 

is a very striking difference between Data 3 and Data 4, namely in the process and 

circumstances elements. We can see that Data 3 has a reading passage that 

describes the related images, while in Data 4 there is only a little text that explains 

the image. On each image there were captions that only explained the name of the 

image. So that it contained only participants, as in the words "a pencil", "a 

fountain pen", "a biro", and "a smartphone".  

Thus, Data 4 did not contain a process element that indicates a process of 

doing something as well as circumstances. And also the researcher did not find 

elements of circumstances contained in Data 4 above. Therefore, theTresearcher 

didsnot give a check^mark for the verbal modes^column in the circumstances 

category (see Appendix 2: Unit 15) when investigating the verbal modes 

contained in the locally published EFL textbooks. 
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2. Visual Modes 

The researcher employed Kress and Leeuwen's (2006) visual grammar 

framework to analyze the visual mode in the EFL textbook. This was a method for 

reading and explaining the grammar of visual images. Kress and Leeuwen then 

broke down visual grammar into three distinct functions by using the following 

patterns: representation, interaction, and composition. In this case, the researcher 

focused on compositional functions that include information value, salience, and 

framing which are reviewed in the locally and internationally published EFL 

textbooks. 

 

2.1 Visual Mode in the Locally Published EFL Textbook 

Regarding to the Kress and Leeuwen's (2006) theory used in investigating 

visual modes, the following data are relevant to the theory that used in this study. 

Data 5 

 

 [U4P55.Ve/Vi.LPT] 
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Data 5 above was taken from chapter 4 on page 55. In investigated the 

visual mode from a composition point of view, the information value contained in 

the position of the apple pudding image in data 5 which located above (upper) the 

image while at the bottom (lower) there was information in the form of recipes 

and how to make an apple pudding. According to Kress and Leeuwen (2006) what 

is placed above is ideal which can be interpreted as everything that is known to 

the public and what is placed below is real which can be interpreted as 

information about realistic visualization. Then for the salience in the picture, there 

is an apple pudding on a plate that looks bigger so it is very conspicuous in the 

picture. The framing contained in the image above is separated by white space 

between the apple pudding image and the information about the recipe below the 

image. 

 

Data 6 

 

[U5P81.Ve/Vi.LPT] 
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Data 66on the previous page was taken from chapter 5 on page 81. 

Regarding to the visual mode from a composition point of view, the information 

value contained in the position of the people who gathered and celebrated 

something that can be seen in the cheerful faces in the picture as well as the cake 

and yellow rice tumpeng on the table which indicated a celebration at that moment 

located above (upper) the image while at the bottom (lower) there was 

information regarding what can be learned from pictures that indicate celebration. 

Then for the salience in the picture, the image below was more striking 

because of the sharpness of the color compared to the image above which has 

more faded colors and did not contrast with the image below so that when viewing 

the entire image, the reader would focus more on the student's image below and 

read the text in the conversation bubble. And the image did not have framing 

because there was no single image that distinguished one image from another. The 

picture of a pleasant person did not have a dividing line so the picture was 

overwritten by other pictures and writings around the picture. 
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2.2 Visual Mode in the Internationally Published EFL Textbook 

In the internationally published EFL Textbooks,#several visual modes were 

found which matched Kress and Leeuwen's (2006) theory. The following areedata 

that were relevant toothe theoryyused. 

Data 7 

 

 [U1P8.Ve/Vi.IPT] 

According to the compositional function, the information value contained in 

Data 6 is similar to Data 7 which was located above (upper) the image while at the 

bottom (lower) there was information regarding the description of each image. 

The picture above referred to as the ideal which in picture it is known together 
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that there are several faces of teenagers with various racial, religious, and cultural 

backgrounds. As in a teenage girl wearing a hijab, it can be seen from the style of 

dress and stature on her face that the child is a Muslim from the East. This is also 

supported by the information located under the picture (real) which describes that 

the child lives in Dubai so the information value in data 7 was in the top and 

bottom positions. Then the salience contained in data 7 is the sharpness of the 

color in each image so that the reader who sees it immediately focuses on seeing 

the images one by one. The framing contained in data 7 is in the form of a 

longitudinal line that separates one image from another. So that it gives more 

detail to an image with other images that have different meanings from each other. 

 

Data 8 

 

[U16P128.Ve/Vi.IPT] 
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Data 86on the previous page taken from chapter 18 on the page 128. In the 

visual mode from a composition point of view, it can be seen in the picture above 

which was ideal. We can see, the condition that occurred in the picture above 

(upper) was common situation in a small town surrounded by several shops. So at 

the bottom (real) there are two texts that describe in detail what happened in the 

image above. 

Then for the salience in the picture, the image of a man wearing a black 

jacket became the most dominant center of attention because a person wearing a 

black shirt and mask with a running body gesture was an unusual thing to happen. 

Then in Data 8, the image did not have framing because the image did not have a 

dividing line so the picture was overwritten by a description text column 

containing relevant information in the image above. 

 

B. Discussion 

Based on the results of research related to verbal and visual modes 

contained in the locally and internationally published EFL textbooks for ninth 

graders of Junior High School, the researcher found several findings that need to 

discuss. In verbal modes, it only focused on the ideational function which includes 

participants, process, and circumstances between locally and internationally 

published EFL textbooks. It found that both EFL textbooks contained participants 

and process with the same value. The first findings were on participants and 

processes in 11 chapters of locally published EFL textbooks with 11 findings 

(35.5%) and 18 findings (36.7%) from 18 chapters of internationally published 
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EFL textbooks. So overall in locally and internationally EFL textbooks the most 

dominant were participants and process. Meanwhile, the lowest findings between 

the two books were the circumstances contained in the locally published EFL 

textbook with 9 findings (29%). Therefore, the most dominant verbal modes 

between the two books are found in the internationally published EFL textbook. 

Regarding visual modes found in the locally and internationally published 

EFL textbooks for ninth graders of Junior High School, the researcher found that 

the composition function which is divided into 3 parts, namely information value, 

salience, and framing in both textbooks and for the results were same with each 

other. In the locally published EFL textbooks, information value and salience 

were investigated from the total number of chapters (11 chapters), there are 11 

findings (39.3%) and framing only 6 findings (21.4%). Similar to the locally 

published textbook, the internationally published EFL textbook also has the same 

value in information value and salience, with 18 findings (40.9%) investigated in 

all chapters (18 chapters). As for framing, there are only 8 findings (18.2%) so 

framing is the least found in the internationally published EFL textbook. 

Therefore, same as the visual modes, the most dominant visual modes between the 

two books were found in the internationally published EFL textbook. 

In addition, the results of this study was not in line with previous research 

conducted by Christine (2019) regarding multimodal visual and verbal modes in 

Reading Explorer Foundations related to the topic history for junior high school 

students. Although both used the combination theory of multimodal SFL (1994) 

and GVD from Kress and van Leeuwen (2006), the multimodal elements used in 
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conducting the research were quite different. Christine's study used all visual 

mode (representation, interaction, composition) while in this study only focused 

on using compositional elements (systems of information value, salience, and 

framing). Then, on the verbal mode of Christine’s and this study both used 

ideational/experiential elements (participants, processes, and circumstances). 

The results and findings based on Christine (2019), the visual mode found 

was the representation elements was the most dominant element, namely the 

narrative representation which is dominated by non-human participants, in the 

interaction element the most dominant was offering, public, separate and equal, 

and the compositional element was the image above, the left position, without a 

frame and highlighting the color. In contrast to this study which only focused on 

compositional elements (information value, salience, and framing), the results and 

findings showed that information value and salience elements were equally 

dominant in both EFL textbooks. 

Furthermore, the most dominant verbal mode in Christine (2019) was the 

emergence of processes and circumstances elements. In contrast to this study, the 

most dominant elements were participants and process elements in locally 

published EFL textbooks and only participant elements was dominant appeared in 

internationally published EFL textbooks. Overall, the study conducted by 

Christine (2019) was almost the same as this study, however this study was a 

comparative between locally and internationally published EFL textbooks for 

Junior High School students in Indonesia so that the results and findings between 

Christine's (2019) quite different with this study. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

After investigating the verbal and visual modes contained in the locally and 

internationally published EFL textbooks, the researcher concluded that the verbal 

mode from Halliday (1994) and the visual mode by Kress and Leeuwen (2006) in 

the locally and internationally published EFL textbooks have been fully applied. 

However, there were still some pictures as well as text that still did not contain 

verbal and visual modes in the two books with different publications. 

Based on the results of the research, the verbal and visual representations of 

the modes in the two textbooks show differences and similarities in each 

textbooks. The similarities found between the two textbooks were in the verbal 

mode, especially in the participants and process elements. Both EFL textbooks 

contained participants and processes in each chapters. Likewise with the visual 

mode in the information value and salience elements, both EFL textbooks contain 

the number of occurrences of information value and salience in each chapters.  

Regarding to the differences of both EFL textbooks, in the locally published 

EFL textbook, there were fewer verbal and visual modes than those contained in 

the internationally published EFL textbook. Therefore, the most dominant 

textbook that applied verbal and visual modes was in the internationally published 

EFL textbook entitled Cambridge Global English for Cambridge Secondary 1 

English  as a Second Language Stage 9 written by Chris Barker and 
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Libby Mitchell published by Cambridge University Press in 2016.  

Locally published and internationally published EFL textbooks both have 

advantages and disadvantages in each books. However, based on the findings of 

this study related to the multimodality of verbal and visual elements, 

internationally published EFL textbooks mostly applied the theory proposed by 

Halliday (1994) and Kress and Leeuwen (2006). Thus, the internationally 

published EFL textbook can be used as a textbook in the learning process for 

grade 9 junior high school students in Indonesia because it contains many 

interesting pictures to support student learning that is more interesting. 

 

B. Suggestion 

Regarding the findings of verbal and visual modes in the locally and 

internationally published EFL textbooks, the researcher recommends: 

1. For the Indonesian Ministry of Education and Culture, to be more selective 

in providing, preparing, and publishing the best EFL textbooks related to 

multimodality for junior high school students to assist teachers and students 

in their learning processes. 

2. For the teachers, to be more selective in choosing EFL textbooks for junior 

high school students to support the learning process for teachers and 

students. 

3. For English textbook writers and publishers, to create effective textbooks by 

teaching materials that are by the competence of junior high school students. 
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4. For the next researcher, to increase knowledge related to multimodality and 

make this research a reference in conducting research pertaining to 

multimodality in the EFL textbooks. 
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APPENDIX 1 

The Presentation of Verbal and Visual Modes in Locally Published EFL Textbook “English Think Globally Act Locally for 

Junior High School/MTs Grade IX” 

 

Unit/Page Multimodality Objects 

Modes 

Code Data Verbal Visual 

P Pro Cir I.V Sal Fr 

1/P.2 

 

√ √ √ √ √ - U1P2.Ve/Vi.L

PT 
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2/P.17 

 

√ √ √ √ √ √ U2P17.Ve/Vi.

LPT 
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3/P.35 

 

√ √ - √ √ √ U3P35.Ve/Vi.

LPT 
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4/P.55 

 

√ √ √ √ √ √ U4P55.Ve/Vi.

LPT 

5/P.81 

 

√ √ √ √ √ - U5P81.Ve/Vi.

LPT 
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6/P.107 

 

√ √ √ √ √ - U6P107.Ve/Vi

.LPT 

7/P.134 

 

√ √ √ √ √ √ U7P134.Ve/Vi

.LPT 
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8/P.146 

 

√ √ √ √ √ - U8P146.Ve/Vi

.LPT 

9/P.178 

 

√ √ √ √ √ - U9P178.Ve/Vi

.LPT 

11/P.208 

 

√ √ - √ √ √ U11P208.Ve/

Vi.LPT 
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10/P.192 

 

√ √ √ √ √ √ U10P192.Ve/

Vi.LPT 
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APPENDIX 2 

The Presentation of Verbal and Visual Modes in International Published EFL Textbook “Cambridge Global English for 

Junior High School Grade 9” 

 

Unit/Page Multimodal Objects 

Modes 

Code Data Verbal Visual 

Par Pro Cir Inf Val Sal Fra 

1/P. 8 

 

√ √ √ √ √ √ U1P8.Ve/Vi.I

PT 
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2/P.14 

 

√ √ √ √ √ √ U2P14.Ve/Vi.I

PT 

3/P.24 

 

√ √ - √ √ √ U3P24.Ve/Vi.I

PT 
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4/P.32 

 

√ √ √ √ √ - U4P32.Ve/Vi.I

PT 

5/P.42 

 

√ - - √ √ √ U5P42.Ve/Vi.I

PT 
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6/P.52 

 

√ √ √ √ √ √ U6P52.Ve/Vi.I

PT 

7/P.56 

 

√ √ √ √ √ - U7P56.Ve/Vi.I

PT 
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8/P.62 

 

√ √ √ √ √ √ U8P62.Ve/Vi.I

PT 

9/P.74 

 

√ √ √ √ √ - U9P74.Ve/Vi.I

PT 



68 

 

 

 

10/P.85 

 

√ √ √ √ √ - U10P85.Ve/Vi

.IPT 

11/P.91 

 

√ √ √ √ √ √ U11P91.Ve/Vi

.IPT 
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12/P.96 

 

√ √ √ √ √ - U12P96.Ve/Vi

.IPT 

13/P.105 

 

√ √ √ √ √ - U13P105.Ve/

Vi.IPT 
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14/P.112 

 

√ √ √ √ √ - U14P112.Ve/

Vi.IPT  

15/P.120 

 

√ - - √ √ - U15P120.Ve/

Vi.IPT 
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16/P.128 

 

√ √ √ √ √ √ U16P128.Ve/

Vi.IPT 

17/P.140 

 

√ √ √ √ √ - U17P140.Ve/

Vi.IPT 
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18/P.142 

 

√ √ √ √ √ - U18P142.Ve/

Vi.IPT 

 

Note: 

P : Page 

U : Unit 

Ve : Verbal Mode 

Vi : Visual Mode 

LPT : Locally Published Textbook 

IPT : Internationally Published Textbook 
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