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ABSTRACT 

 

Yasya Indillah. 1602050162: An Analysis of Reading Comprehension Question 

By Using Revised Bloom’s Taxonomy through Quizizz Application. Faculty of 

Teacher Training and Education, University of Muhammadiyah Sumatera 

Utara. Medan 2020  

 

This study aimed to find out the level of the cognitive domain that was used in 

reading comprehension questions based on Revised Bloom’s Taxonomy through 

Quizizz application. Descriptive qualitative research was applied in this study. The 

data of the research taken from Quizizz application, 35 questions were found in that 

quiz. From the data analysis, it was found that the remember level was 19 questions 

(54.29%), then the understanding level was 11 questions (31.43%), and the 

analyzing level was 5 questions (14.28%). The most dominant cognitive domain 

level found on the reading comprehension question in the Quizizz application based 

on Revised Bloom Taxonomy was remember level that was categorized as the 

lowest level of the cognitive domain. Suggestions for readers of this study are 

expected to increase knowledge about the levels of cognitive domains that are used 

in reading comprehension questions and especially those who want to use the 

Revised Bloom’s Taxonomy theory.  

 

Keyword: reading, cognitive domain, Revised Bloom Taxonomy 

 

 

 

 

 

 

 

 

 

 

 



ii 
 

ACKNOWLEDGEMENTS 

 

 First of all, the researcher would like to express her thanks to Allah SWT 

the most almighty, the most beneficial, and the most merciful for giving her favor, 

ideas, and inspiration. Bless and peace be upon the prophet Muhammad SAW as 

the figure of good civilization, intellectual and loving knowledge. Special thanks to 

her dearest parents, Safari Firdaus and Suliyah for their prayers, advice, courage, 

moral, material, and more supports. 

 Therefore, the researcher would like to thank 

1. Dr. Agussani, M.AP., the Rector of Faculty of University of Muhammadiyah 

Sumatera Utara. 

2. Dr. H. Elfrianto Nasution, S.Pd., M.Pd., as the Dekan of FKIP UMSU, who 

had given encouragement to her along with her education in FKIP UMSU. 

3. Mandra Saragih, S.Pd., M.Hum., as the Head of English Education Program 

and the Secretary, Pirman Ginting, S.Pd., M.Hum., for their help and 

suggestion related to the approval of this research. 

4. Alfitriani Siregar, S.Pd. M.Ed., as the supervisor who had supervised, who has 

spent a lot of valuable time in correcting and guiding her to complete this 

research. 

5. Muhammad Arifin, S.Pd., M.Pd. as the Head of UMSU Library that has 

provided the researcher many references.  



iii 
 

6. all FKIP UMSU lecturers and its employers, thank you for helping in the 

process of preparing this research. 

7. her beloved parents, Safari Firdaus and Suliyah, thanks a lot for their prayers, 

supports, motivations in every moment. 

8. her beloved sister and brother, Rizky Yusaputra, Rizka Uswatun Hasanah, 

Hilya Elvalana, and Cintania Nadien Putri, thanks a lot for their supports, 

materials, and motivations in every moment. 

9. her lovely best friends, Saydah Rahmi, Rida Christanti, Nora Medina, Mawar 

Oktafiani, Dinny Yulia, Mutia Safira, Nur Annisa, Mita Nurhusnaini, Tiesa 

Nur Aghnia, Lisa Novira, Hayin Nurjanah, Aulia Fitriani, Nazmi Fara 

Simatupang, and Ade Safia Rahma for supporting in every moment. 

10. her classmates of C Morning academic years 2016-2017, thanks a lot for their 

times, jokes, support, and togetherness during her education in UMSU. 

Finally, the researcher realized that this research is still far from perfect. 

Therefore, the researcher requests suggestions and criticism that constructive us for 

the sake of perfection and hopefully useful for all of us.       

 

        Medan,   August 2020 

 

 

              Yasya Indillah 

           



iv 
 

TABLE OF CONTENT 

ABSTRACT  ..........................................................................................  i 

ACKNOWLEDGEMENT  ....................................................................  ii 

TABLE OF CONTENT  ........................................................................  iv 

LIST OF TABLE  ..................................................................................  vii 

LIST OF APPENDICES  .......................................................................  viii 

CHAPTER I  INTRODUCTION  .........................................................  1 

A. The Background of the Study  ......................................................  1 

B. Research Focus  ...........................................................................  5 

C. Formulation of the Problem  .........................................................  5 

D. Research Objectives   ...................................................................  5 

E. Research Benefits   .......................................................................  5 

CHAPTER II REVIEW OF LITERATURE  .......................................  7 

A. Theoretical Framework ................................................................  7 

2.1. Definition of Reading  ...........................................................  7 

2.1.1 The Purpose of Reading  ...............................................  8 

 2.1.2. The Types of Reading Question  ..................................  9 

2.2. Definition of Reading Comprehension  ..................................  10 

2.2.1 Level of Reading Comprehension  ................................  12 

2.2.2 Kinds of Reading Comprehension Test  ........................  13 

2.3. Revised Bloom’s Taxonomy  .................................................  15 



v 
 

2.4. Cognitive Domain of Revised Bloom’s Taxonomy  ...............  18 

2.4.1 Levels in Cognitive Domain of Revised Bloom’s  

Taxonomy  ...................................................................  25 

2.5. Quizizz Application  ..............................................................  26 

2.5.1. Definition of Quizizz  ................................................  26 

2.5.2. How to Use Quizizz  ..................................................  27 

B. Previous of Related Study  ...........................................................  34 

C. Conceptual Framework ................................................................  36 

CHAPTER III METHOD OF RESEARCH  ........................................  38 

A. Research Design   .........................................................................  38 

B. Data and Source of Data the Research  .........................................  38 

C. Research Instrument  ....................................................................  38 

D. Data Collecting Technique  ..........................................................  39 

E. Data  Analysis Technique  ............................................................  40 

CHAPTER IV RESEARCH FINDINGS AND DISCUSSION  ...........  41 

A. Research Findings   ......................................................................  41 

B. Discussion   ..................................................................................  72 

CHAPTER V CONCLUSION AND SUGGESTION  ..........................  74 

A. Conclusion   .................................................................................  74 

B. Suggestion  ...................................................................................  75 

REFENCES   ..........................................................................................  77 

APPENDICES 



vi 
 

LIST OF TABLE 

 

Table 3.1 Cognitive Process Domain  ....................................................  36 

Table 4.1 Reading Comprehension Question  .......................................  38 

Table 4.2 Cognitive Process based on Revised Bloom Taxonomy I  ....  38 

Table 4.3 Cognitive Process based on Revised Bloom Taxonomy II  ...  48 

Table 4.4 Percentage of Cognitive Process based on Revised Bloom 

Taxonomy ...............................................................................  63 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



vii 
 

LIST OF APPENDICES 

Appendix 1  Form K 1 

Appendix 2  Form K 2 

Appendix 3  Form K3 

Appendix 4  Surat Permohonan Persetujuan Judul Skripsi 

Appendix 5 Surat Permohonan Perubahan Judul Skripsi 

Appendix 6  Berita Acara Bimbingan Proposal 

Appendix 7  Lembar Pengesahan Proposal 

Appendix 8  Berita Acara Seminar Proposal 

Appendix 9  Surat Keterangan 

Appendix 10 Surat Pernyataan Bukan Plagiat 

Appendix 11 Surat Keterangan Izin Riset 

Appendix 12 Surat Keterangan Selesai Riset 

Appendix 13 Berita Acara Bimbingan Skripsi 

Appendix 14 Lembar Pengesahan Skripsi 

Appendix 15 Curriculum Vitae 



 

1 
 

CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

In learning English, there are four skills we must master. They are listening, 

reading, writing, and speaking skills. They are connected and can’t separate from 

other aspects of language such as grammar and vocabulary. One of the most 

important skills that have been mastered by students is reading skills. One of the 

ways the students to get information and to increase their knowledge through 

reading. By reading, they know many things that have never been known before. 

To understand the text, some readers use their background knowledge and 

experience to make up the meaning of the text in the reading process, then the reader 

will connect the ideas in the text with what they already know. (Razali & Razali, 

2013).  

Comprehension made the students able to determine the core of the sentence 

or text and get the main purpose of the reading process. By comprehending the text, 

they can get the purpose of reading the text and will find the essence of the text 

such as essential messages or information from the text. Grabe and Stoller (2002 : 

3) define “reading is the ability to draw meaning from the printed page and interpret 

this information appropriately”. It means reading is the process of trying to 

understand a written text then translate information obtained in the text correctly. 

Reading consists of two related processes, word recognition, and comprehension.  

In (Elan Fitria, 2014), McWhorter (1985:53) says that “questions are trying 

to connect what already know about a topic with the new information to be learned, 
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the question should ask something that feels  if important to know, it also begins 

with what, why, or how are more useful.” In learning about reading, questions 

become one of the important media to know whether the students understand the 

reading passage or not. Questions arise students’ curiosity about the material that 

they read and check students’ comprehension (Hayati, Djufri, & Fitrawati, 2012). 

By answering the questions, students can gain a complete understanding by  

thinking critically and using different levels of thinking 

Questions based on Bloom’s taxonomy theory deal with productive learning 

and stimulate thinking. Bloom's Taxonomy is a classification of learning goals that 

should be held by educators in determining learning goals. There are three domains 

in this framework; cognitive, affective, and psychomotor. The cognitive domain is 

concerned with the recall or recognition of knowledge and the development of 

intellectual abilities and skills. The second part is the affective domain that includes 

describing changes in interest, attitudes, and values, and the development of 

appreciations and adequate adjustment. And the third domain is the psychomotor 

domain. On the other hand, is the manipulative or motor-skill area. (Bloom, 1956: 

p.7-8).  

Bloom (1956:7) states that the cognitive domain involves knowledge of the 

development of intellectual skills. This includes the recall or recognition of specific 

facts, procedural patterns, and concepts that serve in the development of intellectual 

abilities and skills. The cognitive domain of Bloom’s taxonomy has been revised 

by Anderson, Krathwohl, et al.,2001 (Krathwohl, 2002). There are some changes 

between old Bloom’s taxonomy and the new version in the cognitive domain. 
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Bloom divided the cognitive domain became six categories in old taxonomy; 

knowledge, comprehension, application, analysis, synthesis & evaluation. The 

differences are that in the Revised Bloom’s Taxonomy the three categories were 

renamed and the other two were interchanged. Hence, Revised Bloom’s taxonomy 

became remembering, understanding, applying, analyzing, evaluating, and 

creating.  

The affective domain contains behaviors that emphasize aspects of feelings 

and emotions, such as interests, attitudes, appreciation, and ways of adjustment. 

There are five major categories are listed from the simplest behavior to the most 

complex. They are receiving phenomena, responding to phenomena, valuing, 

organization, and internalization values(characterization).  

The psychomotor domain includes movement and physical coordination, 

motor skills, and physical abilities. This skill can be honed if you do it often. This 

development can be measured the angle of speed, accuracy, distance, method/ 

technique of implementation. There are five categories in the psychomotor realm 

ranging from simple to complex levels. They are imitation, manipulation, 

resolutions, articulation, and experience. Simpson(1972) proposed the following 

levels are perception(awareness), set, guided response, a mechanism (basic 

proficiency),  complex overt response (expert), adaptation, and origination.  

In the 4.0 revolution era, the development of science and technology 

encourages each learner to be creative and active in their potential self. Along with 

technological advances, teachers are required to create or seek innovations in 

teaching English in the classroom. Several teaching methods, styles, strategies, and 
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media are used to design instructional material for an effective visual presentation 

to ease the teaching and learning content. A teacher should be able to use interesting 

media not supposed to only use textbooks such as media-based online, games, and 

quiz. Where if that used in the classroom, the students will know more about 

learning based online and also feel have fun in learning English.  

One of the learning games-based apps is Quizizz. Quizizz is an educational 

app that applies the concept of gamification (MacNamara & Murphy, 2017). 

Gamification aims to increase participation and motivate users through the use of 

game elements such as points, leaderboards, and immediate feedback among other 

things. Quizizz is a web tool for creating interactive quiz games for use in classroom 

learning. With Quizizz, teachers can also assign homework to give students 

additional practice.  

Based on the explanation above, the researcher is interested in analyzing the 

reading comprehension question based on Revised Bloom’s Taxonomy through 

Quizizz application. The reason why the researcher takes up this problem is that the 

researcher wants to find out the level of questions reading comprehension on 

Quizizz. As an English teacher, the teacher must provide various levels and types 

of learning in their items. It is aimed to know at what level that students have 

achieved. Therefore, the teacher can know how far students’ understanding of the 

material is learned.  
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B. Research Focus 

Based on the background of this study, this research limited only the 

cognitive domain in reading comprehension questions that exist in Quizizz 

application. The grade of reading questions taken from the Quizizz application is 

high school grade selection. The researcher analyzed the types of the cognitive 

domain in reading comprehension questions based on Revised Bloom’s Taxonomy. 

 

C. Formulation of the Problem 

Based on the background of the study and the research focus above, the 

researcher just answers the research question, i.e “How the levels of a cognitive 

domain are used in reading comprehension questions based on Revised Bloom’s 

Taxonomy through Quizizz application?” 

 

D. Research Objectives 

Based on the formulation of the problem, the objectives of this research is to 

find out the level of the cognitive domain are used in reading comprehension 

question based on Revised Bloom’s Taxonomy through Quizizz application 

 

E. Research Benefit 

The findings in this research are expected to be useful and relevant for English 

teachers and future researchers theoretically and practically. 
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1. Theoretical Benefit 

  The findings of this study will be useful not only for readers but also for 

knowledge development readers’ interest in analyzing the test question.  

2. Practical Benefit  

The findings of this study are expected to be beneficial  

a. For the teachers as their references to make good questions in various levels 

of the cognitive process for developing students’ thinking skills and can use 

the taxonomies to make their comprehension question for the text that their 

students read to help them better understand from what they read.  

b. For further researcher. The researcher hopes the result of this study can 

become one of the references for other researchers who have similar 

research.



 
 

7 
 

CHAPTER II 

LITERATURE REVIEW 

 

A. Theoretical Framework 

2.1. Definition of Reading 

In the language learning and teaching process, students learning two kinds 

of skills, they are productive skills and receptive skills. Receptive skills include 

listening and reading while productive skills include writing and speaking. Giles 

(1987: 91) defines reading as an extension of thinking, perceiving behavior. 

Readers use their knowledge of the world and the structures and patterns of 

language to interact with the print, and with all these cues and frameworks of 

knowledge and values, the readers construct the meaning. In other definition, 

Juliantana (2020: 29) said reading is an act of looking at and understanding points. 

Reading entails the use of a  version to understand several words in a sentence and 

make them meaningful.  

Reading is categorized as receptive skills. Harmer (2001: 199) states that 

receptive skills are how people extract meaning from the discourse they see or hear. 

He means when we read something like a story or newspaper, listen to the news or 

take a part in a conversation, we use our previous knowledge as an approach in the 

process of comprehension. And, we apply a variety of receptive skills, which one 

we use will be determined by our reading or listening goals. In summary, reading 

is a process of constructing meaning from written text. This is an important skill to 

learn that requires an active process from the eye and brain to understand the text.
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It means that to be a good reader, students must have good thinking. 

Therefore, the teachers must train students to be a good thinker because they could 

be called a good reader if they can construct the meaning of the text as they read 

and direct their understanding. Students who have good thinking can get good 

results in reading activities because they know the purpose of the author in writing 

the reading text and the meaning of the text itself. 

 

2.1.1.  The Purpose of Reading  

Students may be asked to read a lot for different purposes. Accordingly, 

different readers may have different goals, and those objectives also variety. People 

usually read something because they have a desire to do it and a goal to achieve. 

Besides, generally have some expectations about what they will read before they 

read the text. That is, the various reading objectives can come from desire before 

reading activities. Grabe and Stoller (2002: 6) classified reading purposes with 7 

main headings :  

1. Reading to search for simple information  

2. Reading to skim quickly   

3. Reading to learn from texts  

4. Reading to integrate information  

5. Reading to write  (or search for information needed for writing) 

6. Reading to critique texts  

7. Reading for general comprehension 

Additionally, Barret (1969: 18) categories of goals of the reading :  

a. Perceptual goals  

b. Cognitive goals  

c. Affective goals  



9 
 

 
 

Finally, according to the researcher, the main purpose of reading is to 

understand the meaning of the text. In reading, the reader must know the author's 

purpose in writing the text. If the readers understand the text, whatever their 

expectations of reading, they will know it and they will be successful in reading 

activities. 

2.1.2. Types of Reading Question  

Below are six types of reading question that developed by Myers and Palmer 

(2002) :   

a. Comprehension  

Comprehension is understanding the meaning of something that we can find 

the answer inside or explicit the text. These questions look: “According to this 

text...”  

b. Detail  

Detail question refers to small items in the text such as name, date, number, 

time, and location. This question looks:  How old is your mother?” 

c. Following Direction  

Following directions is a certain type of understanding. You are asked to 

understand how you answer the question, not to answer the question itself. 

Questions refer to clues, it can tell you to underline the subject, and put brackets 

around prepositional phrases.  

d. Main Idea  

The main idea question asks about the "main purpose" or "main point" of 

the passage It includes a topic and something specific about that topic. These 
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questions are usually asked as the first question after a passage. An example of this 

question looks like: “What does the main passage discuss?” or “The main idea of 

this paragraph is...” 

e. Inference   

The inference question is usually known as decisions or conclusions that the 

reader makes after reading the information from the text. Inference questions deal 

with ideas that are not mentioned in the passage, so the reader should think about 

his/her answer. Form of inference question looks like: “The writer seems to expect” 

or “The writer suggests that ...” 

f. Sequence   

Sequence refers to the chronological of the event. This type of question requires 

students to know the sequence of events that occur in a story. However, this 

question doesn’t ask which event appears first. The events that appear in the first 

paragraph may not occur first  

 

2.2. Definition of Reading Comprehension  

Reading is related to comprehension.  Talking about comprehension, we are 

talking about reading. Grabe (2002) explains that “Reading is centrally a 

comprehending process.  We read to understand what the writer intended to convey 

in writing, though we also do more.” Comprehension occurs when the reader 

interprets the meaning of the text and combines it with the readers‟ background 

knowledge.  

Perception and thought are two things that are involved in reading. 

Background of knowledge, vocabulary, grammatical knowledge, and other 
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strategies will be used by readers to help them understand the written text. It means 

reading is a process of communication between the reader and the writer. The writer 

has a message like feelings, ideas, arguments, and facts that they want to share with 

their readers. Then, the writer puts the message into words.  

Mayer (2003) defines reading comprehension is as the technique for 

improving students' success in extracting useful knowledge from text. Moreover, 

Harris and Hodges (1995) in Budikafa, Mirafat, & Lio (2017) point out that reading 

comprehension is the construction of the meaning of a written text through a 

reciprocal interchange of ideas between the reader and the message in a particular 

text. Therefore, reading comprehension is active in prior knowledge to understand 

the text that is read.  

In reading comprehension, identifying letters to recognize words to derive 

meaning from the text being read, involve making connections between the words 

and ideas presented in the text and the reader's background knowledge of the text 

they are reading will have difficulty in understanding the text is an important part 

(Smith, 1983).  If the reader can read the words but they do not understand what 

they read, they are not reading. Thus,  comprehension is fundamentally relating the 

new to the already known. If readers can read the words but don't understand what 

they are reading, they are not reading. So, basically of comprehension is connects 

the new information with the already known. 

From the explanation above, the researcher can conclude that reading 

comprehension is the process of obtaining meaning from the content and all 

information about a topic in the text. Understanding English texts is not easy for 
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students to do because English is a foreign language. Many readers are unable to 

grasp the author's idea due to limitations in thinking and analyzing the meaning of 

words and sentences. Therefore, readers must have a good concentration in reading 

the text to get the meaning of the author's ideas. 

 

2.2.1. Level of Reading Comprehension 

The level of reading comprehension namely literal, inferential, critical, and 

creative (Burns and Roe; Rubin; and Syafi'ie: 1992). They are :  

1. Literal Comprehension. Literal comprehension is the ability to understand 

information explicitly stated in the text. Literal comprehension is the lowest 

level of comprehension. Even though it is classified as a low level, literal 

comprehension is still important, because it is needed in the process of 

comprehending the whole reading.  

2. Inferential Comprehension. Inferential comprehension is the ability to 

understand information that is stated indirectly (implied) in the text. 

Understanding the text inferential means comprehend what is implied by 

the information stated explicitly in the text. In this case, the reader uses 

information that is stated explicitly in the text, background knowledge, and 

personal experience in an integrated manner to make guesses or hypotheses. 

3. Critical Comprehension. Critical comprehension is the ability to evaluate 

text material. Critical comprehension is the same as evaluative 

understanding. In this comprehension, the reader compares the information 
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found in the text with certain norms, knowledge, and background 

experiences of the reader to judge the text. 

4. Creative Comprehension. Creative comprehension is the ability to express 

emotional and aesthetic responses to text by following per under personal 

and professional standards. Creative comprehension involves the cognitive 

dimension of reading because it deals with the psychological and aesthetic 

impact of texts on readers. For creative comprehension, the reader is 

required to use his imagination to get a new picture that exceeds what the 

writer presents 

Based on the description above, it emphasizes the level of reading 

comprehension as literal comprehension, namely understanding what is conveyed 

and mentioned by the author in the reading material. 

 

2.2.2.  Kinds of Reading Comprehension Test  

Reading comprehension test is very important to measure students’ 

understanding. Heaton (1988) states that there is still a lot of test material that is 

limited to quotations in a short reading on which to base general understanding 

questions. The material in the reading comprehension test is closely related to the 

type of practice material used by the teacher to develop reading skills.  

Heaton (1988) categories there are several ways of testing reading 

comprehension questions such as:  
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a. Matching Test  

The matching test originally concerns with word and sentence recognition. 

This test examines students’ ability in differentiating words which have similar 

spelling (Heaton, 1990). There are two types of matching tests they are word 

matching and sentence matching.   

b. True/False Reading Test  

The true/false test is one of the most commonly used tests for reading 

comprehension because it can be easily and quickly arranged. It consists of some 

statements about the text and students have to decide whether the statement is true 

or false. It can encourage students to guess since they have a 50 percent chance of 

choosing the correct answer for questions.  

c. Multiple-Choice Items  

Multiple-choice items are also usually found in the reading comprehension 

test. It requires students to choose the best answer related to the text. One question 

usually has four or five optional answers, but only one option is true. There are two 

categories of multiple-choice items: multiple-choice items for short text and 

multiple-choice items for longer text.   

d. Completion Items  

Completion items are testing students’ ability to recall rather than 

recognizing. Usually, completion items require the students to supply a word or a 

short phrase. There are two types of completion items for testing reading 

comprehension, they are consisting of blanks for completion in the items following 

the text and the second type is consisting of blanks in the text itself.  

http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
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e. Open-ended  

Open-ended items refer to questions in which it needs a completely 

subjective response from the students. The response needed may be in the form of 

a word or sentence.  

 

2.3. Revised Bloom’s Taxonomy  

Taxonomy is the classification or grouping of objects according to certain 

characteristics. Taxonomy in education, used for the classification of instructional 

purposes; some call it learning goals, performance goals, or learning objectives. In 

1956, Benjamin Bloom with collaborators Max Englehart, Edward Furst, Walter 

Hill, and David Krathwohl published a framework for categorizing educational 

goals, namely the taxonomy of educational goals known as Bloom's Taxonomy.  

According to Bloom, memorization is the lowest level of thinking behavior. 

There are still many other higher levels that must be achieved so that the learning 

process can produce students who are competent in their fields. Thus, Bloom's 

Taxonomy is a hierarchical structure that identifies skills ranging from low to high 

levels. Additionally, Pratiwi(2014) cited in Febrina (2019: 6) says taxonomy means 

classification hierarchy over basic principles or rules. 

Bloom’s Taxonomy was created in 1956 under the leadership of educational 

psychologist Dr. Benyamin Bloom who was born in Pennsylvania and earned a 

doctorate in education from the University of Chicago in 1942. Munzenmaier and 

Nancy (2013) state that typically, the achievement and higher thinking skills of 

students are assessed by using different forms of questions or tests. It is needed for 

http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
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the taxonomy to identify the level of thinking. There is Bloom’s Taxonomy which 

can help the teacher to identify the level of the test item that can measure the 

cognitive level of the students.   

In 1994, one of Bloom's students, Lorin W. Anderson, David R. Krathwohl, 

and cognitive school psychologists revised Bloom's Taxonomy to match with the 

era. Lorin W. Anderson, David R.Krathwohl, and some colleagues then published 

a revision of Bloom’s taxonomy in 2001. The revision result was named Revised 

Bloom’s Taxonomy. Revisions are only carried out in the cognitive domain. The 

main focus of the revision is on the taxonomy used. The revision is intended for a 

wider audience. Bloom's Taxonomy has traditionally been seen as a tool that is best 

applied in the early school years (i.e. high school and junior high school). The 

revised taxonomy is universal and easy to apply at the primary, secondary, and even 

tertiary levels. This means that the revised taxonomy is a more authentic tool for 

curriculum planning, delivery, and instructional assessment. The revision 

emphasizes the explanation and description of subcategories. 

 
Figure 1. Change of Cognitive Domain from Bloom's 1965 to Revised 

Bloom’s Taxonomy by Anderson and Krathwohl 2001  

(source: elearningbunch.wordpress.com) 
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Based on Figure 1, we see the changes in the taxonomy of nouns (in 

Bloom’s Taxonomy) into a verb (in the Revised Taxonomy). This change is made 

to fit the goals of education. The goal of education indicates that students will be 

able to do something (verb) with something (noun). But, the main difference is not 

in the list or reordering of nouns to verbs, or in the renaming of some components, 

or even in the repositioning of the last two categories. The main difference lies in 

adding a more useful and comprehensive of how the taxonomies intersect and act 

on different types and levels of knowledge. The following changes will be 

explained in detail : 

- The knowledge category becomes to remember. Verb of remember 

describes the implied action in the original knowledge category; the first 

action undertaken by students in learning knowledge is remembering.  

- The comprehension category becomes to understand. Comprehension 

is the lowest level of understanding. Comprehension is limited only to 

understand what is being communicated without connecting it with 

other subjects. The change of comprehension to be understanding as in 

the selection of category names, considering the breadth of usage of the 

term by many teachers.  

- The application category becomes to apply.  In this category only 

change from a noun into a verb.  

- The analysis category becomes to analyze.  In this category only change 

from a noun into a verb too.  
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- The synthesis category becomes to create. Creating involves the 

process of constructing elements into a coherent which is that coherent 

and functional can produce a new product that has never existed before. 

Synthesis is just limited in combine elements and parts to form a unity 

with involves the process of creating pieces, parts, elements, and arrange 

and integrate in such a way to form a pattern or structure not previously 

apparent. A sequence of synthesis and evaluation is exchanged because 

synthesis is a more complex category than evaluation.  

- The evaluation category becomes to evaluate. In this category only 

changes from a noun into a verb. 

Sequences of synthesis and evaluation are exchanged. The revised 

taxonomy changes the order of the two categories of cognitive processes by placing 

creation as the most complex. The categories in Bloom's taxonomy are organized 

into a cumulative hierarchy, which means that mastery of a more complex category 

requires control of all the less complex categories under it. 

 

2.4.Cognitive Domain of Revised Bloom’s Taxonomy  

The cognitive domain is an aspect of ability that is related to aspects of 

knowledge, reasoning, or thoughts. The cognitive processes mean describing the 

range of students' cognitive activities in constructivist learning; that is, these 

processes are ways in which students can actively engage in the process of 

constructing meaning (Anderson & Krathwohl, 2001). Cognitive psychologists say 

that the utilization of the capacity of the human cognitive domain has begun when 
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humans begin to utilize their motor and sensory capacity, but only the ways and 

intensity of the utilization of the cognitive domain capacity are still unclear and not 

correct. 

Anderson and his colleagues have been revised  Bloom's Taxonomy because 

of the need to integrate new knowledge and thinking within a framework of 

categorizing educational goals. According to Anderson, by revising the taxonomy 

so that the new taxonomy reflects a more active and accurate form of systems 

thinking than the previous taxonomy in creating educational goals. The cognitive 

domain that revised by Anderson and Krathwohl (Anderson & Krathwohl, 2001, 

hal. 66-88), namely: remember, understand, apply, analyze, evaluate, and create. 

1. Remember 

Remembering is an attempt to regain knowledge from memories or 

recollection that have been past or that have just been obtained. Remembering 

involves retrieving relevant knowledge from long-term memory. Besides, 

remembering knowledge is essential for meaningful learning and problem solving 

as that knowledge is used in more complex tasks. (Anderson & Krathwohl, 2001, 

p.66). Anderson and Krathwohl (2001) categorize the remembering process into 

two processes, i.e recognizing and recalling. 

a. Recognizing 

Recognizing is related to knowing past knowledge related to concrete 

things, such as date of birth, home address, and age. For instance, recognize the 

dates of important events in Indonesian history.  
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b. Recalling 

Recalling is a cognitive process that requires fast and precise knowledge of 

the past. In the recall, a student searches long-term memory for a piece of 

information and brings that information to working memory where it can be 

processed. 

2. Understand 

Understanding is concerned with building an understanding from various 

sources such as messages, reading, and communication. Understanding is related to 

the activities of classifying and comparing. In this category, students are required 

to show that they already have sufficient understanding to organize and arrange 

material. Ability to understand instructions and affirm the meaning of ideas or 

concepts that have been taught. For instance, is to explain or interpret the meaning 

of a particular statement. 

a. Interpreting 

Interpretation involves converting words into words. For example, 

paraphrasing, images into words, words into images, numbers into words, words 

into numbers, musical notes into tones, and the like. In interpreting, when given 

information in one form of representation, a student is can change it into another 

form. 

b. Exemplifying 

Exemplifying occurs in identifying defining traits of a general concept or 

principle and requires the student to find a specific instance or example.  
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c. Classifying 

Classifying occurs when a student recognizes that something belongs to a 

certain category. classifying begins with a specific instance or example and requires 

the student to find a general concept or principle. 

d. Summarizing 

Summarizing involves constructing representations of information, such as the 

meaning of a scene in a play, and abstracting a summary from it, such as 

determining the main theme or painting. 

e. Inferring 

Inferring involves finding patterns in a series of examples or examples. The 

process of inferring occurs making comparisons between examples in the context 

of the entire set. For example, to determine what number will appear next in the 

series above, students must identify the pattern. 

f. Comparing 

Comparing involves detecting the similarities and differences between two or 

more objects, events, ideas, problems, or situations. In comparing, when given new 

information, a student detected correspondence with more familiar knowledge. For 

example, in the social sciences, the goal is to understand historical events by 

comparing them to familiar situations.  

g. Explaining 

Explaining occurs when a student can build and use a cause and effect model of 

a system. In explaining, when described a system, a student develops and uses a 
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causal model of the system. For example, in social studies, goals may explain the 

causes of important historical events. 

3. Apply  

Applying refers to the cognitive process of utilizing or employing a procedure 

to carry out an experiment or solve a problem. Applying related dimensions of 

procedural knowledge. In this category, students are required to change theories or 

rules into practical effects, demonstrate, and solve problems. Applying includes 2 

subcategories, they are executing and implementing. 

a. Executing 

Executing is the cognitive process of students solving problems and 

carrying out experiments in which students already know the information and can 

determine with certainty what procedures should be done. 

b. Implementing  

Implementing appears when students choose and use procedures for things 

that are unknown or unfamiliar. Because students still feel unfamiliar with this, 

students need to recognize and understand the problem first and then establish the 

right procedure to solve the problem. 

4. Analyze 

Analyzing is solving a problem by separating each part of the problem and 

looking for the relationship of each of these parts and finding out how these 

relationships can cause problems. In this process, students are required to identify 

the constituent parts and functions of the process or concept.  

There are 3 categories included in this process (Krathwohl, 2002), they are: 
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a. Differentiating 

The difference occurs when a student distinguishes relevant from irrelevant 

information, or important information that is not important, and then pays attention 

to relevant or important information.  

b.  Organizing 

Organizing implies identifying the resulting elements of communication or 

situation and trying to identify how these elements can make a good relationship. 

Organizing allows students to build systematic and coherent relationships from the 

pieces of information given. 

c. Attributing 

Establishing a point of view, opinions, values, or objectives behind the 

communication. 

5. Evaluate 

Evaluation related to cognitive processes provides an assessment based on 

existing criteria and standards. The criteria that are usually used are quality, 

effectiveness, efficiency, and consistency. Evaluate category requires students to 

review, or strategic planning concerning the sustainability of the program, and 

calculate the consequences of a plan or strategy. The evaluation includes checking 

and criticizing  

a. Checking  

Checking leads to inconsistent testing activities or failure of an operation or 

product. If it is related to the thought process of planning and implementing, 

checking will lead to determining the extent to which a plan is going well. 
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b. Critiquing 

Critiquing involves judging a product or operation based on externally imposed 

criteria and standards. (Anderson & Krathwohl, 2001). Critiquing leads to the 

assessment of a product or operation based on external criteria and standards. 

Critiquing is closely related to critical thinking. Students assess by looking at the 

negative and positive sides of something, then make an assessment using this 

standard. 

6. Creating  

This is the last category of the cognitive domain. Creating is the ability to 

combine elements into a whole and coherent new form, or make something original. 

Creating leads to a cognitive process of putting elements together to form a coherent 

unity and directs students to produce a new product by organizing several elements 

into a different form or pattern than before.  

Create is associated with 3 cognitive processes (Anderson and Krathwohl, 

2001) : 

a. Generating. Generating is an activity of representing the problem and 

finding alternative hypotheses needed. Generating is concerned with 

divergent thinking which is the essence of creative thinking 

b. Planning. Planning involves developing a solution method that meets 

the criteria of a problem, that is, developing a plan for solving the 

problem. In planning, when given a problem statement, a student 

develops a solution method. 
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c. Producing. Producing leads to planning to solve a given problem. 

Producing is closely related to other dimensions of knowledge, namely 

factual knowledge, conceptual knowledge, procedural knowledge, and 

metacognition knowledge. Executing plans which fulfill certain 

specification to solve problems 

 

2.4.1. Levels of Thinking in the Cognitive Domain of Revised Bloom’s 

Taxonomy 

 According to Bloom, thinking skills are divided into two, first is low order 

thinking skills (LOTS) which consist of three-level categories, namely 

remembering, understanding, and applying. Second is higher-order thinking skills 

(HOTS) consist of three-level categories, namely analyzing, evaluating, and 

creating. If students can think at all levels of thinking, then they will be able to solve 

complex and varied problems. Therefore, knowing the level of thinking of students 

is very important for the further development of students' thinking abilities. 

Regarding the cognitive domain, Bloom (Anderson and Krathwohl, 2001) 

identified two categories of thinking abilities, namely low-order thinking skills and 

high-order thinking skills. 

a. Lower Order Thinking Skill (LOTS) 

Lower level thinking is the lower level of Bloom’s Taxonomy. It embodies the 

level of skills necessary for advancing through the higher levels of Bloom's 

Taxonomy. The skills acquired at this level, are the building blocks toward higher-

level thinking. Low order thinking skills generally only focus on the ability to 
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remember information, gather information, and re-explain information in their own 

words. Lower order thinking skills are reflected by the lower three levels in Bloom’s 

Taxonomy: Remembering, Understanding, and Applying. 

 

b. Higher-Order Thinking Skill (HOTS) 

Higher-order thinking skills takes place in a hierarchy of cognitive process. It 

is a continuum of thinking skills starting with knowledge level thinking and moving 

to evaluation thinking. Higher-order thinking skills are generally associated with 

more complex and abstract thinking skills. In its application, a person can be 

categorized as having high-order thinking skills if he can comprehensively relate 

all the information he has and use it to conclude. Higher-order thinking skills are 

reflected by the top three levels in Bloom’s Taxonomy: Analyzing, Evaluating, and 

Creating. 

 

2.5. Quizizz Application 

2.5.1. Definition of Quizizz 

Quizizz is a game-based educational app that brings multiplayer activities 

to the classroom and makes classroom practice interactive and fun. Quizizz is one 

of many awesome tools for class quiz games. MacNamara & Murphy (2017) define 

Quizizz is an educational app that applies the concept of gamification. Quizizz 

allows all students to practice together with their computers or smartphone. Using 

Quizizz, students can do in-class exercises on their electronic devices. 



27 
 

 
 

Quizizz is a web tool for creating interactive quiz games for use in 

classroom learning. The interactive quiz that is created has up to 5 answer choices 

including the correct answer and you can add pictures to the background of the 

questions based on your want. One way to reduce boredom during learning is by 

giving quizzes to students. Moreover, the quizzes are given online, of course, 

students will be more excited. Unlike other educational applications, Quizizz has 

interesting characters such as themes, memes, and entertaining music in the quiz 

application. students will compete with each other and motivate in the learning 

process by using Quizizz. 

The main features of Quizizz playing a big role in this study are timely 

feedback, review section, repeat the test, and take a new quiz. These four features 

about steps of conducting self-assessment by making use of Quizizz become 

hierarchical order as suggested by Gikandi et al (2011). 

 

 

2.5.2. How to Use Quizizz 

To create an account follow these steps : 

Step 1: Go to www.quizizz.com  

 

http://www.quizizz.com/
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Step 2: Click “sign up”. Use your account google or with your email 

 

Step 3: After sign up, please click a teacher 

 

Step 4:  - Select a country. 

- Enter zip or postal code. 

- Enter the name of the school manually by clicking can't find your 

organization and click add organization. 

- Click continue 
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 We have successfully created an account at quizizz.com.  

 

After you finish creating an account, the next step is to create questions at 

quizizz.com. For that, follow the steps below! 

 This is the front page of your new account in Quizizz  

 

 

Step 5: To create a quiz, please select Create Quiz. Then, write the name of your 

quiz, for example reading comprehension. Choose a subject that is relevant to the 

quiz. If everything has been filled in, click Next to continue  
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Step 6: To make a quiz, select New Question. And you can choose the category of 

questions that you want to make. For example, multiple-choice. 

 

 

Step 7: At this step is the main stage of making the quiz. In this step, we can set the 

quiz such as entering a picture or entering a formula, choosing the correct answer 

and choosing the time to take the question. After finishing them, click Save. On the 

left is the question you created, on the right is the display of the quiz is running. 
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Step 8: To add the next question, please select the multiple-choice category again 

under the first question that you make, then repeat step 7.  

Step 9: If all the questions have been completed, click Done.  

 

Step 10: After that, this display will appear. You can set level the grades and who 

can see your quiz. Then, click Save. 
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After the quiz is finished, our next step is to give the quiz to students. 

Step 11: To share the quiz to students, you can select the option of this quiz, whether 

with Live Quiz or Assign Homework ( 

 

 

Step 12: I choose Assign homework and the display show like this. Set the deadline 

and other settings. Then, click Continue.  
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Step 13: If all finished, ask the student to open joinmyquizizz.com and enter the 

game code that you share with them.  

 

For students to join an online quiz the quizizz.com, the step is to go to 

joinmyquizizz.com. Ask students to enter the game code, then enter their name. 

Students who have joined will be seen on the teacher's laptop screen. To make it 

easier for students to work on the questions that have been made, it would be better 

if students download the Quizizz application on the Playstore. To make it easier to 

organize students in giving assignments, it is better if you create a class. I will 

explain the class creation steps in the next guide. 
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B. Previous Related Studies 

In this research, consider some previous research to support this proposal as 

follows: 

1. Anggraini (2013) conducted research entitled“ The Analysis of Reading 

Questions Based on Revised Taxonomy Theory in English Textbooks for 

Senior High School Grade X”. The result of the researcher finds that the 

first textbook had 148 questions or 98.7% questions in the low levels of 

thinking, while the second textbook had 123 questions or 74.1% questions 

in the low levels of thinking, and 43 questions or 25.9% questions in the 

high levels of thinking. The similarity between Anggi’s research and this 

research is on the theory that we used. The difference is the subject. The 

subject Anggraini’s research is “text book” while the research is quiz 

reading in Quizizz application 

2. Second is the study entitled A Content Analysis of Reading Comprehension 

Questions in English Textbook Based on the Revised Version Of Bloom’s 

Taxonomy written by Agustiningsih (2016).  This study which had a 

purpose to analyze reading comprehension questions in the English 

textbook “English Zone” published by Erlangga, implemented content 

analysis design to describe and analyze the reading comprehension 

questions in the textbook. This research also used a coding system to code 

materials based on the six major categories of cognitive domains.   The 

result of the discussion showed two important things. First, reading 

comprehension questions in the English textbook “English Zone” published 

http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
http://repository.unej.ac.id/
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by Erlangga covered an all-new version of Bloom’s Taxonomy levels. 

Second, the reading comprehension questions were dominated by low order 

thinking (remember, understand, and apply) with 99 questions or 59,62% 

and higher-order thinking (analyze, evaluate and create) with 67 questions 

or 40,35%. From this study, it can be concluded that the English textbook 

“English Zone” published by Erlangga provides low order thinking in the 

reading comprehension question aspect. 

3. Tangsakul (2017) analyzed the reading comprehension questions by using 

revised Bloom’s Taxonomy in Team Up in English 1-3 and Grade 9 English 

ONET Tests. The study tried to find out the levels of reading comprehension 

questions in Grade 9 English O-NET Tests and Team Up in English 1-3 

textbooks. The findings showed that the levels of reading comprehension 

questions were in Remembering and Understanding levels. Even though, 

the highest level which was created in Team Up in English 3 but in the low 

percentage. Thus; this present study analyzes the English test items based 

on the application of Revised Bloom’s Taxonomy.  
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C. Conceptual Framework 

  Reading comprehension is the process of obtaining meaning from the 

content and all information about a topic in the text. Reading comprehension test is 

very important to measure students’ understanding. There are several ways of 

testing reading comprehension questions such as matching tests, true/false tests, 

multiple-choice items, completion items, and open-ended items. One of the learning 

media that can be used in making a reading test is the Quizizz application. Quizizz 

is a web tool for creating interactive quiz games for use in classroom learning.  

Bloom’s Taxonomy can be a guide for determining the level of thinking 

students give reading comprehension tests. Bloom's Taxonomy is a classification 

of learning goals that should be held by educators in determining learning goals. 

There are three domains in this framework; cognitive, affective, and psychomotor. 

But the researcher focuses on discussing only the cognitive domain of Revised 

Bloom’s Taxonomy by Anderson and Krathwohl in 2001. Revised Bloom’s 

Taxonomy divided the cognitive domain became six categories, namely remember, 

understand, apply, analyze, evaluate, and create. According to Bloom, thinking 

skills are divided into two, first is low order thinking skills (LOTS) which consist 

of three-level categories, namely remembering, understanding, and applying. 

Second is higher-order thinking skills (HOTS) consist of three-level categories, 

namely analyzing, evaluating, and creating. 
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Figure 2.Chart of Conceptual Framework 
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CHAPTER III 

METHOD OF RESEARCH 

 

A. Research Design 

This research belongs to the descriptive qualitative. Qualitative research is not 

only on observed objects but on something that is behind the observed object. 

Sugiyono (2007:1) stated the qualitative method is a research method that is used 

to investigate a natural object and stresses meaning or purpose. This qualitative 

descriptive method will be used to analyze the reading tasks in Quizizz application 

for a high level based on the cognitive domain of Revised Bloom’s Taxonomy.  

Nawawi and Martini (1994:73) stated the descriptive method as a procedure to 

solve the problem by describing the object of the research based on fact-finding.  

 

B. Source of Data the Research 

The data used in this study are multiple-choice questions about reading 

comprehension. This is used to answer the research question. The source of data 

taken from some of the latest quizzes of questions about reading comprehension 

provided in the Quizizz application which taken from high school grades categories. 

 

C. Research Instrument 

Instruments are a key component in research. Arikunto (2006: 160) states that 

research instruments are tools used by researchers in collecting data so that their 

work is easier and the results are better, in the sense that it is more efficiency  
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complete and systematic so that it is easy to process. The instrument used in this 

research was the reading text from some quiz in the Quizizz application. Besides 

that, the researcher uses another instrument to support this research. The  instrument 

tool is the table of Bloom’s cognitive domain. It is very important to provide 

detailed information for the researcher in this study. The researcher marked the 

checklist(    ) in the columns if the question was using the component of the 

cognitive process of Revised Bloom’s Taxonomy. 

Table 3.1  

Table of the Cognitive Domain 

Number 

of 

Question 

Cognitive Domain 

Remembering Understanding Applying Analyzing Evaluating Creating 

       

       

       

       

 

 

D. Data Collecting Technique 

The steps in collecting the data are : 

1. researcher browse the quiz about reading comprehension in the Quizizz 

application.  

2. researcher take the quiz from high school grades categories and pick the up 

to date quiz 

3. researcher collect and list the question of quiz based on the type of cognitive 

domain 
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E. Data Analysis Technique 

After collecting the data, the researcher analyzed the data through some steps, 

they were :  

1. identifying quiz of the reading comprehension into six levels of cognitive 

domain process based on Revised Bloom Taxonomy used table 

2. classifying the reading comprehension question in each level of the 

cognitive domain process based on Revised Bloom Taxonomy  

3. analyzing each the data into the cognitive domain process with give the 

prove 

4. counting the percentage of each level of the cognitive domain process on 

the reading comprehension quiz 

5. calculating the kinds of cognitive domain process most frequently appear in 

the reading quiz that the researcher has taken from Quizizz application 

based on Revised Bloom Taxonomy 

6. finding the level thinking of the cognitive domain process that used in 

reading comprehension question based on Revised Bloom Taxonomy 
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSION 

 

A. Research Findings 

The data of this study was the multiple-choice reading comprehension 

question in the Quizizz application. The researcher analyzes each of the reading 

comprehension questions in Quizizz based on Revised Bloom Taxonomy by 

correlating the test item and the six major categories in the cognitive domain. It has 

the purpose to describe the classification of reading comprehension questions in 

Quizizz based on Revised Bloom’s Taxonomy Theory.  

Table 4.1 Reading Comprehension Question 

Category Total 

Question 

Quiz 1 15  

Quiz 2 20 

Total 35 

 

1. Analysis Quiz I 

Table 4.2 

Table of Cognitive Process based on Revised Bloom’s Taxonomy 

Number of 

Question 

Cognitive Process Domain 

C1 C2 C3 C4 C5 C6 

1       

2 
 

     

3       

4       
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C1 : Remember    C4 : Analyze  

C2 : Understand    C5 : Evaluate 

C3 : Apply    C6 : Create 

1) Question No.1 

 

5       

6       

7       

8       

9       

10       

11       

12       

13       

14       

15       

Frequency 9 6     

Percentage 60% 40%     
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What would be an appropriate title for this passage? 

A. Tall buildings of the World 

B. Why you should visit Dubai 

C. The size and Magnificence of the Burj Khalifa 

Analysis : The question asks about to give a title for the text. It includes in 

terms of understand level because the question above has meant that we have to 

find an appropriate title for the text. It doesn’t just to recall information of the text, 

but we have to find and understand implicit information and state in our own words. 

And the answer is not stated in the text. 

Prove   : The students need to understand the text to answer the question. 

The answer is not stated in the text. 

2) Question No.2 

 

How many international workers were on site per day during the Burj Khalifa's 

construction? 

A. 12000 

B. 2000 

C. 22000 
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Analysis  : The question above asks about International workers were on-site 

per day. It includes in terms of remember level because the question asks the 

students to recall the specific information from the text and the answer stated in the 

text. 

Prove   : The students can find the answer in the second sentence, “… more 

than 12,000 international workers were on-site per day…” 

3) Question No.3 

 

How long did it take to complete the Burj Khalifa?  

A. 8 years 

B. 9 years 

C. 6 years  

Analysis : The question above asks about time to complete Burj Khalifa. It 

includes in terms of understand level because the question above has meant that 

we have to calculate the time spent completing the Burj Khalifa from the text. It 

doesn’t just to recall information of the text, but we have to find and understand 

implicit information. The answer is not stated in the text because it is an implicit 

question. 
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Prove   : The students need to understand the text to answer the question. 

The answer is not stated in the text because it is an implicit question. 

4) Question No.4  

 

Which building was the tallest in the world prior to the completion of the Burj 

Khalifa? 

A. Eiffel Tower 

B. Empire State Building 

C. Taipei 101 

Analysis  : The category of this question is remember level because the 

question asks the students to recall the specific information from the text. The 

answer to the question stated in the text, so the student directly can answer that 

question. 

Prove   : The students can find the answer in the last sentences, “It even 

surpassed Taiwan's Taipei 101, which at 1,667 feet (508m)..” 
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5) Question No.5 

 

How much did it cost to construct the Burj Khalifa? 

A. $1.5 billion 

B. $2.5 billion 

C. $1.0 billion 

Analysis  : The question asks about the cost to construct Burj Khalifa. It 

includes in terms of remember level because the question asks the students to recall 

the specific information from the text. This question is categorized as a remember 

level question because the answer stated in the text.  

Prove   : The students can find the answer in the first sentences, “…the $1.5 

billion Burj Khalifa project was unveiled by Dubai's…” 

6) Question No.6  
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Tall grass grows up to three metres in height 

A. True 

B. False 

C. Not given 

Analysis : The statement is stated in the text. The students only need to recall 

the information from the text. So, this question is categorized as remember level 

question.  

Prove  : The statements did not match with sentences in the second 

sentences from the text explained, “...grows up to one meter in height..” so the 

answer is false. 

7) Question No.7 

 

Tall grass can survive the harsh desert heat? 

A. True 

B. False 

C. Not given 

Analysis : The question above asks about true or not a statement. It includes 

in terms of understand level because the statement requires the students to 

understand the information in the text. The statement is not stated in the text. It 
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doesn’t just to recall information of the text, but students have to find and 

understand implicit information.  

Prove   : The statements are not stated in the text 

8) Question No. 8 

 

Tall grass is fast growing? 

A. True 

B. False 

C. Not given 

Analysis : The statement is stated in the text. The students only need to recall 

the information from the text. So, this question is categorized as remember level 

question.  

Prove  : The statements match with sentences in the first text explained, 

“...as it’s an easy, cheap and fast-growing grass that can ..” so the answer is true 

9) Question No.9  

Tall grass is found in many European countries. 

A. True 

B. False 

C. Not given 
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Analysis : The question above asks about true or not a statement. It includes 

in terms of understand level because the statement requires the students to 

understand the information in the text. The statement is not stated in the text. It 

doesn’t just to recall information of the text, but the student has to find and 

understand implicit information.  

Prove   : The statements are not stated in the text 

10) Question No.10 

 

Choose the appropriate title for this passage. 

A. Plants of the UAE 

B. Why you should choose Tall Grass 

C. How to water plants 
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Analysis : The question asks about an appropriate title for the text. It includes 

in terms of understand level because the question above has meant that we have to 

choose the best title that matches the content of the text. Students have to find and 

understand the text to get the best answer. The answer is not stated in the text 

because it is an implicit question. 

Prove   : The students need to understand the text to get the answer that is 

not stated in the text. 

11) Question No.11 

 

What is the focus of this passage? 

A. African animals 

B. African islands 

C. Animals in the Northern Hemisphere 

Analysis : The question needs students to recall or remember specific 

information about the topic of the text. This question is categorized as remember 

level question because the answer is stated in the text.  

Prove   : The students can find the answer in the first sentences passage 

explained, “Africa is home to many of the world's most famous fauna in human 

culture such as Lions..” so the answer is African animals 
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12) Question No.12 

 
Messi has scored 20 goals in 11 straight seasons in La Liga 

A. True 

B. False 

C. Not given 

Analysis : The statement is stated in the text. The students only need to recall 

the information from the text. So, this question is categorized as remember level 

question.  

Prove  : The statements do not match with sentences in the text explained, 

“...score at least 20 goals in 12 straight La Liga seasons..” so the answer is false 

13) Question No.13 

. 
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Pick the appropriate heading for this passage. 

A. The history of henna 

B. The art of henna tattoos 

C. The world of henna 

Analysis : The question above asks about an appropriate title for the text. It 

includes in terms of understand level because the question above has meant that 

we have to choose the best title that matches the content of the text. Students have 

to find and understand the text to get the best answer. The answer is not stated in 

the text because it is an implicit question. 

Prove   : The students need to understand the text to answer the question. 

The answer is not stated in the text because it is an implicit question. 

14) Question No.14 

 
Henna has good cooling properties and thus benefits people of the desert? 

A. True 

B. False 

C. Not given 

Analysis : The statement is stated in the text. The students only need to recall 

the information from the text. So, this question is categorized as remember level 

question.  
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Prove  : The statements match with sentences in the first text explained, 

“..henna has natural cooling properties, people of the desert..” so the answer is true 

15) Question No.15 

 

For how many years has henna been practiced in Pakistan? 

A. 4000 

B. 5000 

C. 9000 

Analysis : The question asks about henna practiced in Pakistan. This question 

is categorized as remember level because students can find the answer just to recall 

the specific information from the text. The answer is stated in the text. 

Prove   : The students can find the answer in the first sentence passage 

explained, “..has been practiced for over 5000 years in Pakistan, India, Africa, and 

the Middle East...” 
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2. Analysis Quiz II 

Table 4.3 

Table of Cognitive Process based on Revised Bloom Taxonomy 

Number of 

Question 

Cognitive Process Domain 

C1 C2 C3 C4 C5 C6 

1       

2 
 

     

3       

4       

5       

6       

7       

8       

9       

10       

11       

12       

13       

14       

15       

16       

17       

18       

19       

20       
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C1 : 

Remember     C4 : Analyze 

C2 : Understand     C5 : Evaluate  

C3 : Apply     C6 : Create 

 

1) Question No.1 

 
How old is Peter? He is … years old. 

A. Four 

B. Fourteen 

C. Forty 

D. Ten 

Analysis  : The question asks about Peter’s age. It includes in terms of 

remember level because the question asks the students to recall the specific 

information from the text. This question is categorized as remember level question 

because the answer stated in the text 

Prove   : The answer can be found in the second sentence from the text, “He 

is fourteen years old..” 

 

 

Frequency 10 5  5   

Percentage 50% 25%  25%   
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2) Question No.2  

 
The writer is … years old. 

A. Fourteen 

B. Sixteen 

C. Eighteen 

D. Nineteen 

Analysis : The question above asks about to give a title for the text. It includes 

in terms of understand level because the question above has meant that we have to 

find an appropriate title for the text. It doesn’t just to recall information of the text, 

but we have to find and understand implicit information and state in our own words. 

The answer is not stated in the text because it is an implicit question. 

Prove   : The students need to understand the text to answer the question. 

The answer is not stated in the text. 

3) Question No. 3 
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Which of the following statement is not true about Peter? 

A. He has long and straight hair. 

B. He has bright eyes. 

C. He is not interested in sports. 

D. He plays football and tennis. 

Analysis  : The question asks about statement’s Peter not true based on the 

text. It includes in the group of remember level because the answer is stated in the 

text. The students just to recall the specific information from the text then match 

with the choice. 

Prove   : In the fifth sentence, the answer can be found “Peter is interested 

in sports very much..” 

4) Question No.4 

 
According to the passage, we know that Peter is …. 

A. The writer’s youngest brother 

B. The writer’s elder brother 

C. A naughty boy 

D. A friendly boy 

Analysis  : The question is categorized as remember level because the students 

just need to recall the specific information from the text. The answer is stated in the 

text. 

Prove   : The answer stated in the first sentences of the text “Peter is the 

youngest in our family” 
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5) Question No. 5 

 
It is implied in the passage that …. 

A. Peter is naughty. 

B. Peter is lazy. 

C. Peter is unfriendly. 

D. Peter is diligent 

Analysis : The question above asks about the meaning of the text. It includes 

in terms of understand level because the question above has meant that we have to 

find the implicit meaning from the text. It doesn’t just to recall information of the 

text, but we have to find and understand implicit information. The answer is not 

stated in the text because it is an implicit question. 

Prove   : The students need to understand the text to answer the question. 

The answer is not stated in the text. 

6) Question No.6  
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What type of text is the above text? It is … 

A. A narrative text 

B. A description text 

C. A recount text 

D. A descriptive text 

Analysis : The question above asks about the type of the text. It includes in 

terms of analyzing level because students have to use their ability to check the text 

and identify which type the text belongs to. Then, they can find out the answer to 

this question. 

Prove   : The answer is not stated in the text, so students need to more 

understand the content of the text and determine the text type to get the answer.  

7) Question No.7 
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What destroyed the homes of all rats? 

A. A group of mice did. 

B. The hunter did. 

C. Elephant-hunter did. 

D. A group of elephant did 

Analysis  : The question is categorized as remember level because the student 

just needs specific information from the text. The students must find out what 

destroyed the homes of all rats. The answer to this question is stated in the text.  

Prove   : The students can find the answer in the first sentences, “..a group 

of elephants crossing the jungle unknowingly destroyed the homes of all the rats.”   

8) Question No.8 

  

 
What is the generic structure of “once upon a time there lived a group of mice 

under a tree in peace”? 

A. Identification. 

B. Orientation. 

C. Complication. 

D. Resolution. 

Analysis : The question asks about the generic structure in certain sentences 

from the text. It includes analyzing level because the students have to use their 
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understanding to know about the generic structure of the text. Then, they can find 

out the answer to this question.  

Prove   : The answer to this question is not stated in the text because it needs 

more students understanding. 

9) Question No.9 

 
At the end of the story, how was the elephant's head? 

A. Angry 

B. Sad 

C. Happy 

D. Dead 

Analysis : This question is categorized as understanding level. The question 

requires students to give the conclude how the feelings of elephants head at the end 

of the story. The students need to understand the text before answering the question 

because the answer is not explicitly stated in the text.  

Prove   : At the end of the story that “The elephant head was totally set free. 

They danced with joy and thank the rats.”, students need to understand what is the 

implicit meaning of that sentences. It means is the elephants’ fells happy. 
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10)  Question No. 10 

 
Where is the life jacket located? 

A. Under the seat 

B. Around the waist. 

C. Outsite the aircraft. 

D. In the back of the seat. 

Analysis  : The question above asks about the location of the life jacket. It 

includes in terms of remember level because the question asks the students to recall 

the specific information from the text. the answer to this question is stated in the 

text. 

Prove   : The students can find the answer in the first sentences, “..the life 

jacket which is located under your seat.” 

11) Question No. 11 

 

What can interfere with the navigational system? 

A. Table. 

B. The life jacket. 

C. Mobile phones. 

D. The attached light. 
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Analysis  : The question above is categorized as remember level because the 

information for this question is written explicitly in the text. The students just find 

out the sentences of the question from the text to get the answer. Because the answer 

stated in the text. 

Prove   : The students can find the answer in the second last sentence, 

“…and any mobile phones are prohibited onboard as they interfere with the 

communication and navigational system.” It means the mobile phone can interfere 

navigational system. 

12) Question No. 12 
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How many persons is the cake for? 

A. 2 

B. 5 

C. 6 

D. 7 

Analysis  : The question above asks about how many people the cake was 

made for. It includes of remember level because the question asks the students to 

recall the specific information from the text. the students can get the answer because 

it is stated in the text. 

Prove   : The students can find the answer in the first line that is written, 

“Yield: 6 servings”. It means the recipe produces for 6 persons. 

 

13) Question No.13 
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The goal of the text is to tell about . . . . . 

A. How to beat cream cheese. 

B. How to blend sugar and vanilla. 

C. How to bake chocolate cheese and cake. 

D. How make cheese cake. 

Analysis : The question asks about the goal of the text. It includes in terms of 

understand level  because the question above has meant that students have to tell 

about the goal of the text. It doesn’t just to recall information from the text, but we 

have to find and understand implicit information from the text.  

Prove   : The students need to understand about content of the text to answer 

the question because the answer is not stated in the text. 

 

14) Question No. 14 
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The text is called a/an . . . . . 

A. Procedure 

B. Report 

C. Description 

D. Explanation 

Analysis : The question above asks about the type of text. It includes in terms 

of analyzing level because students have to use their understanding to check the 

text and identify which type the text belongs to. Then, they can find out the answer 

to this question. 

Prove   : The answer is not stated in the text, so students need to more 

understand the content of the text and determine the text type to get the answer.  

 

15) Question No.15 
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The text above is about … 

A. The writer and his friend. 

B. The writer friends. 

C. An embarrassing day. 

D. Shopping with mother. 

Analysis : The question above is categorized as understand level because it 

has meant that students have to find out the text tells about. It doesn’t just to recall 

information of the text, but we have to find and understand implicit information 

about the text tell. The answer is not stated in the text because it is an implicit 

question. 

Prove   : The students need to understand about the story of the text to 

answer the question and the answer not stated in the text. 

16) Question No. 16 

 
The writer couldn’t contact his friend because … 

A. He was in the parking area. 

B. His cell phone was broken. 

C. He went home alone. 

D. His friend was still choosing a shirt. 
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Analysis  : The question above asks about the reason writer couldn’t contact 

his friends. It includes in term of remember level because the question recalls the 

data or information which have been stated in the text.  

Prove   : The students can find the answer in the eight sentences, “My cell 

phone was broken so I couldn’t call him…” 

17) Question No. 17 

 
The purpose of the text is to… 

A. Entertain readers. 

B. Describe the smugglers. 

C. Report an event to the police. 

D. Tell past events. 

Analysis : The question above is categorized as analyzing level. It includes 

analyzing because the question has meaning students have to understand the 

purpose of the text we had read. The answer is not in the text because it needs 

students’ understanding for answering the question. 

Prove   : The answer is not stated in the text because it needs students’ ability 

to answer. 
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18) Question No. 18 

 
What happened to the writer yesterday? 

A. He has a terrible day. 

B. He had a terrible day. 

C. He gets a good day. 

D. He got a terrible day. 

Analysis  : The question above asks about what happened to the writer. It 

includes in terms of remember level because the question asks the students to recall 

the specific information from the text. The students can find out the answer in the 

text because it is stated there.  

Prove   : The students can find the answer in the first sentences, “I had a 

terrible day yesterday...” 

19) Question No. 19 

 The text above is in the form of…… 

A. Spoof 

B. Report 

C. Recount 

D. Procedure 
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Analysis : The question above asks about the type of text. It includes in terms 

of analyzing level because students have to use their ability to check the text and 

identify which type the text belongs to. Then, they can find out the answer to this 

question. 

Prove   : The answer is not stated in the text, so students need to more 

understand the content of the text and determine the text type to get the answer.  

20) Question No. 20 
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The length of a whale is…….. 

A. Is generally more than 30 meter. 

B. Is less than 30 meter. 

C. Maybe more than 30 meter. 

D. Ranges from 30 meter to more than 30 meter. 

Analysis  : The question asks about the length of a whale. It includes in terms 

of remember level because the question asks the students to recall the specific 

information from the text. The students can find out the answer in the text.  

Prove   : The students can find the answer in the third sentence, “…which 

can exceed the 30-meter length…” 

 

 

Table 4.4 Percentage of Cognitive Process based on Revised Bloom’s 

Taxonomy 

 

From Table 4.4 above, it showed that the reading comprehension questions 

in Quizizz application is just applied on 3 levels, they are remembering, 

understanding, and analyzing level. From whole questions, 54.29% for 

remembering level, 31.43% for the understanding level, and 14.28% for analyzing 

level. It may be concluded that the level of questions is dominated by the 

remembering level. It means that the question includes in the lowest level of the 

cognitive domain in Revised Bloom’s Taxonomy. 

Category of 

Quiz 

Cognitive Process Domain 
Total  

C1 C2 C3 C4 C5 C6 

Quiz I 
9 6  - 

  15 

Quiz II 
10 5  5 

  20 

Frequency 
19 11  5 

  35 

Percentage 
54.29% 31.43%  14.28% 

  100% 
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B. Discussion 

This research is about an analysis of the reading comprehension questions 

through Quizizz application based on Revised Blooms Taxonomy. The researcher 

found that the reading comprehension question in Quizizz application was applied 

on 3 levels, namely remembering level, understand level, and analyzing level for 

the result of analysis by identifying reading comprehension question based on 

Revised Bloom’s Taxonomy by correlating between question and get the result with 

made the percentage of the types of cognitive process in Revised Bloom Taxonomy 

theory on the reading question.  

 In the first analysis results, the researcher identifying the reading question 

in Quizizz application based on Revised Blooms Taxonomy is the quiz I consist of 

15 questions.  There are 9 questions includes in the remembering level and 6 

questions include an understanding level. Meanwhile, the quiz II consist of 20 

questions. There are 10 questions in remembering level, 5 questions in 

understanding level,  and 5 questions in analyzing level. In both of quiz, applying, 

evaluating, and creating levels no one found to research. In the second analysis 

result, the researcher made the percentage of the types of cognitive process domains 

on the reading questions. In a quiz I, the researcher finds that there are remember 

level with 60% and understand level with 40%.  In quiz II, there are 50% in 

remember level, 25% in understand level, and 25% in analyzing level. Based on 

that results, both of quiz reading comprehension in Quizizz application consists of 

54.29% in remember level, 31.43% in understand level, and 14.28% in analyzing 

level. From the percentage above, it showed that dominated by remember level. 



73 
 

 
  

Overall, it is concluded that both of the quiz reading comprehension questions in 

Quizizz application included in the lowest level of cognitive process domain in 

Revised Bloom’s Taxonomy theory. 

The reason why the quiz in Quizizz application includes the lowest level 

because the author of the quiz was made the quiz based on the categories class in 

that application. The researcher analyzes the quiz was made for high school grades 

based on an indicator to be achieved in reading learning. The author of the quiz 

aims to make the person who answers the quiz have a cognitive level of remember 

and understanding  Because making questions must be following the type of ability 

used in formulating learning objectives. When planning goals using the cognitive 

domain with certain levels, the questions must be in accordance with the levels used 

in the objectives. So, the quality of reading comprehension questions in Quizizz is 

categorized at the lowest level. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

A. Conclusions 

Based on the finding research data and the discussion, the researcher concludes 

as in the following: 

1. There were three levels of cognitive domain applied based on Revised Blooms 

Taxonomy theory in Quizizz application, namely remembering level, 

understand level, and analyzing levels.  

2. The most dominant cognitive domain level found on reading comprehension 

questions in the Quizizz application based on Revised Bloom’s Taxonomy was 

remember level in 54.29%, then by understand level in 31.43%, and analyze 

level in 14.28%. 

3. From the whole reading question in Quizizz that is used to analyzes, 54% of 

questions are dominated on remember level. It means the reading 

comprehension questions in Quizizz application are categorized in the lowest 

level of the cognitive domain based on Revised Bloom’s Taxonomy. 
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B. Suggestions  

 Based on the conclusion above, the researcher tries to give some suggestions 

as follows :  

1. The Readers 

For the readers, the results of this study are expected to increase knowledge 

about the levels of cognitive domains used by the teacher in making a quiz about 

reading comprehension. Readers can also use the Revised Bloom’s Taxonomy as a 

guide for making reading comprehension questions especially in the cognitive 

domain appropriate to the student's level so that learning objectives can be achieved.  

2. The Teachers  

For the teachers, they are suggested to be more creative for improving students’ 

reading ability. One way to increase their reading ability is to give their reading 

quiz that is appropriate to the students’ level. The teacher can use Revised Bloom’s 

Taxonomy as a basic conceptual framework to make a good quality question. In 

making a quiz, the teachers should give the levels of the cognitive domain from the 

lowest level to a high level. And the teacher that uses Quizizz as the learning 

evaluation media should be able to be creative in presenting the quiz. The teacher 

can use other media as references and supporting the learning evaluation. As the 

teacher, they are suggested to be more creative for improving students’ reading 

ability. One way to increase their reading ability is to give their reading quiz that is 

appropriate to the students’ level. The teacher can use Revised Bloom’s Taxonomy 

as a basic conceptual framework to make a good quality question.  
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3. The Students  

For the student, they are should be creative in studying and understanding the 

learning. If knowing the type of quiz, the students should increase their ability to 

understanding the question by reading the text carefully and answer the question 

with the correct.  

4. The Other Researcher  

For other researchers may follow up this analysis as a reference in conducting 

similar research. Other researchers should be able to explore the quality of each 

quiz or exercise provided not only in the reading skill but also from all of the skills.  
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