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ABSTACT 

Sri Ulina Br Sembiring. NPM: 1602050156 “ Reading comprehension 

assessment in English textbook for junior high school publish by Erlangga 

2019”. Skripsi, English Departement, Faculty of Teachers’ Training and 

Education – University of Muhammadiyah Sumatera Utara, Medan 2020. 

The objective of this research was to find out the reading comprehension 

assessment in English textbook for junior high school publish by Erlangga 2019. 

This research is qualitative. The data of this research was taken from the English 

textbook for junior high school publish by Erlangga. This research finds three 

types of reading comprehension assessment there are main idea, understanding 

meaning of word, and making inference. Finally, assessment shows all kinds of 

main idea, vocabulary and conclusions. In order to make it easier to understand 

the reading content of the book and can be used in the teaching learning system of 

the English textbook publish by Erlangga. 

Keyword: Reading comprehension, Assessment, English textbook. 
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CHAPTER I  

INTRODUCTION 

A. Background of the Study 

In studying English there are four aspects the learned, those are listening, 

speaking, reading and writing those skills are used to build students’ language 

strategic competence and also to enhance their motivation to learn English. One of 

these four skill which are very important and most acquired in academic field in 

reading. 

Reading is one of the skills that should be mastered by the students. The 

skill needs more attentions from students, because in reading the students must 

have good interaction with the next in order to get the meaning. Hirai stated that “ 

the more we read, the better we get at it, the better we get it, the more we like it, 

and the more we like it the more we do it”. 

The reading skill becomes very important in educational field. Therefore, 

the students need to be exercised and trained in order to have a good reading skill. 

Furthermore by reading, the students can increase their knowledge and know 

many things. Reading is an important activity in life with which one can update 

his/her knowledge not only that but also reading skill is an important tool for 

academic success.  

According Kamil (2008), they mention that: Reading is about 

understanding written texts. It is a complex activity that involves both perception 

and thought. Reading consists of two related processes; word recognition and 
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comprehension. Word recognition refers to the process of perceiving how written 

symbols correspond to one’s spoken language.  

Comprehension is the processes of making sense of word, sentences, and 

connected text. Readers typically make use of the background knowledge, 

vocabulary, grammatical knowledge, experience with text and other strategies to 

help them understand written text. 

It means that mastering reading skill we need more time, time, and effort 

in order to able to read. Based on the explanation above, reading is an activity in 

understanding written texts. For the success of getting a good reading 

comprehension, the reader has to get the sense of knowledge in understanding the 

text or the passage. Reading is after considered as the difficult skill.  

The learner cannot get the reading achievement which is the most 

important aspect in reading comprehension, especially in English. This is the duty 

for teacher to solve the problem. They have to show to teach reading as well so 

the learners can understand the reading material given. It is very important for 

increasing the knowledge of the learners.  

Reading is a skill in a language that is applied to English lesson especially 

for Junior High School. It is important as the preparation of the reading materials, 

such as: topic of paragraph, main idea, etc. the reading material for Junior High 

School is genre such as reading assessment. 

Assessment is an ongoing process that encompasses a much wider domain. 

Whenever a student responds to a question, offers a comment, or tries out a new 

word or structure, the teacher subconsciously makes an assessment essay – is  
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performances that ultimately is assessed by self, teacher, and possibly other 

students. Reading and listening activities usually require some sort of productive 

performance that the teacher implicitly judges, however peripheral that judgment 

may be. A good teacher never ceases student, whether those assessments are 

incidental or intended. Importance reading assessment in learning is going to 

encourage reading interest, a lot of reading will improve reading skills. Students 

who enjoy reading assessment will more often read. This activity increases 

knowledge and experience in reading texts and ultimately improves reading 

comprehension ( Mullis, Martin, Gonzales, & Kennedy, 2003). Several studies 

have shown that teachers can influence positive attitude given to students ( 

Martinez & Aricak, 2008).  

The last reason, in this analysis the reading material given by the teacher is 

reading assessment taken from the textbook publish by Erlangga. In applying the 

teaching reading method, to be uses reading assessment to giving material to make 

the students easier to understand. In this research the writer wants to know how 

the teacher gives the material with the teaching reading method and  the problem 

faced during teaching reading in the classroom. ( Martinez & Aricak, 2008). There 

are three aspects of reading comprehension assessment according to Nuttal  which 

the students should understand to comprehend a text well, such determining main 

idea, making inference, and the understanding meaning of words. These aspects 

are regarded as difficulties that the students encounter in comprehend the text. 

Textbook are one of the essential teaching materials in teaching and 

learning activities. After all, many experts agree that they are the main resources 
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in reading and endure a major instruction instrument in all grades expert 

kindergarten (Bryce, 2013). Besides that, it is useful for teachers who are not able 

or not ready to make their own teaching materials based on curriculum 

competency standard. 

Based on the explanation above, the researcher interested to analyzed 

reading comprehension assessment question based on English textbook for junior 

high school publish by Erlangga. The reason why researcher takes up this problem 

is because the aspect of reading comprehension assessment on English textbook 

not suitable with the levels of question. As an English teacher, it is necessary for 

teachers to provide various levels and types of learning in their items. It is aimed 

to know in what level that students have achieved. Therefore, teacher can know 

how far students understanding about material learned. 

B. The Identification of the Problem 

The problem of this study are as follows : 

1. There are aspects in reading comprehension assessment on English 

textbook for junior high school publish by Erlangga. 

2. There are difficulties in understanding about reading comprehension 

assessment on English textbook for junior high school publish by 

Erlangga. 
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C. The Scope and Limitation 

The analyze was focused to the one reading comprehension assessment, 

this research is limited only aspect in reading comprehension assessment on 

English textbook. The value of reading comprehension assessment on English 

textbook from the junior high school. In reading comprehension assessment there 

are three aspects, main idea, making inference and understanding the meaning of 

word. Researcher analyze the types of aspect in reading comprehension 

assessment based on essay and multiple choice. 

D. The Formulation of the Problem 

Based on the scope and limitation above, the problem of this study was 

formulated as follows: 

1. What types of reading comprehension assessment on English textbook for 

junior high school publish by Erlangga? 

2. How are process reading comprehension assessment on English textbook 

for junior high school publish by Erlangga? 

E. The Objectives of the Study 

Based on the formulation above, the objectives of this study research are:   

1. To identify what types of reading comprehension assessment on English 

textbook for junior high school publish by Erlangga. 

2. To identify how are the process reading comprehension assessment on 

English textbook for junior high school publish by Erlangga. 
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F. The Significances of the Study 

 The result of this research will be expected to be usefull for: 

a. Theoretically 

To add knowledge experience and insight in teaching reading, especially in 

teaching reading comprehension assessment on English textbook. 

b. Practically 

1. For students, to develop their achievement on reading assessment by 

English textbook media. 

2. The research finding can also be used as the model for other teachers as 

the alternative strategies to improve students' reading comprehension 

abilities in reading assessment. 

3. For other research who are interested in the similar field, the research 

finding can be applied as an input to enrich and enlarge the knowledge of 

teaching English, especially in improving reading comprehension. 
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CHAPTER II 

REVIEW OF LITERATURE 

A. Theoretical Framework 

The strengthen the conceptual framework of the research, this chapter 

presents supporting theories related to this research. The discussion of this chapter 

focus on the review of the theories which are related to this study, review some 

studies which are relevant to this research, and a conceptual framework which are 

related to the problem of this research. 

1. Reading  

There are a lot of definitions of reading. Linguists give definitions about 

reading in various ways. They say that reading is the process to get, to understand, 

to catch the content of the reading. They also add that reading is a process to 

understand a written text which means extracting the required information from it, 

as efficiently as possible. 

According to Nunan (2003), reading is fluent process of readers combining 

information from a text and their own background knowledge to build meaning. It 

means reading covers a lot of things. It does not simply know the meaning of 

individual words in a particular text. In other words, reading is can to help the 

students get information quickly and also improve students’ mindset so that what 

they read can know the meaning of the text. Students also know the characters in 

the text and how the background of the text. 

From those genres of the written text read by the readers, they  haves to 

interweave their background knowledge to construct meanings after 
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understanding the text in order to make a better concept of the readers thought. To 

construct meaning and conceive writers’ message from the text, the readers bring 

information, knowledge, emotion, experience, and culture to the printed words in 

order. The text does not by itself carry meaning (Brown: 2001). It is known as the 

schema theory.  

1.1 Types of Reading    

Reading, which is one of the four language skills, can be classified into 

two types: initial reading and reading comprehension. 

1. Initial reading   

It is an effort made by those who have not been able to read to learn reading 

(e.g., how to read the alphabets and combination of letters or simple words). 

2. Reading comprehension  

Reading comprehension is a complex interaction among automatic and 

strategic cognitive processes that enables the reader to create a mental 

representation of the text (van den Broek & Espin, 2012). 

Initial reading and reading comprehension are the types of reading which have 

the advantage. Initial reading very useful to use for the children who are 

learning to read English. For example is how to read the text. While reading 

comprehension assessment is understand the message of the text fully. 

1.2 The Importance of Reading 

Reading is very important and has main role in our life. Reading can 

enrich our experience and knowledge by reading. Therefore, reading also 

something crucial and indispensable. Reading is main skill to reach a successful 
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study. Students who only confine in what their teacher gives in the class without 

having an effort to read much reference will not pass in the time and success. 

More reading means more knowledge 

Moreover, reading can increase our knowledge about science, technology 

and easy way to get much information and reading is a target language to build 

vocabulary for English lesson. 

1.3 The Aim of Reading 

The main purpose in reading is to seek and acquire the information 

involving the contents of reading and understanding the meaning of reading text. 

said that there are some important things about the aims, as follow: 

1. The readers try to find or know the experience of someone what he has done or 

something that happens to him or the way how to solve his/her problems. 

2. Reading for main idea 

The readers try to know what the topic interest and the problem of the story. 

3. Reading for Sequence or Organization 

The readers try to know what happens in each part of stories, action, etc. 

4. Reading for Inference 

 The readers try to find out the conclusion from the action or the idea in the text. 

5. Reading to Classify 

 The readers try to classify some information or actions of the writer in the text 

or paragraph. 

6. Reading to Evaluate 
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The reader try to evaluate what the writer has done or what he try to explain in 

his text. 

7. Reading to Compare or Contrast 

The reader compares the plot of story or content, whether have similarity with 

him or even contrast. 

From the purpose above, reading have important role for the readers. It can 

be conclude that reading assessment as organizing and study also for s general 

impression. Moreover, we can know that reading as learning content. 

2. Reading Assessment 

Reading assessments are used for many purposes, but all appropriate uses 

begin from an understanding of the reading construct, an awareness of the 

development of reading abilities, and an effort to reflect the construct in 

assessment tasks. Reading assessment can be intimidating and sometimes 

overwhelming for many teachers and administrators; thus, a first goal of this 

chapter is to present a straightforward framework that categorizes the many uses 

and purposes for assessment. 

Reading assessment can be intimidating and sometimes overwhelming for 

many teachers and administrators; thus, a first goal of this chapter is to present a 

straightforward framework that categorizes the many uses and purposes for 

assessment. A fairly simple, yet thorough framework should allow readers to sort 

through their own assessment experiences in a way that gives interpretive force to 

the framework.  
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There are there aspects of reading comprehension according to Nuttal 

(1982) which the students should understand to comprehend a text well, such 

determining main idea, finding specific information, making inference, identifying 

reference, and the understanding meaning of words. These aspects are regarded as 

difficulties that the students encounter in comprehend the text. 

a. Determining Main Idea 

The main idea is a statement that tells the author’s point about the topic. 

Roell (2016) stated the main idea of a paragraph is the point of the passage, minus 

all the details. In determining of the main idea, the students are expected to find 

the main idea of the text, so, they should comprehend the topic that is told in the 

text. The main idea is usually a sentence, it is usually the first sentence but it can 

be in the middle or in the last sentence (Vener, 2002). Therefore, this can make 

the main idea is more difficult to find. The students may get confused to see what 

the main idea of a passage is, and where the main idea is located. 

b. Making Inference 

In making of inference, the students are expected to comprehend the text 

to find the conclusion of the statements in the text. For example, the question is 

“what the meaning of the statement above?” It means that the students need to 

find the conclusion based on the statement. Kopitski (2007) also said that readers 

need to practice combining clues from the text with their background knowledge 

in order to make inferences. Therefore, sometimes the students are difficult to find 

the conclusion of the text because the meaning of the statement is not written on 

the text. 
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c. Understanding the Meaning of Word 

In understanding the meaning of words, the students have to find the 

meaning of difficult word on the text context by comprehending the meaning of 

the sentence or the text, and then they will find the suitable meaning of the word. 

Hedge (2000) noticed vocabulary is another major component of reading ability 

with which language learners will experience difficulty. Therefore, unfamiliar 

vocabularies about the text need to be taught to students before reading the 

material so that they can be easily understand the material 

A number of very good books provide detailed descriptions and 

discussions of the many options noted for assessment practices (e.g., Alderson, 

2000:McKenna &Stahl,2004). According to Linse & Nunan (2005) said that 

assessment is the gathering of information for a specific purpose. They also (in 

Freeman and Freeman:2004) said that when assessing students, it’s important to 

remember that assessment should be a measure of what students are able to do and 

what they know.  

Klinger, Vaughn, Boardman (2007) said there are three purpose of reading 

comprehension assessment. First, it compares students’ comprehension level to 

those students in a norming simple. Another is to find out if students have met 

pre-established criteria for their grade level. A third purpose is to inform 

instruction by determining when students understand what they read and how 

efficiently they use which comprehension strategies. 

Duke (2003) stated that comprehension is a process in which readers make 

meaning by interacting with text through the combination of prior knowledge and 
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previous experiences, information in the text, and the views of readers related to 

the text. The purpose  is to get an understanding oh the text rather than to acquire 

comprehension is to the mental representation of a text meaning that is combined 

with the readers’ previous knowledge. Our knowledge and experiences related  to 

the key ideas in the text we read, influence what we learn and remember about 

what we read. World knowledge and word meaning influence our understanding. 

Assessing reading ability is a complicated process, and reading is far more 

complex than is generally recognized As Alderson et. Al (2015) maintains, 

assessing L2 reading ability is even more complicated as it involves not only the 

ability to read but also the knowledge of and ability to use the second or foreign 

language (SFL). Reading assessment are meant to provide feedback on the skills, 

processes, and knowledge resources that represent reading abilities on the text.  

Though it is important to note that different assessment practices may 

assume different theories of reading and reading development. Reading 

assessment can improve student learning systems and with assessment students 

will feel happier. For students who have low grades will increase reading in a text, 

and the teacher also knows to want extent students are able to read. Reading 

assessment also help teachers in teaching and learning. 

2.1 Goals for reading assessment 

Reading assessments are meant to provide feedback on the skills, 

processes, and knowledge resources that represent reading abilities though it is 

important to note that different assessment practices may assume different 

theories of reading and reading development. Assessment in general can be 



14 
 

 
 

categorized in a number of ways, and all assessment frameworks serve important 

purposes. Commonly, assessment has been categorized in terms of (a) norm-

reference and criteria on reference testing; (b) formative and summative 

assessment; (c) formal and informal (or alternative) assessment; and (d) 

proficiency, achievement, placement, and diagnostic assessment. For the purposes 

of this book, reading assessment is organized and described in terms of five basic 

assessment purposes. Five purposes for reading assessment there are: 

1. Reading-proficiency assessment (standardized testing)  

2. Assessment of classroom learning  

3. Assessment for learning (supporting student learning is the purpose) 

 4. Assessment of curricular effectiveness  

5. Assessment for research purposes 

There is an inevitable overlap among specific test uses across these 

categories, but these categories, nonetheless, serve as a useful framework for 

organizing reading assessment. 

1. Reading-proficiency assessment  

Assessment of reading proficiency is important as a way to understand 

students’ overall reading abilities (based on some assumed construct of reading) 

and to determine if students are appropriately prepared for further learning and 

educational advancement. Commonly, this type of assessment is referred to as 

standardized testing, although local groups and researchers also develop 

proficiency tests of different types. In most respects, proficiency assessment 

represents high-stakes testing because decisions are often made about students’ 



15 
 

 
 

future educational goals and opportunities. Alternatively, this type of assessment 

may lead to special education or reading-disability designations – labels that, once 

applied,are hard to remove from a student’s record. Reading-proficiency 

assessment is also sometimes used for student placement, for policy decisions, for 

curriculum changes, or for program, teacher, or institutional evaluations. 

2. Assessment of classroom learning  

Assessment of reading improvement in classroom settings involves the 

measurement of skills and knowledge gained over period of time and is 

commonly referred to as summative or achievement testing. Sometimes, 

proficiency assessments are used to measure student progress from year to year 

(as in a final exam), but this type of reading assessment does not capture ongoing 

student gains made in reading skills in the classroom. Year-end testing actually 

measures growth in proficiency from year to year rather than measuring gains in 

reading abilities based on what was taught in class. Much more commonly, 

assessment of classroom learning uses tasks that reflect the material taught in class 

and the skills practiced. Typically, the teacher, teacher groups, or curriculum 

groups (or textbook-materials writers) develop these tests, and they are 

responsible for deciding what represents a measure of success, as well as what 

steps to take as a result of assessment outcomes. Teachers have multiple 

opportunities to assess student learning at several points in any semester using 

common techniques (e.g., end-of unit tests, quizzes of various types, post reading 

comprehension questions, etc.), but some classroom assessment alternatives are 

less obvious. Informal and alternative assessment options are central for the 
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effective assessment of learning (e.g., student observations, self-reporting 

measures, progress charts, engagement and group work, group outcomes 

assessment, interviews), and they usually provide converging evidence over time 

for the appropriate summative assessment at the end of the school year. 

Assessment of learning can be either normative (how students compare to each 

other) or criterion-based (how well students perform on curriculum standards and 

established learning goals). These two testing purposes should lead to somewhat 

different tests and different scoring. To give the simplest example, normative 

testing would discourageeverystudentfromreceivingan“A,”butcriterion-basedtests 

may include all students receiving an “A.” 

3. Assessment for learning  

Assessment for learning involves a type of reading assessment that is not 

commonly discussed and is somewhat innovative in discussions of L2 assessment. 

This assessment purpose is intended to support and promote student learning, in 

this case, the improvement of reading abilities. Performance evaluation or a record 

of outcomes is not the goal; instead, the goal is to provide immediate feedback on 

tasks and to teach students to engage in more effective learning. In many respects, 

this approach appears to overlap with the assessment of classroom learning, but 

this is true only with respect to many of the reading tasks performed, not to the 

follow-up feedback and interaction between the teacher and the students. 

Assessment for learning engages students in their own learning and responds to 

indicators of no understanding or weak performances with ongoing remediation 

and fine-tuning of instruction. There are two general types of “assessment for 
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learning” practices: One involves the use of recognizable classroom assessment 

activities to provide helpful feedback for learning; the second involves specific 

assessment for learning practices to support students directly in their day-to-day 

learning. These unique assessment-for-learning practices are described in the next 

major section of this chapter. 

4. Assessment of curricular effectiveness  

Assessment of curricular effectiveness and program evaluation is not 

specific to reading but is relevant for the development and / or review of reading 

curricula. Assessment outcomes that apply to curricular effectiveness include 

standardized testing, cumulative records over years that indicate gains or losses in 

student outcomes, interviews with teachers, students, and school administrators on 

summative test performance, feedback from institutions that receive graduates 

from the program or school, and innovative assessments that highlight specific 

school or program goals (e.g., project work, motivation, extensive reading, writing 

skills, or collaboration and group work). Evaluations of curricular success and 

teacher effectiveness represent different types of evaluation goals and extend 

beyond the immediate goals of student assessment, but they are important 

considerations for any large-scale assessment of reading curricula as well as 

programmatic needs analysis. This topic will not be developed further in this 

chapter, but important teacher and program evaluation ideas and resources are 

described in Brown (1995), Lynch (1996), Rea-Dickins & Germaine (1998), 

Richards (2001), and Thornton, Burch, and El-Araby (2003). 

5. Assessment for research purposes  
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Assessment for research purposes is a topic that is not generally addressed 

in assessment chapters, but it is one that is very important for reading research 

results as well as for their implications for reading instruction. Research studies 

sometimes use standardized assessment instruments to measure student levels or 

student instructional outcomes. In other studies however researchers develop their 

own reading assessment measures for a variety of reasons. Regardless of reason, 

research-developed measures need to conform to expected requirements for any 

appropriate and fair assessment practice. The measures, first and foremost, need to 

be valid; that is, reliable, construct-relevant, useful, fair, and responsible (with 

respect to consequences). Reading research can have a powerful impact on 

teaching and on students’ learning experiences. Assessment measures are a part of 

all of these research conclusions and they need to be trustworthy. Given that 

students are likely to perform somewhat differently even across different 

standardized measures (Cutting & Scarborough, 2006), it is important to ensure 

that tests are developed and used appropriately. The value of multiple measures in 

any research context must also be stressed. 

2.1 Expanded Purpose of Reading Comprehension Assessment 

When considering purposes for assessing reading comprehension, the 

prominent focus is often placed on the assessment of comprehension by children 

with known reading problems and monitoring their progress during the course of 

intervention. In recent years, however, the purposes for assessing comprehension 

have expanded. According to Carlisle and Rice (2004), the assessment of reading 

comprehension in school settings has at least four essential purposes:  
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1. state and district evaluation and account ability of programs and     

curricula;  

2.  identification of children at risk for problems;  

3.  differential diagnosis of children with reading problems; and  

4. measurement of student progress/out comes during the course of 

intervention.  

The first purpose, that is, evaluating school program sand curricula, is 

nothing new in and of itself. What has changed is the role that assessment of 

student learning outcomes plays in this process. In recent years, assessment not 

only became the definitive tool for accountability, but also has led to the 

development of reading comprehension assessments with unique features. 

2.3 Federally Driven State and District Evaluation and Accountability  

In the current climate of educational reform, national policy has raised the 

bar, with the aim that every child will be able to read adequately by the end of 

third grade (Bush, 2002). This far-reaching goal is legislated and spelled out in the 

provisions of the No Child Left Behind Act (NCLB, 2002, PL 107–110). The 

NCLB Act has a dominant theme of accountability, setting Federal standards to 

ensure that state and local educational agencies are motivated to achieve the new 

national educational goal. Among the standards of NCLB are three that relate 

directly to accountability, namely, that schools are to 

1. use evidence based reading practices;  

2. make “adequate yearly progress,” documented by assessing academic 

outcomes; and  



20 
 

 
 

3. respond when labeled “in need of improvement,” that is, when they do 

not meet the standards. 

Such conditions, especially when coupled with stipulations that parents may 

elect to move their children if their school does not achieve adequate yearly 

progress, give assessment a very public, important, and controversial role. 

In using assessment to demonstrate educational outcomes for students and 

identify schools “in need of improvement,” there is room for multiple 

interpretations of process. As educational policy commentators have observed, the 

wording of “adequate yearly progress” may be sufficiently vague that it has 

resulted in misinterpretations ,particularly at the state level (Haycock & Weiner, 

2003; Silliman & Wilkinson, 2004). 

3. Reading Comprehension 

There are many definition of reading comprehension. Reading 

comprehension is the act of combining information in a passage with prior 

knowledge in order to construct meaning. In addition, reading comprehension can 

be defined as a thinking process through which readers become aware of an idea, 

understand it in terms of their experiential background, and interpret it in relation 

to their own needs and purposes. According to Brown (2004) mentioned that for 

leaner of English, two primary hurdles must be cleared in order to become 

efficient reader. First, they need to be able to master fundamental bottom up 

strategies for processing separate letters, words, and phrases, as well as top down, 

conceptually driven strategies for comprehension. Second, as part of that top 

down approach, second language readers must develop appropriate content and 
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formal schemata, background information and cultural experience to carry out 

those interpretation effectively.  

Klinger, Vaughn, Boardman (2007) said that reading comprehension is the 

process of constructing meaning by coordinating a number of complex processes 

that include word reading, word and world knowledge, and fluency. Reading 

comprehension is the process generating meaning from varied sources-directly 

observing phenomena, reading, looking at a sign, cartoon and listening, Reading 

comprehension is the process of building a connection between what the reader 

knows and what he or she doesn’t know, between the new and the old 

comprehension is an energizing process, often beginning before a book is opened, 

changing as the material is read, and continuing to change even after the book is 

completed. Comprehension is constructing meaning. comprehension able to make 

students creative in writing, retell their understanding of the contents of the text. 

Reading comprehension is a complex interaction among automatic and 

strategic cognitive processes that enables the reader to create a mental 

representation of the text (van den Broek & Espin, 2012). Comprehension 

depends not only on characteristics of the reader, such as prior knowledge and 

working memory, but also on language processes, such as basic reading skills, 

decoding, vocabulary, sensitivity to text structure, inferencing, and motivation.  

Comprehension also requires effective use of strategic processes, such as 

metacognition and comprehension monitoring. As readers mature in their 

comprehension skills, they are able to progress efficiently from the stage of 
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learning to read to the ultimate goal of reading to learn (Yovanoff, Duesbery, 

Alonzo, & Tindal, 2005).    

 The National Assessment of Educational Progress (NCES, 2012) revealed 

that 24% of eighth graders and 33% of fourth graders tested below basic in 

reading skills in 2011.  Further, on the International Assessment of Adult 

Competencies Literacy Scale (USDE, 2012), adults in the United States achieved 

an average literacy proficiency score of 270 on a scale of 0 to 500—3 points 

below the international average score of 273!  These results indicate a need to 

examine current practices in reading comprehension instruction.  Because 

comprehension is so complex and requires multiple cognitive skills and stored 

memory, several barriers to improving comprehension must be overcome.  First, 

we must be able to identify weaknesses in specific cognitive skills.  Further, we 

must also have procedures for enhancing those specific skills rather than general 

interventions that target a limited number of skills without regard for identified 

strengths or weaknesses.  Finally, we have to recognize that several components 

of comprehension—such as prior experience and vocabulary—are acquired over 

time, making them difficult targets for training and intervention.  Therefore, the 

next section highlights research that identifies the cognitive skills and processes 

required for the development of reading comprehension ability, followed by 

research supporting effective interventions for reading comprehension 

development.   
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3.1 ComprehendRx for Reading Comprehension  

 ComprehendRx is a research-based reading comprehension intervention 

developed by LearningRx.  Following the brain training methodology used in all 

LearningRx programs, ComprehendRx targets the complex network of cognitive 

skills and strategies used in the comprehension of text.  Further, the one-on-one 

delivery of the individualized program aligns with the research-based 

characteristics of an effective reading comprehension intervention, including 

individualized and explicit strategy instruction. 

ComprehendRx differs from traditional educational interventions for 

reading comprehension that tend to target academic skills and may deal with one 

or two cognitive skills.  Instead, the ComprehendRx program targets the most 

critical cognitive skills that are most deficient and have the greatest impact on 

comprehension improvement, including reading fluency and speed, core 

vocabulary, visualization, reasoning, working memory, metacognition, and 

sequential processing using a set of increasingly challenging mental exercises.  As 

outlined in the prior sections, a preponderance of research identified these 

cognitive skills as the critical elements in reading comprehension development. 

ComprehendRx is delivered one-on-one to students by a cognitive trainer.  

The results of the individualized training in ComprehendRx is measured by the 

gold standard in cognitive skills testing, the Woodcock-Johnson III Tests of 

Cognitive Abilities and Woodcock-Johnson III Tests of Achievement.  Although 

students are trained using all of the ComprehendRx procedures, the scope and 

sequence is adjusted to address the strengths and weaknesses of the individual.  
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Results have revealed statistically-significant improvements in verbal 

comprehension, visual and auditory processing, logic & reasoning, working 

memory, and following directions.  These results are consistent with the results of 

studies on other LearningRx interventions which also demonstrate statistically 

significant improvements across all cognitive skills following completion of the 

programs (Luckey, 2007; Carpenter, 2009; Jedlicka, 2012).    

The development of LearningRx programs and the delivery of 

interventions are grounded in decades of research in the fields of education, 

psychology, and cognitive science.  With impressive study results from thousands 

of students, educators and parents can be confident in the research-based 

intervention, ComprehendRx, offered at LearningRx Brain Training Centers.  

 Table 2.1 Reading Comprehension Elements: Research Versus 

ComprehenRx  

 Comprehension Research ComprehenRx 

COGNITIVE SKILLS   

Fluency Oral Reading Speed X X 

Vocabulary X X 

Reasoning & Inference X X 

Working Memory X X 

Cognitive Strategies X X 

Metacognitive X X 

Background Knowledge X  

INSTRUCTIONAL   
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CHARACTERISTICS 

Individualized X X 

Explicit Strategy Instruction X X 

 

3.2 The Level of Reading Comprehension  

The level of reading comprehension involves more of an active role on the 

part of the reader. 

1. Literal comprehension. This level of comprehension represents the minimum 

of involvement on the part of the reader. It is the simple understanding of the 

words and ideas of author. The author ‟s massage is received but not 

examined, evaluated, or utilized in any way.  

2. Interpretive comprehension. At this level the reader not only knows what the 

author said but goes beyond that simple knowledge. It involves an effort to 

grasp relationship, compare facts with personal experiences, understand 

sequences .see cause and effect relationship, and generally interpret the 

massage. It requires a more active participation on the part of the reader.  

3. Applied comprehension. At this level reader does more than merely receiving 

and interpreting the massage. The reader evaluates the author ‟s ideas, either 

accepting or rejecting them or applying then to some new situation.  

4. Critical comprehension. At this level reader analyzing, evaluating, and 

personally reacting to information presented in a passage.  

Generally the emphasis at this level of comprehension is on actively 

bringing the reader ‟s general understanding to bear on the ideas and concepts 
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contained in the reading passage. The synthesis is necessary for higher 

comprehension, especially on difficult material. 

3.3 Factors that Influence Reading Comprehension   

There are many factors that might affect comprehension of printed 

materials.  

a. Background Knowledge   

Familiarity with concept of a reading material being read, both through 

experience of knowledge can make a reader easy to comprehend. stated that the 

low achievement of standing in reading caused by insufficient of basic knowledge 

had more effect on understanding of implied that an explicit information.  

b. Vocabulary   

One of the important factors influencing a readers comprehension is the 

familiarity with the vocabulary, where the successful in associating between the 

printed words with their meaning and their referents depends on the familiarity 

with the words. Successful reading comprehension is possible when most of the 

vocabularies in a reading selection are familiar to the readers.  

c. Teacher Influence  

The teacher may give retention of information contained in printed material 

and this help students cope successful with reading assignment. There are some 

teacher  ‟s role to the students. That are encourage the students to apply what they 

have read, have them constantly evaluated the material that they have read, 

encourage the students to tell something about a book to other students, and 
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encourage students to think of their own ways or reading assessment on English 

textbook. 

4. English Textbook 

Textbook are one of the essential teaching materials in teaching and 

learning activities. After all, many experts agree that they are the main resources 

in reading and endure a major instruction instrument in all grades expert 

kindergarten (Bryce, 2013). Besides that, it is useful for teachers who are not able 

or not ready to make their own teaching materials based on curriculum 

competency standard. 

English Textbook for Eleventh Grader published by Ministry of Education 

and Culture is a compulsory textbooks published by the Education Ministry which 

is based on national curriculum 2013 to support education in Indonesia, in certain 

aspect, the availability of teaching materials. It is expected to avoid or to eliminate 

the gap between education in underdeveloped areas and the developed areas, in 

order to create learners who have mastery in science and technology.  

This textbook is considered as the primary textbook based on Education 

Ministry Regulation in succeeding the implementation of National Curriculum 

(Kementerian Pendidikan Nasional, 2008).  

Jahangard (2007) analyzed four EFL (English Foreign Language) 

textbooks having been determined to be utilized in Iranian high schools by the 

Ministry of Education. He found out that one of the ways to amend and improve a 

curriculum is by improving the textbooks and the materials employed in the 

program.  Given the above thinking that English textbook played an important 
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role in succeeding the implementation of the recent curriculum (in this case the 

2013 curriculum) then it leads us to the problem whether the textbook used by the 

teacher has been relevant with the 2013 curriculum materials or not as well as the 

rationale from the teacher herself concerning her choice for using 

Textbook to Richards (2002). Textbook is of teaching sources that is used 

to support learning through stimulating cognitive processes and providing 

structure and progression for learners to follow generally, textbook convey two 

important pedagogic functions: a curricular aspect, creating a progression in a 

certain subject taught to students, and a conceptual aspect. Accordingly textbook 

embody conceptions of English and English learning that are communicated 

through the specific features and organization of a textbook. These philosophical 

stances towards textbook content organization provide arguments in support of 

either an integrated approach to content organization or to a subject-specific one. 

In favor of integrated curricula, proponents argue that textbook helps 

students make connections among English strands, develops problem-solving and 

modeling skills, and makes content more accessible through the use of realistic 

contexts (House, 2003; NCTM, 2000; Reys&Reys,2009). Modern textbooks 

basically have been affected by different curricular reforms. Therefore, many 

advocates of textbook designer have argued the importance of basic skills required 

in supporting certain curriculum should be integrated in the textbooks. Developers 

of innovative curriculum projects that have chosen a subject- specific approach to 

content organization have argued that certain curricula place a greater emphasis 

on all skills required in the curriculum itself and devote more time reviewing 
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content previously taught instead of presenting new content (Usiskin, 2003), while 

subject specific curricula focuses students’ attention on specific strands of content 

that provide support for structure and systematic features (Cuoco, Goldenberg & 

Mark, 2010). 

The data for answering these two research questions are derived from the 

document checklist and teacher’s interview. These obtained data are interpreted in 

this section. 

1. The textbook relevance to 2013 English curriculum This section focuses on the 

relevance of the English textbook used to the 2013 curriculum. There are four 

criteria being used here. These are:  

a. the integration of four skills in learning English (reading, listening, 

speaking and writing) (Syahmadi, 2013) and as is recommended in 2013 

English curriculum document.   

b. the inclusion of two main language components (grammar and vocabulary) 

(Syahmadi, 2013). 

c. the integration of scientific approach (observing, questioning, exploring, 

associating, and communicating) (Syahmadi, 2013). 

d. the integration of character valueand cultural awareness (Kemendikbud, 

2013:Syahmadi. 2013). 

These elements are very needed to be integrated in each textbook 

including English textbook since they are the most effective elements which are 

mainly addressed to maintain nation’s identity in the middle of the world’s 

communication (Mulyasa, 2013). 
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B. Previous Related Studies 

 In this research, consider some previous related research to support this 

proposal as follow : 

In this research told about their experiences when analysis the reading 

comprehension assessment method in teaching English assessment in english 

textbook for junior high school. The aim of analysis the reading comprehension 

assessment method to know the effectiveness of implementation assessment on 

reading comprehension. 

In the study, they used pre-test and post-test methods. That is to know the 

level of comparison, especially in reading. A pre-test is a test that is done before 

getting treatment (method analysis) while post-test is a test that is carried out after 

the method is analysis or after the treatment is done. 

In this study, they used written tests for measurement and assessment in 

reading comprehension. They found that there were significant differences 

between before and after being given treatment for reading comprehension 

assessment methods. The difference is, the first on the identification of the pre-test 

10 score and post-test settings also 10 scores there is no difference in score in the 

setting, the second is understanding the character in the pre-test text reading 

comprehension assessment 25.9 and the post-test 24.97 there is a decrease in 

character understanding here, then a plot of pre-test 24.54 and post-test 27.42 

there is an increase in understanding the plot, theme pre-test 0 and post-test 7.72 

and the last point of view score on the pre-test and post-test is the same, which is 
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5 point but, on average the overall score in the pre-test and post-test is very 

different, from 61.44 up to 71.11. So the increase in average is 9.67 points. 

From the study, they found that assessment carried out by students 

themselves greatly contributed to their learning. Supported by the theory said that 

assessment provides benefits because pedagogically gives students the 

opportunity to analyze their work, metacognitive develop skills also evaluate, 

effectively that is changing the point of view and analysis the learning 

environment. 

In this research, He uses the instrument of research is a test. There is a test 

before treatment and test after treatment. In every the end of the lesson he uses the 

instrument to evaluate the lesson, there are One Minute Paper and questionnaire 

assessment for reading comprehension. One Minute Paper used to evaluate the 

lesson today. While questionnaire assessment for reading used for to know the 

activities students’ when their test reading comprehension. 

He found that there was a significant score in post-test. The mean of 

control class is 56.40 and the mean of the experimental class is 65.43. the mean of 

female students is 59.84 and mean for male students’ is 62.01. Based on the data, 

the different mean in the control class and experimental class is 9.03. From the 

research, the writer found that assessment carried out by students themselves 

greatly contributed to their learning. Assessment is effective to use as a medium 

of evaluation students’ in the learning process.  
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C. Conceptual Framework 

 This study uses three dimensions to understand reading comprehension 

assessment, especially identification of main ideas, identifying vocabulary, and 

making inference. The data in this study were taken from English textbook 

published by Erlangga in junior high school. Furthermore, the author saw the 

English textbook published by Erlannga and then from the English textbook the 

research tried to identify the types of Reading Comprehension Assessment. 

Finally, the authors make analysis classification from documentation. 
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CHAPTER III  

RESEARCH METHODOLOGY 

A.  Research Design 

In the study, the research will be used qualitative research, because the 

data are from English textbook which contain many types of reading assessment. 

Qualitative research technique that obtains a description of the vocabulary and the 

performance people that can be observed. This qualitative research method will be 

used to analyze of reading assessment in English textbook. In using this 

qualitative research design, it will intended that make good analytical result in 

order to  find out the types and the vocabulary, making inference of reading 

assessment in English textbook. 

B. Sources of Data 

The data used in this study will about reading comprehension assessment. 

This will used to answer research question. The sources of the data will be taken 

from some question that provided in the English textbook which taken from Focus 

Publish by Erlangga 2019 

C. Technique of Data Collection 

In collecting the data, the researcher do some steps: 

a) Reading the English textbook publish by Erlangga 2019. 

b) Identify and classifying the types of reading comprehension assessment on 

English textbook for junior high school publish by Erlangga 2019. 

c) Analyze the types of reading comprehension assessment on English 

textbook for junior high school publish by Erlangga 2019. 

d) Drawing the conclusion from the English textbook. 
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D. Technique of Data Analysis 

After the data is obtained by using observation, interview, and the 

documentation has been collected, then the data is analyzed research  finding of 

data analysis in the field model of Miles and Huberman, quoting from the opinion 

of Miles and Huberman ( Sugiyono, 2013) stated The “activities in qualitative 

data analysis are carried out interactively and take place so it continues until it’s 

finished, so the data is already saturated Inside activities data analysis, namely 

data reduction, data display, and drawing conclusions / verification ". Data 

reduction is the process of taking the main data and retrieving data which is less 

important so that this data can make it easier for researchers to then collecting 

data. Data display is a process of exposure and presentation data that   has been 

obtained by researchers using a brief description, so that obtained an easy to 

understand picture of the data that has been collected. even though Image 

conclusion is the last process by doing conclusions from all data that has been 

reduced and presented at a previous time, so the data is easy to complete. 
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CHAPTER IV 

DATA COLLECTION AND DATA ANALYSIS 

A. Data Collection  

 The data of this study were obtained from the reading test. Data collected 

from transcript reading. The analyzing reading comprehension assessment taken 

from the English textbook for junior high school. There are three in the reading 

assessment that will be analyzed, there are determining main ideas, understanding 

meaning of word, and making inferences. There are many types of reading 

assessment in the English textbook in the form of the text but only s nine in 

appendix of reading comprehension assessment English textbook for junior high 

school. 

B. Data Analysis 

 This research aims to describe dominant types of speech acts used in the 

assessing reading comprehension assessment in English textbook for junior high 

school publish by Erlangga 2019. After reading the text, the researchers found 

three types of aspect in English textbooks, namely the reading comprehension 

assessment. The aspect are, main idea, understanding meaning of word, and 

making inferences. The data analysis was described below. 

1. Main Idea 

This content was developed by Houston Community College: the main 

idea is the sentence that makes the central point about the topic or subject of a 

paragraph. And the example is the multiple choice and the researchers take from 

the English textbook for junior high school published by Erlangga 2019. 
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Table 4.1 identifying of main idea 

The most productive volcanic system on earth are hidden under an average of 

8,500 feet (2,600 m) of water. Beneath the oceans a global system of mid-ocean 

ridges produce an estimated 75% of the annual output of magma. An estimated 

0,7 cubic miles ( 3 cubic kilometers) of lava is erupted. The magma and lava 

create the edges of new oceanic plates and supply heat and chemical to some of 

the earth’s most unusual and rare ecosystems.  

If an estimate of 4,000 volcanoes per million square kilometers on the floor of the 

pacific ocean is extrapolated for all the oceans than there are more than a million 

submarine (underwater) volcanoes. Perhaps as many as 75,000 of these volcanoes 

rise over half a mile (1 kilometer) above the ocean floor. Technology and hard 

work by a group of tenacious explorers/geologists have allowed us our first 

detailed glimpses of submarine volcanoes. 

 

1) What is the main idea of the text? 

A. Underwater volcanoes 

B. Volcanoes eruption 

C. Volcanic system 

D. Magma and lava 

In the text writer, it can be conclude the text report will discuss about underwater 

volcanoes. The answer is A 
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Table 4.2 identifying of Main Idea 

Mark: Congratulation! At last your football team has defeated SMP 1 team! 

Winnie: Thank you. I must congratulate you too. Your football team won the 

competition yesterday afternoon! 

Mark: Thanks. 

Winnie: You’re welcome. 

1) What is the main topic of the dialog? 

A. Mark is her friend. 

B. Mark is the competitor. 

C. Mark missed the football match 

D. Marks and Winnie’s teams won the  football matches. 

In the text writer, will discuss about Marks and Winnie’s team won the football 

matches. The answer is D 

2. Understanding Meaning of Word 

The vocabulary tests discussed so far have all presented the target words as 

isolated lexical  units with no reference to context. The issue of whether words 

should be assessed in context is a long longstanding one in vocabulary studies 

(Read, 2000) and a range of commonsense arguments can be put forward in 

favour of one position or the other. 
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One exemplified in the work of Chung and Nation (2003), involves the use of 

judgements based on expertise in the appropriate subject area. Chung and Nation 

develop a rating scale to classify all the words in a university textbook into four 

categories according to their degree of technical.  

Table 4.3 Step of Understanding Meaning of Word 

Step 1 

Word with no semantic relationship to anatomy : 

Step 2 

Words whose meaning is minimally related 

Step 3 

Words whose meaning is closely related to anatomy but also in general use 

Step 4 

Words with a specific meaning in anatomy, not used in general language 

 

Table 4.4 Identifying of Vocabulary 

Step 1 Step 2 Step 3 Step 4 

It Squishy Shape Bun 

Is Relieve Bow Eyes 

Five minute Squeeze Round Nose 

Before Health Soft Mouth 

One  Record  Rising  Ears 
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Table 4.5 Vocabulary 

No. Vocabulary Meaning 

1. Squishy Licin 

2. Squeeze Meremas 

3. Shape Bentuk 

4. Carrot Wortel 

5. Relieve Meredakan 

6. Bow Busur 

7. Round Bulat 

 

The researcher taken the example vocabulary from English textbook for 

junior high school published by Erlangga. From the table of 4.5 it shows student 

vocabulary. 

3. Identifying Making Inference 

Mikulecky and Jeffries (2004) states that good readers constantly make 

inferences as they read. That means they think like a detective and look for clues 

in the text. Then they use these clues to guess about the text and about the writer’s 

ideas. This is especially important when some ideas are not directly are not 

directly stated. For students it can be difficult to understand a text because it 

contains few linking words and few signpost expressions.  
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Table 4.6 Identifying of Making Inference 

Dear Anjar 

Are you doing anything this weekend? 

Let’s go to the OBO restaurant and mini library. Esta said that the 

restaurant has a lot of good books published by local and foreign 

publisher, it also has a collection of books about buildings and houses 

around the word text me soon. 

1) From the text we can conclude that anjani might be a students of …. 

A. Sport 

B. Politics 

C. Architecture 

D. Food and beverage 

In the text writer, it can be conclude that the anjani  might be a 

students of, so the choice of answer is the most appropriate D. 

Table 4.7 Multiple Choice of Making Inference 

Last Monday, I came late to school because my parents and I had just 

arrived from our hometown. There was a long traffic jam on the highway. 

We arrived in the middle of the night and we were so tired. 

The next morning, I woke up late. 1 went straight to the bathroom to take a 

bath. I had not had my breakfast because I was already late. I rode my bike 

to school. It took half an hour. I saw that the street was crowded, there 

were a lot of cars in line. 
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They stopped at the traffic light. I rode my bike as fast as possible so that I 

could arrive at school before 07:00 

When I arrived, the main gate had already been closed by the security. I 

asked him to open it but he refused. He said that he should as the 

headmaster before he let me in. I waited for 15 minutes before the 

headmaster come and asked me why I was let. I told her my story and she 

finally asked the security to open the gate. I was so happy and tanked her. 

It was my bad my experience and I promised I would not do it again. 

 

2) Why did the writer come late to school? 

A. There was a bad traffic jam on the way to school 

B. He was seek but he wanted to go to school 

C. He woke up late in the morning 

D. He forgot to set his alarm 

In the text writer “the next morning, I woke up late”. It can be 

concluded that the writer was late because he woke up late. So the choice 

of answer is the most appropriate C. 

Table 4.8 Multiple Choice of Making Inference 

To     : Aldi 

From : Rudi 

You have taught me what the meaning of true friendship is. Sometimes I 

feel proud of myself because I have you whom I can be proud of. My life 

has become more beautiful than ever since I met you. You are the best 
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ever when I think about you as a friend, I can only thank you for being the 

perfect example of friend. Thank you for being my best friend. 

 

3) According to the text, we can concluded that… 

A. Aldi is rudi’s teacher 

B. Rudi is sad because of Aldi 

C. Rudi is jealous of Aldi’s success 

D. Rudi is blessed to have Aldi as his friend 

In the text writer, “I can only thank you for being the perfect example “. 

So, it can be concluded thanking Aldi for being is best friend. The best choice is 

D.  

 After analyzed all the reading comprehension assessment on English 

textbook, the total of analyzed were 6. They were divided into three types of 

reading comprehension assessment comprehension. There are identifying main 

idea 2, identifying vocabulary 1, and identifying making inference 3. This result 

shows the most dominant reading comprehension assessment on textbook.  

 From the data collected in the reading comprehension assessment, there 

were 6 items and how to count the total percentages of these text used in English 

textbook. 

X= 
 

 
 x100% 

1. Identifying main idea 

X= 
 

 
 x 100 % 

= 33, 33 % 
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2. Identifying vocabulary  

X = 
 

 
 x 100 % 

= 16, 66 % 

 

3. Identifying making inference  

X = 
 

 
 x 100 % 

= 50.00% 

 

Table 4.9 

Types of Reading Comprehension Assessment 

No Types of reading Comprehension 

Assessment 

Amount  Percentage 

1 Identifying main idea 2 33, 33% 

2 Identifying vocabulary 1 16, 66% 

3 Identifying making inference 3 50, 00% 

4 Total  6 100% 

 

The table above showed us that were 6 data of reading comprehension 

assessment on English textbook published by Erlangga. It consisted of 2 (33,33%) 

for identifying main idea, 1 (16,66%) for identifying vocabulary) and 3 (50,00%) 

for identifying making inference. It contained the meaning that almost all the text 

used in this reading comprehension assessment were effectively and relevant.  
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C. Research Finding 

 After analyzing all the data that found in the reading comprehension on 

English textbook for junior high school published by Erlangga 2019, the writer 

can give some arguments as the finding of this study as follow: 

1. There were 6 analyzed of reading comprehension assessment taken from 

English textbook published by Erlangga. It consisted of 2 (33,33%) for 

identifying main idea, 1 (16,66%) for identifying vocabulary, and 3 (50,00%) 

for identifying making inference. 

2. To be most dominant types of reading comprehension assessment was relevant 

with the total amount 6 (100%) it means that the reading comprehension 

assessment on English textbook was effectively and relevant. 
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CHAPTER V 

CONCLUSION AND SUGESTION 

A. CONCLUSION 

After analyzing reading comprehension assessment on English textbook for junior 

high school publish by Erlangga. 

1. The first, the objective of this research is to describe and identify the types of 

reading comprehension assessment on English textbook publish by Erlangga. 

There were three types of reading comprehension assessment that is identifying 

main idea, identifying vocabulary, identifying making inference by reading 

comprehension assessment publish by Erlangga on English textbook. 

Identifying main idea 2, understanding of meaning words 1, and making 

inference 3. 

2. The second objective of this research is to describe the most relevant type of 

reading comprehension assessment on English textbook for junior high school 

publish by Erlangga. There were classifications of reading comprehension 

assessment on English textbook are identifying main idea were 2 (33,33%), 

identifying vocabulary were 1 (16,66%), and identifying making inference 

were 3 (50,00%). The most relevant types of reading comprehension 

assessment was effectively with the total data were 6 (100%). 
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B. SUGGESTION 

 After analyzing the data of reading comprehension assessment on English 

textbook for junior high school publish by Erlangga, the researcher hopes that the 

stake holder such as below:  

1) The researcher should analysis reading comprehension assessment because 

this strategy is designed to let students sharing their ideas to read a text 

especially reading comprehension assessment well. 

2) The researcher should analysis this learning strategy in reading because it 

can stimulate students’ thinking when the student their own idea and share 

to others. Therefore, The students will find by reading comprehension 

assessment to read down ideas into a good text. 

3) To the readers who interested in further study related to this research 

should explore the knowledge to enlarge their understanding about how 

improve students’ achievement in reading and search other references. 
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Appendix 1  

TRANSCRIPT OF READING COMPREHENSION ASSESSMENT ON 

ENGLISH TEXTBOOK PUBLSHED BY ERLANGGA 2019 

1. The Example of Main Idea 

The most productive volcanic system on earth are hidden under an average of 

8,500 feet (2,600 m) of water. Beneath the oceans a global system of mid-ocean 

ridges produce an estimated 75% of the annual output of magma. An estimated 

0,7 cubic miles ( 3 cubic kilometers) of lava is erupted. The magma and lava 

create the edges of new oceanic plates and supply heat and chemical to some of 

the earth’s most unusual and rare ecosystems.  

If an estimate of 4,000 volcanoes per million square kilometers on the floor of the 

pacific ocean is extrapolated for all the oceans than there are more than a million 

submarine (underwater) volcanoes. Perhaps as many as 75,000 of these volcanoes 

rise over half a mile (1 kilometer) above the ocean floor. Technology and hard 

work by a group of tenacious explorers/geologists have allowed us our first 

detailed glimpses of submarine volcanoes. 

1) What is the main idea of the text? 

A. Underwater volcanoes 

B. Volcanoes eruption 

C. Volcanic system 

D. Magma and lava 
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Appendix 2 

2. The Example of Main Idea  

Mark: Congratulation! At last your football team has defeated SMP 1 team! 

Winnie: Thank you. I must congratulate you too. Your football team won the 

competition yesterday afternoon! 

Mark: Thanks. 

Winnie: You’re welcome. 

1) What is the main topic of the dialog? 

A. Mark is her friend. 

B. Mark is the competitor. 

C. Mark missed the football match 

D. Marks and Winnie’s teams won the football matches. 
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Appendix 3 

3. The Example of Identifying vocabulary 

I have a collection of squishy toys, but my favorite is panda Bun. It is round like a 

Bun. it is round like a bun with black eyes, nose, mouth and ears. A little red bow 

is on its right ear. You just squeeze panda bun to play with it. It is so soft and it 

smells good too. What makes me proud of my panda bun is that it is a super slow 

rising squishy. It takes about four minutes before turning back to its shape after 

being squeezed. The best record of the super slow rising squishy is taken by a 

carrot shaped one. It takes about five minutes. However, my panda bun is cuter 

than the carrot. Did you know that squeezing a squishy is good for your health? 

Based on a recent study, squeezing a squishy is good to relieve strees. 
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Appendix 4 

4. The Example of Making Inference 

Dear Anjar 

Are you doing anything this weekend? 

Let’s go to the OBO restaurant and mini library. Esta said that the 

restaurant has a lot of good books published by local and foreign 

publisher, it also has a collection of books about buildings and houses 

around the word text me soon. 

1) From the text we can conclude that anjani might be a students of …. 

A. Sport 

B. Politics 

C. Architecture 

D. Food and beverage 
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Appendix 5 

5. The Example of Making Inference 

Last Monday, I came late to school because my parents and I had just 

arrived from our hometown. There was a long traffic jam on the highway. 

We arrived in the middle of the night and we were so tired. 

The next morning, I woke up late. 1 went straight to the bathroom to take a 

bath. I had not had my breakfast because I was already late. I rode my bike 

to school. It took half an hour. I saw that the street was crowded, there 

were a lot of cars in line. 

They stopped at the traffic light. I rode my bike as fast as possible so that I 

could arrive at school before 07:00 

When I arrived, the main gate had already been closed by the security. I 

asked him to open it but he refused. He said that he should as the 

headmaster before he let me in. I waited for 15 minutes before the 

headmaster come and asked me why I was let. I told her my story and she 

finally asked the security to open the gate. I was so happy and tanked her. 

It was my bad my experience and I promised I would not do it again. 

1) Why did the writer come late to school? 

A. There was a bad traffic jam on the way to school 

B. He was seek but he wanted to go to school 

C. He woke up late in the morning 

D. He forgot to set his alarm 
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Appendix 6 

6. The Example of Making Inference  

To     : Aldi 

From : Rudi 

You have taught me what the meaning of true friendship is. Sometimes I 

feel proud of myself because I have you whom I can be proud of. My life 

has become more beautiful than ever since I met you. You are the best 

ever when I think about you as a friend, I can only thank you for being the 

perfect example of friend. Thank you for being my best friend. 

 

1) According to the text, we can concluded that… 

A. Aldi is rudi’s teacher 

B. Rudi is sad because of Aldi 

C. Rudi is jealous of Aldi’s success 

D. Rudi is blessed to have Aldi as his friend 
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