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ABSTRACT 

 

NINING SULISTIA NINGSIH. “The Effect of Applying Student-Centred 

Approach on the Students’ Achievement in Speaking”. Skripsi: English 

Department of Faculty of Teacher Training And Education University of 

Muhammadiyah Sumatera Utara, Medan 2016. 

 

This research dealt with the effect of applying student-centred approach on 

the students‟ achievement in speaking. The objective of this research was to 

investigate the significant effect of applying student-centred approach on the 

students‟ achievement in speaking. This was pre-experimental research which 

applied one-group pre-test and post-test. The population of the research was the 

seven grade students at SMP An-Nadwa Islamic Centre Binjai in 2016/2017 

academic year, which consist of 40 students. By using random sampling technique 

from all the population consist of class VII-A and VII-B, the researcher taken 

class VII-A as the sample of experimental class with consist of 20 students. This 

class was taught by using student-centred approach. The data were gathered by 

administrating an oral test given in pre-test and post-test using the teacher made 

test. After analyzing the data, the findings showed that the value of 879.3observet  

with df=n-2 (20-2=18) and 048.2tablet . If tableobserve tt   the alternative 

hypothesis (Ha) was accepted and the result of this research was 3.879>2.048 

 tableobserve tt  . Therefore the hypothesis was accepted. The result showed that the 

students‟ achievement in speaking by using Student-Centred Approach was more 

significant than before using this strategy. 
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CHAPTER I 

INTRODUCTION 

 

A. The Background of the Study 

English is an international language, where english always using every 

country for communacation. English usually uses in education at primary school 

until university level, business like trade and cmmerce, get work, tourism, for 

stylistic, etc. Nowdays many things have been written in English for example: 

scientific book (like proposal, paper, thesis), newspaper (Jakarta Pos), magazine, 

etc. In education English has been chosen as one of subject that should be 

mastered by the students such as: in Junior High School, Senior High School and 

at University level. 

In Indonesia teaching English focus on four skills such as listening, speaking, 

writing and reading skill. One of the objective of teaching English is to make the 

learners able to communicate using the language in the form of oral and written 

communication. One of objective of teaching foreign language is to provide the 

students with skills which enable them to communicate orally with the speakers of 

other nationality who have also learned the language. In communication someone 

can not speak or give responses to the speaker if they not listen what the speaker 

said. 

Speaking is the process of communication with others. However, today the 

world requires that goal of teaching speaking should improve students‟ 

1 



communicative skill, because students can express and learn how to use of 

language. 

According to Fulcher (2003:23) states that “Speaking is a process of 

communication between the speaker and the listener”. Through speaking students 

express their ideas, feeling and desire to other. The mastery of speaking skills in 

English is a priority for many second language learners. The learners sometimes 

evaluate their success in language learning based on their success on how they 

have improve their spoken proficiency. It means that the teaching of speaking 

plays an important role to promote learners speaking. 

When doing teaching practice (PPL) found a problem that there is difficulty 

speaking English to the students. That students are not easy to express their ideas 

fluently when their teacher asked them to explain one topic in English. The 

students lack the vocabulary and tenses. Some of the students are not interested in 

speaking and they did not give the attention to the process teaching speaking. This 

situation occurs because the teacher still got the problem to find the appropriate 

method or interesting in teaching. Based on these problems, the researcher 

thought about how to make the class communicative, attractive and contextual. 

The researcher was applying Student-Centered Approach, by applying this 

approach the students have a strong motivation for participating in learning 

activities and the growth of democratic atmosphere in learning so that there was 

dialogue and discussion for mutual learning and teaching among students. So, 

there researcher interests in research “The Effect of Applying Student-Centred 



Approach to Students‟ Speaking Achievement” of the seven grade students SMP 

An – Nadwa Islamic Centre Binjai by applying Student-Centred Approach. 

 

B. The Identification of The Problem 

The identification of problems was identified as follow: 

1. The effect of applying Student-Centred Approach on the students‟ achievement 

in speaking.  

2. The students‟ difficulties applying Student-Centred Approach on the students‟ 

achievement in speaking.  

 

C. The Scope and Limitation 

 The scope of this study  focused in speaking and limited of the study  by expressing 

apology and gratitude. 

 

D. The Formulation of The Problem  

The problem of this study was formulated as follow: 

1. Is there any signifinant effect of applying Student-Centred Approach on the 

students‟ achievement in speaking? 

2. What are the students‟ difficulties of applying Student-Centred Approach on 

the students‟ achievement in speaking? 

 

E. The Objectives of The Study  

In relation to problems the objectives are as the following :  



1. To find out the significant effect of applying Student-Centred Approach on the 

students‟ achievement in speaking. 

2. To find out the students‟ difficulties  of applying Student-Centred Aapproach on the 

students‟ achievement in speaking. 

 

F. The Signification of The Study 

The result of the study was useful for : 

a. Theoritcally : 

This research is good as the one of information that will be used for teaching 

English as foreign language especially in teaching speaking skill and as a 

reference for other research. 

b. Practically : 

1. Teacher, are provided an alternative method in improving their strategies for 

teaching-learning process. 

2. Students, are motivated to speak because this method assist student to construct 

knowledge they have got in their real life. 

3. Other researcher, to give information for those who conduct the research in the 

same field.  

 

 

 

  



CHAPTER II 

REVIEW OF LITERATURE 

 

A. Theoritical Framework 

One of the most important things to help learners to communicate 

successfully is knowledge of speaking. The rich speaking someone has the better 

she can communicate. Since, in order not to fail on the way of teaching and 

learning speaking, teachers and students must try their best to find out an 

appropiate method for themselves. Using visual aids and strategy is a good way to 

teach speaking and really important or necesarry for the new method of teaching 

and learning. This chapter aims at providing some theoritical background of the 

study. There are many parts in analyzing this research as follow : 

1. Effect 

According to Slamento (1995: 15) “Effect in this research means as any 

ability improvement after learning something”. It usually in expected method in 

which is an idea or hypothesis tasted or verivied by setting up situation in which 

the relationship between different subject and variable can be determined. 

Ricard and Platt (1999: 133) stated that effect of teaching treatment in 

language is related to the changes of getting something into the improvement of 

ability. The ability is the result of learning process which involves teachers with 

students which replected from the knowledge the students have. 

5 



An effect is produced by the action of an agent or cause that follows it in 

time. Effect is one condition which is different from the previous condition that 

caused by something or agent. Effect can give the positive or negative value.  

2. Approach, Method, Technique, Strategy 

2.1. Approach  

According to Richard and Rogers (2001: 19) an approach is a set of 

correlative assumption dealing with the nature of language and the nature of 

language learning and teaching. An approach describes hoe people acquire their 

knowledge of language and makes statements about the conditions with will 

promote successful in language learning. Im the literature of English language 

teaching, the term “method and approach” are often used on the nature of 

language learning. Basically, both of those terms do not have the same meaning. 

An approach is describes the nature of the subject matter to be taught. By 

using an approach, it will make the teaching process become more effective 

because an approach is very important element in managing students in the 

classroom. 

2.2. Method 

Brown (1994: 159) said “a language learning method is an overall plan for 

presenting language material”. Based on the selected approach, a language 

learning method is an overall plan for second language. Based one the theoritical 

approach selected, it involves the design of a syllabus for the course. There are 

three terms is often confusion among the terms : Approach, method and strategy. 

This terms view as point of the language and continue from theoritical (approach) 

 



in which basic bealifs about language and learning are considered to design 

(method) in which practical plan for teaching a language is considered, to the  

detail (technique) where the actual learning activity take place. 

According to David Nunan (2003: 5) a language teaching method is a single 

set of procedures which teachers are to following in the classroom. Methods are 

also usually based on a set of beliefs about the nature of language and learning. 

For many years, the goal of language pedagogy was to “find the right method”. 

Formula that would work for all learners at all times (Brown, 2004). Methods are 

contrast with approach, which are more general, philosophical orientation such as 

communicative language teaching that can encompass a range of different 

procedures.    

2.3. Technique 

Brown (2004: 6) said, “Techniques are the specific activities manifested in 

the classroom that are consistent with a method and therefore were harmony with 

an approach as well.” 

More clearly stated that technique as a super ordinate term to refer to various 

activities that either teachers or learners perform in the classroom. In order to 

accomplish certain goal of teaching foreign language, a technique should be 

familiar to the teacher. Technique can help him to improve the students‟ ability in 

mastering the language. In other words, technique are very usefully to be applied 

in the classroom, so that the teaching process is facilitated. It is true that most 

teachers are often confused the term “technique” with an approach or method. 

This is due to the over lapping meaning of each term also the other terms may 



include the basic idea of technique. In fact, technique is a kind of strategy to make 

a lesson more understands able by the students. In other words, the teacher 

devices a kind of activity then stimulates the curiously of the students when the 

learning process occurs. It is a implementation which actually take place in the 

classroom. It is a particular trick, strategy or contrivance used to accomplish and 

immediate objective technique must be consistent with a method and therefore in 

harmony with an approach as well. Futher, techniques devend on teacher, his 

individual art and on the composition of the class particular problems can be 

tracked equally successful by the use of different technique. 

2.4. Strategy 

David Nunan (2003: 171) stated that, strategy is the mental and 

communicative procedure learner use is order to learn and use language 

underlying every learning ask is at least one strategy. However, in most 

classrooms, learners were unware of the strategy underlying the learning task in 

which they were enggaged. 

Strategies are specific methods of the problem or task, models of operation 

for achieving a particular end, planned design for controling and manipulating 

certain information. The are constextualized “bottle plants” that might very from 

moment to moment, or day to day, or possible ways to solve a particular problem, 

and we choose one or several in sequence for a given problem. (Brown,2004:112). 

Style are general characteristic that differentiate one individual from another, 

strategies are those specific “attacks” that we make a given problem. They are the 

moment-by-moment techniques that we employ to solve “problems” posed by 



second former relate to input to processing, stronge, and retrieval that is to taking 

in messages. 

 

 

 

3. Student-Centred Approach 

Student or learner centred approaches to teaching have emerged from 

changing understandings of the nature of learning and, in particular, from the 

body of learning theory known as constructivism. In the broadest terms, 

constructivist learning is based on an understanding that learners construct 

knowledge for themselves (Krause, 2003). As Maypole and Davies (2001) have 

observed, constructivist theories enoompass a disparate array of philosophical, 

psycological and epistemological orientations. One of the key distinctions within 

this broad theoritical „camp‟ is that between  cognitive and social constructivism. 

Cognitive constructivism is based on Plaget‟s model, which emphasises the 

interaction between the individual and their environment in constructing 

meaningful knowledge, whereas social constructivism-attributed to the work of 

Vygotsky – emphasises the importance of student learning through interaction 

with the teacher and other students (Jaddalah, 2000).  

O'Neill, Geraldine and Tim McMahon (2005) "... student-centered learning as 

focusing on the students' learning and what students do to Achieve this, rather than what 

the teacher does." Opinions O'Neill explained about the activities of student-centered 

learning. Students learn from what is done instead of what the teacher. Centered learning 

approach to students or children is a learning system that shows the dominance of 



students during the learning activities and teachers as facilitators, mentors and leaders. 

Student-centred learning can be concluded that in implementing student-centred learning 

activities. 

In seeking to develop a more student-centred approach in this subject, the 

researcher focused specifically on the role and nature of small group activities. As 

Hativa (2000) has identified, student-centred instructional methods include 

discussion, group work, role-playing, experiential learning, problem based 

learning and case-method teaching. All of these method were utilised in various 

combinations throughout the semester. 

From the previous explanation, this is the steps of Student-Centred Approach: 

 Explain the material to be learned, for example, about expressions of gratitude 

and apology. 

 Students discuss in groups. 

 Students form groups with each group consisting of 4 students. 

 Each group will assigned to create a dialogue about the expressions of gratitude 

and apology. 

 Each group presented the results of their discussion. 

 

3.1. The Advantages of Student-Centred Approach 

1. Students will be able to feel that learning into their own because they were 

given ample opportunity to participate. 

2. Students have a strong motivation for participating in learning activities. 

3. The growth of democratic atmosphere in learning so that there will be 

dialogue and discussion for mutual learning and teaching among students. 



4. Can add insight and knowledge for the mind as something experienced 

teacher and student delivered perhaps not known previously by the 

teacher. 

5. Enabling students. 

6. Encourage students to master knowledge. 

7. Encourage active learning and critical thinking. 

8. Provide opportunities for the development of a variety of assessment 

strategies. 

3.2. The Disadvantages of Student-Centred Approach 

1. It is difficult to implement on a large class (number of students a lot). 

2. It takes more. 

3. Not effective for all types of curriculum. 

4. Not suitable for students who are not accustomed to active, independent, 

and democratic. 

 

4. Students’ Achievement 

Kimble and Garmezy (in Sharma and Tuteja, 2008: 11) state that “learning is 

a relatively permanent change in a behavioral tendency and is the result of 

reinforced practice”. Similarly teaching, which is implied in the first definition of 

learning may be defined as “showing or helping someone to learn how to do 

something, giving instructions, guiding in the study of something, providing with 

knowledge, causing to know and understand. 



Achievement, as the output or outcome of teaching learning process, is 

behavioral patterns, values, definitions, attitudes, appreciations, and skills. 

(Suprijono, 2009: 5). According to Gagne (Suprijono, 2009: 5), achievement is 

verbal information, intelectual skills, cognitive strategies, monorist skills and 

attitudes. Meanwhile, Bloom (Suprijono, 2009: 6) states that achievement covers 

cognitive, affective, and psycho motorist skills. Cognitive domains  are 

knowledge, comprehension, application analysis, synthesis, and evaluation. 

Affective domains are receiving, responding, valuating, organization, and 

characterization. Psycho motorist domains are initiatory, pre-routine, and 

reutilized. 

 

5. Speaking 

According to Brown (2004: 141-142), there are five basic types of speaking, 

they are imitative, intensive, responsive, interactive and extensive. Imitative 

speaking is ability to imitate (parrot back) a word or phrase or possibly a sentence. 

Imitation of this kind is caried out not purpose of meanigful interaction, but for 

focusing on some particular element of language form. Intensive speaking goes 

one step beyond imitative to incluce any speaking performance, that is designed to 

practice some phonological and grammatical aspect of language. Responsive 

speaking is interactional at some what limited level of very short conversation, 

standard greeting and small talk, simple comment and request, and the like. 

Interactive speaking is complex interaction which sometimes includes multiple 



exchange and multiple participants. And the last is extensive speaking: extensive 

speaking is oral production, include speeches, oral presentation and story-telling. 

5.1. Speaking Skill 

Speaking is an interaction between a speakers and listener. In speaking there 

is a process of communication which conveys the message from a speaker to 

listener. A speaker has to encode the message and listener has to encode or 

interpret the message which contains information. Encoding is a process or 

receiving information given by speaker. So, in communication, the process of 

encoding exist between speaker and listener. 

To increase the students‟ speaking competence, it is necessary to use 

acceptable forms of correct language. The form involves grammar, vocabulary, 

pronunciation, and intonation. Learning should be able to produce basic structure 

correctly. Besides, they need to understand words and the correcting from of 

language, the students need to practice the language they are learning. This needs 

reflect that practice in producing the soken form correctly is important. 

Therefore, in order to speak fluently the students need practice the language, 

which is being learned. It is reasonable that the more student practice. The more 

fluently they can speak. This condition does not only increase the students‟ 

speaking competence but also their pronunciation, in addition, they would be able 

to produce correct structure. 

To be responsible for th correct response, the teacher should consider whether 

there are strategies, the teacher may be able to design a course and student could 



learn a simple skill before building on to achieve a more complex skill. So, it 

would be clear that te students increase their speaking skill. 

5.2. Factor Influency Speaking Achievement 

According to Brown (2003: 172-173) there are several aspect that indicate 

students‟ achievement in speaking and in this research, the achievement speaking 

that will be looked in order to make students‟ score such as the following : 

a. Fluency  

This refers to how good the student are keeping talking at the right speed and 

how good they are connecting their ideas together. There are many factors that 

influence the fluency of speaker. For instance, the ability to combine the sentences 

can interpret with the fluency. Besides, when the listener listens to the speaker, he 

may not concentrate on the sound to the message. 

b. Vocabulary 

The word vocabulary is used to indicate that they are list of words, which 

should be understood in order communicate well. It means the whole stock of 

words used by nation, by any set of person or by an individual. 

c. Grammar  

Grammar refers to the grammatical mastery in speaking. It is important 

because the language is a system that would be followed.  

d.   Pronunciation 

This refers to how well the students pronounce the language. As well as 

considering the communicative effect of the students‟ pronunciation, there is 

constribution how much strain it causes can a listener, and how not cable their 



accent is-although accent itself is not to be able to produce the phonological of 

speech.  

e. Comprehension 

This refers to how good the students understand the meaning of something. 

The word „comprehension‟ refers to the ability to make sense of something or to 

understand something. It can also be defined as the art of comprehending or 

perceiving. Comprehension also describes information or knowledge that is 

required through understand about information or message that they say. 

So, comprehension is the ability to listen, to understand and speak 

accordingly to what a speaker intended. Of course, without this ability, the 

conversation would never go well. 

Brown (2001: 251) states types of spoken language involves two or more 

spoken. Interpersonal promote relationship while transitional usually happen to 

convey factual information. Both kinds of dialogues will happen among people 

who are familiar each other. 

Therefore, in order to speak fluency the students need to practice language, 

while is being learned. It is reasonable that the more students practice. The more 

fluency they can speak : this condition does not only improve the students‟ 

speaking skill but also their pronunciation. 

 

5.3. Types of Speaking 

There are five basic types of speaking, they are 

5.3.1.  Imitative speaking 



Imitative speaking requires students to “parrot back” a word, setence 

(Brown : 2003). At one end of a continuum of types of speaking performance is 

the ability to simply parrot back “imitate” a word or phrase or passibbly a 

sentence. While this is a purely phonetic level of oral production, a number of 

prosodic, lexical, grammatical properties of language may be included in the 

criterion performance. We are interested only in what is traditionally labeled 

“pronunciation”; no inferences are made about the test- taker‟s ability to 

understand or convey meaning or to participate in an interactive conversation. The 

only role of listening here is in the short-term storage of a prompt, just long 

enough to allow the speaker to retain short stretch of language that must be 

imitated. 

 

5.3.2.  Intensive Speaking 

A second type of speaking frequently employed in assessment contexts is 

the production of short stretches of oral language designed to demonstrate 

competence in a narrow band of grammatical, phrasal, lexical, or phonological 

relationships (such a prosodic elements-intonation, stress, rhythm, juncture). The 

speaker must be aware of semantic properties in order to be able to respond, but 

interaction with an interlocutor or test administrator is minimal at best. 

5.3.3. Responsive Speaking 

Responsive speaking requires students to repond to a spoken prompt (for 

authenticity), and briefly converse with the prompter at the limited level using 



standard greetings and small tall, simple request and comments, etc (Brown : 

2003). 

Questions eliciting open-ended responses are concrete examples of 

responsive speaking assessments. For example : Open-Ended Oral Response. 

Paraphrasing a story is not the most authentic responsive speaking activity, but it 

aids students' reading abilities while testing their ability to respond to a spoken 

prompt in their own words. For example : Paraphrasing a Story. 

5.3.4. Interactive Speaking 

The difference between responsive and interactive speaking is in the 

length and complexity of the interaction, which sometimes includes multiple 

exchanges and/or multiple participants. Interaction can take the two forms of 

transactional language, which has the purpose of exchanging specific information 

or interpersonal exchanges, which have the purpose of maintaining social 

relationships. In interpersonal exchanges, oral production can become 

pragmatically complex with the need to speak in a casual register and use 

colloquial language, ellipsis, slang, humor and other sociolinguistic conventions. 

5.3.5. Extensive Speaking 

Extensive speaking requires students to give to speeches, oral 

presentations, and story-telling. Planning is involved and interaction is generally 

ruled out (Brown : 2003). 

Oral presentation are excellent ways to assess students' extensive speaking 

abilities. Oral presentations can be centered around any theme or topic. For 

example : Oral Presentation. Picture-cued story-telling is very useful for extensive 

https://sites.google.com/site/winokure/paraphrasingastory
https://sites.google.com/site/winokure/oralpresentation


speaking exercises because, as they say, "a picture is worth a thousand 

words!"  Grading these tasks can still be difficult, so it is recommended to narrow 

down language criteria (vocabulary, time relatives, sentence connectors, past tense 

of irregular verbs, fluency in general, etc.). for example : Picture-Cued Story-

Telling. 

 

B. Conceptual framework 

Speaking is a skill used by someone to communicate orally in daily life 

whether at shcool or outside the shcool. Most teachers tried to find techniques in 

order to make students interested in learning speaking. At least, they can speak in 

a simple conversaion freely. 

In fact, the students have difficulties in speaking subject. It caused by some 

factors: first, they are too shy and afraid to speak in the front of the class because 

lack of self-confidence. Second, they are unmotivated and lack of practice. Lastly, 

they need an interesting technique to stimulate them to speak in the class.  

Speaking is the productive skill in the oral mode. It is not like the other skill, 

it is mre complicated that is seems at first and involves more than pronouncing 

words. In speaking, there is a process of communication, which conveys message 

from a speaker to a listener. Then, a speaker has to encode the message and 

listener has to decode or interpret the message which information. Encoding is the 

process of conveying the message of information to a listener while decoding is 

the process of receiving information given by the speaker. 

https://sites.google.com/site/winokure/picture-cuedstory-telling
https://sites.google.com/site/winokure/picture-cuedstory-telling


In teaching speaking, Student-centred Approach is able to make a good 

progress and can increase the students‟ achievement in speaking because Student-

Centred are enjoyable strategy enables students to create reminders to use what 

they have learned. By using student-centred approach the students do not feel 

bored and difficult when they are studying English. So, the students will be very 

exciting in learning speaking by this approach. 

 

C. Hypothesis 

The hypothesis of this research as follows: 

Ha   : There is a significant effect of applying Student-Centred approach on the 

students‟ achievement in speaking. 

Ho   : There is no significant effect of applying Student-Centred approach on the 

students‟ achievement in speaking. 

 

 

 

 

  



CHAPTER III 

METHOD OF RESEARCH 

 

A. Location and Time 

This research was conducted at SMP An - Nadwa Islamic Centre Binjai in 

2016-2017 academic year. This location was chosen for the place of research 

because the researcher interest to search the problems of the applying Student-

Centred Approach on the students‟ achievement in speaking.  

 

B. Population and Sample 

1. Population 

The population of this research was taken from the seventh grade students of 

SMP An-Nadwa Islamic Centre Binjai of the academic year 2016-2017, which 

consist of two classes. They are VII-A consisted of 20 students, VII-B consisted 

of 20 students. So the total numbers of the students are 40 students. 

2. Sample  

According to Arikunto (2006:131)”sample is a part or representative of 

population research”. Based on statement of Arikunto (2006:134) said, “ If the 

population of the research are less than 100, it is better to include all of them as 

the sample. However, if they are more than 100 they are taken out 10% - 15% or 

20% - 25%. Based on this theory the researcher took all of the population as the 

sample. 

 

 

 

 



Table 3.1 

Population of Research 

 

Class Population 

VII-A 20 

VII-B 20 

Total 40 

 

Table 3.2 

Sample of Research 

Class Sample 

VII-A 20 

 

 

C. Research Design 

This study was conducted by using experimental design. The experimental 

group was taught by applying Student-Centred Approach. The design was applied 

in order to investigate the effect of applying Student-Centred Approach on the 

students‟ achievement in speaking. The design can be seen in the table: 

Table 3.3 

Research Design 

 

Group Pre-test Treatment Post-test 

Experimental (X)   Applying Student-

Centred Approach 

  

 

Based on the table 3.3, experimental (X) is the class which received by 

applying Student-Centred Approach in teaching speaking. 

 



 

D. The Instrument of Research 

In this research was collected by using an oral test about expressing apology 

and gratitude. In collecting the data, Pre-test and Post-test was conducted in 

experimental group. The students in the experimental group was treated with 

Student-Centred Approach.  

Table 3.4 

Scoring of Speaking 

A. Vocabulary (20)  

Level Explenation 

16-20 Very good  : rarely has trouble. 

11-15 Good  : sometimes user 

inapproptiate term about 

lannguage. 

6-10 Fair  : Frequent user wrong 

words speech limited to 

simply vocabulary. 

1-5 Unsatisfactory : very limited vocabulary 

and make the 

comprehension quite 

difficult. 

B. Comprehension (20)  

Level Explanation 

16-20 Very good : few noticeable errors 

11-15 Good : occasionally 

grammatical errors 

which do not obscure 

meaning. 



6-10 Fair : error of the basic 

structure, meaning 

occasionally obscure by 

grammatical errors. 

1-5 Unsatisfactory : usage definitely 

unsatisfactory frequently 

needs to rephrase 

constraction or district 

himself to basic 

structure.  

C. Pronounciation (20)  

Level Explanation  

16-20 Very good : understand able. 

11-15 Good : few noticeable errors. 

6-10 Fair : error of basic 

pronounciation. 

1-5 Unsatisfactory : hard to understad 

because of sound, 

accent, pitch, difficulties 

and incomprehensible. 

D. Fluency (20)  

Level Eplanation 

16-20 Very good : understand able.  

11-15 Good : speech is generally 

natural. 

6-10 Fair : some definite 

stumbling but manager 

to rephrase and continue. 

1-5 Unsatisfactory : speedof speech and 

length of utterances are 



for below normal, long, 

pauses, utterances left 

unfinished. 

E. Grammar (20)  

Level Explanation 

16-20 Very good : errors in grammar are 

quite rare. 

11-15 Good : control of grammar is 

good. 

6-10 Fair : construction quite 

accurately but does not 

have through or 

confident control of the 

grammar. 

1-5 Unsatisfactory : errors in grammar 

frequent to speak 

language. 

 

E. Technique of Collecting Data 

1. Giving Pre – test 

The pre-test was given to the experimental group) before getting the 

treatment. Pre-test was given in order to know the students‟ achievement in 

speaking before the treatment. 

2. Giving Treatment 

The treatment was given to the experimental group. Experimental group 

was taught by applying Student-Centred Approach. 

 



Table 3.5 

Treatment in Experimental  

Meeting Experimental Group 

1 a. The teacher greets the students to open the class. 

b. Give the pre-test 

2 a. The teacher explain about some meaning of speaking, the 

elements of speaking and some examples of speaking.  

3 a. The teacher asks the students to devide into two pairs. 

b. The teacher gives dialog and asks the students to speak. 

4 a. The  teacher and the students discuss the student‟s works 

together and students are asks to give comment for another 

student‟s works. 

5 a. The teacher observes the student‟s activity, then identifies 

difficulties that will be found by students and give them 

suggetion to make a good speaking and give explanation about 

speaking. 

b. The teacher gives dialog and asks the students to speak. 

6 a. Gives direction related to the test. 

b. Gives post-test 

 

3. Giving Post – test 

After giving the treatment, the experimental group was given post-test. 

The post-test is same as the pre-test. The post-test was given to know the 



mean score of experimental group after receiving treatment. The post-test was 

given to know the effect of applying Student-Centred Approach on the 

students‟ achievement in speaking. 

 

 

 

F. Technique of Analyzing Data 

 After collecting the data from the test, the data was analyzed by following 

procedure: 

1. Scoring the students‟ answer for correct and wrong answer. 

2. Listing the score into a table for the experimental group scores. 

3. Providing the hypothesis of the research, the data is analyzed by applying 

formula as the following:  

a. Finding the correlation by formulation (Sugiyono, 2010:183)  
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b. Determining T-test by formula (Sugiyono, 2010:197) 
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   Where: 

t   = t-test 

n  = total sample 



1 = number Constant  

r  = correlation of product moment  

c. Testing linear regression (Sugiyono, 2010:188) 

bxay 
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Where: 

 y


  = the prediction score 

 a  = contanta or if x  = 0 

 b  = regresi coefficient 

 x  = variable independent score 

d. Calculating determination 

  %100
2
 xyrD  

 

G.  Statistical Hypothesis 

Ha : There was a significant effect of applying Student-Centred approach on 

the students‟ achievement in speaking. 

Ho : There was no significant effect of applying Student-Centred approach on 

the students‟   achievement in speaking. 

 



CHAPTER IV 

DATA COLLECTION AND DATA ANALYSIS  

 

A. Data Collection 

 The data of this study were obtained from the test score. There were two 

kinds of test for experimental group, pre-test and post-test. The cummulative score 

of each students was based on five indicators : 

 V : Vocabulary 

 C : Comprehension 

 P : Pronunciation 

 F : Fluency 

 G : Grammar 

 The following were students‟ score on the pre-test and post-test of the 

experimental group. 

Table 4.1 

The Score of Pre-test of Experimental Group 

No Student’s 

Initial 

  Indocators   Score 

  V C P F G 

1 RH 18 18 16 19 17 88 

2 FS 15 15 14 10 14 68 

3 MFK 14 11 15 10 15 65 

4 MFM 14 10 14 10 15 63 

5 AS 19 19 17 19 17 91 

6 LH 19 19 17 19 17 91 

7 RR 15 16 13 10 13 67 

8 DM 14 10 13 10 13 60 

9 NS 14 10 14 10 14 62 



10 MSA 14 11 10 10 12 57 

11 AAS 13 12 10 10 10 55 

12 MDA 18 18 10 19 11 76 

13 MIA 13 11 10 10 10 54 

14 RAA 19 19 15 19 15 87 

15 DFA 19 19 17 19 17 91 

16 HAA 13 10 14 10 14 61 

17 MAT 13 14 13 11 14 65 

18 MRF 10 12 10 11 10 53 

19 MIH 13 15 15 17 15 75 

20 RHR 14 14 15 10 15 68 

Total 301 283 272 263 278 1397 

 

From Table 4.1, it shown that the total scores of pre-test was 1397. The 

higher score of indicator of test above was vocabulary, the second was 

comprehension, the third was grammar, the forth was pronunciation, and the last 

was fluency. 

Table 4.2 

The Score of Post-test of Experimental Group 

No Student’s 

Initial 

  Indicators    Score 

V C P F G 

1 RH 19 19 17 16 18 89 

2 FS 19 19 14 15 19 86 

3 MFK 17 16 15 16 17 81 

4 MFM 17 16 15 15 18 80 

5 AS 19 19 19 18 19 94 

6 LH 18 19 17 18 18 90 

7 RR 17 18 15 16 17 83 

8 DM 17 18 16 16 18 85 

9 NS 18 18 16 15 19 86 

10 MSA 17 18 17 18 16 86 

11 AAS 17 18 17 16 17 85 

12 MDA 19 18 16 17 18 88 



13 MIA 19 18 17 15 18 87 

14 RAA 18 19 17 16 19 89 

15 DFA 19 19 18 18 19 93 

16 HAA 19 18 16 16 17 86 

17 MAT 19 17 15 15 18 84 

18 MRF 17 16 17 16 16 82 

19 MIH 16 16 16 16 16 80 

20 RHR 17 18 16 17 18 86 

Total 358 357 327 324 354 1720 

 

From Table 4.2, it shown that the total scores of post-test was 1720. The 

higher score of indicator of test above was vocabulary, the second was 

comprehension, the third was grammar, the forth was pronunciation, and the last 

was fluency. 

Table 4.3 

The Score of Pre-test and Post-test of Experimental Group 

No Students’ Initial Pre-test Post-test 

1 RH 88 89 

2 FS 68 86 

3 MFK 65 81 

4 MFM 63 80 

5 AS 91 94 

6 LH 91 90 

7 RR 67 83 

8 DM 60 85 

9 NS 62 86 

10 MSA 57 86 

11 AAS 55 85 

12 MDA 76 88 

13 MIA 54 87 

14 RAA 87 89 

15 DFA 91 93 

16 HAA 61 86 



17 MAT 65 84 

18 MRF 53 82 

19 MIH 75 80 

20 RHR 68 86 

Total Score 1397 1720 

Means 69.85 86.00 

 

Based on the data in table 4.3, showed that the mean of Pre-test was 69.85 

and the mean of Post-test was 86.00. 

 

B. Data Analysis 

1. Finding the Correlation 

Table 4.4 

The Score of Pre-test and Post-test of Experimental Group 

No Students’ 

Initial 

Pre-test 

(x) 

Post-test 

(y) 

x
2 

y
2 

x.y 

1 RH 88 89 7744 7921 7832 

2 FS 68 86 4624 7396 5848 

3 MFK 65 81 4225 6561 5265 

4 MFM 63 80 3969 6400 5040 

5 AS 91 94 8281 8836 8554 

6 LH 91 90 8281 8100 8190 

7 RR 67 83 4489 6889 5561 

8 DM 60 85 3600 7225 5100 

9 NS 62 86 3844 7396 5332 

10 MSA 57 86 3249 7396 4902 

11 AAS 55 85 3025 7225 4675 

12 MDA 76 88 5776 7744 6688 

13 MIA 54 87 2916 7569 4698 

14 RAA 87 89 7569 7921 7743 

15 DFA 91 93 8281 8649 8463 

16 HAA 61 86 3721 7396 5246 



17 MAT 65 84 4225 7056 5460 

18 MRF 53 82 2809 6724 4346 

19 MIH 75 80 5625 6400 6000 

20 RHR 68 86 4624 7396 5848 

              Total  1397 1720 100877 148200 120791 

 

Based on the data at the table above, finding the correlation between pre-

test by using this formula: 
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2. Determining T-test 

After testing the correlation continued with determining T-test. 
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738.0
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t  

879.3t  

From the T-test above, 879.3observet , with df=n-2. Therefore, 20-2=18 

and .048.2tablet  The alternative hypothesis (Ha) is accepted and 3.879>2.048. 

Therefore the hypothesis was accepted.  

 

3. Testing Linear Regression 

bxay ˆ    

In finding ŷ find the value of a  and b  with the following this formula: 
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Based on the calculating above it was known the value of b  to finding ŷ . 

n

x
b

n

y
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20

1397
196.0

20

1720
a

 

690.1386a
 

31.72a  

After finding the value of a  and b , input the value and the finding as at 

the following: 

xy 196.031.72ˆ   

It means that each additional 1% of subject in the dependent variable 

predicted that interested the students‟ achievement in speaking in the amount of 

0.196. 

 



4. Calculating Determination 

  %100
2
 xyrD  

  %100675.0
2
D  

%100455.0 D  

%5.45D  

From the determination above it was known that the effect of applying 

Student-Centred Approach to the students‟ achievement in speaking was 45.5% 

and 54.5% from the other factors.  

 

C. The Findings 

By consulting analyzing of the data, it is stated that there was an effect of 

Applying Student-Centred Approach on the students‟ achievement in speaking. It 

can be simple see from the differencess of mean score of Pre-test and Post-test in 

experimental class. They were 69.85 in Pre-test and 86.00 in Post-test of 

experimental class, the mean of Pre-test increases after using Student-Centred 

Approach from 69.85 to 86.00. 

Based on the testing of hypothesis, the value of 

048.2879.3  tableobserve tt , it means that there is a significant effect of 

applying Student-Centred Approach on the students‟ achievement in speaking. 

The value of the effect of using Student-Centred Approach is about 45.5% and 

54.5% from other factors. 



The Students’ Difficulties of Applying Student-Centred Approach on the 

Students’ Achievement in Speaking 

The difficulties if applying Student-Centred Approach in SMP An-Nadwa 

Islamic Centre Binjai in class VII-A is there are difficulties in applying Student-

Centred Approach. The students were not able good pronunciation and fluency in 

speaking. It was because they do not practice their speaking skills in their daily 

lives. So, their pronunciation and fluency is not good. By using Student-Centred 

Approach is better technique to teach the students and improve their pronunciation 

and fluency in speaking skills. 

 

 

 

 

 

 

  



CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

A. Conclusions 

Based on the data analysis, there are some conclusions that can be 

described as follows : 

1. From this research, the observet  was greater than the tablet  which was proven from 

the result of the test: tableobserve tt   or 3.879>2.048. It‟s mean that the null 

hypothesis was rejected and the alternative hypothesis was accepted. So, there 

was a significant effect of Applying Student-Centred Approach on the 

Students‟ Achievement in Speaking. 

2. By applying Student-Centred Approach, the students more actively involved in 

learning process. 

 

B. Suggestions 

In relation to the conclusions previously stated, suggestions are stated as 

following: 

1. As English teachers are adviced to use the Student-Centred Aproach, because 

this strategy enables students to create reminders to use what they have 

learned. 

2. The taechers should choose the right strategy with regard to the character of the 

students and adjust to the topic of discussion. 



3. The students could add their knowledge in speaking and the students should 

study harder to improve their ability in mastering speaking. So it makes 

students to be active learners.  
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