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ABSTRACT 

 

Muhammad Ikhsan Utomo. NPM.1802050038, “Linguistic Landscape of 

Indonesian EFL Textbooks.” Skripsi: English Education Program. Faculty of 

Teacher Training and Education, Universitas Muhammadiyah Sumatera 

Utara. Medan. 2022. 

 

This research is related to the study of the linguistic landscape in four Indonesian 

EFL textbooks using the theory of Cenoz and Gorter, which mainly aims to identify 

the types of linguistic landscape included in the EFL textbooks in Indonesia and to 

describe the characteristics of the linguistic landscape are used in the EFL textbooks 

in Indonesia. The data were analyzed using a descriptive qualitative methodology, 

focused on linguistic landscape items in Indonesian EFL Textbooks (Grade I, II, 

IV, and V) with as many as 116 images. It was made up of monolingual, bilingual, 

and multilingual components. There were 100 images used in English-only, which 

obligated as the dominant language used in it, 3 images in Bahasa Indonesia-only, 

1 in Arabian-only, and 12 in English-Indonesian. The linguistic items displayed 

help students get used to English sentences in textbooks because English is an 

international language. 

 

Keywords: linguistic landscape, linguistic items, Indonesian EFL textbooks. 
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CHAPTER 1 

INTRODUCTION 

 

A. Background of the Study 

Textbooks perform a significant institutional function and are a fundamental 

component of education (Behnke, 2018). They strive specifically to mediate 

information and build concepts, attitudes, and values (Suuriniemi & Satokangas, 

2021). As one of the learning resources, textbooks are crucial to the efficacy of 

learning (Huang, 2019). Cunningsworth (1995) defined textbooks are utilized as a 

source of content for teaching and learning. They are the major source for students 

to acquire knowledge and information orderly (Ahour & Ahmadi, 2012). Therefore, 

textbooks serve as a conduit for transmitting students' learning goals with the aid of 

teachers (Al-Qatawneh et al., 2021). 

Even though textbooks are crucial for helping students learn all subjects, 

including English, they are the cornerstone of classroom teaching and the major 

source of knowledge for instructors (Azizifar et al., 2010). EFL teachers develop 

learning goals, activities, assessments, and assignments depending on the textbooks 

they use in the classroom (Alhamami & Ahmad, 2018). Sheldon (1988) stated that 

textbooks “constitute the visible core of any ELT curriculum”. They comprise 

goals, resources, and evaluation methods to assist instructors and students in 

teaching and learning more successfully. Textbooks are useful in all language 

classrooms since they serve several purposes within the English Language 

Teaching (ELT) curriculum and facilitate the teaching and learning of languages 
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(Ahmadi & Derakhshan, 2016). In this study, textbooks are examined in the 

framework of the study of linguistic landscapes. Textbooks are seen as an important 

forum that helps to mediate a particular linguistic landscape and as a result, notions 

about the variety of languages spoken throughout the world (Suuriniemi & 

Satokangas, 2021). 

Recent discussions regarding linguistic landscapes have piqued the interest of 

researchers in a variety of domains. The linguistic landscape has become a zone of 

collaboration among a broader range of professionals in recent years (Grishaeva, 

2015). Landry and Bourhis (1997) define linguistic landscape as the language used 

in public road signs, advertising billboards, street names, place names, commercial 

store signs, and public signs on government buildings that combine to constitute the 

linguistic landscape in a certain area, region, or metropolitan group. The linguistic 

landscape is a relatively new phenomena that has evolved due to a rising interest in 

multilingualism, language ecology, and globalization, in which languages interact 

to form the global environment (Abramova, 2016). The linguistic landscape 

research focuses on analyzing written material on language signs in a certain 

location (Gorter & Cenoz, 2007). 

Some studies have looked into the linguistic landscape in certain cities and 

countries worldwide to study it and demonstrate its relevance in the country. For 

example, the linguistic landscape was reported by Durk Gorter (2007) Gorter 

explores and analysis features of multilingualism and diversity in the linguistic 

landscape of Rome. This research focuses on four distinct neighborhoods’ linguistic 

landscape in order to discover the differences and peculiarities of bilingual and 
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multilingual signage. The purpose of this research is to get a deeper understanding 

of Rome's multi-ethnic and multi-cultural population. In addition to quantifying the 

variety of languages in the sociolinguistic setting, this study employs a descriptive 

technique. 

Textbooks are part of the linguistic landscape of schools (Suuriniemi & 

Satokangas, 2021). However, research on the linguistic landscape in textbooks as 

an essential pillar in learning has not been widely revealed. Therefore, this study 

aims to show how the linguistic landscape is manifested in Indonesian EFL 

textbooks and also looks at how the use of language in Indonesian EFL Textbooks 

is to use English as a whole or mix it with Indonesian so that Indonesian does not 

lose its identity to students. Thus, the researcher is interested in undertaking 

research entitled Linguistic Landscape of EFL Textbooks in Indonesia. The study 

attempted to examine the visibility and location of many languages in semiotic 

space, specifically the linguistic landscape supplied by textbooks. This study The 

goal is to see how much the linguistic landscape of textbooks supports the 

multilingual emphasis in Indonesian EFL textbooks. 

B. Identification of the Problem 

Based on the context above, any problems were identified as follows: 

1. The types of linguistic landscapes are included in the EFL textbooks in 

Indonesia. 

2. The characteristics of the linguistic landscape are used in the EFL textbooks in 

Indonesia. 
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C. Scope and Limitation 

The scope of this study is sociolinguistic concerning the linguistic landscape. 

The limitation of this research focuses on finding linguistic landscapes in the EFL 

textbooks. The analysis was conducted in the languages displayed in the form of 

signs, symbols, tables, and images in the EFL textbooks. The languages displayed 

as the data in this study were released in monolingual, bilingual, and multilingual. 

D. Formulation of the Problem 

To investigate the problems, the following research questions were formulated: 

1. What types of linguistic landscape are included in the EFL textbooks in 

Indonesia? 

2. How are the characteristics of linguistic landscape used in the EFL textbooks 

in Indonesia? 

E. Objectives of the Study 

Based on the problems of the study above, this study is intended to describe: 

1. to identify the types of linguistic landscape that are included in the EFL 

textbooks in Indonesia. 

2. to describe the characteristics of the linguistic landscape used in the EFL 

textbooks in Indonesia. 

F. Significance of Study 

The result of this research was aimed at giving benefits both theoretically and 

practically. 

Theoretically, the findings are expected to: 
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1. Provide information about the reality of the linguistic landscape in EFL 

textbooks in Indonesia. 

2. Be a reference to further studies which are related to the linguistics landscape 

perspective. 

Practically, the findings are expected to: 

1. The students, as a reference for anyone interested in studying linguistics and 

performing additional research in the linguistic landscape. 

2. The readers, especially the UMSU students, to be well educated about the 

Linguistic Landscape of monolingual, bilingual, and multilingual data in EFL 

Textbooks in Indonesia. 

3. Listeners might assist them in introducing language landscape in EFL 

Textbooks in Indonesia, and this study will broaden their understanding of 

linguistic landscape. 
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CHAPTER II 

LITERATURE REVIEW 

 

A. Theoretical Framework 

1. Linguistic Landscape 

Bourhis and Landry are the first scientists to use the phrase 'linguistic 

landscape,' interpreting it as language testing and visibility on commercial and 

public signage in specific locations. "The linguistic landscape of a certain area, 

region, or urban agglomeration is formed by the language of public road signs, 

advertising billboards, street names, place names, commercial store signs, and 

public signs on government buildings." (Landry & Bourhis, 1997) 

The languages of public signs are the target of research in the study of linguistic 

landscape, based on Bourhis and Landry's definition. (Gorter, 2007) re-emphasizes 

this issue in a recent state-of-the-art paper, stating that the study of the linguistic 

landscape is centred on "the use of language in its written form in the public 

domain." As a result, it refers to "the languages that are visible in a certain region, 

more particularly, the languages that may be found in cities, indoor markets, stores, 

schools, government, and large business offices, moving buses, campuses, beaches, 

and other places" (Shohamy & Gorter, 2009) 

Furthermore, Ben-Rafael et al (2006) assumed that "linguistic landscape refers 

to any sign announcement situated outside or within a public institution or a private 

enterprise in a certain geographic area." The linguistic landscape has been described 

in the literature in a variety of ways, including its use in non-linguistic and linguistic 
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(understanding the rationale behind it) contexts, as well as its ability to gather and 

analyze data more systematically. To determine the linguistic landscape's goal, it is 

vital to analyze the advantages that exist in establishing the distinction itself, as well 

as the sequence of texts that are attempted to convey in the linguistic landscape. 

Significant elements have been added to the linguistic landscape's 

characterization based on (Laihiala-Kankainen et al., 2011) definition of linguistic 

landscape, namely "linguistic landscape as a discursive public space, generated 

from human activities, and as such are subject to various types of political and 

ideological logic and innovation." Because the language landscape has been 

constructed in this way, it demonstrates the influence of people on its formation. To 

continue individual agendas, these must be exploited, moulded, and internalized. 

We'll go over how to accomplish that in detail. Texts that may be viewed in an 

area are essential items that need to be examined in a multilingual space in the 

context of this sort of research. As a result, Reh (2004) emphasizes that "The study 

of language landscapes enables for conclusions to be reached about socioeconomic 

strata, the relative standing of various parts of society, and prevalent cultural values, 

among other things. The language landscape's characteristics make it a good 

research tool, and it's still being investigated for multilingual study, which merits 

further attention in the coming years. So, landscape linguistics is broadly a 

linguistic study that aims to connect language with the spatial or spatial place and 

time, semiotics with mobility, and imagery with social interaction in a place. 

Moreover, the linguistic landscape can also be a basic framework for knowing the 
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influence of foreign languages in a place. This can lead to the conclusion that 

bilingualism and multilingualism are strong or weak in society. 

2. Types of Linguistic Landscape 

a. Monolingual 

  Wijana & Rohmadi (2009) define monolingual as someone who only 

knows one language, especially if the definition of that language is relatively 

restricted and there is merely a sense of diversity (Wijana & Rohmadi, 2010). 

Factors that impact monolinguals in non-diglossia and non-bilingual societies, 

where there is only one language with no variants and may be used for a variety 

of reasons, are only conceivable in primitive or distant societies that are rare to 

locate nowadays (Fishman, 2004, p. 118 in Chaer & Agustina). 

b. Bilingual 

Information in both languages It is vital to understand this language word 

by word; the first to be described is a bilingual delineation. The Oxford 

Advanced Learner's Dictionary defines bilingual as follows: (1) Capable of 

speaking two languages fluently. (2) Speaking in two languages; The definition 

of information is written in two-second languages, which will be discussed. A 

decent definition of information includes a factual description of what is 

occurring or what is, as well as an interpretation of the occurrence. 

Furthermore, it should show some natural language similarity to the concept of 

information. However, it is not required to follow it when natural definitions 

lose force and the universal explanation of Losee (1998). The author regards 
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bilingual information in this study as an overview of what is actually happening 

and what is available to offer an explanation that is credible in two languages. 

c. Multilingual 

A multilingual community speaks different languages. Such a society 

exists because certain ethnic groups compose the community, hence ethnic 

elements can be described as multiple. Sumarsono & Partana (2002) Due to a 

variety of circumstances, monolingual languages evolved into bilingual and, 

finally, multilingual languages. The advancement of communication 

technology, globalization, and the quick education of the globe led people's 

requirements regarding language to vary, and the advancement of the period 

has indirectly blended amongst languages. We see no - there are four patterns 

in the history of the emergence of distinct languages: migration, colonization, 

federation, and indication in the border area. 

3. Characteristics of Linguistic Landscape 

Cenoz and Gorter (2006) stated that “The manner in which the languages are 

shown relative to one another will provide further information on the relative 

importance of each language. We will examine the first language on the sign, then 

the size of the language's writing, and finally the typefaces utilized for the 

language's letters”. In their journal, the translation from one language to another 

also includes linguistic landscape features.  

To define the characteristics of monolingual, bilingual and multilingual signs, 

Cenoz and Gorter give some indicators to help researchers having a better 

understanding. The indicators are as follow: (1) First language in bi/multilingual 
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signs, The sequence of languages in bi/multilingual signals was the first attribute of 

the analysis of the signs. The outcomes according to the primary language shown 

on the sign (or the clearly most prominent one); (2) Size of text on 

mono/bi/multilingual signs, the second stage is to study the font sizes of each 

language on all mono/bi/multilingual signs. In the majority of situations, the 

dominant language is larger than the minority language, but in a few instances, the 

minority language is larger; (3) Type of font in mono/bi/multilingual signs, The next 

step is to examine the typeface used to display the language's text; (4) Translation 

in bi/multilingual signs, A last feature of the research is a comparison of the 

information provided in the various languages, this time focused on the usage of 

translation in the signs. 

4. Linguistic Landscape in Textbooks 

Textbooks are a component of the linguistic landscape of schools. Brown 

(2005) was the first to suggest the more precise term schoolscape to analyze not 

only the physical but also the social context of teaching and learning. Brown (2012) 

Further, schoolscapes are defined as "the school-based environment in which 

location and text, both written (graphic) and spoken, construct, reproduce, and 

modify language ideologies”. There have been several analyses of schoolscapes 

(see e.g. Dressler, 2015; Laihonen & Tódor, 2017) utilizing and expanding upon 

the methodologies of the larger area of linguistic landscape research. This study 

focuses on a particular and vital aspect of the linguistic landscape of schools, 

namely textbooks. 
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For more than a century, researchers have been interested in textbooks, and the 

area of study is continually developing (Fuchs & Henne, 2018). This study is 

comparable to several previous textbook studies discussing the cultural and 

ideological politics of textbooks (e.g., Hahl et al., 2015; Mills & Mustapha, 2015). 

However, the existence of named languages has not been the focus of past textbook 

research; hence, this study may provide novel insights to the area of textbook 

studies. In addition, the combination of textbook studies and linguistic landscape 

research makes this study distinctive. 

As a sign language item, textbooks contribute to the research of the school's 

linguistic landscape, although in a limited capacity. Furthermore, if they are 

required or regularly utilized, textbooks are crucial for teaching and for students. 

Nonetheless, despite the availability of online resources, textbooks continue to 

serve as the main instructional text (e.g., Gay, 2018, pp. 144– 145; PIRLS, 2016). 

Despite their limits, physical textbooks provide the authoritative selection and 

organization of valid and vital information (Apple, 1993). Therefore, they provide 

a viewpoint on the most important and valid values and representations of the 

universe. 

5. Indonesian EFL Textbooks 

The textbook has an important role in teaching-learning activities (Inayah & 

Sriyeni, 2022). Sheldon (1987) pointed out that a textbook is published material 

that is specifically designed to assist language learners in improving their linguistic 

and communicative abilities. The content of a textbook is a product of sociocultural 

evolution, and it is retrospectively shaped by both teachers' and learners' actions 
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(Brown, 1992; Dvořák et al., 2008; DBRC, 2003; Wang and Hannafin, 2005). The 

government distributes and authorizes English textbooks for use in Indonesian 

classrooms through the Ministry of Education and Culture. The textbooks are 

anticipated to become the ultimate learning tool, with access to them as core 

teaching resources available to all instructors and students across the country 

(Parlindungan et al., 2018). The textbook must be suitable with the current 

curriculum, school syllabus, student needs, and teaching objectives and aims in 

order to load the class with uninteresting exercises, be too expensive for students, 

or even violate the learner's rights in achieving their learning goals (Cunningsworth, 

1995:11) 

Despite the fact that English is not a compulsory subject in the current National 

Curriculum, numerous schools provide it as a regionally relevant topic (Lestariyana 

& Widodo, 2018; Sulistiyo, Haryanto, Widodo, & Elyas, 2020). Teachers are 

allowed to use and modify the present LL text to fulfil the needs of their students 

in this regard. As a result, in Indonesian schools, customized EFL textbooks are 

becoming increasingly popular s (Puspitasari et al., 2021). 

Several factors influence textbook use and classroom English language 

instruction. Centralized to Jazadi (2003: 142), in order to maintain security, the 

presentation of textbooks in Indonesia must go through several political and 

evaluation processes, which state that the content of books must be in line with and 

not contradictory to Pancasila, UUD 1945, government policies, national unity and 

security, laws, regulations, ethics, and that the content should not exploit the 

sensitive issue of SARA (ethnicity, religion, race, and intergroup relations). 
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B. Conceptual Framework 

This research was conducted under the linguistic landscape theory. Provides a 

descriptive analysis of the linguistic landscape in the EFL textbook, which is an 

English textbook in schools in Indonesia. This study uses two leading indicators to 

analyze the linguistic landscape. The two indicators are: to investigate the types of 

the linguistic landscape such as monolingual, bilingual, and multilingual. Then, to 

describe the characteristics of linguistic landscape, Cenoz and Gorter provide some 

indicators to help academics gain a better knowledge of monolingual, bilingual, and 

multilingual signs. The indicators are: first language, size of text, type of font and 

translation in bi/multilingual signs. 

The displayed language is required as indicator data. The data shows the type 

of linguistic landscape found in EFL textbooks and the characteristics of the 

linguistic landscape found in EFL textbooks. Observation, classification, analysis, 

calculation, and explanation of linguistic landscape categories were carried out as 

a technique to collect and complete data and then analyzed by Cenoz and Gorter’s 

theory. 
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Figure 1. Conceptual Framework 

 

 

 

 

 

 

 

 

 

 

 

 

C. Previous Studies 

There have been some previous studies related to this research including:  

(1) Linguistic Landscape of Finnish School Textbooks (2021) by Salla-Maaria 

Suuriniemi & Henri Satokangas published in International Journal of 

Multilingualism. The subject of this research is the visibility and location of 

different languages in semiotic space, essentially the linguistic landscape offered 

by textbooks. The goal is to see how much the linguistic landscape of textbooks 

supports the Finnish national core curriculum's multilingual focus and the 

multilingualism of Finnish classrooms. 

Types of Linguistic Landscape 

a. Monolingual 

b. Bilingual 

c. Multilingual 

The Characteristics of Sign by 

Cenoz and Gorter theory 

a. First Language 

b. Size of text 

c. Font of text 

d. Translation 

Findings 

Linguistic Landscape 

In Indonesia EFL textbooks 
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(2) Linguistic Landscapes and Trends in the Study of Schoolscapes (2018) by 

Durk Gorter, published in Journal of Linguistics and Education. This concluding 

piece situates the special issue's contributions to the developing subject of linguistic 

landscape studies. The article focuses on contributions based on research in 

educational settings or, more broadly, schoolscapes. It discusses environmental 

print as a learning tool, the use of linguistic landscape materials in the study of 

English as a second language, and how students and instructors have participated 

in linguistic landscape research projects both within and outside the classroom. 

(3) Languages in motion: Multilingualism and mobility in the linguistic 

landscape (2014) by Máiréad Moriarty published in the International Journal of 

Bilingualism. The theme of this special edition of the International Journal of 

Bilingualism is the interaction between multilingualism and mobility in the 

linguistic environment (henceforth LL). This combined focus on multilingualism 

and mobility is driven by modern sociolinguistic theory and our collective interest 

in the ever-expanding field of linguistic landscape studies. 
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CHAPTER III 

METHOD OF RESEARCH 

 

A. Research Design 

This study uses qualitative research because researchers want to conduct in-

depth research through data searches on research subjects so that, finally, 

researchers can describe the linguistic landscape phenomenon in Indonesian EFL 

textbooks. According to Muslimin (2016), Qualitative research is a type of research 

that yields results that cannot be gained by the use of statistical procedures or other 

quantifiable methods (measurement). This study analyzed images containing 

linguistic landscapes in Indonesian EFL textbooks by adapting Cenoz & Gorter’s 

(2007) theory. 

B. Source of Data 

The data represent linguistic landscapes covered in Indonesian EFL textbooks 

for elementary school grades I, II, IV, and V (Independence Curriculum). The data 

would come from recently released EFL textbooks that may be downloaded from 

the Ministry of Education and Culture's official 

website: https://buku.kemdikbud.go.id/. These textbooks were developed and 

authorized by many parties under the supervision of the Ministry of Education and 

Culture. They are "living documents" regularly repaired, updated, and assessed to 

meet changing needs and time constraints (Kemdikbud, 2017). Four textbooks were 

selected because they are frequently utilized in public and private high schools. 

 

https://buku.kemdikbud.go.id/
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C. Technique of Collecting Data 

According to Suhartono (2008: 69-70), data collection techniques are methods 

used to obtain or collect data as well as possible and processed and analyzed in 

accordance with the framework of research methods. The data was collected by 

implementing the procedures the following:  

1. Get the latest edition of EFL Textbooks for elementary school grades I, II, IV, 

and V (Independence Curriculum) from Kemdikbud's official website 

https://buku.kemdikbud.go.id/, these textbooks are widely used in most of the 

primary schools, hence they were selected for this study.  

2. Read through the EFL Textbooks and then examine the images, graphs, tables, 

and symbols containing linguistic landscape that appear in each chapter.  

3. Analyze images containing linguistic landscape in Indonesian EFL textbooks 

using Cenoz & Gorter’s theory. 

D. Technique of Analyzing Data 

According to the theory of Miles, Huberman, and Saldana (2014), the data was 

evaluated in several processes, namely in three parts: data condensing, data 

presentation, and conclusion drawing or verification. Data condensation is the 

procedure of choosing, concentrating, reducing, abstracting, and changing data 

(quoted from the journal Andi Misna, 2015). According to Miles, Huberman, and 

Salda's (2014) hypothesis, the following steps were taken: 

 

 

 

https://buku.kemdikbud.go.id/
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Figure 2. Components of Interactive Data Analysis Model 

 

 

 

 

 

 

 

 

Source: Miles,Huberman (Miles,Huberman dan Saldana,2014:14) 

 

From the chart of the data analysis model according to Miles and Huberman 

above, it can be explained as follows: 

1. Data Collection 

Observation and documentation are employed as data collection techniques. 

All of these forms of data share one important characteristic: their interpretation 

mostly rely on the researcher's ability to integrate and understand information. 

There is a requirement for interpretation because the obtained data is rarely in 

numerical form, detailed, and lengthy. 

2. Data Condensation 

Miles and Huberman (2014: 10) In data condensation refers to the process of 

selecting, focusing, simplifying, abstracting, and transforming the data contained in 

field notes and transcripts in this study described as follows: 

Data Collection Data Display 

Data Condensation 
Drawing Conclusion / 

Verification 
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a. Selecting 

According to Miles and Huberman (2018: 18), researchers must act 

selectively, identifying which dimensions are more significant, which 

associations may be more significant, and, as a result, what data may be 

collected and examined. 

b. Focusing 

Focusing on data is a sort of pre-analysis, according to Miles and Huberman 

(2014:19). At this stage, the researcher focuses on data associated with the 

formulation of the study issue. This step is a continuation of the stage of data 

selection. Researchers restrict data only on the basis of the wording of the 

problem. 

c. Abstracting 

To continue in it, the stage of summarizing the core, procedures, and 

assertions must be maintained. At this step, the acquired data is assessed, 

particularly in terms of its quality and sufficiency. 

d. Data Simplifying and Transforming 

The data used in this study were further simplified and altered using a 

variety of techniques, including stringent selection using summaries or brief 

descriptions, data classification according to a more general pattern, and so on. 

3. Data Display 

The presentation of data, which comes after data condensation, is described by 

Miles and Huberman (1992) as a set of organized information that allows for 
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inference and action. The way the data is presented will make it simpler for 

researchers to comprehend what is happening and what needs to be done. This refers 

to whether the researcher deepens the results or tries to act on them by continuing 

the investigation. 

4. Conclusion: Drawing / Verification 

The last stage of the many stages that have been completed involves wrapping 

up the analysis and double-checking it with field-discovered evidence. Researchers 

draw conclusions about the Linguistic Landscape in EFL textbooks based on 

reliable information, statistics, and results from actual field studies. 

Next, the data is analyzed by the theory to answer each study question. For the 

first question about the use of various languages in Linguistic Landscape of 

Indonesian EFL textbooks, the steps are: 

a. Firstly, the image was examined according to the presence of languages in the 

textual data. 

b. Secondly, after determining the language, the number of languages was utilized 

to classify the signs according to their respective categories (monolingual, 

bilingual, and multilingual). Observing the usage of languages in monolingual 

signs to determine which languages existed in the textbook Linguistic 

Landscape, as well as the use of languages in bilingual and multilingual signs 

to determine the language combinations. 

c. Thirdly, the researcher arranged the Linguistic Landscape signs into an easily 

digestible table. 
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To answer the second research question on the characteristics of the signs, the 

sign's attributes were studied using the Cenoz and Gorter theory. Several stages 

were required to solve these research questions: 

a. Firstly, the images were evaluated by the Cenoz and Gorter theory. 

b. Secondly, the description of the characteristics is delivered in a transparent 

manner. Some of the qualities are backed by a table to provide a detailed 

explanation, and an image of the sign is also included. 
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CHAPTER IV 

FINDINGS AND DISCUSSIONS 

 

The research's findings and analysis are presented in this chapter. It covers the 

various linguistic landscapes and the traits of signs that are monolingual, bilingual, 

and multilingual. 

A. Research Findings 

The research centred on linguistic objects as the linguistic landscape in 

Indonesian EFL textbooks. Screenshots of images, including linguistic landscapes, 

were utilized to acquire the data. 116 (one hundred and sixteen) linguistic elements 

were employed as the subject of research, categorized as monolingual, bilingual, 

and multilingual data, as well as symbolic information (see appendix 1). 

Table 1. Total Images of Linguistic Landscape in Indonesian EFL Textbooks 

Types 
Indonesian EFL Textbooks 

Total 
Grade 1 Grade II Grade IV Grade V 

Monolingual 35 20 28 21 104 

Bilingual 3 3 - 6 12 

Multilingual - - - - - 

Total 38 23 28 27 116 

 

Table 2. Language used in Indonesian EFL Textbooks 

Languages 
Indonesian EFL Textbooks 

Grade 1 Grade II Grade IV Grade V 

English 34 20 27 19 

Bahasa 

Indonesia 
1 - 1 1 

Arabian - - - 1 
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1. Types of Linguistic Landscape in Indonesian EFL Textbooks 

Table 3. Types of Linguistic Landscape 

Types of 

Linguistic 

Landscape 

Image 
Languages 

& Grades 
Explanation 

Monolingual 

 
 

 
 

 
 

English (I) 

The image shown is an 

image that contains 

one language, namely 

English. The dominant 

use of English here is 

because this book is an 

English textbook 

which is to train 

students to learn to 

quickly adapt to the 

English language. This 

is also influenced by 

English as an 

international language 

which is a language 

that can be used 

throughout the world. 

Monolingual 

 

 

Bahasa 

Indonesia (I) 

The image shown in 

the following data is 

an image that contains 

only Bahasa 

Indonesia, in the 

image there is a poster 

that displays Pancasila 

in Bahasa Indonesia, 

the Pancasila is not in 

English even though 

this book is an English 

textbook. This makes 

Indonesia not lose its 

identity by continuing 

to use Bahasa 
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Indonesia on the 

Pancasila poster. 

Monolingual 

 

 
 

 
 

 
 

English (II) 

The shown image 

comprises only the 

English. The 

predominance of 

English is due to the 

fact that this is an 

English textbook 

designed to teach 

pupils to quickly adapt 

to the English. This is 

also influenced by the 

fact that English is an 

international language, 

which may be used 

worldwide. 

Monolingual 

 

 
 

 

English (IV) 

The shown image 

solely contains the 

English. Because this 

is an English textbook 

designed to enable 

students to swiftly 

acclimatize to the 

English, English 

predominates. This is 

also affected by the 

fact that English is a 

global language that 

may be spoken all over 

the world. 
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Monolingual 

 

 
 

Bahasa 

Indonesia 

(IV) 

The image shown in 

the following data is 

an image that contains 

only Bahasa 

Indonesia, in the 

image there is a school 

name sign that reads 

'SD Bhineka', this is 

identified as 

monolingual because 

in the image there is 

only 1 language. 

Therefore, the use of 

Bahasa Indonesia in 

the name of the school 

so that Indonesia does 

not lose its identity. 

Monolingual 

 

 
 

 
 

English (V) 

The shown image 

comprises only the 

English. Because this 

is an English textbook 

designed to help pupils 

quickly adapt to the 

English, the language 

of the text is 

predominantly 

English. This is also 

impacted by the fact 

that English is a 

worldwide language 

that is spoken in many 

countries. 
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Monolingual 

 

 

Bahasa 

Indonesia (V) 

The image shown in 

the following data is 

an image that only 

contains Bahasa 

Indonesia, on the 

image there is writing 

on the blackboard that 

displays the Pancasila 

text in Bahasa 

Indonesia, the 

Pancasila is not in 

English even though 

this book is an English 

textbook. This makes 

Indonesia not lose its 

identity by continuing 

to use the Bahasa 

Indonesia on the 

Pancasila writings on 

the blackboard. 

Monolingual 

 

Arabian (V) 

The image listed in the 

following data is an 

image that only 

contains Arabic, in the 

image there is a 

conversation between 

students where a 

student knocks on the 

door by saying 

greetings in Arabian. 

The use of Arabian 

itself is because the 

majority of Indonesian 

people are Muslim, so 

the images of life in 

the book follow 

Indonesian culture. 
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Bilingual 

 

 
 

 
 

 

Bahasa 

Indonesia – 

English (I) 

The images containing 

bilinguals consisting 

of Bahasa Indonesia - 

English. Bahasa 

Indonesia - English is 

the only bilingual 

found in the 

Indonesian EFL 

textbook grade I. In 

this textbook, a lot of 

English is used for 

learning materials. 

Still, some images 

contain bilingualism, 

such as the image that 

shows the name of the 

school building in 

Bahasa Indonesia ‘SD 

Bhineka’, but the 

conversation between 

students uses English 

and also, in this book, 

there are song lyrics in 

English. Still, the 

instructions for the 

singing rhythm are 

written in Bahasa 

Indonesia, namely 

'Balonku', which 

means the students 

sing the song with the 

rhythm of 'Balonku'. 

This can be identified 

as bilingual. 

Bilingual 

 

 
 

Bahasa 

Indonesia – 

English (II)  

in this textbook, there 

are 3 bilingual data 

consisting of Bahasa 

Indonesia - English. In 

this data, there is 

Bahasa Indonesia – 

English, which shows 

the directions for the 

singing rhythm are 

written in Bahasa 

Indonesia, namely 

‘Lihat kebunku' and 
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'Balonku ada lima', 

which indicates that 

the students sing the 

song with the rhythm 

of 'Lihat kebunku' and 

'Balonku ada lima' 

indicating that this 

song originates in 

Indonesia. After that, 

the following data 

there are 3 languages 

in the school building, 

namely 'SD,' which 

stands for an 

elementary school in 

Bahasa Indonesia, 

'Bhinneka', which is 

Sanskrit, and 'primary 

school', which is 

English, but this is 

identified as bilingual 

not multilingual 

because Sanskrit the 

word 'Bhinneka' has 

been absorbed into 

Bahasa Indonesia. 

Bilingual 

 
 

 
 

Bahasa 

Indonesia – 

English (V) 

This textbook contains 

more bilingual 

inventions than any 

other book. 7 images 

are bilingual. The data 

obtained is like an 

image that includes a 

conversation between 

two small children 

who are talking about 

the price of typical 

Indonesian food in 

their city, namely 'Nasi 

uduk', the name of the 

food is written in 

Bahasa Indonesia; 

other data also found 

the word 'Balap 

karung' which is 

drawn This shows the 
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students' preference 

for participating in the 

Indonesian 

independence 

competition which is 

written in Bahasa 

Indonesia and the last 

one is a conversation 

between two students 

about identifying what 

image appears on the 

card that has been 

taken, there appears a 

bilingual discussion 

such as 'Spicy bakso' 

where the word 'Spicy' 

appears written in 

English, and the word 

'bakso' is written in 

Bahasa Indonesia. 

Multilingual - - 

There is no data that 

identifies as 

multilingual in the 

four textbooks studied. 

The government wants 

to familiarize students 

with the language that 

will be studied in this 

book, namely English. 

However, there may 

be no other language 

besides English 

because Indonesian 

students are studying 

this book. However, 

there are a few words 

in Indonesian, of 

which Indonesian is 

their national 

language. 

 

 



30 

 

 

2. The Characteristics of Linguistic Landscape in Indonesian EFL 

Textbooks 

The researcher examined this segment's proportion of monolingual, bilingual, 

and multilingual signs. These signs have their characteristics, not only how the 

languages are scattered around the region but also how they are exhibited by those 

with the power to do so. The qualities demonstrate the relative significance of each 

language. Cenoz and Gorter (2006) describe it with four indications. The 

indications consist of the first language in bi/multilingual signs, size of text on 

mono/bi/multilingual signs, Type of font in mono/bi/multilingual signs, and 

translation in bi/monolingual signs. These indicators are utilized to enhance 

comprehension of its characteristics. 

a. Indonesian EFL Textbooks Grade I 

a) The First Language of bi/multilingual Images 

The first characteristic is the language order in the bilingual and 

multilingual signs. Which language appears first in the sign, and what follows. 

In this section, monolingual is not included because there is only one language 

order in monolingual signs. For more details, see the table and figure below. 

Table 4. First Language of bi/multilingual Images 

Languages Number 

English (First) 1 

Bahasa Indonesia (First) 2 
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Figure 3. The First Language of bi/multilingual Images 

From the table above, it can be seen that Indonesia, as the first language is 

superior to English. The two data found are the name of the school building 

that uses Bahasa Indonesia while the students and teachers are conversing using 

English. In other data, there is data that English is the first language that comes 

to the data, which informs singing a song with the rhythm of a music from 

Indonesia. 

b) Size of Text on mono/bi/multilingual Images 

The second step is to assess the size of each language's text in 

mono/bi/multilingual images. The size of the text in this book is mostly the 

same, showing that students get the information in the book clearly and 

regularly. But on the other hand, there is a larger size in the new chapter for the 

title. This indicates that the book is entering a new chapter, and there is also a 

school nameplate that uses a larger font. Then for a smaller size, indicate the 

landscape in the classroom, like the Pancasila sign in class. For more details, 

see the figures below. 
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Figure 4. The Size of Text of mono/bi/multilingual Images 

c) Type of Font on mono/bi/multilingual Images 

There are many types of fonts in this book that are all the same, making it 

easier for students to read the material. But on the other hand, there is a 

different font located on the cover of the book, the font used is more engraved 

than the font on the material, so students are more interested at first sight. For 

more details, see the figure below. 

 

   

Figure 5. Type of Font of mono/bi/multilingual Images 
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d) Translation of Texts in bi/multilingual Images 

Analysis of the type of translation required concludes this section. This 

study's final characteristic is comparing the information each language 

provides on signs, emphasising translation. This phase involves analyzing the 

data to see if they have been translated. This section excludes monolingual 

language. See the table below for specifics. 

Table 5. Type of Translations 

Type of Translation Number of Image 

Full 0 

Partial 0 

No Translation 3 

 

From the table above, it can be seen that there are no images containing 

translated text. This indicates that the image contains full English or full Bahasa 

Indonesia. In both languages, no translation was found in the text. 

b. Indonesian EFL Textbook Grade II 

a) The First Language of bi/multilingual Images 

The language arrangement was required to be analyzed to determine the 

properties of the sign itself. What language appears first, and what follows it at 

the sign. This section does not include monolingual signs since they only have 

one language order. The precise number may be seen in the table below. 

Table 6. The First Language of bi/multilingual Images 

Language Number of Image 

English (First) 2 

Bahasa Indonesia (First) 1 
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Figure 6. The First Language of bi/multilingual Images 

From the table above, it can be seen that English is more dominant than 

Bahasa Indonesia. This shows that English takes the position of what language 

came first. In the data, it can be seen that there are two images containing the 

lyrics of the song, the first language used is English. There is also Bahasa 

Indonesia which indicates singing the song using the rhythm of children's songs 

originating from Indonesian. In other data, there is also an image in which 

Bahasa Indonesia came first and followed by English. 

b) Size of Text on mono/bi/multilingual Images 

The second step is to analyze the size of each language's text in 

monolingual, bilingual, and multilingual images. The results indicate that the 

most frequent text size in monolingual and bilingual images is the same in 

second-grade Indonesian EFL textbooks. In other cases, the size of the text of 

this book is more prominent, namely, on the new unit sheet and an image 

showing the name of the school building. This indicates the size used to make 

it clear to students that the large size of the text suggests entry to a new unit 

and clarifies the name of the school building in the image. 
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Figure 7. Size of Text of mono/bi/mutilingual Images 

c) Type of Font of mono/bi/multilingual Images 

The type of font analysis results from the second-level EFL textbooks in 

Indonesia is almost all monolingual and bilingual data have the same font type. 

The same font appears in the material's content and the sheet showing the new 

units. But on the other hand, there is a different font in the image containing 

the lyrics of the song, where the lyrics have the same font as the others, but the 

title above the lyrics uses a different font. For more details, see the data below. 
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Figure 8. Type of Font of mono/bi/multilingual Images 

d) Translation of texts on bi/multilingual 

The analysis of the needed type of translation finishes this section. The last 

characteristic of this study is a comparison, with an emphasis on translation, of 

the information offered by each language regarding signs. This phase involves 

examining the translated status of the data. This part does not include 

monolingual text. Refer to the table below for details. 

Table 7. Type of Translations 

Type of Translation Number of Image 

Full 0 

Partial 0 

No Translation 3 

 

It can be seen from the data above that no image contains translations in 

this second-level EFL textbook, such as English which has translations below 

it or vice versa. This means that students are accustomed to knowing and 

reading English in the learning process without having to read Bahasa 

Indonesia. Also, the teacher will provide the translation directly during the 

teaching and learning process. 
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c. Indonesian EFL Textbook Grade IV 

a) The First Language of bi/multilingual Images 

To ascertain the sign's characteristics, it was necessary to evaluate the 

language's organizational structure. What language appears on the sign first, 

and what follows it. Since they only have one language order, monolingual 

signs are not included in this section. The table below shows the exact number. 

Table 8. The First Language of bi/multilingual  

Language Number 

English (First) 0 

Bahasa Indonesia (First) 0 

 

From the table above, it cannot be determined which language came first 

because there was no bilingual or multilingual data found in this fourth-level 

EFL textbook. The data found are all monolingual, and monolingual cannot be 

analyzed on this characteristic. 

b) Size of Text on mono/bi/multilingual 

The size of the text in this book is almost the same. But some data found 

that there were significant differences in fonts, namely on the front page of the 

book or the cover of the book, where the title of the book cover used a larger 

font. This shows students that the book title is essential to read and see. The 

book is being read for the first time by students. Therefore, the title of the book 

has a larger font size than the book's contents. On the other hand, there is also 

a larger size on the new unit page, which shows them that they have entered a 

new sheet of learning materials. 
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Figure 9. Size of Text on mono/bi/mutilingual Images 

c) Type of Font of mono/bi/multilingual Images 

The type of font analysis of second-level EFL textbooks in Indonesia 

reveals that nearly all monolingual data use the same font. For the name of the 

school building and the contents of the material in the book that students will 

study, formal fonts are used that make it easier for students to read clearly. Still, 

for the cover page and the part of the page that shows the semester, this book 

uses interesting and creative fonts to give the impression, which is fun for 

students when reading it because the title is also the first thing that students see 

when they want to take or open a book. For more details, see the image data 

below. 
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Figure 10. Type of Font of mono/bi/multilingual 

d) Translation of texts of bi/multilingual Images 

The study of the type of translation required concludes this section. The 

final aspect of this study is a comparison, with an emphasis on translation, of 

the sign-related information provided by each language. This phase involves 

checking the status of the translated data. This section has no monolingual text. 

Refer to the following table for specifics. 

Table 9. Type of Translation 

Type of Translation Number of Image 

Full 0 

Partial 0 

No Translation 0 
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From the table above, it can be seen that none of the data found was 

bilingual or multilingual, containing translations. This also refers to the 

absence of bilingual or multilingual data in this book. In this book, the 

government wants to make students get used to English sentences so that they 

can remember quickly because of the repeated language. 

d. Indonesian EFL Textbook Grade V 

a) The First Language of bi/multilingual Images 

The sequence of words must be analyzed to determine the features of the 

sign itself. Which language appears first and second on the sign? Because there 

is just one language order in monolingual signs, monolinguals are not included 

in this section. The actual amount is displayed on the table. 

Table 10. The First Language of bi/multilingual Images 

Language Number 

English (First) 6 

Bahasa Indonesia (First) 0 

 

From the data in the table above, it can be seen that the language that came 

first was only English, and for Bahasa Indonesia, no data was found in this 

book. The bilingual data found shows an image whose text is written in English 

first and followed by Bahasa Indonesia. For more details, it can be seen in the 

image data below. 
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Figure 11. The First Language of bi/multilingual Images 

b) Size of Text of mono/bi/multilingual Images 

The size of text data in this fifth-level EFL textbook shows that many text 

measures are the same. The material's content is the same size to make it easier 

for students to read clearly and regularly. But some data show the different size 

of the text from the content material with others, namely on the cover book and 

part of the page that shows entering a new unit, it can be seen that the size of 

the text used is larger than the size of the text in content material. The larger 

text size on book cover pages and new unit sheets make it easier for students 

to distinguish which content is entering the new material. For more details, you 

can see the data below. 
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Figure 12. Size of Text of mono/bi/multilingual Images 

c) Type of Font of mono/bi/multilingual 

The data found on these characteristics in the fifth-level EFL textbooks 

show that many types of fonts are used. Still, most of the fonts used are pleasant 

to look at and are pretty attractive and creative, such as on the book cover page, 

new unit sheets and material content. But in the range of the material, several 

fonts are found to be different from the others, namely in the image, which 

contains the contents of Pancasila, which uses capital fonts and formal fonts. 

For more details, see the data below. 
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Figure 13. Type of Font of mono/bi/multilingual Images 

d) Translation of text of bi/multilingual Images 

This section closes with an analysis of the necessary translation type. This 

research concludes with a comparison, focusing on the translation of the sign-

related information offered by each language. Check the status of the translated 

data throughout this step. No monolingual text exists in this section. Specifics 

are provided in the table below. 

Table 11. Type of Translation 

Type of Translation Number of Image 

Full 0 

Partial 0 

No Translation 6 

 

As can be seen from the data presented above, there are no images 

containing translations in this fifth-level EFL textbook, such as English with 

translations below it or vice versa. This indicates that students are accustomed 

to knowing and reading English during the learning process without needing to 

read Bahasa Indonesia. In addition, the instructor will immediately give the 

translation throughout the teaching and learning process. 
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B. Discussion 

This discussion is structured based on the research questions' four objectives, 

including the language used, language characteristics, and language construction. 

Regarding the purpose of the first question about the language used in the four 

Indonesian EFL textbooks, the researcher concludes that Indonesian EFL Textbook 

Grade I, Indonesian EFL Textbook Grade II, Indonesian EFL Textbook Grade IV 

and Indonesian EFL Textbook Grade V have several languages in the image. They 

are Bahasa Indonesia, English and Arabian. These languages are displayed in 

monolingual, bilingual, and multilingual from a total of 116 images, with the 

distribution of Indonesian EFL Textbook Grade I having 38 images, Indonesian 

EFL Textbook Grade II having 23 images, Indonesian EFL Textbook Grade IV 

having 28 images, and Indonesian EFL Textbook Grade V has 27 images.  

The number of languages used in Indonesian EFL Textbook Grade I are; 34 

English, 1 Bahasa Indonesia, and 3 English-Bahasa Indonesia. The language used 

in Indonesian EFL Textbook Grade II are; 20 English and 3 English-Bahasa 

Indonesia. The number of languages used in Indonesian EFL Textbook Grade IV 

are; 27 English and 1 Bahasa Indonesia. The language used in Indonesian EFL 

Textbook Grade V are; 19 English, 1 Bahasa Indonesia, 1 Arabian and 6 English-

Bahasa Indonesia. In addition, the language presented in the image has similar 

information and meanings. Bilingual signs are made to make it easier for students 

to know the meaning of the commands in the book.  

According to the researcher's analysis of the language characteristics based on 

Cenoz and Gorter's theory, 116 images have unique qualities based on the criteria 
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put out by Cenoz and Gorter; The first language, the size of text, the type of font, 

and translation in bi/multilingual. For the first language, most English words are 

listed first, followed by those in other languages; Bahasa Indonesia has 3, Arabian 

has 1, and English has 100. This is because this textbook is a learning book for 

students in Indonesia to learn English. Therefore English in mono/bi/multilingual 

sign reveals how globalization affects the study area because English acts as a 

global language. 

For the size and font of the text, some signs have the same size and font, while 

others have varied sizes and fonts. The text's size and the typeface must correspond 

with the sign's message. The last one is translation. For this last characteristic of the 

four books that the researcher studied, there was no image data that contained 

translation from one language to another. This is because this textbook is a book 

for students to learn English, so there is no translation in the book that will make 

them familiar with English from the first time they learn.
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

After reviewing the data, the researcher draws a conclusion based on the 

investigation findings. The first question concerns the Linguistic Landscape sign 

types found in Indonesian EFL textbooks for grades I, II, IV, and V. The outcome 

demonstrates a variety of languages in images from textbooks. English, Indonesian, 

and Arabian were found in the textbooks. Those languages are presented in 

monolingual and bilingual signs. In terms of bilingual, language combinations 

found are English-Bahasa Indonesia. 

The second question concerns the sign's characteristics. It was evaluated using 

four indicators; the first language, the size of text, the type of font, and translation 

in bi/multilingual sign. The results of the first characteristic show that English as 

the first language appears quite a lot out of a total of 116 images. Indonesian EFL 

Textbook Grade I has English 34, Indonesian EFL Textbook Grade II has English 

20, Indonesian EFL Textbook Grade IV has English 27, and Indonesian EFL 

Textbook Grade V has English 27. The following characteristic is the text size 

which is mostly the same. However, in some cases, there are different sizes located 

on the book cover page and the sheet showing the new unit. The last characteristic 

is in bi/multilingual translation, where no translation data is found in the four books 

that have been studied. 
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B. Suggestion 

There are some suggestions for further study based on the research's findings. 

Researchers interested in the phenomena of linguistic landscape and who wish to 

investigate the current state of a language on a particular territory can acquire 

additional knowledge. In addition, the linguistic landscape tool has a value that 

influences the perception and attitude of students and members of the public who 

view signs. In linguistic landscape study, it will be more attractive for future studies 

to investigate students' language attitudes or perceptions. 
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APPENDICES 

Appendix 1. The Pictures and the Language Used 

Indonesian EFL Textbook Grade I 

No. Image Language Monolingual Bilingual Multilingual 

1 

 

English 
✓ 

  

2 

 

English ✓   

3 

 

English ✓   

4 

 

English ✓   



 

 

5 

 

English ✓   

6 

 

English ✓   

7 

 

English ✓   

8 

 

English ✓   

9 

 

English ✓   



 

 

10 

 

English ✓   

11 

 

English ✓   

12 

 

English ✓   

13 

 

English ✓   



 

 

14 

 

English ✓   

15 

 

English ✓   

16 

 

English ✓   

17 

 

English ✓   

18 

 

English ✓   



 

 

19 

 

English ✓   

20 

 

English ✓   

21 

 

English ✓   

22 

 

English ✓   

23 

 

English ✓   



 

 

24 

 

English ✓   

25 

 

English ✓   

26 

 

English ✓   

27 

 

English ✓   

28 

 

English ✓   



 

 

29 

 

English ✓   

30 

 

English ✓   

31 

 

English ✓   

32 

 

English ✓   

33 

 

English ✓   



 

 

34 

 

English ✓   

35 

 

Bahasa 

Indonesia 

✓   

36 

 

English-

Bahasa 

Indonesia 

 ✓  

37 

 

English-

Bahasa 

Indonesia 

 ✓  

38 

 

English-

Bahasa 

Indonesia 

 ✓  

 



 

 

Indonesian EFL Textbook Grade II 

No. Image Language Monolingual Bilingual Multilingual 

1 

 

English ✓   

2 

 

English ✓   

3 

 

English ✓   

4 

 

English ✓   



 

 

5 

 

English ✓   

6 

 

English ✓   

7 

 

English ✓   

8 

 

English ✓   



 

 

9 

 

English ✓   

10 

 

English ✓   

11 

 

English ✓   

12 

 

English ✓   



 

 

13 

 

English ✓   

14 

 

English ✓   

15 

 

English ✓   

16 

 

English ✓   



 

 

17 

 

English ✓   

18 

 

English ✓   

19 

 

English ✓   

20 

 

English ✓   



 

 

21 

 

English – 

Bahasa 

Indonesia 

 ✓  

22 

 

English – 

Bahasa 

Indonesia 

 ✓  

23 

 

Bahasa 

Indonesia - 

English 

 ✓  

 

 

 

 

 

 

 

 



 

 

Indonesian EFL Textbook Grade IV 

No. Image Language Monolingual Bilingual Multilingual 

1 

 

English ✓   

2 

 

English ✓   

3 

 

English ✓   

4 

 

English ✓   

5 

 

English ✓   



 

 

6 

 

English ✓   

7 

 

English ✓   

8 

 

English ✓   

9 

 

English ✓   

10 

 

English ✓   



 

 

11 

 

English ✓   

12 

 

English ✓   

13 

 

English ✓   

14 

 

English ✓   

15 

 

English ✓   



 

 

16 

 

English ✓   

17 

 

English ✓   

18 

 

English ✓   

19 

 

English ✓   

20 

 

English ✓   



 

 

21 

 

English ✓   

22 

 

English ✓   

23 

 

English ✓   

24 

 

English ✓   

25 

 

English ✓   



 

 

26 

 

English ✓   

27 

 

English ✓   

28 

 

Bahasa 

Indonesia 

✓   

 

 

 

 

 

 

 

 

 

 

 



 

 

Indonesian EFL Textbooks Grade V 

No. Image Language Monolingual Bilingual Multilingual 

1 

 

English ✓   

2 

 

English ✓   

3 

 

English ✓   

4 

 

English ✓   

5 

 

English ✓   



 

 

6 

 

English ✓   

7 

 

English ✓   

8 

 

English ✓   

9 

 

English ✓   

10 

 

English ✓   



 

 

11 

 

English ✓   

12 

 

English ✓   

13 

 

English ✓   

14 

 

English ✓   

15 

 

English ✓   



 

 

16 

 

English ✓   

17 

 

English ✓   

18 

 

English ✓   

19 

 

English ✓   

20 

 

Bahasa 

Indonesia 

✓   



 

 

21 

 

Arabian ✓   

22 

 

English - 

Bahasa 

Indonesia 

 ✓  

23 

 

English – 

Bahasa 

Indonesia 

 ✓  

24 

 

English – 

Bahasa 

Indonesia 

 ✓  



 

 

25 

 

English – 

Bahasa 

Indonesia 

 ✓  

26 

 

English – 

Bahasa 

Indonesia 

 ✓  

27 

 

English – 

Bahasa 

Indonesia 

 ✓  

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 2. K1 

  



 

 

Appendix 3. K2 

 

  



 

 

Appendix 4. K3 



 

 

Appendix 5. Lembar Pengesahan Proyek Proposal dan Dosen Pembimbing 

  



 

 

Appendix 6. Berita Acara Bimbingan Proposal 

  



 

 

Appendix 7. Berita Acara Seminar Proposal 

  



 

 

Appendix 8. Surat Keterangan Seminar Proposal 

  



 

 

Appendix 9. Lembar Pengesahan Proposal 

  



 

 

Appendix 10. Surat Permohonan Izin Riset 

  



 

 

Appendix 11. Surat Keterangan Selesai Riset 

  



 

 

Appendix 12. Berita Acara Bimbingan Skripsi 

  



 

 

Appendix 13. Surat Pernyataan Orisinalitas Riset 

 

 



Appendix 13. Currciulum Vitae 

 

MUHAMMAD IKHSAN UTOMO   

Gmail: Mhd.ikhsanutomo@gmail.com | Phone: 0851-6184-6512 | WA: 0822-7732-5913  

I am committed to learning and self-development so that I can continuously achieve better results. 

I am always highly enthused about my work, likes challenge, and willing to learn new things.   

   

Core Competencies   

•  Teamwork   •  Adaptability   

•  Time management   •    Attention to detail   

   

Education   

University of Muhammadiyah Sumatera Utara, Medan, ID | Aug 2018 – Sept 2022   

Bachelor’s degree, English Department    

• Major: English Education   

• GPA: 3.72/4.00   

Thesis: “Linguistic Landscape of Indonesian EFL Textbooks”   

  

Orbit Future Academy | Oct 2021 – Feb 2022   

Non-degree, Artificial Intelligent   

• Artificial Intelligence for Gen Y   

• GPA: 3.70/4.00  

Final Project: “The Use of Artificial Intelligence System in Efforts to Prevent Violence 

against Women”  

   

Teaching Experience  

Geranio English Course 

English Teacher | Part-time | August 2022 – Now 

Geranio English Course is a place where students learn English to help them improve their 

speaking, writing, reading, and listening skills. Here, I take responsibility to: 

• Teaching English every day in different classes. 

• Planning and creating learning media to support learning English in the classroom. 

• Helping students to improve their English skills 

• Help other teachers if they can't come to class. 

Kampus Mengajar Batch 1 in SDS Putra Negeri  

English Teacher | Volunteer | Jan 2021 – Jul 2021  

Kampus Mengajar is a program that provides opportunities for students for 1 (one) semester to 

help teachers and principals at the elementary and junior high school levels in carrying out 

learning activities affected by the pandemic. Through this program, students can devote their 

knowledge, skills, and inspire these elementary and middle school students to broaden their goals 

and horizons. Here, I take responsibility to:  

• Teach English in grades 2 to 6, 5 days a week  

• Planning and creating learning media to support learning English in the classroom  



• Help adapt technology in the learning process  

• Assisting teachers in the implementation of face-to-face learning in schools  

• Supporting school principals in the field of school administration and management  

Pengenalan Lapangan Persekolahan (PLP) in SMP & SMA Swa Bina Karya  

English Teacher | Internship | Feb 2020 – Jul 2020  

Introduction to the Field of Schooling, hereinafter abbreviated as PLP, is the process of 

observation and apprenticeship carried out by students of the Bachelor of Education Program to 

study aspects of learning and management of education in educational units. Here, I take 

responsibility to:  

• Teach English in 3 grade levels: Junior and Senior High School  

• Help teachers in the learning process in the classroom  

• Help 3rd graders to prepare for the National Examination  

Pengenalan Lapangan Persekolahan (PLP) in SMK PAB 6 Real Estate  

English Teacher | Internship | Feb 2019 – Jun 2019  

Introduction to the Field of Schooling, hereinafter abbreviated as PLP, is the process of 

observation and apprenticeship carried out by students of the Bachelor of Education Program to 

study aspects of learning and management of education in educational units. Here, I take 

responsibility to:  

• Teach English in 3 grade levels  

• Help teachers in the learning process in the classroom  

• Help 3rd graders to prepare for the National Examination  

  

Professional Experience   

DNA Sablon Medan   

Graphic Designer | Freelance | Jan 2019 – Present  

DNA Sablon is engaged in digital printing which provides various printing results such as 

wedding invitations, paper bags, banners etc. with sales that have expanded throughout the island 

of Sumatra which makes this printer has very many orders every day. Here, I take responsibility 

to:   

• Graphic designer and serve more than 2 customers every day.  

Summer Digital Printing   

Owner | Self-employed | Jun 2021 – Present  

Summer Digital Printing is my personal business which is engaged in providing graphic design 

services such as logos, posters, banners, wedding invitations, certificates, etc. In addition to 

providing design services, this business can also print various event needs such as printing 

certificates, ID cards, banners or even Polaroid photos in large quantities. Here, I take 

responsibility to:   

• Graphic designer who serves customers every day who orders various designs for event or 

personal purposes.  

• create banners, posters, or layouts for promotional purposes on social media such as creating 

Instagram feeds and Shopee feeds.  

• promote products every day on social media such as on Instagram, WhatsApp, and also 

Shopee.  

PT. Milano Mitra Abadi  

Clerk | Part-time | Des 2018 – May 2022   

PT. Milano Mitra Abadi is engaged in the service of human needs that provides primary needs 

such as shoes, clothes, and various accessories. This company has several branches such as 

Bucchery, Gabino, and Viccari.. Here, I take responsibility to:   

• Organized storage locations for >300 store products to create good visuals •  Provide 

services for more than 10 people every day to ensure customer satisfaction  

• Checking > 5000 items every 3 months periodically.  

 

 



 

PT. Bata Indonesia, Tbk    

Clerk | Part-time | Mar 2017 – Jun 2018   

PT. Sepatu Bata Tbk (BATA) is engaged in manufacturing leather shoes, canvas shoes, casual 

and sports shoes, injection sandals/slippers and footwear for industrial safety footwear, and 

import and distribution of footwear. The company is also active in exporting footwear. Here, I 

take responsibility to:   

• Organized storage locations for >300 store products to create good visuals  

• Provide services for more than 5 people every day to ensure customer satisfaction  

• responsible for managing sales money every day  

  

Volunteer & Organization Experience   

UMSU International Affairs Office  

Volunteer | Des 2018 – Jul 2021 | Culture  

• External relations with Alliance Francaise Medan  

• Welcoming Consul General of India in Medan while visit UMSU  

• Managing Francophonie event  

• As a representative to attend National Day of France  

• As a representative to attend festival movie of France  

• Managing “Warung Perancis” booth in Medan Book Fair  

• Become a guide for French’s Embassy cooperation counselor to introduce UMSU   

• As a representative to attend meeting with Director of Alliance francaise (AF) Medan.Switch 

Off 2020 

Medan Book Fair 2019  

Publication, Decoration and Documentation Division | Dec 2019 | Education  

• Planning, organizing, and making decorations so that this event looks livelier and more 

exciting  

• responsible for the continuity of the book exhibition at the French booth  

• Producing activity documentation in the form of photos or videos  

• Directing students and introducing scholarships to France organized by Alliance France 

Medan   

Sea Teacher Batch 7  

Buddies | Aug 2019 | Culture  

• As a buddies for student exchange from Thailand and Philippines  

• As a guide in teaching Indonesian language and cultures  

• Managing “Culture exchange event” in UMSU  

Francophonie 2019 (France National Day)  

Publication, Decoration and Documentation Division | Jul 2019 | Culture  

• Planning, organizing, and making decorations so that this event looks livelier and more 

exciting  

• Producing activity documentation in the form of photos or videos  

• Capture moments both before and after the event  

• Reporting the results of work to the Chair of the Committee  

Japan Corner Festival  

Head of Committee | Feb 2019 | Culture  

• Leads all committee members. So that each division runs according to a predetermined plan  

• Coordinate with each committee member  

• Make detailed concepts and delegate committee tasks to those concerned  

• Directing and supervising the running of the event  

• Be firm and act swiftly when problems arise. So that he can make the right decisions to solve 

problems that arise.  

• Together with the secretary, the chairman of the committee makes an accountability report 

(LPJ) after the event is held  



  

Additional Skills   

• Teaching English  

• Bilingual English and Indonesia   

• Microsoft Office  

• Adobe Photoshop, Adobe Premiere, Adobe After Effect  

• Photography, Video Editing and Content Writing   

  

Achievements   

• Best Speaker UMSU Innovation and Creativity Carnival 2022  

• Top 10 Best Video Blog “Mother tongue to the other tongue” Language and  creativity 

challenge from Home (L2CFH) Telkom University 2022  


