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ABSTRACT 

 

Oktazena, Yulia, 1502050265. The Effect of Applying Dictogloss Strategy 

Assisted Series Animation Pictures on the Student’s  Writing Achievement. 

Skripsi. English Education Program. Faculty of Teacher Training and 

Education, University of Muhammadiyah Sumatera Utara, Medan. 2019. 

The objective of the research was to find out the effect of using series animation 

pictures assisted with dictogloss strategy in writing narrative text. SMK 

Muhammadiyah 09 Medan, on Jl. Garuda Gg. Taqwa Kec. Medan Sunggal, 

Sumatera Utara of 2019/2020 academic year was chosen as the location of the 

research. The population was the tenth grade students from  X TKR 1, X TKR 2, 

X TSM 3, X TSM 4, X TKJ 2 and X TKJ 3. By using purposive sampling  

technique, X TSM 3 which consisted of 28 student’s and X TSM 4 which 

consisted of 29 students were chosen as experimental and control class 

respectively. Written test were administrated to the students as the instrument of 

the research with pre-test and post-test of both groups. Having collected and 

analyzed the data by using T-test formula, the result showed that t-test was 5,77 

and t-table was 2,00. It meant that t-test was higher than t-table or the null 

hypothesis (H0) was rejected, and the alternative hypothesis (Ha) was accepted. 

So, there was a significant effect of using series animation pictures assisted with  

dictogloss strategy in writing narrative text.  

 

Key Word : Dictogloss Strategy, Writing Narrative Text, Series Animation       

Pictures. 
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CHAPTER I 

INTRODUCTION 

 

A. The Background of Study 

According to Nunan (2003) writing is needed to communicate with 

others who are removed in time and space, or is used for those occasions on 

which a permanent or semi-permanent record is required. Such situations can be 

easily found in the real life every day, for instance, when someone will visiting a 

friend but she could not meet and she left a note to her friend. In writing, 

learners not only engage in higher level skills (e.g., planning, organizing) but 

also in lower level skills (e.g., spelling, punctuation, word choice). Richards 

(2002) claim that writing is the most difficult skill to master for second/foreign 

language learners, as the difficulty of mastering writing stems not only from 

generating and organizing ideas but also from translating these ideas into 

readable text. 

The first sense of writing is that writing is the high level of a language. It 

is the last skill that has to be adapted by people who want to be able to 

communicate perfectly. The second sense is that writing is a productive skill. It 

involves written language rather than receiving it. The third sense of writing is 

that writing is the last skill in language mastery. In writing, people apply 

everything what they have got in the three stages before. And people should 
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build up the idea totally to make it so understandable that some people can know 

the meaning or the purpose of the massage in writing. 

 One of the genre in writing is narrative text. Writing narrative text was 

one of writing types that could not be adept easily by students. It happens 

because usually they are only given some example of narrative text they don’t 

try to make it by their self. 

 Based on the observation during in teaching training at SMK 

Muhammadiyah 09 Medan it indicated, that writing narrative text was problem 

for students. Most of the students have lack of interest in writing. They did not 

have clear rules and ways in writing. They have ideas but  they cannot express in 

writing form. They worry about making mistakes. Related to the teacher’s 

strategy in teaching writing it seems that the teacher did not provide a suitable 

strategy in teaching writing. For example, the teacher did not provide any 

writing exercises to students. The teacher only gives exercises relating to reading 

by giving test to the students to answer the questions about narrative text by 

using discussion method, so that with the method is not effective in writing 

skills. Based on the observation during in teaching training at SMK 

Muhammdiyah 09 Medan.  

Based on this situation the teacher needs to choose one best strategy to 

solve the problem, one of the strategy that can be used is dictogloss strategy. 

Dictogloss strategy contains the combination of listening skills and writing 

skills. A study conducted by Inu Setiana. He studies the effect of dictogloss on 

the students from grade VII of SMPN 14 Bandung 2012 academic year. 
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Dictogloss as one of dictation techniques applied in teaching learning process 

was supposed to improve students’ writing ability.The result of hypothesis 

testing showed that the experimental class students got better score then the 

control class students. 

They also learn how to work together with their friends in a group. It 

guided students to explore and to generated their own narrative text, and they did 

not confused about how to produced their own narrative text.  

Finally, this research was conducted under the title the effect of applying 

series animation pictures assisted with dictogloss strategy to the student’s 

achievement in writing narrative text. 

 

B. Identification of the Problem 

The problem of this study identified as follow : 

1. The teacher did not use an appropriate strategy in teaching writing     

narrative text. 

2. The students were not have interest in learning writing narrative text. 

 

C. The Scope and Limitation of Study 

The scope and limitation of this study was focused on writing skill and 

the limitation was focused on writing narrative text by using series animation 

pictures assisted with dictogloss strategy. 
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D. The Formulation  of the Problem  

The formulation of this study was focused is there any significant effect 

of the series animation pictures assisted with dictogloss strategy to the student’s  

in writing narrative text.  

 

 

E. The Objective of the Study 

The study was focused to find out the effect of using series animation 

pictures assisted with dictogloss strategy in writing narrative text.  

 

F. The Significance of the study  

a. Theoretically 

Theoretically the study was gave easier and interesting way in 

teaching writing narrative text through dictogloss strategy with animation picture 

and it was gave understanding in writing narrative text and gave a contribution 

to success English teaching learning. 

b. Pratically 

For  researchers or readers to add the knowledge about writing 

narrative text. And as information to be more creative and innovative.For  

teachers to give an effective strategy in learning writing language so that the 
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students become interesting in writing and will get a better in their writing 

process. For students to help them to learn in writing skill in narrative text. 
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CHAPTER II 

REVIEW OF LITERATURE  

 

A. Theoretical Description 

1. Theory of Writing 

According to Brown (2001:334) said that writing is among the most 

important skills that foreign language students need to develop. It is the last 

stage in learning language after listening, speaking, and reading. In other words, 

the researcher can say that writing is an indicator whether students have gained 

all skills before or have not. Before the students have to write, they should be 

able to listen, to speak, and to read. Writing skill differs from other skills like 

speaking and listening. States that trends in teaching other skills, particularly 

listening and speaking.  

Writing belongs to productive  skills rather than perceptive one. It 

produces a message to communicate. Spratt (2005: 26) states that writing and 

speaking belong to productive skills. She said that speaking and writing, 

particularly, involve producing language rather than receiving it. It means that 

writing and speaking will produce an output as an indicator that students have 

learn both those skills. It is clearly that the output of speaking skill can be oral 

conversation or drama. Meanwhile, the output of writing skill can be written 

stories, letters, or other text types.  

Hyland (2004: 09), explains that writing is a way to share personal 

meanings. The people construct their own views on topic. They will share their 
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views on a topic to each other then. A person’s views may be different from 

another people’ view. It depends on their belief. Therefore, when constructing 

their view (ideas), the people have to make it understandable and acceptable.  

Writing is very significant for students in term that they should takes 

notes from their teacher, make a report, and finish assignments from the teacher. 

It can be also an indicator to show that they have gained the information. It is 

significant for students to master writing skill the researcher. If they do not 

master it, it will be difficult for them to share teacher of their friends anything in 

a written form. Writing is the last output after students learn separate acts 

continuously.  

Wallace (2004:15) states that writing is the final product after students 

learn several stages of writing separately before. Those stages are note-taking, 

identifying a central idea, outlining, drafting, and editing. It means that writing is 

a complex skill. It covers many sub skills that have to be passed before 

producing a good piece a writing. Writing  seems so complicated with its sub 

skills, bur it is actually can be learn with fun.  

 

1.1 The Process of Writing 

According a Carrol et al (2001:15) the process of writing elaborate the 

stages of writing process as following : 

a. Prewriting was freely choosing the topic and beginning to gather and 

organize details before it is written. 
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b. Drafting was getting  the ideas down our paper in roughly the format that 

the writer intend. 

c. Revising is correcting any major errors and improving the writing from and 

content.  

d. Editing was polishing the writing, fixing errors in grammar, spelling and 

mechanism. 

e. Publishing and presenting was sharing the written matter.  

 

1.2  Strategies in Teaching Writing 

Harmer (2004: 11) states that students should pay attention not only in 

what to write but also in how  to write. Writing is more than to write. There are 

actually several strategies tow write well. Students are led to know more about 

how to write. Therefore , he offers some writing strategies in this case:  

a.  The way teachers get students to plan 

Teachers needs to encourage students to plan or thing about what they 

are going to write. The simplest way is to plan the content of their writing is 

outline. In this case, there are two common ways that are usually used in this 

stage. They are brainstorming and guided tasks. Brainstorming can be applied in 

pairs and group discussion. In the discussion, they are share anything that can be 

used as their writing content or topic. Meanwhile , guided tasks are more related 

to some activities that will lead students to find their idea to write. Teacher can 

also encourage students to think about the purpose of their writing and for whom 

they are writing.  
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b. The way teacher encourage students to draft, reflect, and revise 

In this stage students are made to believe that their drafts are not the 

finished product. They still need to reflect and revise them. It will lead students 

to collaborative writing. In collaborative writing, they will work side by side 

with their classmates in order to produces a good writing. They will respond to 

each others drafts in terms of language and content. They will give suggestion to 

each other. They will share any idea that is significant to their writing. Finally, 

their contribution will create a good finished product.  

c. The  way teachers respond to students’ writing  

There are several ways to respond students’ writing. The first way 

teachers can do is responding to a work-in-progress. It is applied when a teacher 

is talking to a student in a group while the others are still working on their own. 

The secong way is giving reformulation to students. In this way, teachers write 

their work. The last way is conducting peer response. It will be really welcome 

to students because teachers talk to each students. It means that each students 

will get suggestion as what key need.  

 

1.3 Writing Assessment 

Directive of assessment, according from Sugiyono (2013:142-143)  

Tabel 1.3 Assessment Rubric 

Aspects Criteria Scores 

Content 1. Relevant to topic. 

2. Mostly relevant to   topic 

but lacks detail. 

3. Inadequate development of 

topic. 

27-30 

22-26 

 

17-21 
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4. Not relevant to topic. 

 

13-16 

Organization 1. Ideas clearly stated and 

supported, well organized, 

cohesive. 

2. Loosely organized but main 

ideas stand out, not 

well organized. 

3. Ideas confused or even no 

main ideas, bad 

organization. 

4. Does not communicate, no 

organization. 

18-20 

 

 

14-17 

 

 

 

10-13 

 

7-9 

Vocabulary 1. Effective word /idiom 

choice and usage. 

2. Occasional errors of word 

/idiom form, choice and 

usage. 

3. Frequent errors of word 

/idiom form, choice and 

usage. 

4. Little knowledge of English 

vocabulary, idioms 

and word form. 

18-20 
 
 
14-17 
 
 
10-13 
 
 
7-9 

Language Use 1. Few errors o agreement, 

tense, number, word 

order, articles, pronouns or 

prepositions. 

2. Several errors of agreement, 

tense, number, word 

order, articles, pronouns or 

prepositions. 

3. Frequent errors of 

agreement, tense, number, 

word order, articles, 

pronouns or prepositions. 

4. Dominated by errors. 

22-25 

 

 

 

18-21 

 

 

 

11-17 

 

 

 

5-10 

 

 

Mechanics  1. Few errors of spelling, 

punctuation, capitalization 

and paragraphing. 

2. Occasional errors of 

spelling, punctuation, 

capitalization and 

paragraphing. 

5 

 

 

4 
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3. Frequent errors of spelling, 

punctuation, 

capitalization and 

paragraphing. 

4. Dominated by errors. 

3 
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2. Media and Animation Picture 

2.1  Media 

Sharon E (2011) said that media is the plural form of mediator (medium), 

is a means  of communication. Derived from the Latin medium (between), this 

term refers to anything that carries information between a sources and a receiver. 

Six basic categories of media are text, audio, visual, video, engineer 

(manipulative) (objects), and people. The purpose of the media is to facilitate 

communication and learning.  

 A media format is the physical form in which the message is included 

and displayed. Each has it is advantages and limitations that vary in the types of 

messages that can be recorded and displayed. Selecting a media format can be a 

complicated task. The factors to consider include a large number of media and 

technology available, the diversity of learners, and the number is to be achieved. 

According Harjanto (2010) there are several types of educational media 

commonly use in the teaching process:  

a. The free media such as images, photographs, graphics, charts, or diagram, 

posters, cartoons, comic, and others. Graphic media is often called two- 

dimensional media, the media has a length and width.  
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b. The media in the form of three-dimensional models such as solid models, 

the model cross-section, stacking models, working models, mock-ups, 

dioramas and others,  

c. Media as a slide projection, filmstrip, movie, use of OHP and others.  

d. The use the environmental as a medium of education. 

 

2.2 Animation Picture 

According to Utami, D (2007). Media animation picture is quite 

interesting media used in teaching in an elementary school, but certainly there 

are advantages and disadvantages which is owned by the animation picture 

media as a characteristic of the animation picture medium itself.   

According to Andreas (2003), animation picture is an object or object appear to 

move across the stage or deform, change size, change colors, change rotation, 

changing other properties. Broadly speaking, animation picture is an interesting 

display, static, and dynamic graphics, which are caused by changes in each 

frame (frame by frame), change the position of moving (motion twin) as well as 

changes in the from followed the movement (motion shape).  

Animation picture in a multimedia application can promise a more 

visually dynamic and appealing to the audience because the animation pictures 

allow the impossible or the applicable complex in  real life is in our application. 

Effectiveness of animation picture in learning not only dealing with how the 

animation picture was accepted and conceptualized, but also how the animation 

picture was designed. The developmental of computer animation picture today’s 
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rapidly take decades in the process of creation. The animation picture literally 

brings life or general move. In animate an object that moves from the object to 

be alive, animation picture known since the popularity of the television media 

that is able to present an image – moving image recording activity of living 

beings, both human, animals, and plants.  

 

2.3 The Advantages and Disadvantages of Media Animation Picture 

Media animation pictures from existing sources, there are some 

advantages and disadvantages which is owned by media animation picture, there 

are Arsyad (2002):  

2.3.1 Advantages Media Animation Picture 

a. Media animation picture is able to convey something complex concepts 

visually and dynamically. This can make the actual relationship between 

wearing a concept or process complex visual and dynamic. This can make the 

actual relationship between a concept or complex processes easier to mapped 

into the minds of students and so assits in the process of understanding.  

b. The digital animation picture to attract the attention of student with ease. 

Animation picture is able to convey a message better compared with other 

media usage. Students also provide a longer memory to the media that are 

dynamic in the appeal of media that is static.  

c. The digital animation picture is also capable in use to help provide virtual 

learning. This is primarily to circumstances in which the estimate is actually 

difficult or cannot be provided, harm or may involve high costs.  
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d. Animation picture is able to offer a more pleasant learning media. Animation 

picture is able to attract attention, increase students motivation and though 

provoking more memorable. Everything helps in the process reduce the 

cognitive load of students receiving something subject matter or massage you 

want conveyed by educators. 

e. The visual and dynamic offering provided by the animation picture technology 

is able to facilitate the process of applying the concept of demonstration. 

 

2.3.2 Disadvantages Media Animation Picture 

Arsyad (2002) material for animation picture is difficult for the fox if at 

any time can be a mistake or the information contained in it, it is difficult to 

include in order to attract the attention of students if used properly, but 

otherwise the animation picture may also divert attention from the substance of 

the material conveyed to animated for name and that just do not matter. 

 

3.  Dictogloss 

Wajnryb (1990) is credited with helping to develop a new way of 

dictation known as dictogloss. Dictogloss is a relatively recent procedure in 

language teaching. In traditional dictation students recreate a dictated text word 

for word. However, dictogloss has different procedures and objectives. It 

combines dictation, paraphrase and interpretation. The concept is simple: learners 

listen to a passage, note down key words and then create a reconstructed version 

of the text. In a dictogloss task, learners listen, write and speak, relying on their 
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knowledge of semantic, syntactic and discourse systems of the target language to 

complete the task with the focus remaining on grammatical competence.  

Dictogloss is an integrative strategy that was originally used for second-

language learners. The purpose of dictigloss is to improve students’ knowledge of 

text structure and grammar within an authentic context ( Van Patten, Inclezan, 

Salazar, & Farley, 2009).  As research indicates, effective writing instruction 

focuses on grammar and text structure within context of use (Bromley, 2007). In 

this instructional strategy, students listen to a model of narrative text structure and 

deconstruct it collaboratively before it is recreated.  

The students generated versions are considered using three criteria; 

grammatical accuracy, textual cohesion ( if she created text hold together as a 

meaningful ‘chunk’ of language), and logical sense. Alternative forms to the 

original dictated form are encourage as long as they meet these requirements.  

The collaborative nature of Dictogloss allows all leaners, but especially second 

language learners and striving readers, to examine an exemplary narrative passage 

and discover how the author created it. When students are explicitly intruscted in 

the study of genres and their textual differences, the quality if their writing 

improves (Calkins, 1994). 
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3.1 Aims of dictogloss 

 Wajnryb (1990:6) mentioned the aims of dictoglos : 

a. It aims to provide an opportunity for learners to use their productive grammar 

in the task of text creation. Learner’s linguistic resources are called upon as 

they pool their fragmented notes and consider the various language options. 

b. It aims to encourage learners to find out what they do and do not know about 

English. This is realized in the attempts to reconstruct the text and in the 

subsequent analysis of those attempts.  

c. It aims to upgrade and refine the learner’s use of the language through a 

comprehensive analysis of language options in the correction of the learner’s 

approximate texts.  

 

3.2 Steps in dictogloss 

Wajnryb (1990) outlined four phases in dictogloss : 

1. Preparation (Warm-up) 

The topic is introduced and key vocabulary is addressed. This can be done 

using a variety of techniques: an open class discussion, group brainstorming, 

question and answer elicitation, predicting text content from pictures of 

vocabulary. The important things is that learners are engaged with the topic 

and hopefully interested in it.  

2. Dictation 

Wajnryb recommends that learners should listen to the dictation twice and that 

both readings should be, as far as possible, identical. The text is read at natural 
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speed with short pauses between each sentences. Students are told not to write 

anything the first time, ‘but allow the words to wash over them’ (1990:8). This 

is to allow students to get an overall feel for the passage. On the second 

listening students should take down notes. At this stage the teacher should 

suggest that learners focus on noticing and recording key content or 

information words.  

3. Reconstruction 

Learners work individual or  together in small groups to reconstruct a version 

of the text from their shared notes. It helps if each group has a ‘scribe’ through 

whom all suggestion are channeled. The scribe write down the group’s text as 

it emerges from group discussion. When it is complete, the group checks the 

text of grammar, textual cohesion, and logical sense.  

4. Analysis and correction 

Learners analyze and compare their text the reconstructions of other groups. In 

this way errors are exposed and discussed. The class may discuss the 

differences in the texts, then compare their text with the original and note or 

make necessary corrections. Ideally, the original text should not be seen by 

learners until after their own versions have been analyzed.  
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3.4 The Advantages and Disadvantages of Dictogloss 

3.4.1 Advantages of Dictogloss 

According to Vasiljevic (2010) dictogloss has some advantages, as 

follows:  

a. Dictoglosss is an effective way of combining individual and group work 

activities. Students listen and take notes individually and then work together to 

reconstruct the texts. The reconstruction task gives students focus and a clear 

objective.  

b. Dictogloss procedures facilitate the development of learners’ communicative 

competence. A collaborative reconstruction task gives learners the 

opportunities to practice and use all modes of language in communication. 

There is turn-taking among them which uses confirmation and clarification.  

c. The reconstruction stage helps students to encourage their strengths and 

weaknesses. It helps them to compare input to their own representation of the 

text.  

d. Dictogloss develops strategies for solving problems. It leads learners to help 

each other in recreating their own version of text that depends on the teachers 

information. The analysis and correction stage enables students to see their 

linguistic shortcomings where they have done well and where they need to 

improve.  

e. Dictogloss offers a unique blending of teaching listening comprehension and 

the assessment of students’ listening ability. In a dictogloss task, students need 
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phonemic identification, lexical recognition, syntactic analysis and semantic 

interpretation. The reconstruction task offers an insight into the students’ 

performance at all stages of speech perception process. With the notes learners 

and teacher can verify and identify the parts of the text and specific words or 

structure that cause miscomprehension. Furthermore, the nature of 

reconstruction task forces students to listens carefully to other students‟ input, 

providing additional opportunities for listening practice.  

f. The reconstruction task also promotes the acquisition of L2 vocabulary. 

Students need to recall the meaning and the written form of vocabulary items 

introduced at the preparation stage. In addition, students use new words to form 

complex sentences, and the teacher can direct learners’ attention to the target 

language.  

g. The reconstruction task can raise students’ awareness of theoretical patterns in 

the target language. Those facilitate students’ ability to understand and 

manipulate the patterns of textual organization and make them more sensitive 

to discourse markers and other cohesive ties in language they are trying to 

acquire.  

h. Working in small groups reduces students’ anxiety as they have to perform 

only in front of small audience. They feel more relaxed and confident when 

they share ideas that represent a group rather than themselves.  

i. Dictogloss can build students’ motivation in “coopetisi” (cooperative and 

competition) activity. It offers a sense of togetherness, self-confidence and 
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responsibility that they feel comfortable to do the activity. The competition in 

closing activity offers the chance to the students to prove and show their 

ability. 

3.4.2  Disadvantages of Dictogloss 

Besides the advantages of dictogloss above, there are also disadvantages 

of dictogloss stated by Alderson (1997), as follows:  

a. Dictogloss has a very long procedure and needs much time to apply perfectly 

in the teaching and learning process.  

b. Not as effective for lower level learner.  

c. If the dictation is not recorded on tape, the test will be less reliable, as there 

will be differences in speed of delivery of the text to different audiences.  

d. Dictation is in fact written passages that are read out aloud so they do not help 

students to understand the difference between the oral and written language.  

e. The exercises can be unrealistic if the text used has been previously created to 

be read rather than heard. 

B.  Previous Study 

The previous researcher are based o the similarities in variables of the   

study. Some of the relevant studies with the research. The first is a study 

conducted by Zahra Amirian on a research entitled Effect of Dictogloss Technique 

on Learner’s Writing Improvement in Terms of Writing Coherent Texts. The aim 
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of this study was to evaluate the effect of dictogloss technique on English 

learners’ writing improvement in terms of using conjunctions. Conjunctions and 

dictogloss technique are two areas which have been taken into consideration in 

many studies. This study, combined these two areas to find out whether applying 

dictogloss in English classrooms would be helpful in terms of teaching cohesive 

devices or not. Based on the scores obtained during the immediate and delayed 

post-tests for both explicit instruction group and dictogloss group, it can be 

concluded that performing dictogloss technique in classrooms can cause less 

forgetting than teaching students explicitly.  

The second is the study conducted by InuSetiana. He studies the effect of 

dictogloss on the students from grade VII of SMPN 14 Bandung. Dictogloss as 

one of dictation techniques applied in teaching learning process was supposed to 

improve students’ writing ability. The research conducted at the seventh grade 

students on Mei 2012 made significant improvement. In other words, teaching 

writing through dictogloss improved students’ writing ability significantly. The 

result of hypothesis testing showed that the experimental class students got better 

score then the control class students. The experimental class made a progress it 

could be seen from the comparison the mea of the pre-test and the mean of the 

post-test 

C. Conceptual Framework 

By using  animation picture through dictogloss strategy , students are 

able to write well. In other word that is one the way make students feel enjoy 
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because this strategy able to give opportunity for students can think and discuss 

with their friends after looking the picture and can make  note. After that they 

have shre ideas with friends before writing. Dictogloss was a strategy in teaching 

learning process that could be very interesting for students to learn the subject and 

made them understand it easily through by animation picture.  

This situation is by several reasons; one of them is dealing with the 

media that are given in writing class. The teaching technique may not be 

appropriate with what students want. They do not have more expectations about 

their writing. Students actually need suitable teaching technique in order to make 

them motivated to learn. If the teaching technique is appropriate, students will 

enjoy the lesson. If they enjoyed the lesson,  they will explore their idea. They 

will produce good writing, in this case. That is why, a solution related to the 

teaching technique should be found out. The solution should leads students to 

enjoy writing class without any pressure and bored. In this case, the researcher 

offers a solution. It is teaching writing through dictogloss with animation picture. 

Dictogloss offers interesting and easy way in writing .it is easier for them to get 

and arrange their idea. And they will not be confused about what will they write 

anymore. Because students working in group and they will learn how to share 

their idea. 
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D. Hypothesis 

In this research, statistical hypothesis was used to decide whether the 

hypothesis was accepted or rejected.  

Ha  : There was a significant effect of using series animation pictures assisted 

 with dictogloss strategy in writing narrative text. 
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CHAPTER III 

METHOD OF RESEARCH 

 
A. Location  

This  research was conducted at SMK Muhammadiyah 09 Medan Jln. 

Garuda Gg. Taqwa Kec. Medan Sunggal.The reason for choosing this school 

because from the experience during in teaching practice in this school, it indicated 

that the students in the school still had difficulty in English learning, especially in 

writing skill.  

 

B. Population and Sample 

1. Population 

Based on Sugiyono (2013:117) population is generalization area that 

consists of object/subject that has certain quality and characteristic from the 

researcher to learn and then make conclusion. So based on this theory, the 

population of this research was taken from tenth grade of SMK Muhammadiyah 

09 Medan academic year 2019/2020, which consists of six classes. There were X 

TKR 1, X TKR 2, X TSM 3, X TSM 4, X TKJ 2 and X TKJ 3 . Class X TKR 1 

and 2 consists of 68 student’s,  X TSM 3 and 4  consists of 57 students and X TKJ 

2 and 3 consists of 68 students. So, the total population were 193 students.  
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2. Sample 

The next step is taking the sample. Based on Sugiyono (2013:118) states 

that sample is part of total characteristic that the population have. So, class X 

TSM 3 and X TSM 4 was taken as the sample of this research by using purposive 

sampling, with the total number of the samples were 57 students,divided into 28 

students in class X TSM 3 and 29 students in class X TSM 4.   

 

C. Research Design 

The experimental quantitative research design was applied in this 

research based on Sugiyono (2013). The experimental quantitative was studied 

with two different group, experimental group that consist of 28 students and 

control group consists of 29 students. The experimental group was taught by 

applying dictogloss strategy, while control group was taught by discussion 

strategy . The explanation of research design can be seen in table 3.1 below : 

Table 3.1 

Design of Research 

 

Class Pre-Test Treatment Post-Test 

Experimental Group ✓  Dictogloss Strategy ✓  

Control Group ✓  Discussion Strategy ✓  

 

X TSM 3 was the experimental group which was taught by applying 

dictogloss strategy in writing, and X TSM 4 was the control group, which was 

taught by using discussion strategy in writing.  
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1. Pre-test 

Pre-test was conducted to find out the students’ ability in writing before 

having a treatment. Both group, the experimental and control group will be 

given pre-test. A pre-test is administrated to the experimental group and control 

group was given a same test. The pre-test is useful to know the mean score of 

experimental and control group. 

 

2. Treatment  

Treatment was given to the students after the pre-test administrated. 

The experimental group was taught by applying dictogloss strategy, while the 

control group was taught by using discussion strategy The steps in learning 

process can be seen in table 3.2 

Table 3.2 

Treatment in Experimental and Control Group 

 

Meeting Experimental Group Control Group 

1 (First) 

Pre-Test 

1. Teacher greets the 

students to start 

learning process in the 

class. 

2. Teacher give the pre-

test to the students. 

3. Teacher collects the 

students’ answer sheet. 

4. Teacher calculates the 

score of the test. 

1. Teacher greets the 

students to start 

learning process in 

the class. 

2. Teacher give pre-

test. 

3. Teacher collects the 

students’ answer 

sheet. 

4. Teacher calculates 

the score of the test. 

 

2 (second) 

Treatment 

1. Teacher shares the 

material. 

2. Teacher devides 

students into several 

group. In group of 4-6 

students and devided 

1. Teacher shares the 

material about 

narrative text. 

2. Teacher ask the 

students to take out 

several sheets of 
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some picture to 

students.  

3. Teache read text about 

describe the picture 

with natural speed.   

4. At first time students 

are told not to write 

anything. ‘ but allow 

the words to wash over 

them.  

5. At he second listening 

students should take 

down notes.  

6. Teacher ask students 

discuss with friend in 

group to discuss the 

contain of the note they 

made.  

7. Teacher ask students to 

write down on a piece 

of paper individually 

about the task. 

8. Students collect the 

result with their ideas, 

and  Students conclude 

the result .  

9. The students discuss 

the task what they get 

in their group. 

10. If the students have 

finished discuss the 

task, the teacher tells 

them about the answer. 

11. After exercise is done, 

the teacher and the 

students make a 

conclusion about 

narrative text before 

closing the learning 

process. 

12. The teacher makes a 

data analysis. 

 

blank paper.  

3. Teacher give 

students at least ten 

to fiteen minutes.  

4. Teacher ask the 

students to start 

wiring whatever 

comes to mind on 

their subject. 

5. Teacher makes a 

data analysis. 

3 (Third) 

Post-Test 

1. The teacher gives 

direction related to the 

post-test. 

1. The teacher give 

direction related to 

the post-test. 
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2. The teacher gives the 

post-test. 

3. The teacher collects the 

students’ answer 

sheets. 

4. The teacher calculates 

the scores. 

2. The teacher gives 

the post-test. 

3. The teacher collects 

the students’ answer 

sheets. 

4. The teacher 

calculates the 

scores. 

 

3. Post-test 

Post-test was given to the students after having a treatment. The post-test 

was same as the pre-test. The post-test was the final test in this research. 

Especially in measuring the treatment, whether it was significant or not. It 

means to know whether the treatment was given effect to the students’. In the 

experimental and control group, a post-test was also administrated. The 

administrating of the post-test was meant to find out the difference of scores 

of both experimental and control group before and after giving the treatment. 

 

D. Instrument of the Research  

 The data of this research was collected by giving essay test in pre-test 

and post-test. Pre-test and post-test was given to the experimental and control 

group. Essay test was used and taken from English book of class X. The 

students was asked to read the text, then the students was asked to do the 

essay test.Form for the students to measure their ability at writing narrative 

text. Test was divided into two forms, pre-test and post-test. 
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E. Technique of Collecting Data  

The data was collected by giving the test to the students. Several steps 

are used to collect the data : 

1. Give the pre-test. 

2. Give them 30 minutes to do their assignment based on their best. 

3. Collect the students’ answer sheets. 

4. Apply the treatment, which dictogloss strategy is applied to the 

experimental group, while the control group is taught by using discussion 

strategy . 

5. Give post-test to both of the classes. 

6. Give them 30 minutes to do their assignment based on their best. 

7. Collect the students’ answer sheets and score the students’ answer. 

 

F. Technique of Analyzing Data 

In this research, Descriptive Qualitative technique was  applied to 

analyze the data, and the steps are : 

1. Determining mean deviation of experiment group, with formula:  

N

X
Mx


=  

        Where :  

Mx : mean of experimental class 

∑X : total of deviation of experimental class 

 N : number students of experimental class 
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2. Determining mean deviation of control class, with formula:  

N

Y
M


=y  

       Where :  

My : mean of control class 

∑Y : total of deviation of control class  

N : number students of control class 

 

3. To find out the deviation of each post-test score from pre-test score of 

experiment class, with formula:  

( )
N

X
X

2

22X


 −=  

        Where :  

 2X : deviation of each post-test score from pre-test of  class 

N : number students of experimental class 

 

4. To find out the deviation of each post-test score from pre-test score of control 

class, with formula :  

   
( )

N

Y
Y

2

22Y


 −=  

Where :  
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 =2Y : deviation of each post-test score from pre-test of control 

class  

N : number students of control class 

5. In hypothesis testing, the researcher used t-test formula . The t-test which is     

used in this research was a followed :  

   T-test =  




























+















−+

+

−


yxyx

yx

NNNN

yx

MM

11

2

22

 

  Where :  

t = total score 

xM = mean of experiment class 

yM = mean of control class 

 2x  = standard deviation of experimental class 

 2y  = standard deviation of control class 

N1 = total number sample of experimental class  

N2 = total number sample of control class 

 

8. Determining t-table in significance level 5% with degree of freedom (df)  

df = (Nx + Ny) – 2 

 Where :  

   N : number of students  

  K : number of variabel  
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9. Validity 

  The validity of a test was used by SPSS V 21  refers to the degree to which 

what being measured what intended. There was a number of aspects of the 

validity of a measure that should be checked. To find out the validity of the test 

we can used 

product moment correlation by Pearson: 

𝑟𝑥𝑦 =  
𝑁 (∑ 𝑋𝑌) − (∑ 𝑋) (∑ 𝑌)

2

√{𝑁(∑ 𝑋2 ) − (∑ 𝑋)2 }{𝑁(∑ 𝑌2 − (∑ 𝑌)2 }
 

𝑁= Number of samples 

∑ 𝑋2
= Score item 

∑ 𝑌= Total scores 

𝑟𝑥𝑦 = Correlation coeffecient 

To interprets the test validity price, consult the price at the criticism price 

of r at product moment, 𝛼 = 0.05. If 𝑟𝑐𝑜𝑢𝑛𝑡>𝑟𝑡𝑎𝑏𝑙𝑒 , so the item is valid. 

10.       Reliability 

 To find out the reliability of the test, we can used Kuder Richardson-21 

formula. The formula can be seen as follows: 

𝑟11 = 
𝐾 

𝐾−1 
(1 −

𝑀 (𝐾−𝑀)

𝐾𝑆2 ) 

Where : 

K = The number of test items 

M = Mean of the score 
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S = Standard deviation of the score 

 

G. Statistical Hypothesis  

Based on the literature and framework above, in this research this 

formula was used to formulate alternatives of hypothesis as tentative answer to 

the problem in the research as following :  

Ha :  P≠0 there was any significant effect of applying dictogloss  strategy on  

the student’s writing narrative text. 

H0 : P=0 there was no any significant effect of applying extensive reading 

strategy on the student’s writing narrative text.  
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CHAPTER IV 

DATA AND DATA ANALYSIS 

 

A.  Data  

The data of this research were students’ answer which was collected by 

giving the students’ an essay test consisting of five items. There were 57 

students’ as sample in this research. Sample were divided into two  groups, 

namely experimental group and control group. Written test were administrated 

to the students’ of the research  in pre-test and post-test of both group. The 

students’ initial and the students’ score in the pre-test and post-test of two 

groups could be seen in the table of appendix VI and appendix VII. In the pre-

test, the highest score in the experimental group was 75 and the lowest was 61 

with the total score of pre-test was 1861(appendix VI) . While the highest score 

of post-test was 90 and the lowest was 79 with the total score of post-test was 

2359 (appendix VI). From the control group , the highest score of pre-test in 

control group was 67 and the lowest score was 51 with the total score of pre-test 

1783 in (appendix VII). While the highest score of post-test in control group was 

81 and the lowest score was 51 with the total score of post-test was 2021 

(appendix VII) 
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B.  Data Analysis 

 Based on the data from the test, the score were analyzed in order to show 

the differences of pre-test and post-test of the experimental and control group. In 

measuring the effect of dictogloss strategy.  

 
Table 4.1 

The Differences Score of Pre-Test and Post-Test of the Experimental Group 

 

No  
Students 

Initial 

Score of Pre-

Test 

Score of Post-

Test 

Gained 

Score X2 

X1 X2 X 

1 RA 61 80 141 19881 

2 MI 67 82 149 22201 

3 RI 67 83 150 22500 

4 MAD 67 84 151 22801 

5 RAF 63 83 146 21316 

6 MS 75 85 160 25600 

7 SM 69 84 153 23409 

8 DTA 69 80 149 22201 

9 JP 61 88 149 22201 

10 RSR 74 83 157 24649 

11 MIK 64 84 148 21904 

12 FS 64 85 149 22201 

13 RPL 68 90 158 24964 

14 M 66 89 155 24025 

15 B 61 86 147 21609 

16 A 61 83 144 20736 

17 LD 66 81 147 21609 

18 FA 67 88 155 24025 

19 MR 71 89 160 25600 

20 NW 65 85 150 22500 
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21 MD 68 83 151 22801 

22 R 72 84 156 24336 

23 TG 67 79 146 21316 

24 HF 65 82 147 21609 

25 AF 71 83 154 23716 

26 WS 64 84 148 21904 

27 AS 66 84 150 22500 

28 IM 62 88 150 22500 

∑ 1861 2359 4220 636614 

Average 66.46 84.25     

 

 By looking the result of the total score in the experiment group of pre-

test was 1861. The total score of post test was 2359. The lowest score of pre-test 

in experiment group was 61 and post-test was 79 . The highest score of pre-test 

in experiment group was 75 and post-test was 90.  

1.  The Mean Score 

46.66

28

1861

1

1

1

1

=

=

=


Mx

Mx

N

X
Mx

 

 

25.84

28

2359

2

2

2

2

=

=

=


Mx

Mx

N

X
Mx
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 From the calculation above the mean score of pre-test the experimental 

group  was 66.46 and post-test the control group was 84.25. 

Table 4.2 

The Differences Score of Pre-Test and Post-Test of the Control Group 

 

No  
Students 

Initial 

Score of Pre-

Test 

Score of Post-

Test 

Gained 

Score Y2 

Y1 Y2 Y 

1 JPP 51 59 110 12100 

2 RDS 67 61 128 16384 

3 AAP 60 71 131 17161 

4 MI 66 58 124 15376 

5 MI 62 57 119 14161 

6 MS 63 66 129 16641 

7 IW 66 59 125 15625 

8 HIH 60 66 126 15876 

9 RHH 62 75 137 18769 

10 LB 67 58 125 15625 

11 MRM 60 70 130 16900 

12 AP 64 78 142 20164 

13 IW 59 67 126 15876 

14 RAN 56 78 134 17956 

15 RR 66 70 136 18496 

16 RS 52 63 115 13225 

17 MD 64 76 140 19600 

18 MNT 60 81 141 19881 

19 FF 65 74 139 19321 

20 T 58 72 130 16900 

21 BIN 61 72 133 17689 

22 VA 66 81 147 21609 

23 MY 51 81 132 17424 

24 SM 58 63 121 14641 

25 RDS 67 80 147 21609 

26 MWA 64 78 142 20164 

27 AP 61 72 133 17689 

28 DW 61 63 124 15376 

29 EBS 66 72 138 19044 

∑ 1783 2021 3804 501282 

Average 61.48 69.69     
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By looking the result of the total score in the control group of pre-test was 

1783. The total score of post test was 2021. The lowest score of pre-test in 

control group was 51 and post-test was 58 . The highest score of pre-test in 

control group was 67 and post-test was 81. 

2. The Mean Score 

48.61

29

1783

1

1

1

1

=

=

=


MY

MY

N

Y
MY

 

 

69.69

29

2021

2

2

2

2

=

=

=


MY

MY

N

Y
MY

 

 

From the calculation above the mean score of pre-test the control group  

was 61.48 and post-test the control group was 69.69. 

Bellow, the procedure of data analyzed was decided :  

  

1. Finding out the Deviation of each post test from Pre-test score of 

Experimental Class (∑X2) 

 To find out ∑X2 the researcher squared the deviation of post-test from the 

pre-test score of each students of experimental class. Then the result was 

counted up. The total of squared deviation above was subtracted by the 
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distribution of the square of the total deviation and number of that class. The 

calculation was as follow: 

( )

( )

600X

636014636614X

28

1780840
636614X

28

4220
636614X

X

2

2

2

2

2

22












=

−=

−=

−=

−=
N

X
X

 

 
2. Finding out the Deviation of each post test from Pre-test score of Control 

Class (∑Y2) 

 To find out ∑Y2  squared the deviation of post-test from the pre-test score 

of each students of experimental class. Then the result was counted up. The 

total of squared deviation above was subtracted by the distribution of the 

square of the total deviation and number of that class. The calculation was as 

follow: 
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( )

( )

484Y

172062501282Y

29

498980
501282Y

29

3804
501282Y

Y

2

2

2

2

2

22












=

−=

−=

−=

−=
N

Y
Y

 

 

4. The Hypothesis Testing was T-test 

From the data above, then calculated t0 by applying a test called t test as 

follow: 

T-test =  
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T-test =
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T-test =
( )( ) 06896.08812
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T-test =
127778

20
 

T-test =
57.3

20
 

T-test = 5,47 

 

5. Determining t-table in significance level 5% with degree of freedom (df)  

Then the next step is finding out the interpretation towards to by 

calculating first the calculation of db/df (degree of freedom) which we could 

obtain as follows: 

df = (Nx + Ny) – 2 

df = (28 + 29) – 2 

df = 57 – 2 

df = 55 

The degree of freedom (df) = 55 

After measuring the data t-test formula, it showed that t observe value is 

5,47. Then after seeking the table of distribution of t-critical as basis of counting 

critical in a certain df, the calculation showed t-test = 5,47 and df= 57 By having 

the df = 55 And consult the t-test(to) on significant level in t-table or 5,47 > 2,00 

(0.05), it means that to is higher than t-table. 
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1.3  Validity of Test  

 Finding validity by using SPSS V 21 , the research got the result of rcount > 

rtable  if the question is valid and vice versa. It could be seen as follows :  

Table 4.3 

Correlations 

  
Content Organization Vocabulary Language_use Mechanic Total 

Content Pearson 

Correlation 
1 .300 .642** .581** .194 .785** 

Sig. (2-

tailed) 

 

.114 .000 .001 .313 .000 

N 29 29 29 29 29 29 

Organization Pearson 

Correlation 
.300 1 .562** .395* -.027 .692** 

Sig. (2-

tailed) 
.114 

 

.002 .034 .890 .000 

N 29 29 29 29 29 29 

Vocabulary Pearson 

Correlation 
.642** .562** 1 .639** .181 .892** 

Sig. (2-

tailed) 
.000 .002 

 

.000 .348 .000 

N 29 29 29 29 29 29 

Language_use Pearson 

Correlation 
.581** .395* .639** 1 .149 .809** 

Sig. (2-

tailed) 
.001 .034 .000 

 

.440 .000 

N 29 29 29 29 29 29 
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Mechanic Pearson 

Correlation 
.194 -.027 .181 .149 1 .267 

Sig. (2-

tailed) 
.313 .890 .348 .440 

 

.016 

N 29 29 29 29 29 29 

Total Pearson 

Correlation 
.785** .692** .892** .809** .267 1 

Sig. (2-

tailed) 
.000 .000 .000 .000 .016 

 

N 29 29 29 29 29 29 

**. Correlation is significant at the 0.01 

level (2-tailed). 

     

*. Correlation is significant at the 0.05 

level (2-tailed). 

1.4 Reliability of Test  

     

Finding reliability by using SPSS V 21, the research got the result of 

reliability level is high category, with N (total of students) was 29 students 

and 5 items question. Significance level a = 0.05. it means that the test is 

reliable. It could be seen as follows:  

Table 4.4 

Reliability Statistics 

Cronbach's Alpha N of Items 

.768 5 
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C. Testing Hypothesis 

 After calculating the data previously by using t-test formula, the researcher 

tested the hypothesis based on the statistical hypothesis. 

1. If ttest > ttable = the null hypothesis (Ho) was rejected and the alternative 

hypothesis (Ha) was accepted. Where, there was a significant effect of 

using dictogloss strategy in writing narrative text. 

2. If ttest > ttable = the null hypothesis (H0) was accepted and the alternative 

hypothesis (Ha) was rejected. Where, there was not a significant effect of 

using dictogloss strategy in writing narrative text.. 

 The result from calculating the data was ttest = 5,77 and ttable = 2,00. It 

meant that W was higher than ttable in significance level 5%, so the null hypothesis 

(H0) was rejected, and the alternative hypothesis (Ha) was accepted. 

 Based on the analysis of the result, the researcher concluded that teaching 

writing narrative text by using dictogloss strategy was effective. It could be seen 

from the result above (5,47 > 2,00). 

 

D. Research Findings 

 Based on the data analysis above, the findings of this research were 

described that the students who were taught by using series animation pictures 

assisted with dictogloss strategy got higher score than those who were taught by 

using discussion Method. It was proved from the result of t-test which was 5,47 

and t-table which was 2,00, t-test > t-table. It meant that in writing narrative text 

assisted with animation pictures by using dictogloss strategy was significant than 

using discussion Method. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

 

A. Conclusions 

 After analyzing the data, it was found there was a significant effect of 

using dictogloss strategy assisted with series animation pictures in writing 

narrative text. Dictogloss strategy was one of resolution to help students more 

active and develop the student’s in writing narrative text. It proved from the total 

score of pre-test and post-test, 1.861 and 2.359 it respectively. It was found that 

was t-test higher than t-table or 5,77 > 2.00 with df = 55 in significance level 5 %.  

 

B. Suggestions 

 In relation to the conclusions above, some suggestions were stated as the 

following. 

1. The teachers can apply Dictogloss strategy in teaching writing narrative text 

in the classroom. English teachers should try to make some variations in the 

method of teaching writing. It makes the students more be active and 

interested in learning writing activities and until the students enjoy and not 

feel bored. 

2. The students in SMK Muhammadiyah 09 Medan can add their knowledge 

and to make a good writing and to increase their knowledge about narrative 

text.  

3. The readers, this finding is a basic information to increase the knowledge  of 

using Dictogloss strategy in teaching learning process.  
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