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ABSTRACT 

  

Romi Suhendro, 1502050326 “The Effect of Using Bloom’s Taxonomy 

Strategy on Students’ Ability to Reading Discussion Text”. Skripsi. English 

Education Program. Faculty of Teachers’ Training and Education University 

of Muhammadiyah Sumatera Utara. Medan.  

 

The objective of the research was to find out the effect of using Bloom’s 

Taxonomy strategy on Students’ Ability to Reading Discussion Text. This research 

was conducted at SMA SWASTA ISLAM AZIZI MEDAN, on Jalan Kesatria, 

No.70, Kec. Medan Perjuangan, Kota Medan. The research conducted during the 

academic year 2019/2020. The population of this research took from the twelve 

grade students’, which the total was 40 students. The sample was 40 student. This 

research, an experimental design would divided into two groups, the experimental 

and control group. The experimental group use Bloom’s taxonomy strategy, while 

The control group without use strategy. Control group over see, do not get better 

class control of the class experimental in give treatment. The Instrument of the 

research is written test. The result of this research showed that tobservedvalue was 

higher than ttable in which t-test>t-table (9,55>2,021). The hypothesis was 

accepted. It means that there was a significant effect of using Bloom’s taxonomy 

strategy on Students’ Ability to Reading Discussion Text.  

Keyword : Bloom’s Taxonomy Strategy, Reading, Discussion Text 
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CHAPTER I 

INTRODUCTION 

A. Background of the Study 

The progress of a nation is determined by how the development of education 

for the nation's children, progress in long-term units will be able to predict the 

quality of the nation in the next decades. The end of the planned education results 

in fruit where the average community is highly educated. The society of a 

developed country will bring progress in various fields such as development, 

science, technology, economics, social, politics and civilization. This shows the 

existence of education is so important. To obtain advanced, high education and 

develop the need for a plan that relates to the national goals of education for the 

nation. Indonesia in the national education system No 20 of 2003 states that the 

aim of national education is to create a generation of people who believe and fear 

the Almighty God and have noble character, knowledge, skills, smart and creative. 

Education is the main key to the success and progress of a nation and country in 

creating a better generation of the nation. Education is closely related to life 

because education is the most important factor in a person's ability to solve 

problems in life. Education is a process for a person to gain knowledge, 

experience, and behaviour. Through a good education system, a nation or country 

will have quality human resources. According  (Nurhadi, Strategi Meningkatkan 

Daya Membaca, 2018) who says that “reading is a complex activity that involves 

various factors that come from within the reader and outside factors”. These 
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factors are called internal and external factors. Both  factors  affect  reading 

ability.  (Somadayo, 2011) said that the main purpose of reading comprehension is 

gaining understanding. Reading comprehension is a reading activity that attempts 

to understand the contents of the reading/text as a whole. According to a broad 

view, reading is seen as an activity to process ideas. that is, the reading does not 

only contain the author's message, but the message is processed again. “Through 

critical and creative thinking activities, the reader interprets the meaning of deeper 

reading”,  (Nurhadi, 2018). 

Based on the researcher observation, researcher found some problems with 

students when learning english, especially in reading discussion text skills. 

Students have difficulty reading based on the general structure and language 

features of reading, students cannot arrange words they can not afford because the 

lack vocabulary, the do not undestand grammar, students are also bored with 

teaching strategies by the teacher, and they are not interested in learning 

especially in reading.  

One of the alternative strategies that can increase the problem of students' 

abilities in reading is to use Bloom's taxonomy because Bloom's taxonomy has a 

goal of skill level thinking, namely remembering, understanding, applying, 

analyzing, evaluating, and create. The text must be clear enough so that all 

students can see well, so they can read the text. In reading, students learn 

important concepts about how print works, feel learning and begin to think of 

themselves as readers. By using Bloom's taxonomy students are more 

understanding in reading discussion texts. In this case, the purpose of education is 
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divided into three domains, namely the cognitive, affective and psychomotor 

domains, so reading a discussion text will make students more creative with the 

Bloom’s taxonomy used. 

Based on the theory of the above problems, the researcher was interested in 

conducting a study entitled "The Effect of Using Bloom’s Taxonomy Strategy on 

Students’ Ability to Reading Discussion Text." 

 

B. Identification of the Problem 

Based on the background of study, the problems are identified as follows : 

1. The students have low ability in finding the meaning words 

2. The students have difficulty finding the main idea of the text. 

3. The students lack the vocabulary, structure and grammar. 

 

C. Scope and Limitation of the Study 

This study was focused on the reading of 12th grade students of SMA Swasta 

Islam Azizi Medan at academic year 2019/2020 and is limited on Bloom's 

taxonomy strategy. 

 

D. Formulation of the Problem 

The problems of the study are formulated as follows: 

 “Is there any significant effect of applying Bloom's taxonomy strategy on 

students’ ability to reading discussion text ?” 
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E. Objective of the Study 

The objective of this study are: 

To find out the significant effect of using Bloom's taxonomy strategy on 

Student ability to discussion texts. 

 

F. Significance of the Study 

The findings of the study were expected to be useful in : 

a. Theoretically 

Theoretically, the research from this research was expected to provide a lot 

of information and distribution in the teaching and learning process, improving 

the quality of education so that it gives good results based on the use of Bloom’s 

taxonomy strategies for abilities students in reading discussion texts. the growth 

that can be shared by many people in the field of education, especially in using 

Bloom's taxonomy of reading strategies. 

1. English teacher as educator and media for teaching reading. 

2. It is expected to be useful for students majoring in English as a 

contribution to those who want to understand the ways of teaching 

reading using Bloom's taxonomy strategy. 

b. Practically 

1. For students, to improve students' reading ability using Bloom's 

taxonomy strategy. 
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2. For teachers, to provide more information about the use of shared reading 

strategies by using Bloom’s Taxonomy strategies in understanding 

reading and applying them in teaching. 

3. For other researchers, to broaden the knowledge of researchers about 

research, especially for those who want to be interested in conducting 

research using Bloom's Taxonomy. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

A. Theoretical Framework 

 In conducting research, theory was needed to explain the concepts applied in 

the research concerned. This theoretical framework aims to provide a clear 

concept of the application of this research. this means to define the boundaries of 

this study there are many points that will be discussed as follows : 

1. Effect 

 Defenition of effect according to the  (Kamus Besar Bahasa Indonesia, 

2007), “Effect is the power that exists or arises from something (people, things) 

that contributes to a person's character, beliefs or actions”. 

 (Zain, 2001), said that "Effect is (1) the power that causes something to 

happen; (2) something that can shape or change something else; (3) submit or 

follow because of the strength or strength of others". 

 

2. Strategy 

 Strategy is a weapon to find goals in student learning so that the achievement 

of a learning process is effective and efficient. The strategy is basically still 

conceptual about the diction to be taken implementation of learning. Learning 

strategies include plans, methods, approaches, techniques and tactics. 

 Defenition strategy from  (Hazmanan, 2016) that “Strategy is a 

multidimensional concept that summarizes all critical activities of the 
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organization, provides direction and objectives and facilitates various changes 

needed as adaptations to environmental developments”. 

 The Strategy according to  (Sanjaya, 2011) who says that “At first the term 

strategy was used in the military world which was interpreted as a way of using 

all military power to win a war. Someone who plays a role in managing the 

strategy, to win the war before taking action, they will consider how the strength 

of the troops he has both seen from the quantity and quality”. 

 There are five reasons teachers must prepare various teaching strategies, as 

follows: 

1. The teacher must find ideas for orienting students' intellectual 

development. 

2. The teacher is not only a source of learning, but as a director and 

regulates in interaction, the teacher is often trapped in conditions that are 

not appropriate in conducting intimate activities. 

3. The teacher must have the techniques and types to ask, is it just to ask 

students for attention, ask questions to track questions to develop for 

abilities and test. 

4. The teacher must influence logical and rational thinking pleasantly. 

5. The teacher is given the task to provide opportunities for hypotheses to 

students openly. 

 That the strategy is used to obtain success and success in planning objectives 

which contain a series of activities designed to achieve certain educational goals. 
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3. Ability 

 The definition of ability according to  (Sanjaya, 2011), “ability is a pattern of 

activities that has certain goals that require information manipulation and 

coordination. Ability has two forms namely intellectual ability and physical 

ability”. 

 The meaning of ability is the attitude of a person who has continuous 

characteristics in carrying out one's actions without the influence that changes 

them. So in this definition, it is very related to the maximum ability of a person's 

mentality to cause social problems in society. 

 

4. Bloom's Taxonomy (1956) 

 (Bloom, 1956), The major purpose of constructing a taxonomy of 

educational objectives is to facilitate communication. In our original consideration 

of the project, we conceived of it as a method of improving the exchange of ideas 

and materials among test workers, as well as other persons concerned with 

educational research and curriculum development. For instance, the use of the 

taxonomy as an aid in developing a precise definition and classification of such 

vaguely defined terms as "thinking" and "problem solving" would enable a group 

of schools to discern the similarities and differences among the goals of their 

different instructional programs. They could compare and exchange tests and 

other evaluative devices intended to determine the effectiveness of these 

programs. They could, therefore, begin to understand more completely the 
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relation between the learning experiences provided by these various programs and 

the changes which take place in their students. 

 Most readers will have heard of the biological taxonomies which permit 

classification into such categories as phylum, class, order, family, genus, species, 

variety. Biologists have found their taxonomy markedly helpful as a means of 

ensuring accuracy of communication about their science and as a means of 

understanding the organization and interrelation of the various parts of the animal 

and plant world. You are reading about an attempt to build a taxonomy of 

educational objectives. It is intended to provide for classification of the goals of 

our educational system. It is expected to be of general help to all teachers, 

administrators, professional specialists, and research workers who deal with 

curricular and evaluation problems. It is specially intended to help them discuss 

these problems with greater precision. For example, some teachers believe their 

students should "really understand, II others desire their students to "internalize 

knowledge," still others want their students to "grasp the core or essence" or 

"comprehend." Do they all mean the same thing? Specifically, what does a student 

do who "really understands" which he does not do when he does not understand ? 

Through reference to the taxonomy as a set of standard classifications, teachers 

should be able to define such nebulous terms as those given above. This should 

facilitate the exchange of information about their curricular developments and 

evaluation devices. Such interchanges are frequently disappointing now because 

all too frequently what appears to be common ground between schools disappears 

on closer examination of the descriptive terms being used. 
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 But beyond this, the taxonomy should be a source of constructive help on 

these problems. Teachers building a curriculum should find here a range of 

possible educational goals or outcomes in the cognitive area ("cognitive" is used 

to include activities such as remembering and recalling knowledge, thinking, 

problem-solving, creating). Comparing the goals of their present curriculum with 

the range of possible outcomes may suggest additional goals they may wish to 

include. As a further aid, sample objectives were chosen from a range of subject-

matter fields (though mostly from the upper educational levels are used to 

illustrate each of the taxonomy categories These may be suggestive of the kinds of 

objectives that could be included in their own curriculum. 

 Use of the taxonomy can also help one gain a perspective on the emphasis 

given to certain behaviours by a particular set of educational plans. Thus, a 

teacher, in classifying the goals of a teaching unit, may find that they all fall 

within the taxonomy category of recalling or remembering knowledge. Looking at 

the taxonomy categories may suggest to him that, for example, he could include 

some goals dealing with the application of this knowledge and with the analysis of 

the situations in which the knowledge is used. 

 

4.1. Taxonomies of the cognitive domain 

 Cognitive aspects are aspects related to thinking ability. According to the 

theory put forward by Benjamin S.Bloom 1956, this cognitive aspect consists of 

six levels or levels arranged like steps. That's sixth this level is as follows: 

 



 

 

11 

1. Knowledge 

The term knowledge of the translation of the word Knowledge in Bloom's 

taxonomy. In this term also includes knowledge other than memorizing 

knowledge or for discussions such as boundaries, definitions, these terms do 

need to be memorized and understood so that they can be mastered as a basis 

for finding out or understanding other concepts. At this level, students must 

reconsider one or more simple facts. This knowledge or memory is the 

lowest. 

2. Comprehension 

 Comprehension is a level of ability that expects students to be able to 

understand the meaning or concept, situation, and facts that they know. In 

this case, the students not only memorize verbally but understand the concept 

of the problem or fact being asked. In this level, students are asked to prove 

that they understand a simple relationship between facts or concepts. 

Students can be said to understand something when he can provide a detailed 

explanation of something using his own words. Comprehension learning 

outcomes hierarchically can be divided into three categories, as follows: 

a. Low-level Comprehension. Low-level Comprehension is the 

Comprehension of translation, both translation in the true sense such as 

translating sentences from Arabic into Indonesian. 

b. Middle-level Comprehension. Middle-level Comprehension is a 

Comprehension of interpretation, starting from connecting the previous 
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parts to the next known, connecting several parts of the graph with the 

event. 

c. High-level Comprehension. Comprehension at this level is an 

understanding of extrapolation, namely the ability to see behind what is 

written, can make predictions about the consequences of an event, and so 

on. 

3. Application 

 Application or application is the use of abstraction in concrete situations or 

special situations. Such abstractions may be ideas, theories, or technical 

instructions. Applying abstraction into a new situation is called an 

application. Repeatedly applying it to old situations will turn to rote 

knowledge or skills. A situation will still be seen as a new situation if the 

problem-solving process continues. For this application or application 

students are required to have the ability to select or choose a particular 

abstraction (concepts, laws, arguments, rules, ideas, ways) correctly to be 

applied in a new situation and apply it correctly. In this level, students are 

able to think about the application of concepts, formulas, theories and 

something else in new and concrete situations. 

4. Analysis 

 The analysis is an attempt to sort out integrity (a unit) into elements or 

parts so that the hierarchy or arrangement is clear. Analysis is a person's 

ability to specify a material or condition according to smaller parts and is 

able to understand the relationship between parts and other parts. Analytical 
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ability is the ability to break material into parts so that the material structure 

of the material is understandable. In this analysis task, students are asked to 

analyze a relationship or complex situation over basic concepts. Students' 

ability to detail or describe a material or condition according to smaller parts 

and be able to understand the relationship between these parts. 

5. Synthesis 

 The ability of synthesis is the ability to embed elements or parts into a 

comprehensive form. The ability to think of synthesis is the opposite of 

analytical thinking skills. Thinking based on rote knowledge, thinking 

comprehension, application thinking, and thinking analysis can be seen as 

convergent thinking which is one level lower than divergent thinking. In 

convergent thinking, solutions or answers will already be known based on 

what they already know. Cystitis is a thought process that combines parts or 

elements logically so that it transforms into a structured or new pattern. 

6. Evaluation 

 Evaluation is the highest level of thinking in the cognitive domain. 

Evaluation is a person's ability to make judgments about a situation. 

Evaluation is a decision about the value of something that might be seen in 

terms of goals, ideas, ways of working, solutions, methods, materials, and 

others. In terms of these aspects, in the evaluation,  there needs to be a 

certain criterion or standard. In this case, evaluation is the ability to make 

decisions to provide an assessment or consideration of the value of a subject 

matter in accordance with its objectives. Evaluation is a person's ability to 
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make judgments about a situation, value, or idea. Evaluation is the highest 

level of estimation in the cognitive domain according to Bloom's taxonomy. 

5. Anderson and Krathwohl – Bloom’s Taxonomy Revised (2001) 

1. Remembering 

 Recognizing or recalling knowledge from memory. Remembering is 

when memory is used to produce or retrieve definitions, facts, or lists, or to 

recite previously learned information. 

2. Understanding 

 Constructing meaning from different types of functions be they written or 

graphic messages or activities like interpreting, exemplifying, classifying, 

summarizing, inferring, comparing, or explaining. 

3. Applying 

 Carrying out or using a procedure through executing, or 

implementing. Applying relates to or refers to situations where learned 

material is used through products like models, presentations, interviews or 

simulations.   

4. Analyzing 

 Breaking materials or concepts into parts, determining how the parts 

relate to one another or how they interrelate, or how the parts relate to an 

overall structure or purpose. Mental actions included in this function are 

differentiating, organizing, and attributing, as well as being able to 

distinguish between the components or parts. When one is analyzing, he/she 
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can illustrate this mental function by creating spreadsheets, surveys, charts, 

or diagrams, or graphic representations. 

5. Evaluating 

 Making judgments based on criteria and standards through checking and 

critiquing. Critiques, recommendations, and reports are some of the products 

that can be created to demonstrate the processes of evaluation.  In the newer 

taxonomy, evaluating comes before creating as it is often a necessary part of 

the precursory behavior before one creates something. 

6. Creating 

 Putting elements together to form a coherent or functional whole; 

reorganizing elements into a new pattern or structure through generating, 

planning, or producing. Creating requires users to put parts together in a new 

way, or synthesize parts into something new and different creating a new 

form or product.  This process is the most difficult mental function in the 

new taxonomy. 

 

6. Concept of Reading Ability 

6.1.   Reading 

 Reading is for many people, an enjoyable, intense and private activity, from 

which much pleasure can be derived, and in which one can become totally 

absorbed. 

 Reading is private. It is a mental, or cognitive, process which involves a 

reader in trying to follow and respond to a message from a writer who is distant in 
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space and time. Because of this privacy, the process of reading, the first think that 

we must know is reading habits. 

 This ability is very important for being good reader. Reading in thiscase not 

only reads some table, diagram, chart and another picture but it is read everything 

that has the data can be read. The important thing is you can read and delivered it 

data correctly and disappear ambiguity.  

 Reading is a communication process requiring a series of skills, such us 

reading is a thinking process rather than an exercise in eye movements.   

 Based on the definition above, that reader’s knowledge of the world 

depends on lived experience. This is different in different countries, regions and 

cultures. 

 (Somadayo, Strategi dan Tekni Pembelajaran Membaca, 2011) said that 

reading is an interactive activity to pick and understand the meaning or meaning 

contained in written material. Besides that, reading is also a process that is carried 

out and used by the reader to get the message to be conveyed by the author 

through the medium of words / written material. 

 According to  (Syuqaira, 2017) Reading is one part or component of a form 

written communication. Through reading, one can ansorb the information 

submitted by others through writing. 

 Based on theories above, the writer can be concluded that reading is a 

comprehending process to understand a text to get information and knowledge 

from the text. 
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6.2. The Motivation and Purpose of Reading is Part of Students’ Lives 

 Practical applications:  

a. By talking to students about the different purposes for reading, they will 

become more aware of what to focus on as they read.  

b. The use of different types of texts (stories, news articles, information 

text, literatures) promotes different purposes and forms of reading.  

c. The use of authentic texts and tasks will promote purposeful reading.  

d. Books and reading materials that are interesting and relevant to students 

will motivate them to read more.  

e. Make connections between reading and students’ lives.  

f. Develop a love for reading, because it extends beyond academic success. 

6.3.Reading skill 

 Reading is an active skill. As mentioned earlier, it constantly involves 

guessing, predicting, checking and asking oneself questions. This should therefore 

be taken into consideration when devising reading comprehension exercises. It is 

possible, for instance, to develop the students' powers of inference through 

systematic practice, or introduce questions which encourage students to anticipate 

the content of a text from its title and illustrations or the end of a story from the 

preceding paragraphs. 

 Reading skill is the most important matter of involving appropriate, efficient 

comprehension strategies. Reading is one of the two skills in language learning 

that broadly studied. Reading can be viewed as an essential element in most 

reading activities 
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6.4.Types of Reading 

 Some students think that in English language is very difficult for them, 

because it is not their native language. This means that is is not always necessary 

to read  and understand each and every word in English. Remember that reading 

skill in your native language and English are English basically the same. 

 The writer will explants meaning of the imitative, intensive (controlled), 

responsive, and extensive one by one.   

1.  Imitative   

To produce written language, the learner must attain skills in the 

fundamental, basic tasks of writing letters, words, punctuation, and very brief 

sentences. This category includes the ability to spell correctly and to perceive 

phoneme-grapheme correspondences in the English spelling system. It is a 

level at which learners are trying to master the mechanics of writing. At this 

stage, form is the primary if not exclusive focus, while context and meaning 

are of secondary concern. 

2. Intensive (controlled) 

Beyond the fundamentals of imitative writing are skills in producing 

appropriate vocabulary within a context, collocations and idioms, and correct 

grammatical features up to the length of a: sentence. Meaning and context are 

of some importance in determining correctness and appropriateness, but most 

assessment tasks are more 'concerned with a focus on form, and are rather 

strictly controlled by the test design. 

 



 

 

19 

3. Responsive 

Here, assessment tasks require learners to perform at a limited discourse 

level, connecting sentences into a paragraph and creating a logically 

connected sequence of two or three paragraphs. Tasks respond to pedagogical 

directives, lists of criteria, outlines, and other guidelines. Genres of writing 

include brief narratives and descriptions, short reports, lab reports, 

summaries, brief responses to reading, and interpretations of charts or 

graphs. Under specified conditions, the writer begins to 'exercise some 

freedom of choice among alternative forms of expression of ideas. The writer 

has mastered the fundamentals of sentence-level grammar and is more 

focused on the discourse conventions that will achieve the objectives of the 

written text. Form-focused attention is mostly at the discourse level, with a 

strong emphasis on context and meaning.   

4. Extensive.   

Extensive writing implies successful management of all the processes and 

strategies of writing for all purposes, up to the length of an essay, a term 

paper, a major research project report, or even a thesis. Writers focus on 

achieving a purpose, organizing and developing ideas logically, using details 

to support or illustrate ideas, demonstrating syntactic  and lexical variety, and 

in many cases, engaging in the process of multiple drafts to achieve a final 

product. Focus on grammatical form is limited to occasional editing or 

proofreading of a draft. 
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6.5.The criteria for reading 

 According to alexander, there are five major skill areas to achieve 

competence, self-monitoring/self-directing using prior experiences and language, 

understanding text structure, and using affect. 

a. Organizing information   

Organizing can be achieved through the following skills:  

1. Determining main idea  

The ability to organize information around a main idea is an important 

comprehension skill. The student who can short through all the ideas in a 

reading passage and determine which are relevant has achieved skill in 

finding the essence of the writer massage.  

2. Sequencing   

Sequencing is another important organizational skill that helps the reader 

pursue a line of reasoning in a story. The sequence of events often has a 

great impact on the outcome of the story, sequencing helps the reader 

anticipate what my happen.  

3. Summarizing   

Students are often ask to summarize a passage they have read. Some 

individuals can do this in a clear, coherent manner; other seem to recall 

events haphazardly. Whether summarization is in verbal or in written 

form, ideas must be organized so as to capture the main ideas, details, 

and sequence of the reading passage.  
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4. Stating conclusion   

This skill involves drawing appropriate conclusion from the details that 

have been provided in reading selection the reader must often work with 

both literal and inferential information in a passage.  

5. Vocabulary or word meaning   

Well-developed schemata require a large store of words to lend 

preciseness and elaboration to each schema. 

 

7. Discussion Text 

7.1. Defenition 

 Generally, discussion text can be defined as a text that provides two 

contrastive arguments on issue to inform readers about what is being discussed. It 

supported by  (Hutabarat, 2013) Discussion text is a process of finding common 

ground between two thoughts, ideas or different opinions. And discussion text can 

be defined as a text which contains about a problematic discourse. Writing 

discussion text is the important basic competence that must be mastered by 

students. It includes how to put the letters, words, sentences, or paragraphs with 

the ideas so can produce a  discussion text. 

 Discussion text also categorizes as a factual text. It presents different opinion 

view point of perspectives on an issue, enabling the riders to explore different idea 

before making conclusion. The genre of arguing is an important and influential 

language process. It is a process that involves reason, evaluation, and persuasion. 

 



 

 

22 

7.2. Purpose 

 Discussion text enable to explore more about different ideas both of negative 

and positive opinion about the issue. It will be meaningful for writing to get 

important information before making decision. It also can make the writer think 

critically in writing the argument of the issue. The argument of this text will be 

recommended to one argument or sum up both if they are fairly balanced. 

7.3. Generic Structure 

 Discussion text has schematic structure. It such as rule of the text to gain the 

writing goal. The structure is as following:  

1. Issue   

It consists of statement of the issue. Statement gives necessary background 

information of the issue. A discussion begins with brief introduction 

describing situation of the text. The point of this introduction recognizes that 

there are two points of view.  

2. Argument  

Argument for against or statements of different points of view. It means the 

writer give their argument consist of argument for and arguments against. 

The argument for is giving support opinion to the issue while argument 

against is giving contrary idea for the issue. In other word argument for is 

called “pros” mean advantage and argument for is called “cons” mean 

disadvantage of something.17 When the writers make “pros” and “cons” 

both of them should balance. To help the writer in making “pros” and “cons” 

they can use list. The guideline to make better “pros” and “cons” list.  
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a. Use for the Right Decision  

The writer should make opposite statement which state of support topic and 

contra to the topic. 

b. Use Differences Only   

Here a pro and con must be different than your default choice to be relevant 

to your decision. Likewise, pros and cons should be in relation to your 

default option.   

c. Personal   

Pros and cons must be focused on our specific situation. Avoid pros and cons 

that irrelevant in the topic.  

d. Avoid Duplicates  

Make sure that the arguments of pro and con are the unique sentence. It 

means do not rewrite the same arguments in the different word.  

e. Avoid Compound Statements  

Do not write pros and cons statement in the same sentence. Avoid pros like 

“it is enable me to watch movie and read a book”. Make sure to split the 

statement in two pros sentences: “it is enable me to watch movie” and “it is 

enable me to read a book.   

f. Make Categories  

Capturing pros and cons became one of the hardest problem. To solve the 

problem the writer can create list of categories. Use each category to check 

whether you’ve exhausted all the pros and cons in that category.   

g. Explore Fixed vs Fixable Cons  
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The aspect of your decision can change during this time. Consider which 

cons you might be able to work around and which ones will remain cons no 

matter what you do. Pay attention to those cons which cannot be changed. 

3. Conclusion or Recommendation  

The end of discussion presenting personal point of view before giving 

conclusion. The conclusion and recommendation may consist of both sides 

of argument if they are balanced, or it can be single argument if providing 

sufficient evidence. 

7.4. Language Feature 

1. Focus on generic human and generic non-human participants. Topic of 

discussion text may show about phenomenon or social issue in the 

environment.  

2. Use of mainly material, mental, and relational processes use of temporal and 

causal conjunctives relations.   

3. Use of logical conjunctives relations or temporal and causal conjunctives 

relations. Temporal conjunctive relation tells about time, e.g: when, while, 

since, at first, finally, etc. Causal conjunctive relations tells the signal point 

of the argument, e.g: because.  

4. Use of modality such as can, could, may, might, will, would.  

5. Use of logical conjunctives relation or we can call it reasoning expresses as 

verbs and nouns, e.g: therefore, however. 
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B. Relevant Study 

 Given the importance of reading skills in educational success, especially in 

teaching using Bloom's Taxonomy Strategy, several researchers have conducted 

research related to this problem. The results of previous studies conducted by  

(Hariyanto, 2014) "Improving the Ability of Students in Developing RPP Based 

on 2013 Curriculum by Using" Bloom’s Taxonomy Cognitive Domain Learning 

Stages "in the Sixth Semester Students of English FKIP in Kanjuruhan University 

Malang". Data analysis is done by making lesson plans based on the 2013 

curriculum through qualitative and quantitative approaches. The method taken 

from data collection is observation, socialization and guidance. The results 

showed that almost all subjects (87%) managed to obtain a score that met the 

criteria of success with an average value of 93. 

 This research was conducted by  (Nurul, 2017), with the title  "Analysis of 

Cognitive Ability of Students of the VIII class of Jember 11th state Assessed from 

the Learning Style in Completing the Circle Discussion Problem". This study took 

a sample of 35 students. This research is descriptive research with a qualitative 

approach. Data collection methods that were used were questionnaires, tests and 

interviews. The results showed that cognitive abilities were possessed by students 

with visual learning styles, especially when evaluating the relationship between 

two circles, with 14 students in visual learning style (40%), 15 students in 

auditory learning styles (42.86%), and 6 learning styles kinesthetic (17.14%). 

 Based on the research conducted by the researchers above, it can be 

concluded that Bloom's Taxonomy strategy has an effect on teaching reading. 
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Therefore, the above research can be a reference for researchers in conducting 

research. 

 

C. Conceptual Framework 

 Reading is one of the skills in learning English. Reading is also a source of 

knowledge and information, understanding in reading is the process of 

understanding the contents of a writing such as the meaning of a word or 

sentence. In teaching reading, there are several models and methods that can be 

used to improve students' reading comprehension. Bloom’s Taxonomy is one of 

the strategies of learning reading comprehension methods to help students learn to 

read well. Teachers can make instruction for students to actively read in English, 

in teaching reading comprehension, the teacher first presents reading lessons in a 

way that is more interesting and relevant to needs learning. Therefore, Bloom's 

Taxonomy strategy can be needed to make the learning process more interesting. 

 Reading can help students express something about the understanding they 

read, explore and ideas, and find words that are unfamiliar. Discussion text is part 

of the text that describes the subject. To improve students in reading paragraphs, it 

is not an easy task, often students have difficulty in reading. Most of them 

pronunciation and vocabulary are still not said to be good. By using Bloom's 

Taxonomy strategy students are expected to improve reading well. Based on 

observations by researcher at SMA Swasta Islam Azizi Medan in the 2019/2020 

academic year. They still have some problems in learning to read. So, it was 
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expected that using Bloom's Taxonomy strategy in teaching reading would be 

affect students' reading achievement which is considered effective and interesting. 

 

2.1 Diagram of conceptual framework 

 

 

 

 

 

 

 

 

 

D. The Hypothesis 

This research would answer the question about whether yes or no the effect 

of using Bloom’s Taxonomy strategy on student’s ability to reading discussion 

text. To get the answer of question, the researcher purpose alternative hypothesis 

(Ha) and null hypothesis (Ho) as bellow : 

 Ha: Alternative hypothesis is acceptable, so there was any significant 

reading effect using bloom’s taxonomy on the achievement of students' 

reading learning abilities.  

Bloom’s Taxonomy 

 Cognitive Domain 

 Affective Domain 

 Psychomotor Domain 

Sub Domains of Cognitive Learning 

 Knowledge 

 Comprehension 

 Application 

 Analysis 

 Synthesis 

 Evaluation 

 

Question papers 

of Test Item  

Test of 20 

students 

Result 
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CHAPTER III 

RESEARCH METHOD 

A. Location 

This research was conducted at the SMA Swasta Islam Azizi Medan at Jalan 

Kesatria No. 70, Pahlawan, Kecamatan Medan Perjuangan, Kota Medan, Sumatra 

Utara. This research was conducted during the academic year 2019/2020, The 

reason of chosen this school because based on the researcher observation had 

found the problem that the students’ ability to reading was low and bad. 

B. Population and Sample 

1. Population 

The population of this research was taken from 12th grade students of SMA 

Swasta Islam Azizi Medan of academic year 2019/2020, which consisted of two 

classes. XII-1, XII2. So the total of population of this resarch is 40 studetns. 

Table 3.1 The Population of Reasearch 

No. Classes Population 

1. XII-1 20 

2. XII-2 20 

Total 40 

 

2. Sample 

The samples in this research was chosen XII-1 which consist 20 students as 

experimental group and XII-2 which consist 20 students as control group. 



 

 

29 

Random sampling technique was applied to determine the samples.The total 

sample is 40 students. 

Table 3.2 The Sample of Research 

 

C. Research Design 

The research design was used experimental quantitative design. Namely the 

experimental group and the control group. The experimental group was taught 

used the Bloom’s Taxonomy strategy, the control group was teach by used Direct 

Method. The design of this research was illustrated as follow : 

Table 3.3 The Research Design 

 

No. Group  Pre-test Treatment  Post-

test 

1 Experimental (x)   Bloom’s Taxonomy Strategy   

2 Control (y)   Control Strategy   

 

a. Pre-test 

Pre-test is the test which was given before treatment process began. The 

test is aim to found out the students ‟reading ability of both groups and know 

the mean scores of experimental and control group. 

b. Treatment 

A treatment was given to the students. The experimental group was taught 

with Bloom’s Taxonomy strategy on students’ ability to reading discussion 

text, while the control group was taught by using Traditional strategy.  

No. Class Sample 

1 XII-1 20 

2 XII-2 20 

Total 40 
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c. Post-test 

The post-test is given after the treatment. The post-test was conducted to 

measure the competence of the students. Then find out the difference in mean 

score of both experimental group and control group. It also used to found out 

the students’ ability in reading after the treatment. 

Table 3.4 

The Procedure in Experimental Group 

No. Experimental Group 

Teacher’s Avtivities Student’s Activities 

1. Greets the students. Answer the teacher’s greeting. 

2. Motivates the student by 

informing the students’ about 

ability reading that will be used in 

the class. 

Listen the teacher’s explanation. 

3. The teacher introduce the students 

to the topic. 

Listen the teacher’s. 

4. The teacher invites the student to 

the predict the text from the cover, 

title, and illustrations. 

The students receive invited the 

teacher. 

5. The teacher gives a short 

simulation introduction. 

Listen the teacher’s. 

6. The teacher reads the text as 

naturally as possible with a few 

stop. 

The studends join read the text. 

7. The teacher encourage students to 

predict as the read, drawing on 

their understanding of the text and 

their knowledge of the structure of 

language. 

Listen the teacher’s. 

8. The teacher reads, the text several 

times. 

The students will be able to join in. 

Table 3.5 

The Procedure in Control Group 

No. Control Group 

Teacher’s Avtivities Student’s Activities 

1. Greets the students. Answer the teacher’s greeting. 

2. Motivates the student by 

explaining that reading is very 

important to increase their 

Listen the teacher’s explanation. 
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knowledge about english. 

3. Explains about discussion text 

which relate to the material. 

Listen the teacher’s ecplanation. 

4. Teacher ask students to pay 

attention to discussion text in their 

answer sheet.  

Pay attention to discussion text in 

their answer sheet. 

5. Teacher ask the students to answer 

some questions from the reading 

passage. 

Answer the question. 

 

D. Research Instrument 

In collecting data, an instrument was used multiple choices test. The test 

consisted of 10 items. In scoring the students’ answer, correct answer got 1 and 

the wrong answer got 0. The range of score from 0-100. 

E. Technique of Collecting Data 

In collecting the data, some steps will be applied as follows : 

a. Giving pre-test to both of the groups. 

b. Submit pre-test to both of groups. 

c. Giving treatment to experimental group by using Bloom’s Taxonomy 

strategy. 

d. Giving post-test to both of the groups. 

e. Submit pre-test to both of groups. 

f. Listing the score of Pre-test and Post-test in table to both of groups. 
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F. Technique of Analyzing Data 

After collecting the data from the test, the data analyzed by using the 

following procedure : 

1. Measuring the different scores between Pre-test and Post-test from the 

experimental group and control group. 

2. Listing the scores into two tables, first for the experimental group scores and 

second for the control group scores. 

3. Calculating the total score Pre-test and Post-test in experimental group 

and control group. Calculating was conducted by using t-test as show 

below, according to  (Sugiyono, 2017) : 

 

a. Calculating Mean Score: 

(Sugiyono, 2017) 

Note : 

  = Mean 

 = The total of students’ value 

  = The number of students 

 

b.  Standar Deviation by Formula 

(Sugiyono, 2017) 
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c. Calculating correlation Product Moment between X1 and X2 

 (Sugiyono, 2017 : 255) 

 

d. Determining the percentage of X variable toward Y variable 

D =  x 100% 

 = 100% - D 

e. Hypothesis test (t-test) 

(Sugiyono, 2017 : 275) 

In which : 

 = t-test 

 = Mean of variable 1 (experimental group) 

 = Mean of variable 2 (control group) 

 = Standard deviation of sample 1 (experimental group) 

 = Standard deviation of sample 2 (control group) 

 = Standard deviation squared (variants) of sample 1 (experimental 

group) 

 = Standard deviation squared (variants) of sample 2 (control group) 

 = Total of sample 

 = Number of cases for variable 1 (experimental group) 

 = Number of cases for variable 2 (control group) 

 = Correlation of product moment between  and 
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CHAPTER IV 

DATA AND DATA ANALYSIS 

A. Data 

The data were collected by giving an oral test. The sample in this research is 

40. The sample was divided into two classes, the experimental group and control 

group. Each group was given pre-test and post-test of the same test. In 

experimental group, the students’ total score of pre-test was 1250 with the lowest 

score of pre-test was 50 and the highest one was 70, while the total score of post-

test was 1580 with the lowest score of post-test was 70 and the highest one was 90 

(see appendix). Meanwhile, in control group, the students’ total score of pre-test 

was 1080 with the lowest score 40 and the highest score was 60, while the total 

score of post-test was 1280 with the lowest score 50 and the highest score 70 (see 

appendix). 

After getting the students’ score in pre-test and post-test of both classes, it 

was known that there was a difference of students’ ability in reading after 

receiving the treatment. 

B. Data Analysis 

The data were analyzed by computing reliability and t-observed which was 

related to examine the hypothesis in order to answer the research problem.
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The data of this study was the score of pre-test and post-test used to find out 

the mean and standard deviation of experimental and control group. The score of 

pre-test and post-test as follow: 

Table 4.1 

Differences Score Between Pre-test and Post-test of Experimental Group 

 

No 
Students’ 

Initial 

Pre-test 

(X₁) 
Post-test 

(X₂) 
(X₁)² (X₂)² 

1 AH 50 80 2500 6400 

2 AS 60 80 3600 6400 

3 AY 60 70 3600 4900 

4 AS 60 80 3600 6400 

5 BS 60 70 3600 4900 

6 DN 60 80 3600 6400 

7 FR 70 90 4900 8100 

8 MF 70 80 4900 6400 

9 MR 50 70 2500 4900 

10 MR 60 80 3600 6400 

11 NA 60 70 3600 4900 

12 NU 80 90 6400 8100 

13 PR 70 90 4900 8100 

14 RR 70 80 4900 6400 

15 RD 70 80 4900 6400 

16 SA 70 90 4900 8100 

17 SE 50 70 2500 4900 

18 TN 60 80 3600 6400 

19 WS 50 70 2500 4900 

20 IA 70 80 4900 6400 

TOTAL =1250 =1580 = 79500 
= 

2125800 

 

Based on the table 4.1 above it can be seen that there was differences 

between pre-test and post-test of experimental class. After calculated the data for 

experimental group above the total score of pre-test was 1250 and the total score 

1 x
2 x

2

1 x

2

1 x
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of post-test was 1580. It means that, the score the total score of post-test higher 

than pre-test. The mean score was calculated as follows: 

 

a. The Average (Mean) 

 

b. Standard Deviation of X Variable 
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Table 4.2 

Differences Score between Pre-test and Post-test of the Control Group 

 

No 
Students’ 

Initial 
Pre-test Y₁ Post-test Y₂ (Y₁)² (Y₂)² 

1 AP 50 60 2500 3600 

2 AF 60 70 3600 4900 

3 AS 60 60 3600 3600 

4 BS 40 50 1600 2500 

5 CP 60 70 3600 4900 

6 DB 50 60 2500 3600 

7 FP 60 70 3600 4900 

8 ILP 50 60 2500 3600 

9 IA 50 60 2500 3600 

10 JS 60 60 3600 3600 

11 K 50 70 2500 4900 

12 LP 60 60 3600 3600 

13 NS 50 70 2500 4900 

14 OF 60 60 3600 3600 

15 RR 60 70 3600 4900 

16 RH 50 60 2500 3600 

17 SR 60 70 3600 4900 

18 Sa 60 60 3600 3600 

19 SA 40 70 1600 4900 

20 AR 50 70 2500 4900 

TOTAL 
=1080 =1280 =59200 =82600 

 

Based on the table 4.2 above, it can be seen that there was differences 

between pre-test and post-test score of control class. After calculated the data for 

control group above the total score of pre-test was 1080 and the total score of 

post-test was 1280. It means that, the total score of post-test higher than pre-test. 

The Mean score was calculated as follows: 

1 y 2 y 2

1 y
2

2 y
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a. The Average (Mean) 

                               

b. Standard Deviation of Y Variable 

                          

Based on the previous data, after the Mean was obtained, then the correlation 

determined with the formula:

 

 it was 

concluded in the following table:        
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Table 4.3 

Calculating Correlation Product Moment between X₁ and X₂ 
 

No 
Students’ 

Initial 

Pre-test 

(X₁) 
Post-test 

(X₂) 
(X₁)² (X₂)² (X₁)(X₂

) 

1 AH 50 80 2500 6400 4000 

2 AS 60 80 3600 6400 4800 

3 AY 60 70 3600 4900 4200 

4 AS 60 80 3600 6400 4800 

5 BS 60 70 3600 4900 4200 

6 DN 60 80 3600 6400 4800 

7 FR 70 90 4900 8100 6300 

8 MF 70 80 4900 6400 5600 

9 MR 50 70 2500 4900 3500 

10 MR 60 80 3600 6400 4800 

11 NA 60 70 3600 4900 4200 

12 NU 80 90 6400 8100 7200 

13 PR 70 90 4900 8100 6300 

14 RR 70 80 4900 6400 5600 

15 RD 70 80 4900 6400 5600 

16 SA 70 90 4900 8100 6300 

17 SE 50 70 2500 4900 3500 

18 TN 60 80 3600 6400 4800 

19 WS 50 70 2500 4900 3500 

20 IA 70 80 4900 6400 5600 

TOTAL 
=1250 =1580 =79500 =125800 =99600 
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a. Correlation Product Moment between X₁ and X₂ 

 

b. Coefficient  
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c. Determining the score of t-test with formula: 

After the correlation score was obtained, then specified t-test with the 

formula;  

 

 

After measuring the data above, by using t-test formula it showed that t-test 

score 9,55. After seeking the table of the distribution of t-test as the accounting in 

certain Degree of Freedom (DF) the calculation as follows:  
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d. Determining the Percentage of the Effect of X Variable and Y variable 

In determining the percentage the effect of Using Bloom’s Taxonomy 

Strategy on Students’ Ability to Reading Discussion Text, the formula was: 

 

   

   

 

It means that the percentage of the effect of X toward Y or the Effect of 

Using Bloom’s Taxonomy Strategy on Students’ Ability to Reading Discussion 

Text was 95% and 5% was influence by others factor.  
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C. Testing Hypothesis 

After accounting the data previously by using t-test formula that critical 

value then after seeking the table of distribution of evaluate Reading Skill as basic 

of counting Degree of Freedom (DF), the calculation shows that DF was (2n-

2=50-2=38) in line 40 that t-table is 2,021 for 0,05. It could concluded t-test>t-

table or 9,55>2,021. So Ho was rejected an Ha was accepted or there was the 

effect of Using Blooms Taxonomy Strategy on Students’ Ability to Reading 

Discussion Text at SMA Swasta Islam Azizi Medan.  

 

D. Research Findings 

Based on the data analysis above, the findings of this research were 

described that the students who were taught with effect of Using Blooms 

Taxonomy Strategy on Students’ Ability to Reading Discussion Text got higher 

score than the students who were taught by using Traditional Strategy. Total of 

significant effect was 95%. It was proved by the result of t-test which was 9,55 

and t-table which was 2,021 (t-test>t-table, 9,55>2,021). It means that the 

students’ Reading Ability with effect of Using Blooms Taxonomy Strategy on 

Students’ Ability to Reading Discussion Text was significant than using 

Traditional Strategy.  
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusions  

Based on the findings and data analysis, the researcher could make the 

conclusion as follow: There was significant effect of Using Blooms Taxonomy 

Strategy on Students’ Ability to Reading Discussion Text is proven by the result  

of the test t-test>t-table or 9,55>2,021 It means that the result of analysis showed 

that t-test was higher than t-table with the level significant 0,05 and the Degree of 

Freedom (DF) = 38. Effect of Using Blooms Taxonomy Strategy on Students’ 

Ability to Reading Discussion Text gives stimulus for the students to become 

active learning and accept the lesson that the teacher gave. 

 

B. Suggestion  

In this case the researcher, would like to give the suggestion, the suggestion 

were put forward as follows: 

1. The English teachers, the teacher were suitable effect of Using Blooms 

Taxonomy Strategy on Students’ Ability to Reading Discussion Text on the 

learning process. The teacher should teach the students how to 
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2. express their idea in reading text. They made activities until the students 

enjoy interesting. 

3. The students, to increase their knowledge in reading ability through 

discussion text, especially in vocabullary in reading. 

4. The reader, were encouraged to have a lot of information about teaching 

learning experience for them. 

5. The other researchers, it is suggested to conduct further research related to 

the topic of the study. 
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