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ABSTRACT

Nurul Aprilia Yusri. 1402050260. The Effect of Clustering Technique on
Students’ Achievement in Writing Analytical Exposition. Skripsi. English
Education Departement of Faculty of Teacher Training and Education.
University of Muhammadiyah Sumatera Utara. Medan. 2018.

This study was attempted to investigate the effect of clustering technique on
students’ achievement in writing analytical exposition. The method used in this
study was experimental research design. This research had been conducted at
MAN 1 Medan Jalan William Iskandar No. 7B, Bantan Tim, Medan Tembung,
Kota Medan, Sumatera Utara. The population of this research were the second
grade in academic 2017/2018 which consisted of thirteen classes, the reseacher
took 2 classes by using cluster random sampling, XI MIA | was as the
experimental class that consisted of 46 students and X1 MIA 1l was as the control
class which involved 46 students. Each class was given a pre-test, treatment, and
post-test. The control class was taught by using conventional method meanwhile
the experimental class was treated by using Clustering Technique. The instrument
of this research was written test. The data were analyzed by using t-test formula.
Then, the result showed that topserve (3.22) was higher than tgpe (1.99) with the
degree of freedom (df=90). It meant that the null hypothesis (Ho) was rejected and
alternative hypothesis (Ha) was accepted. In conclusion, there was the significant
effect on students’ achievement in writing analytical exposition by using
clustering technique.

Keywords : Clustering Technique, Students’ Writing Achievement, Analytical
Expositon
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CHAPTER |

INTRODUCTION

A. The Background of the Study

Applying Clustering Technique in writing analytical exposition is useful
for the students of eleventh grade at MAN 1 MEDAN of academic year
2017/2018 on Jalan William Iskandar No.7B, Bantan Tim, Medan Tembung, Kota
Medan, Sumatera Utara. According to Smalley (2001) Clustering technique is a
kind of technique in pre-writing that can help students to explore their ideas
related to the topic. In this technique, students are allowed to write down many
words relate to the topic area. This way is assumed that it can help students to
develop those words into sentences that can be integrated into paragraph. In
addition Clustering technique is one of the techniques that can help students to
develop and organize their ideas until they can produce a good work of analytical
exposition text as they are expected.

Writing is one of the skills that are needed to communicate with other. It is
a skill that is extremely needed almost in all subject and field- such as; science
and technology, politics, economy, trade, banking, culture, arts, and films- where
people meet and communicate for particular purpose by using not only spoken
language but also written language. It is also in line with Caswell (2004) says that
writing is the vehicle for communication and a skill mandated in all aspects of
life. It means that the people can communicate with each other by using writing in

daily activity in their life. It is more effective to use by the people who would like



to have better utterances because they have longer time to choose about dictions
and think about the sequences of the words to be uttered.

Similar to speaking skill, writing skill is used to convey the meaning of
information, ideas, opinion, feelings, and thought that is shared through the
symbol of written language. However, writing is more complex to produce than
speaking skill for some reasons. As Broughton (1980) explains that writing is
different to the speaking skill where writing skill is less spontaneous, more
permanent, less flexible, and more standardized. It means that written language is
more standardized than spoken language, a writer must produce a good work of
writing with less error, more fluent and appropriate. So that in order the messages
could be effectively received by the readers, the writer might produce a good
work of writing.

Learning how to write in English is so important for students as language
learners. Writing will help them mastering the other skills and of course to
mastering the language completely. In line with this, based on school 2013
curriculum, it is expected the students must be able to understand and produce
written or oral text, it involves four language skills (listening, speaking, reading,
and writing) monologue, short functional texts, and essay. As Permendikbud
(2013) emphasizes through this curriculum the second grade students of senior
high school should be able to produce language into oral and written forms. It
means students were not only expected to speak but also writing. Additionally, the
students could pour their ideas in writing so that the students could produce a

good text.



Based on researcher’s experience during conductioning real teaching
practice (PPL), the students had difficulties to understand and produce the written
text especially in the analytical exposition. There were still many errors in social
function, generic structure, and language feature of analytical exposition. They
were difficult to write sentences without being given some clue and express their
ideas on the piece paper. They stated that the learning process forced them to
memorize the information without knowing what to do with the information. The
learning process in classroom tended to the ability of students memorizing the
knowledge. Students were forced to remember and fill their brains with all
information without demanded to comprehend all the information they remember
to relate to their daily life.

The causal factors of the student problem were from themselves or the
internal factors: first, the students had low ability and lack of vocabulary so they
were difficult in writing. Second, the students had low motivation and they were
not interested in doing the task and also the writing activities were not interesting
and third, the students felt so bored if they were asked to given full attention when
they were studying writing in the class. The student’s problem in writing was also
influenced by the external factors that is the teacher. Teacher generally asked
students to write without giving them enough encouragement and appropriate
techniques to develop their eagerness in writing and also the teacher dominantly
applied conventional method while teaching and learning process so that make the

students felt bored.



In order to overcome such problems that students got, teacher might use
many solutions including using the attractive media, delivering the most
appropriate materials, and also applying the most appropriate teaching technique.
There were many teaching techniques that teachers apply to facilitate their
students in the learning process. One of teaching techniques that could be applied
by the teacher especially in teaching writing analytical exposition is Clustering
technique.

Clustering Technique is a technique to solve these problems. Clustering
is one of the four prewriting strategies such as brainstorming, free writing and
WH-questions (Smalley:2001). Clustering can also help to plan out various areas
of discussion for writing assignment. Dealing with clustering, Maede (2013) states
that “Clustering is a powerful tool because it taps into the right brain, which
drives creativity. Our right brain is where fresh ideas and original insights are
generated. The left brain, in contrast, is more logical and orderly. Both are
essential to good writing, but if your left brain is too dominant when you start a
piece, it inhibits the free flow of thought. Clustering muffles the left brain for a
time so the right brain can play freely of the page. Main ideas are connected to the
central topic by drawing lines from the cen-ter. Supporting ideas become
“branches” off main ideas. Working outward from the center in all directions, the
learner produces a growing, organized structure composed of key words, phrases,
and images.

From the explanation above, it was concluded that clustering is a

technique where people map out their thinking using circles and lines to display



“branches” of our ideas. It is visual road maps to sort ideas. These are popular
invention tools that allow the writer to recognize the levels of thinking and figure
out the kinds of questions to be answered. Clustering technique is more
appropriate for visual learner. Concerning with clustering studies, there have been
a number of studies. Fairiyani (2012) proved that clustering technique could
improve the students’ writing ability. It is supported by Ghufron (2012) who
investigated the Effectiveness of Dyadic Essay Technique in Teaching Writing
Viewed from Students’ Creativity. He found that : (1) Clustering Technique is
more effective than Dyadic essay Technique in teaching writing; (2) students with
high creativity have better writing abil-ity than those having low creativity; and
(3) there is an interaction between teaching techniques and creativity in teaching
writing.

Based on the explanation above, the researcher was interested in
conducting a research entitles “The Effect of Clustering Technique on Students’

Achievement in Writing Analytical Exposition”.



B. The Identification of the Study
Based on the background of the study, the problems of the study were
identified as follows:
1. The students had low ability especially in writing analytical exposition.
2. The students had less motivation and uninterested in learning analytical
exposition.
3. The teachers dominantly applied conventional method while teaching and

learning process.

C. The Scope and Limitation
The scope of this research was focused on writing skill and it was limited

on writing analytical exposition.

D. The Formulation of the Problem
The problem of the study was formulated as follow: “Is there any significant
effect of applying Clustering Technique on students’ achievement in writing

analytical exposition ?”

E. The Objective of the Study
The objective of the study was to investigate the significant effect of

Clustering Technique on students’ achievement in writing analytical exposition.



F. The Significance of the Study
The result of this study was expected to be useful theoretically and
practically.
1. Theoretically
The finding of this research, theoretically as the valuable reference
particularly about writing for those who were interested in teaching or learning
writing.
2. Practically
The finding of this research was expected to be contributed for some
elements as following:
a. The teachers, to give an alternative technique in teaching writing to make the
teaching become more attractive.
b. The students, to solve their problem in writing who have lack of vocabulary and
aslo motivates the students to be better in writing.
c. Reseacher, to enrich theory of writing and become reference for further studies.
d. Other researchers, to help the next research get prior information who were

interested in forming study in order fields of research.



CHAPTER I

REVIEW OF LITERATURE

A. Theoretical Framework
1. Writing

Writing is a written form in expressing ideas, feeling, and opinions in a
written form. In expressing the thought in a written language, feeling plays
important rule as well. Oshima (2006) states that writing is process not a product,
it need study and practice to develop the skill. It is concluded that write must
make the process included ideas, feeling and opinion to write not only product.

Writing also as a process of putting through ideas. Then, we can combine
our ideas into sentences in a form of paragraph, and the paragraph has meaning,
so the reader can understand the meaning of the content. Good writing is
discovered his subject with a pattern both fresh and origin. In addition Pardiyono
(2007) states that In writing, effective text is text that is not only grammatically
correct in writing the information or message in the sentence, but also the totality
of packaging in the whole text.

Writing is a skills which must be taught and practiced because it is a kind
of linguistic behavior, it presents the sounds of language because it provides a
very good means of foxing the vocabulary, spelling and sentence pattern. Based
on the explanation above, it can be concluded that writing is one of the complex
activity. It means that through writing, we express our feelings, ideas, hopes,

dreams, as well as our anger, fears, and frustration. Writing is an activity that



needs a thought in order to expand the topic into a text. So for students, writing is
one of the skills that need understanding and knowledge how the students

interpret of concepts and theories they have studied.

2. Writing Process

Creating a good writing is not as easy as we can see. It needs a set of
steps that writers take in the process of creating a finished piece of work. It is
appropriate with the statement of Nunan (2003) that the writing is physical and
mental act. It is about discovering ideas, thinking about how to communicate and
develop them into statements and paragraphs that will be comprehensible to a
reader. Writing is a product and also a process. What the readers or audiences read
is the writing product. Writing as process is the action of the writers themselves in
creating, planning, writing process do not exist in a linear way. Writers sometimes
go back and forth among the steps.

Grenville (2001) proposes that even the experience writers do a lot of
steps in their head, so fast they often aren’t aware they’re doing them. In her book,
she describes the six-steps of writing process:

1) Getting ldeas

Getting ideas isn’t usually a matter of having one giant brainstorm. More
often, it’s a matter of gradually accumulating a little idea here, another little idea
there. Eventually they all add up. In order to get some words down on that blank
page, students can get the ideas through making a list (or ‘brainstorming’ or
‘think-thanking’); making a cluster diagram; researching or independent

investigation; and free writing.
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2) Choosing Ideas

Choosing ideas means that students have to look at all the ideas they have
got and assess them. This is where they start to discriminate between the ideas
they definitely can’t use, and ones that have some potential. To do that, they need
to remind themselves what their writing job is trying to do. For example: if the
purpose of their writing is to ‘entertaining’? The answer will be yes if the idea
could engage the readers’ feelings, let the readers see or hear something, or make
readers want to know what happen next.
3) Outling

In order to make a good writing, it needs to make the outline which is a
working plan for a piece of writing. It is such kind of list of all the ideas that
students get which are going to be in the piece in the order they should go. Once
students have get the outline plan, they can stop worrying about the structure and
just concentrate on getting each sentence right.
4) Drafting

Because it is difficult to get our writing right for the first time, we can do
as many drafts as we need to get it right. It’s natural if the students make their
drafts quite a number. Even the experience writers, do need to make as many
drafts as they need. Although the first draft can be bad, students don’t need to be
afraid of their writing. Students can see it as a freedom because their first draft can

be as rough and ‘wrong’ as they like.
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5) Revising

After the students have get a piece of writing instead of a blank page and
a sinking feeling in their mind, they can do such kind of revising then. Literally,
revising means ‘re-seeing’. The students need to fix the bigger, structural
grammar problem and, if necessary, ‘re-seeing’ the whole shape of their writing.
The students need to find the places where they need to cut something out, places
where they should add something, and places where they need to move or

rearrange something.

6) Editing

Basically ‘editing’ means making our piece of writing as a reader-
friendly as possible by making the sentences flow in a clear, easy-to-read way. By
editing, students bring their piece of writing into line with accepted way of using
English: Using the appropriate grammar for the purposes of their writing,
appropriate punctuation and spelling, and appropriate paragraphing.

Another expert, Spivey (2006) states that there are seven steps of writing
process. They are:
1) Prewriting

The first stage is prewriting in which the students brainstorm to generate
ideas of writing. They can use charts, story webs, and graphic organizers to help
them developing a word list for writing, deciding the type of writing and

audiences, and determining the purpose of writing.
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2) Rought Draft

Having the ideas of writing, the students can put their ideas on paper. At
this time, they write without major attention to punctuation, grammar, or neatness.
The purpose of rough draft is for the students to focus on their ideas and get them
on paper without the distraction or fear of making mistakes in grammar,
capitalization, punctuation, or paragraph structure.
3) Peer Editing

In this stage, the students can share their rough drafts to their classmates
and make suggestions to each other for improvement. They help each other to
understand the story by asking who, where, when, what, why, and how guestions.
They look for better words to express their ideas and discuss among themselves
how to make their writing clearer.
4) Revising

After the students have got the suggestions, they can use the suggestions
they have got from their classmates to make additions or clarify details. They try
to improve their writing on their own. The teacher steps in at this stages and gives
feedback.
5) Editing

In this stage, the students need for their teacher’s help to correct all their
mistakes in grammar and spelling.
6) Final Draft

When they have finish editing their writing, students can produce a copy

of their writing with all corrections made from the editing stage and then discuss
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this final draft with the teacher. The teacher may offer the last suggestions for

improvement at this point.

7) Publishing

The writing process is finally at its end. Students publish their writing by
making a copy in their neatest handwriting or using a word processor. This is the
time for students to celebrate, they may share their writing with the class during
the story time, make a class book or a personal portfolio, or send their work to the
local newspaper and magazines for publications.

Based on the theory above, It was concluded that this study used the
process of this writing as purposed by Spivey like pre-writing, drafting, pre-
editing, revising, editing, final version and publishing. It means that before
starting to write it must be planed what that will write, check what we have

written, revise before sending and publish the written.

3. Academic Writing

Academic writing is any writing done to fulfill a requirement of a college
or university. Academic writing is also used for publications that are read by
teacher and researchers or presented at conferences. A very broad definition of
academic writing could include any writing assignment given in an academic
setting. Hyland (2004) states that academic writing is a number of text types and
genres, what they have in common, the conventions that academic writers

traditionally follow, has been a subject of debate.
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However, academic writing does many of the things that personal writing
does not. It has its own set of rules and practices like:

a. These rules and practices may be organised around a formal order or structure
in which to present ideas, in addition to ensuring that ideas are supported by
author citations in the literature.

b. In contrast to personal writing contexts, academic writing is different because it
deals with the underlying theories and causes governing processes and
practices in everyday life, as well as exploring alternative explanations for
these events.

C. Academic writing follows a particular ‘tone’ and adheres to traditional

conventions of punctuation, grammar, and spelling.

3.1 Characteristics of Academic Writing

a) Planning - There is a certain amount of planning before you start writing the
paper; so, it will be analytical and organized.

b) Outline - A proper outline is a must for academic writing. An outline will not
only help you formulate your thoughts, but will sometimes make you aware of
certain relationships between topics. It will help you determine the pertinent
information to be included in your paper

c) Tone - A formal tone is used. You do not use slang words, jargon,

abbreviations, or many clichés



15

d) Language - The language in your paper needs to be clear and words need to be
chosen for their precision. A thesaurus is a good tool to help you pick just the
right words to explain the issues

e) Point-of-view - The point of view in the third person, as the focus of academic
writing is to educate on the facts, not support an opinion

f) Approach - Deductive reasoning is a big part of academic writing as your

readers have to follow the path that brought you to your conclusion.

3.2 Academic Writing Structure
An academic paper has three distinct sections - the introduction, body
and conclusion.

a. Introduction

In the introduction, you must grab the writer’s attention and identify the
thesis of the paper. You can do this by starting with:
1. Several questions
2. A quote from a famous work or person
3. Some interesting facts or information
4. A definition of an important term related to the work
b. Body

This is the main part of the work and the paragraphs must be clearly
written and be arranged in a logical order, like chronologically or in order of
importance. Each initial sentence links the preceding paragraph and the whole

section flows smoothly.
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¢. Conclusion

In the conclusion, you re-emphasize the thesis and summarize all the
main points. The conclusion consists of one paragraph which shows the final

conclusion to the reader.

4. Writing Scoring

The scoring of students’ performance in writing analytical
exposition,some criteria will be used. Hughes (2003) categorizes that there
are five scoring components scales namely content, organization, vocabulary,
language use, and mechanism. The specific of each categories is describe in detail

in the following stages:

a. Content
The score of content depends on the students’ ability to write

ideas, information in the from of logical sentence.

Table 2.1

The Criteria of Scoring Content

27-30 | Excellent to very good : knowledge able substantive through
development of topic sentence relevant to assigned topic.

Good to average : some knowledge able of subject adequate range-
limited development of topic sentence mostly relevant to topic, but
lack detail.

22-26

17-21 | Fair to poor : limited knowledge of subject little substance in
adequate development of topic.

13-16 | Very poor : does not show knowledge of subject — not substantive
not pertinent or not enough to evaluate.
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b. Organization
The organization refers to the students’ ability write the ideas,

information in logical order. The topic and supporting sentences were clearly

stated.

Table 2.2

The Criteria of Scoring Organization

18-20 | Very good : exact word, effective word choice and usage, worked
from mastery appropriate register.

14-17 | Good to average : adequate range, occasional error of word, choice
but meaning not or obscured.

10-13 | Fair to poor : limited range, frequent error of words, choice usage
meaning confused or obscured.

7-9 Very poor : essentially a translation knowledge of vocabulary, word
form or not enough to evaluate.

c. Vocabulary
Vocabulary refers to the students’ ability in using word or idiom to

express idea logically. It also refers to the ability to use synonym, prefix, suffixes,

exactly.

Table 2.3

The Criteria of Scoring Vocabulary

18-20 | Very good : exact word, effective word choice and usage, worked
from mastery appropriate register.

14-17 | Good to average : adequate range, occasional error of word, choice
but meaning not or obscured.

10-13 | Fair to poor : limited range, frequent error of words, choice usage
meaning confused or obscured.

7-9 Very poor : essentially a translation knowledge of vocabulary, word
form or not enough to evaluate.
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d. Language Use

It refers to the student’s achievement in writing simple, complex. Or

compound sentence correctly and logically. It also refers to the ability to usage

agreement of the sentence and some other words such as noun, adjctives, verbs,

and the time signals.

Table 2.4

The Criteria of Scoring Language Use

22-25

Excellent to very good : effective complex construction few error
argument, test, word other / function, articles, pronouns, preposition.

18-21

Good average : effective but simple, construction minor problem to
complex construction several errors of agreement, tense, number
word order / function, article, pronoun, preposition but meaning
seldom obscured.

11-17

Fair to poor : major problem in simple / complex construction
frequent of errors of agreement, tense, number word order / function,
articles, pronouns, preposition but meaning confused on obscured.

5-10

Very poor : virtually no mastery of sentence construction rules
dominated by errors does not communicative or not enough to
evaluate.

e. Mechanism

Mechanism refers to the students’ achievement in using words

appropriately using function correctly : paragraph and text can read correctly.

Table 2.5

The Criteria of Scoring Mechanism

5 Excellent to very good : demonstrative mastery of conversation few
errors spelling, punctuation, and capitalization, writing sentence.

4 Good to average : occasional errors of spelling, punctuation,
capitalization writing sentence.
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Fair to poor : frequent errors of spelling, function, capitalization

3 writing sentences poor hand writing sentence poor hand writing
meaning confused or obscured.
5 Very poor : no mastery of convention dominated by error of spelling,

punctuation, and capitalization paragraph — hand writing not enough
to evaluate.

Based on these indicators, then the students ability in writing their daily
activity using chronological order is classified in quantitative and qualitative

systems. The scales are as follows:

Table 2.6

The Scales of Qualitative and Quantitative

Skills
Qualitative Form Quantitative Form
Excellent to very good 90-100
Good to average 70-89
Fair to poor 30-69
\ery poor 0-29

5. Analytical Exposition

Analytical exposition is a kind of text that belongs to the type of
argumentation text where the text contains detailed author’s thinking about a
phenomenon that is around. Coffin (2001) states that analytical exposition is the
text which is used to put forward a point of view or an argument. The social
function of this text is to convince the reader that the presented topic is an
important topic for discussion or attention by way of arguments or the opinions

that support the idea or topic. It is a text that elaborates the writer’s idea about the
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phenomenon surrounding. It is social function is to persuade the reader that the

idea is important matter.

5.1 The Purposes of Analytical Exposition

a. To persuade the readers that idea is important matter.

b. To persuade the readers or listeners that there is something that, certainly,
needs to get attention.

c. To analyze a topic and to persuade the reader that this opinion is correct and

supported by arguments.

5.2 The Generic Structure of Analytical Exposition

a. Thesis: In section thesis, the author introduces the topic or main idea that will
be discussed. Thesis has always been in the first paragraph of analytical
exposition.

b. Argument: The topic discussed by the author is a very important topic or need
attention. In this section this section the author presents the arguments or the
opinions that support the idea of the author, usually in a text. Analytical
exposition have more than two arguments. The more arguments appear, the
more confident the reader.

c. Reiteration: This section is always located at the end of the paragraph.
Reiteration contains rewriting or replacement of ideas that contained in the first

paragraph. Reiteration is also commonly called the conclusion.
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5.3 The Language Features of Analytical Ecposition

a.

Using relational process : Relationships between and among leaders, workers,
followers, partners, co-workers, etc. people knowing and caring about people.
Using external conjunctions = Enhancing by linking to real world events
(Holocaust, the Final Solution, death trains).

Using internal conjunction = Elaborating and itemizing steps in an argument
(Firstly, secondly, next, finally).

Using causal conjunction = the cause of an event, because.

Using contrastive conjunction = but, nevertheless.

Using simple present tense = Bruno is quiet boy.

Focusing on generic human and non-human participants, e.g.: car, pollution,
leaded petrol car.

Using abstract noun, e.g.: policy, government.

. Using relational processes, e.g.: It is important.

. Using modal verbs, e.g.: We must preserve.

Using modal adverbs, e.g.: Certainly.

. Using passive sentence.
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5.4 The Examples and Structures of Analytical Exposition

Table 2.7

Examples and Structure of Analytical Exposition

Is Smoking Good for Us?

Thesis

Before we are going to smoke, it is better to look at the fact.
About 50 thousands people die every year in Britain as direct
result of smoking. This is seven times as many as die in road
accidents. Nearly a quarter of smokers die because of diseases
caused by smoking.

Arguments

Ninety percent of lung cancers are caused by smoking. If we
smoke five cigarettes a day, we are six times more likely to
die of lung cancer than a non smoker. If we smoke twenty
cigarettes a day, the risk is nineteen greater. Ninety five
percent of people who suffer of bronchitis are people who are
smoking. Smokers are two and half times more likely to die
of heart disease than non smokers.

Additionally, children of smoker are more likely to develop
bronchitis and pneumonia. In one hour in smoky room, non
smoker breathes as much as substance causing cancer as if he
had smoked fifteen cigarettes.

Reiteration

Smoking is really good for tobacco companies because they
do make much money from smoking habit. Smoking however
is not good for every body else.

Notes on the generic structure:

From the generic structure, what make big different is that analytical

exposition ends with paragraph to strengthen the thesis while hortatory makes a

recommendation for readers.

Thesis: This pre-conclusive paragraph states the writer’s point of view about the

topic discussed. Writer has show himself in clear position of the discussed topic.

Paragraph 1 is the thesis of this analytical exposition text. It states the fact of the
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very fatal impact of the smoking habit. Clearly the writer wants to say that
smoking is not a good habit.

Arguments: Presenting arguments in analytical exposition text is as important as
giving conflict plot in narrative text. The series of argument will strengthen the
thesis stated before. In this example of analytical exposition text, paragraph 2 and
3 are the detail arguments presented in a reporting fact to support that smoking is
not good even for smokers themselves. Furthermore, people who do not smoke
but they are in smoky area have the bad effect too from the smoking habit.
Reiteration: This end paragraph actually is restating the thesis. It is something like
conclusive paragraph from the previous arguments. The last paragraph of this
example of analytical exposition points again that smoking is not good for
smokers and people around smokers. However smoking is very good for Cigarette

Companies.

6. Clustering Technique

There are some definitions of clustering technique stated by experts.
Hoshima and Hogue (1991) define clustering technique as another way of
brainstorming technique in pre-writing process besides listing and free-writing
that is used to generate ideas after topic is chosen and narrowed to a specific
focus.

Clustering is also named as diagramming, is a strategy in producing
material for a paper which is helpful for people who like thinks visually (Langan:

2006). In diagramming, people use lines, boxes, arrows, and circles show the
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connections among the ideas and details that occur. The rule in diagramming is
that there is no right or wrong way of diagramming so that the various ideas and
details relate to one another. He implies that clustering technique helps a visual
learner in connecting ideas used various shapes and there is no a strict rule that
limits the occurred ideas.

Wilson and Glazier (2011) states that Clustering technique is defined as
one of the techniques or way to put the ideas onto the paper before the writer start
to write a draft. In using clustering, the writer makes a circle in the centre of the
paper then draws the lines while the writer gets the ideas in mind. The writer can
free mind from the limitation sentences and paragraphs to produce authentic
details and ideas. This is the advantage of clustering technique used in writing in
which people can freely write down any ideas come in mind without being afraid
of being wrong or worry of whether the ideas is appropriate or not. It is kind of
technique in pre-writing that give a bigger space for writer to explore ideas that is

essentially abroad.
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6.1 The Advantage and Disadvantage of Clustering Technique

a. The advantages of Clustering Technique can be list as follows :

1) Clustering technique help the writer find and generate ideas and, having found
them, to structure and restructure them long before any order-ing actually takes
place.

2) Clustering technique is a technique for collecting thoughts around some
stimulus, for finding a focus, and for allowing a sense of the whole
configuration to emerge even though all the details are not yet apparent.

3) Clustering technique is a technique for engaging and utilizing the raw materials
of one’s experience and giving them a tenta-tive shape. In short, it is a
discovery process.

4) Clustering technique is a simple process tak-ing thirty seconds to two minutes,
just long enough to let ideas spill out onto a page until an idea presents itself
that the writer can de-velop into a whole.

5) Clustering employs free-association of ideas, creating a “struc-ture” quite
unlike the traditional outline method, but equally effective. They represent one
way that visual and tactile-kinesthetic learners may adapt their learning
needs to fit the given situation.

6) Clustering technique is useful not only for organizing information, but for
generating ideas. It is used to create patterns, build connections, and establish
associations between the student’s own experience and new information,
between known facts and new concepts, between parts of a concept or problem

and its whole.
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b. The disadvantages of Clustering Technique can be list as follows :

1) Clustering technique is used as a learning strategy, it will be difficult to control
the activities and student success.

2) Itis difficult to plan due to hit in learning by students in the learning habit.

3) Allows to happen a long learning process that will be constrained by time.

4) During the provision of learning success is determined by the student's ability
to master the subject matter, the clustering technique model will be difficult to

be implemented by each teacher.

6.2 The Application of Clustering Technique
One technique that is expected to help achieve successful learning is
clustering techniques. The clustering technique is a way of sorting out interrelated
thoughts by pouring them on paper as quickly as possible, without considering the
truth or value (DePorter: 2000). This means a thought grouped on paper is almost
the same as the thinking process that occurs in the brain, although in a simplified
form. The clustering technique is a way of sorting out ideas and pouring them
onto paper as quickly as possible, by way of:
1. Write down a subject area or topic that we want to think about in the middle of
a page. Then give a circle around the subject area or the topic that has already
written in the middle of a page.

2. Connect the ideas to the central circle while we are thinking of them.



27

3. Connect the ideas that occur in mind to the appropriate circles. Keep writing
down ideas come in mind and connect them to the circles until you cannot
thing anything else.

4. Analyze the clustering you have already worked to see whether one specific
circle with its joining circles gives you enough ideas to start writing the first
draft of writing.

5. Cluster again to grow the branches if this clustering does not give enough ideas

to write a draft.

1. State
Government

Law and
order
vandalism

Middle
size things

Big things

Collecting
Rubbish

Australia has
three levels of
government

3. Federal
Government

2. Local
Government

Deseases

Diagram 2.1 Model of Clustering Technique (Deporter, 2000)

Keep the

economy All of them are

necessary
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From the diagram above it is seen that this is an analytical exposition text
entitle “Australia”. The title or topic of this text is “Australia”, we can see from
the diagram, in the centre of the bubble is “Australia has three levels of
government”. It is the main opinion or idea of the text. And then, it is connected
with another bubbles using line. Those three bubbles take part as the arguments:
“State governments, local government, and federal government. Each of the
argument also has its own branch in form of bubble which is connected by line
too. It takes part as supplementary information of the main idea. For example,
federal government has characteristics: it is necessary for the big things and they
keep the economy in order and look after things like defence. The next branch, the
state government looks after the middle sized things. For examples they look after
law and order, preventing things like vandalism in schools. The third bubble
contains “local governments” which has supplementary information: it is look
after the small things. They look after things like collecting rubbish. Otherwise
everyone would have diseases. The last branch from the centre bubble which is
without addition bubble, it states “All of them are necessary”. It means that all of
those three governments are necessary and have the same role in the country. It is
the conclusion of the text; the writer restates his/her statement in the first

paragraph.
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7. Conventional Method ( Lecture Method )

The conventional method emphasizes the importance of mastering the
lesson material. Conventional method was based on conventional approach to the
target language, which regards the language as a body of grammatical rules and an
enormous number of words that were combined according to the rules.
Conventional method thus focuses on grammatical structures and isolated items of
vocabulary. One of conventional method is lecture method. Sudjana (2000) states
that a lecture method is defined as one person speaking more or less continously,
to a group of people on a particular subject of them. Lecture is a teaching method
where a teacher is the central focus of information transfer. Typically, a teacher
will stand before a class and present information for the students to learn.
Sometimes, they will write on a board or use and overhead projector to provide
visuals for students. Students are expected to take notes while listening to the
lecture. Usually, very little exchange occurs between the instructor and the
students during the lecture.

From the pessange above, it can be concluded that lecture method was
teaching technique in which the teacher become the controller or teacher centered
approach and the students just respond what the teacher ask and they study in

silent way.
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7.1 Advantages of Conventional Method (Lecture Method)

Killer (2007) state that the lecture method has advantages in teaching
learning activities. Many facts can be presented as a short time in an impressive
way, the teacher can suitable very good interest in the subject, lecture can present
a member of facts belonging to different subjects and also it can facilitate
interdisciplinary approach to topics, and the lecture appeal to those learners who
learn by listening.

So in conventional method, the student just listen the explanation of the
teacher about the subject. When teacher explained about the subject, the teacher
used national language, so the students did not use their language like mother
tounge language. It means that the student can know the using of national

language.

7.2 Disadvantage of Conventional Method (Lecture Method)

Killer (2007) states that the conventional method also have
disadvantages. The lecture may not be efffective for higher order thinking skills,
depending on the knowledge base and skill of the teacher. The lecture method can
stifle learners’ creativity, learners are often passive where lecture fails to give
feedback to both the teacher and the students. The teacher cannot keep students
attention for a long time or for the whole lesson. Information tends to be forgotten
quickly if taught through the lecture method.

So the weakness of lecturing method in learning process was not

interactive because the students just listened the explanation of the teacher. The
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students should paid more attention if they want to understand about the subject. It
means the students were not more active in learning process.

Based on explanation above it can be concluded that the conventional
method ( lecture ) generally was the learning center teachers, and placing students
as objects in the study. So here the teacher acted as versatile and as a learning
resource. Conventional (lecture) learning system has a characteristic that the
learning management was determined by the teacher. The role of students only
performed activities in accordance with the instructions of teachers. The lecture
method was more focused effort or spend the subject matter, so that the lecturing
method was more oriented on the text subject matter. Teacher tended to deliver
any material, problems understanding or the reception.quality of the material the
students got less attention seriously. The lecture method was conventional
method, because it has always been used as a means of verbal communication
between teachers and students in learning process and like the other method in
teaching learning, the lecture method has the advantages and disadvantages in

teaching process.
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B. Relevant Studies

Some researchers which dealt with the using of Clustering Technique were
as follow: First, a study done by Yunita (2012) entitles “The Effectiveness of
Clustering Technique in Writing Recount Text”. In her study, she investigated
whether there was any significant improvement on students® writing recount text
after using clustering technique in the first grade of SMAN 87 Jakarta academic
year 2011/2012. Her finding showed that there was improvement of students
ability in writing recount text after clustering was applied. Second, a study done
by Megawati (2013) entitles “The Effectiveness of Using Clustering Technique
toward Students’ Ability in Descriptive Writing”. In her study, she investigated
whether there was any significant improvement on students‘ writing descriptive
text after using clustering technique in the first grade students of SMP Mabad
Rempoa. Her finding showed that there was improvement of the students® ability
in writing descriptive text after applying clustering technique. Third, it was taken
from a journal by Sabarun (2013) entitles “The Effect of Clustering Technique on
Writing Expository Essays of EFL Students”. In his study, he investigated
whether there was any significant improvement on writing expository essays of
EFL students after using clustering technique. His finding showed that there was
significant improvement on writing expository essays of EFL students after
applying clustering technique.

The previous study had the difference and similarity with this present
study. The similarity both previous studies and present study discuss about

Clustering Technique meanwhile the differences for the first research was
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concerned on recount text the second research was focused on descriptive text the
third research was focused on expository essays whereas in this study was focus

on analytical exposition.

C. Conceptual Framework

Since the English subject has been a compulsory subject in school,
students need to master the subject in order to accomplish the students
achievement. A high school of students must produce a good writing of recount
text with some standards requires students have much attention in their writing;
choice of words, grammar, vocabulary, spelling, and so on. However, writing has
so many difficulties and complexities that may hamper teaching and learning
process. It brings some problems for student to produce a good work of recount
text writing as teacher expected. Moreover, teacher generally asked students to
write a recount text without giving them enough encouragement and appropriate
techniques to develop students® eagerness in writing.

Furthermore, teacher provides some guidelines and procedures to
minimize students‘ problems and difficulties in writing recount text. However,
this way does not give significant effect to students to successfully write an
analytical expositioon with less problems. In some case, students even do not
know how to star their writing or how to develop the ideas in the first paragraph
of writing. Considering this problem, there would be a technique that can

effectively help students to develop a good writing of analytical exposition.
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Clustering technique is a technique of pre-writing that can help students in
exploring and developing ideas until they can produce a good work of analytical
exposition writing. In clustering technique, students are allowed to write as many
as words related to the topic that the students required to write in their paper. This
technique is assumed that it can help students to develop these words into
sentences and paragraphs. Clustering technique was assumed that it is an answer

for the questions in helping students to write analytical exposition.

D. Hypothesis
The hypothesis of this research were drawn as follow:
Ha: There is a significant effect of clustering technique on students’ achievement
in writing analytical exposition text
Ho: There is no a significant effect of clustering technique on students’

achievement in writing analytical exposition text
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METHOD OF RESEARCH

A. Location

This research was conducted at MAN 1 MEDAN located on Jalan
William Iskandar No.7B, Bantan Tim, Medan Tembung, Kota Medan, Sumatera
Utara. The location was chosen because the researcher found problems in writing

analytical exposition faced by the students.

B. Population and Sample
1. Population

The population of this research were the second grade students of
MAN 1 MEDAN of the academic year 2017/2018, which consist of thirteen
classes and three departments, first was science department class (MIA), second
was social class (I11S) and third was religion department (11K). They were XI MIA
I, XI MIA 11, XI MIA 11, XI MIA 1V, XI MIA 'V, XI MIA VI, XI MIA VII, Xl
MIA VI, XTHS 1, XTI HS 1, X1 HS I, XTHS 1V and X1 K 1 with the total

students 529. So, the population of this research were 529 students.

2. Sample
By using cluster random sampling technique, two classes were choosen
as the sample. They are XI MIA | and XI MIA 1l, each class consists of 46

students. It was presented in the following table:
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Table 3.1

Population and Sample

36

No. Class Population Sample
1 XIMIA | 46 46
2 XI MIA I 46 46
3 XI MIA I 46 -
4 X1 MIA IV 45 -
5 XI MIA V 44 -
6 XI MIA VI 42 -
7 XI MIA VII 45 -
8 XI MIA VI 36 -
9 XIS | 39 -
10 [ XIS 39 -
11 XIS HI 29 -
12 XIS IV 30 -
13 XK | 42 -

Total of the students 529 92

C. Research Design

This research was carried out by using quantitative study. It was

experimental research design. In this case, there were two groups namely

experimental and control group. The experimental group was taught by using

Clustering Technique. The control group was taught by using Conventional

Method. The design of this research was listed below.

Table 3.2

Research Design

Group Pre-Test Treatment Post-Test
Experimental Group v Clustering Technique v
Control Group v Conventional Method v
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There were three steps namely pre-test, treatment and post-test done in this part:

1. Pre-test

Both groups, the experimental and control group were given pre-test

before the treatment. The function of pre-test was to know the preliminary

condition of the students in this case the learning achievement.

2. Treatment

The experimental and control group were taught with the same material,

that was writing analytical exposition. The experimental group was taught by

applying Clustering Technique, while the control group was taught by using

Conventional Method. The steps of treatment in the experimental and control

groups were shown as follows:

a. Teaching Presentation in the experimental group

Table 3.3

Experimental Group Activity

Teacher’s Activity

Students’ Activity

1. Teacher greeted the student, asked for
their condition, checked the attendance
and prayed together

1. Students greeted the teacher,
answered about their condition and
attendance and prayed together

2. Teacher gave brainstorming to the
students with asked them something
that related to the materials

2. Students answered the teacher’s
questions

3. Teacher gave two pictures to the
students

3. Students paid attention to the
picture

4. Teacher asked to the students about
the pictures

4. Students answeedr the teacher’s
questions about the pictures

5. Teacher asked the students to define
analytical exposition based on their
answer of the pictures

5. Students answered the teacher to
difine analytical exposition

6. Teacher explained about the definition
of analytical eposition

6. Students paid attention to the
teacher’s explanation
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7. Teacher explained about the generic
structure and language feature of
analytical exposition

7. Students paid attention to the
teacher and asked questions related
to the generic structure and language
feature

8. Teacher gave the example of
analytical exposition

8. Students paid attention to the
teacher’s explanation

9. Teacher asked students to find out the
generic structure and language feature
from the example of analytical
exposition

9. Students found out the generic
structure and language feature of
analytical exposition given by the
teacher

10. Teacher explained about the
definiton of clustering technique

10. Students paid attention to the
teacher’s explanation

11. Teacher explained about the
procedure of clustering technique from
the beginning until the final step of the
technique.

11. Students paid attention to the
teacher’s explanation about the steps
of clustering technique

12. Teacher gave the students a topic of
analytical exposition

12. Students accepted the topic that
was given

13. Teacher asked the students to write
an analytical exposition text by using
clustering technique based on topic that
was given

13. Students wrote an analytical
exposition text by using clustering
technique based on topic that was
given

14. Teacher monitored the students
when they were writing the text.

14. Students wrote the analytical
exposition text

15. Teacher collected the students’ work

15. Students collected their work to
the teacher

16. Teacher asked the students to make
a summary together

16. Students made summary together

17. Teacher said good bye to the
students

17. Students said good bye to the
teacher

b. Teaching presentation in the control group

Table 3.4

Control Group Activity

Teacher’s Activity

Students’ Activity

1. Teacher greeted the student, asked for
their condition, checked the attendance
and prayed together

1. Students greeted the teacher,
answered about their condition and
attendance and prayed together

2. Teacher gave brainstorming to the
students with asked them something
that related to the materials

2. Students answered the teacher’s
questions

3. Teacher gave two pictures to the

3. Students paid attention to the
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students

picture

4. Teacher asked to the students about
the pictures

4. Students answered the teacher’s
questions about the pictures

5. Teacher asked the students to define
analytical exposition based on their
answer of the pictures

5. Students answered the teacher to
difine analytical exposition

6. Teacher explained about the definition
of analytical eposition

6. Students paid attention to the
teacher’s explanation

7. Teacher explained about the generic
structure and language feature of
analytical exposition

7. Students paid attention to the
teacher and asked questions related
to the generic structure and language
feature

8. Teacher gave
analytical exposition

the example of

8. Students paid attention to the
teacher’s explanation

9. Teacher asked students to find out the
generic structure and language feature
from the example of analytical
exposition

9. Students found out the generic
structure and language feature of
analytical exposition given by the
teacher

10. Teacher gave the students a topic of
analytical exposition

10. Students accepted the topic that
was given

11. Teacher asked the students to write
an analytical exposition text based on
topic that was given

11. Students wrote an analytical
exposition text based on topic that
was given

12. Teacher collected the students’ work

12. Students collected their work to
the teacher

13. Teacher asked the students to make
a summary together

13. Students made summary together

14. Teacher said good bye to the
students

14. Students said good bye to the
teacher

3. Post-test

After treatment, the post-test was given to the students. The test

instrument was same as the pre-test. The post-test in the final test was used to

measure whether the treatment was significant or not to the students’ writing

achievement.
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D. The Instrument of Research

Written test about Analytical Exposition was used as the instrument of
the research. The instrument of the research was made based on level of the
second year students learning program in curriculum. The instrument for
collecting data was written test, in which students wrote individually before

showing their result.

E. Technique of Collecting Data
There were some techniques of collecting data as follow:

1. Giving the same pre-test to both of the groups.

2. Applying the treatment by using Clustering Technique will be given to the
experimental group and conventional method will be given to the control
group.

3. Giving post-test with the same test to both of the groups.

4. Collecting the students’ work sheet.

F. Technique of Analyzing Data
After collecting the data from the test, the data were analyzed by using
the following procedures:
1. Correcting the students’ answer
2. Scoring the students’ answer for correct and wrong answers
3. Listing the score into two tables. First for the experimental group scores and

second for the control group scores.
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4. Calculating the total score of post-test in experimental group and control group
5. Finding the mean score of pre-test and post-test in experimental group and
control group by using formula:
a. Mean of variable X (variable 1)

X
My = F (Sudijono, 2009)

b. Mean of variable Y (variable 2)
M. = XY

Yy N
6. Finding the standard of deviation

a. Standard of Deviation (SD) for variable X (variable 1)

SDy = (Sudijono, 2009)

c¢. Standard Error of mean variable 1

SD4
Ni—1

SE M]_:

d. Standard Error of mean of variable 2

SE M=

=

2=
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e. The differences of standard error between mean of variable 1 and mean of

variable 2

SE M;—M,= \/SEMIZ + SEM,* (Sudiono, 2009)

7. Testing hypothesis by applying T-test

ty

Notes:

My =

X =

Y =

N2 =

Mq— M,

= (Sudijono, 2009)
SEM;— M,

mean for variabel 1 or X
mean for variabel 2 or Y

total of students’ score

total of stduents’ score
number of cases for variable 1

number of cases for variable 2



CHAPTER IV

DATA AND DATA ANALYSIS

A. Data
After administrating pre-test and post-test to both groups, the score of

pre-test and post-test were presented in the following tables.

1. The Scores of Experimental Group

Table 4.1

The scores of Pre-test and Post-test of Experimental Group

9
No InSi::la(}elillgsrne Pre-Test (X1) Post-Test (X2)
1 AA 68 88
2 AZ 38 92
3 AFM 60 90
4 AR 49 91
5 ARZ 69 79
6 ANS 69 92
7 AMI 49 90
8 AS 70 84
9 CAH 74 91
10 DAF 49 89
11 FH 47 91
12 Fl 39 91
13 FZA 68 79
14 HMA 56 82
15 HLP 50 91
16 IMK 55 92
17 IL 58 92
18 KAP 44 91
19 LS 41 90
20 MRA 70 82
21 MRF 44 91
22 MZ 73 92
23 MHR 37 91

43
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24 MJ 70 92
25 MW 73 91
26 MI 39 90
27 MYS 38 87
28 NAS 73 93
29 PW 40 90
30 PA 52 81
31 PNH 39 91
32 RFH 42 92
33 RSA 69 90
34 RPA 39 92
35 RPI 69 83
36 RFA 49 90
37 RSH 52 91
38 SN 70 75
39 SH 40 92
40 SAAL 68 91
41 SA 44 92
42 THI 36 91
43 TMH 38 92
44 WN 45 79
45 WAH 69 90
46 WP 73 83
TOTAL 2504 4079

Table 4.1 shows that the total score of pre-test was 2504 with the lowest

score was 36 and the highest one was 74. Meanwhile, the total score of post-test

was 4079 with the lowest score was 75 and the highest one was 93.

2. The Scores of Control Group

Table 4.2

The scores of Pre-test and Post-test of Control Group

9
No InSi:?a(}elill;Sme Pre-Test (Y1) Post-Test (Y2)
1 AHS 64 74
2 AAA 68 82
3 AP 61 78
4 AD 44 74
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5 AFFS 37 74

6 AZ 61 89

7 APS 59 87
8 AP 50 75
9 CA 38 87
10 DSL 62 77
11 DKL 62 77
12 EOL 64 74
13 ER 60 78
14 FAPS 67 77
15 FAH 54 74
16 FA 39 74
17 IFS 47 89
18 KA 69 89
19 MFRZH 35 75
20 MSH 63 77
21 MS 34 85
22 MMD 38 75
23 MAN 65 75
24 MFR 43 74
25 MRRS 67 77
26 MRH 43 74
27 MHZN 39 74
28 MNM 45 75
29 MRA 65 75
30 NEN 42 85
31 NH 63 79
32 NA 46 78
33 PSN 44 74
34 PAS 49 73
35 PAL 67 88
36 PF 62 87
37 RPAS 70 90
38 RTZP 46 74
39 SKM 55 78
40 SA 57 78
41 SUMN 45 74
42 TSA 45 74
43 TAR 37 74
44 UAS 66 76
45 WAW 37 74
46 WA 66 78

TOTAL 2440 3599

Table 4.2 shows that the total score of pre-test was 2440 with the lowest

score was 34 and the highest one was 70. Meanwhile, the total score of post-test



46

was 3599 with the lowest score was 73 and the highest one was 90. After getting
the students’ score in pre-test and post-test of both classes, it was known that there

was a difference of students’ achievement in writing after receiving treatment.

B. The Data Analysis

Based on the data from the test in the Table 4.1 and Table 4.2 the scores
were analyzed in order to investigate the effect of Clustering Technique on
students’ achievement in writing analytical exposition by calculating the

followings.

1. Mean of Variable X (Variable 1)

Table 4.3

The differences of Scores of Pre-test and Post-test of Experimental Group

2

No Insi::‘a‘}e;};ne Pre-Test (X1) | Post-Test (X2) | X(X2-X1)
1 AA 68 88 20
2 AZ 38 92 54
3 AFM 60 90 30
4 AR 49 91 42
5 ARZ 89 79 10
6 ANS 69 92 23
7 AMI 49 90 a1
8 AS 70 84 14
9 CAH 74 91 17
10 DAF 49 89 40
11 FH 47 o1 24
12 Fi 39 o1 52
13 FZA 68 79 11
14 HMA 56 82 26
15 HLP 50 o1 a1
16 IMK 55 92 37
17 IL 58 92 34
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18 KAP 44 91 47
19 LS 41 90 49
20 MRA 70 82 12
21 MRF 44 91 47
22 MZ 73 92 19
23 MHR 37 91 54
24 MJ 70 92 22
25 MW 73 91 18
26 MI 39 90 51
27 MYS 38 87 49
28 NAS 73 93 20
29 PW 40 90 50
30 PA 52 81 29
31 PNH 39 91 52
32 RFH 42 92 50
33 RSA 69 90 21
34 RPA 39 92 53
35 RPI 69 83 14
36 RFA 49 90 41
37 RSH 52 91 39
38 SN 70 75 5

39 SH 40 92 52
40 SAAL 68 91 23
41 SA 44 92 48
42 THI 36 91 55
43 TMH 38 92 54
44 WN 45 79 34
45 WAH 69 90 21
46 WP 73 83 10

TOTAL 2504 4079 1575

Based on the table above, the mean score of experimental class was

calculated as follow:

_ (Efx)
W)

_ (1575)

(46)

=34.23



Which:

Mx : The mean score of experimental score

2X : The score of Xo-X1

N : The sample of experimental group

2. Mean of Variable Y (Variabel 2)

The differences of Scores of Pre-test and Post-test of Control Group

Table 4.4

9
No Insig‘a‘}elil‘;ine Pre-Test (Y1) | Post-Test (Y2) | Y(Y2-Y1)
1 ARS 64 7 10
2 AAA 68 82 14
3 AP 61 78 17
4 AD 44 74 30
5 AFFS 37 74 37
6 AZ 61 89 28
7 APS 59 87 28
8 AP 50 75 25
9 CA 38 87 49
10 DSL 62 77 15
11 DKL 62 77 15
12 EOL 64 74 10
13 ER 60 78 18
14 FAPS 67 77 10
15 FAH 54 74 20
16 FA 39 74 35
17 IFS 47 89 42
18 KA 89 89 20
19 MFRZH 35 75 20
20 MSH 63 77 14
21 MS 34 85 51
22 MMD 38 75 37
23 MAN 65 75 10
24 MFR 43 74 31
25 MRRS 67 77 10
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26 MRH 43 74 31
27 MHZN 39 74 35
28 MNM 45 75 30
29 MRA 65 75 10
30 NEN 42 85 43
31 NH 63 79 16
32 NA 46 78 32
33 PSN 44 74 30
34 PAS 49 73 24
35 PAL 67 88 21
36 PF 62 87 25
37 RPAS 70 90 20
38 RTZP 46 74 28
39 SKM 55 78 23
40 SA 57 78 21
41 SUMN 45 74 29
42 TSA 45 74 29
43 TAR 37 74 37
44 UAS 66 76 10
45 WAW 37 74 37
46 WA 66 78 12
TOTAL 2440 3599 1159
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Based on the table above, the mean score of control class was calculated

as follow:
Xf
- E)
_ (1159)
(46)
=25.19
Which:

My : The mean score of controlscore

2y : The score of y,-y;

N : The sample of control group



3. Standard of Deviation of Variable X

Table 4.5

The Calculation of Standard of Derivation in Experimental Group

50

Students’ _ 2
No Initial name X(X2-X1) x= (X-Mx) (X-Mx)
1 AA 20 -14.23 202.4929
2 AZ 54 19.71 390.8529
3 AFM 30 -4.23 17.8929
4 AR 42 7,77 60.3729
5 ARZ 10 -24.23 587.0929
6 ANS 23 -11.23 126.1129
7 AMI 41 6.77 45.8329
8 AS 14 -20.23 409.2529
9 CAH 17 -17.23 296.8729
10 DAF 40 5,77 33.2929
11 FH 44 9.77 95.4529
12 Fl 52 17.77 315.7729
13 FZA 11 -23.23 539.6329
14 HMA 26 -8.23 67.7329
15 HLP 41 6.77 45.8329
16 IMK 37 2.77 7.6729
17 IL 34 -0.23 0.0529
18 KAP 47 12.77 163.0729
19 LS 49 14.77 218.1529
20 MRA 12 -22.23 494.1729
21 MRF 47 12.77 163.0729
22 MZ 19 -15.23 231.9529
23 MHR 54 19.77 390.8529
24 MJ 22 -12.23 149.5729
25 MW 18 -16.23 263.4129
26 Ml 51 16.77 281.2329
27 MYS 49 14.77 218.1529
28 NAS 20 -14.23 202.4929
29 PW 50 15.77 248.6929
30 PA 29 -5.23 27.3529
31 PNH 52 17.77 315.7729
32 RFH 50 15.77 248.6929
33 RSA 21 -13.23 175.0329
34 RPA 53 -18.77 352.3129
35 RPI 14 -20.23 409.2529




36 RFA 41 6.77 45.8329
37 RSH 39 4.77 22.7529
38 SN 5 -29.23 854.3929
39 SH 52 17.77 315.7729
40 SAAL 23 -11.23 126.1129
41 SA 48 13.77 189.6129
42 THI 55 20,77 431.3929
43 TMH 54 19.77 390.8529
44 WN 34 -0.23 0.0529

45 WAH 21 -13.23 175.0329
46 WP 10 -24.23 587.0929

TOTAL 10934.3734

experimental group as follow:

SD

The data of table 4.5 shows that the

_ [10934.3734

= T e =+V237.70 =1541

4. Standard of Deviation for Variable Y

Table 4.5

calculation standard deviation of

The Calculation of Standard Derivation in Control Group

Students’ _ 2
No Initial Name Y(Y2-Y1) y = Y-My (Y-My)
1 AHS 10 -15.19 230.7361
2 AAA 14 -11.19 125.2161
3 AP 17 -8.19 67.0761
4 AD 30 4,81 23.1361
5 AFFS 37 11.81 139.4761
6 AZ 28 2.81 7.8961
7 APS 28 2.81 7.8961
8 AP 25 -0.19 0.0361
9 CA 49 23.81 566.9161
10 DSL 15 -10.19 103.8361
11 DKL 15 -10.19 103.8361
12 EOL 10 -15.19 230.7361
13 ER 18 -7.19 51.6961
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14 FAPS 10 -15.19 230.7361
15 FAH 20 -5.19 26.9361
16 FA 35 9.81 96.2361
17 IFS 42 16.81 282.5761
18 KA 20 -5.19 26.9361
19 MFRZH 40 14.81 219.3361
20 MSH 14 -11.19 125.2161
21 MS 51 25.81 666.1561
22 MMD 37 11.81 139.4761
23 MAN 10 -15.19 230.7361
24 MFR 31 5.81 33.7561
25 MRRS 10 -15.19 230.7361
26 MRH 31 5.81 33.7561
27 MHZN 35 9.81 96.2361
28 MNM 30 4.81 23.1361
29 MRA 10 -15.19 230.7361
30 NFN 43 17.81 317.1961
31 NH 16 -9.19 84.4561
32 NA 32 6.81 46.3761
33 PSN 30 481 23.1361
34 PAS 24 -1.91 1.4161
35 PAL 21 -4.19 17.5561
36 PF 25 -0.19 0.0361
37 RPAS 20 -5.19 26.9361
38 RTZP 28 2.81 7.8961
39 SKM 23 -2.19 4.7961
40 SA 21 -4.19 17.5561
41 SUMN 29 3.81 14.5161
42 TSA 29 3.81 14.5161
43 TAR 37 11.81 139.4761
44 UAS 10 -15.19 230.7361
45 WAW 37 11.81 139.4761
46 WA 12 -13.19 173.9761
TOTAL 5611.2406

in control group as follow:

5611.2406
SDy= |———

The data in Table 4.6 shows that the calculation of standard of deviation

46

=+121.98 =11.04

Based on the calculations above, the following facts were presented:




SDx =15.41
SDy =11.04
N1 =46
N2 =46

X = 1575
Y = 1159
Mx  =34.23
My  =25.19

(X-Mx)? = 10934.3734
(X-My)? = 5611.2406
Therefore, the following formulas were implemented:

a. Standard Error of Experimental Group

SE M. = SD; 1471 _ 14.71 _ 1541 _ 5 30
‘T JNi-1 Va6-1 V45 670
b. Standard Error of Control Group
SD 11.10 11.10 _ 11.04
SE M= —=== = = =1.64

JNo—1 Va6-1 V45  6.70

c. The differences of standard error

SE My—M,= \/SEMlz + SEM,?

=/(2.30)% + (1.64)2

=+/5.2900 + 26896 = /7.9796 = =2.80
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C. Testing Hypothesis

The result above then was applied to test hypothesis:

Mqi— M,
ty=——>
SEM,— M,
_ 34.23-25.19
a 2.80
_9.04
"~ 2.80
=322

The testing hypothesis was aimed to know whether the hypothesis was
accepted or rejected. The hypothesis was tested as follows:
Ha : the value of the topserve Was higher than the value of the tiapie (topserve = tiable)-
Where tip1e Value for the degree of freedom, the calculation showed as follow:
df = (N1+N2-2)
= (46+(46-2))
= (46+44)
=90
Based on the table of distribution, the pridge of tipe With the degree of
freedom (df) 90 at the level of significance 5% was at 1,99, while the critical
value (tonservey Was 3.22. The result of computing indicated that the topserve Was
higher than tepe (tobserve= twple ; 3.22 = 1,99). It means that hypothesis was

accepted.
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D. Research Finding

It was found that the using of Clustering Technique on students’
achievement in writing analytical exposition gave the significant effect. The
students’ that were taught by using Clustering Technique got the higher score than
those taught by using conventional method. The result of the test showed thet the
tobserve Was higher than tipie (3.22 = 1.99). It means that Clustering Technique gave
significant effect on the students’ achievement in writing analytical exposition.

So, the reseacher concluded the alternative hypothesis was accepted that
there was a significant effect of Clustering Technique on students’ achievement in

writing analytical exposition.



CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

After analyzing the data, the conclusions were drawn as following:
Based on the data analysis, it was found that there was the significant effect of
Clustering Technique in writing analytical exposition text. It was proven from
the total score 2504 and 4079 respectively. It was found topserve = traple OF 3.22 >
1.99 with df = 90 (46+(30-2)).
Most of students responded well the lesson by using Clustering Technique. It
was characterized by the increase of students’ learning outcomes in learning.

So, Clustering Technique was considered to be effective in teaching writing.

B. Suggestion

Referring to the conclusions above, some suggestions were stated as the

following:

1.

The English teachers are suggested to use Clustering Technique in teaching
writing. By which the teacher may easily teach writing interestingly because it
can be an alternative technique to motivate the students in writing. Besides it
can be contribution for English teacher to improve their teaching technique.

The students are expected to use Clustering Technique by themselves to

encourage their confidence in order to improve their achievement in writing.

56
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3. It is suggested to the other researchers to use this finding as source of the

research.
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Appendix 1
LESSON PLAN

(EXPERIMENTAL GROUP)

School : MAN 1 Medan

Grade/ Semester s XU

Subject : English

Topic . Analytical Exposition
Time Allocation : 2 X 45 minutes/ meeting

I. Core Competence

KI 1: Living and practicing religious teachings which is embraced.

KI 2 : Realizing and practicing honest, disciplined, responsible, caring (peasant,
cooperative, tolerant, peaceful) behavior, polite, responsive and pro-active
and showing attitude as part of the solution to problems in interacting
effectively with the social and natural environment and in placing
ourselves as a reflection of the nation in the association of the world.

Kl 3: Understanding, applying, analyzing factual, conceptual, procedural
knowledge based on his knowledge of science, technology, art, culture,
and humanities with the insights of humanity, nationality, state and
civilization on the causes of phenomena and events, and applying
procedural knowledge to the field of study specific in accordance with his

talents and interests to solve problems.



K1 4: Processing, reasoning and chanting in the realm of concrete and abstract
spheres is related to the development of the self-study in schools

independently, and capable of using methods according to scientific rules.

I1. Basic Competence and Indicator

NO BASIC COMPETENCE INDICATOR

1 | Thankful for the opportunity to
learn English as the language of
international communication that
is manifested in the spirit of
learning.
2 | Demonstrate polite and caring | Shows courteous and caring attitude
behavior in  carrying out | in doing the task of learning English.
interpersonal communication with
teachers and friends.

Shows  honest, disciplined, | Demonstrate honest, disciplined, and
confident, and responsible | responsible attitude in doing the
behavior in  carrying  out | tasks of learning English.
transactional communication with
the teacher and friends.

Shows the behavior of | Demonstrate an active attitude of

responsibility, caring, | inquiring and arguing in discussions
cooperation, and love of peace, in | and presentations.
carrying out functional

Communication

3 | Analyzing social functions, text | Identify  characteristics of an
structures, and linguistic elements | analytical exposition text.

in the text of an analytical | Explain the text format of the
exposition of topics that are | analytical exposition.

warmly spoken publicly, in the | Explain the function of an analytical
context of their use. exposition text

Explain the linguistic element in the
text of the analytical exposition.

4 | Capturing the meaning in the text | Answering questions based on the
of an analytical exposition of | text they read.

topics that are warmly spoken of | Present the information obtained in
publicly the text of the analytical exposition.
Develop an analytical exposition text.




I11. Learning Objective

1.Through group discussion activities students can show the attitude of
cooperation, mutual cooperation, responsibility and honest.

2. Through observation, students can analyze the social function, text structure,
and linguistic elements in the text of an analytical exposition of topics that are
warmly spoken of publicly.

3.Through group discussions, students can analyze social functions, text
structures, and linguistic elements to carry out the social function of an analytical
exposition text on a commonly discussed topic.

4.Through group work and observation of other literary sources, students can
compose texts of analytic exposition by taking into account the correct and
contextual function of the social, textual structure, and linguistic elements.
5.Through presentation, students can grasp meaning in the text of an analytical

exposition.

IV. Learning Material

Analytical Exposition

Analytical Exposition is a text that elaborates the writer’s idea about the
phenomenon surrounding.

- Social Function : to persuade the reader that the idea is important matter.

- Generic Structure of Analytical Exposition Text

1. Thesis

Introducing the topic and indicating the writer’s position



2. Arguments

Explaining the arguments to support the writer’s position.
3. Reiteration

Restating the writer’s position

- Language Feature :

1. Using relational process

2. Using internal conjunction

3. Using causal conjunction

4. Using Simple Present Tense

V. Linguistic Element

(1) Words and standard grammar .

(2) Spelling and handwriting and print are clear and neat.
(3) Use Simple Present

(4) Conditional Clauses

(5) Modals

V1. Teaching Method
Approach : Communicative Learning
Method : Lecture Method

Learning Model : Using Clustering Techique



VII. Media, Tools and Learning Resource

1.

2.

3.

b

Media : Picture, Powerpoint

Tools : Marker, Whiteboard, Laptop, Projector

Learning Resource :

Picture

- https://www.google.co.id/search?dcr=0&biw=1366&bih=662&tbm=isch&sa
=1&ei=KYCXWpHIJsHivASB0JWoCw&btnG=Telusuri&g=gambar+orang
+buang+sampah+disungai#imgrc=d0-96BR-snBtqM:

- https://www.google.co.id/search?dcr=0&biw=1366&bih=662&tbm=isch&sa
=1&ei=L4CXWgaoK8PrvgS8poGQDA&g=gambar+mobil+macet&og=gam
bar+mobil+macet&gs_I=psy-
ab.3...107632.110553.0.110858.12.8.0.0.0.0.0.0..0.0....0...1c.1.64.psy-

ab..12.0.0....0.0g_yJylQ9vE#imgrc=kMnomMkfIHUkOM:

. Text : Fathoni, A. (2012). Analytical Exposition Text . Bandung

VIII. Learning Activity

Learning Activity Time
Teacher’s Activity Students’ Activity Allocation

No

1 | Preliminary
Orientation
- Teacher starts the learning | - Students respond the

by greeting, prayer and | teacher to greeting and pray
checking student attendance. 10

- The teacher focuses the | - Students focus on their | Minutes
student's attention on the | attention to the material that
material to be learned. will be taught.

Apperception
- Teacher gives the students | - Students listen and pay




No Learning Activity Time
Teacher’s Activity Students’ Activity Allocation
early perception about the | attention to  the teacher
material that will be taught about material perception
that will be taught.
Motivation
- The teacher provides an | - Students listen and prepare
overview of the benefits of | the material that will be
learning the material to be | taught.
taught
- Teacher provides -Students have the spirit and
encouragement or motivation | motivation to learn about
that can arouse learners' the material that will be
learning interests. taught.
Reference
- Teacher gives science study | - Students record the study
to be studied. of science that will be
- Teacher explains the subject | taught.
matter and description of the | - Students listen and record
subject matter in outline teacher explanation.
- Teacher explains the - Students discuss the
method of learning method to be used.
- Teacher explains the - Students follow the
mechanism of teacher's instructions.
implementation of the
learning experience (in
accordance with the plan of
learning steps)
- Teacher delivers KD and - Students record it and
learning objectives understand it
2. | Core Activity
Phase 1
- Teacher explains analytical | -Students pay attention
exposition to the students toward teacher’s
explanation 30
- Teachers gives example of | - Students pay attention to | Minutes

analytical exposition to the
students

- Teacher explains about the
generic structure and
language feature of analytical
exposition

the teacher

- Students pay attention to
the teacher and ak questions
related to the generic
structure and language
feature




No

Learning Activity

Time

Teacher’s Activity Students’ Activity Allocation
- Teacher asks students to - Students find out the
find out the generic structure | generic  structure  and
and language feature in the language feature of
text given analytical exposition given
by the teacher
Phase 2
- Teacher explains about - Students pay attention to 10
clustering technique, the the teacher explanation minutes
procedure of clustering
technique from the beginning
until the final step of the
method
Phase 3
- Teacher gives the students a | - Students accept the topic 5
topic of analytical exposition | that is given minutes
Phase 4
- Teacher asks the studentsto | -  Students  write  an
write an analytical exposition | analytical exposition text by 10
text by using clustering using clustering technigue | minutes
technique based on topic that | based on topic that is given
is given
Phase 5
- Teacher monitors the | - Students write the 15
students when they are | analytical exposition text minutes
writing the text.
3. | Closing
- Teacher collects the - Students collect their work
students’ work to the teacher 10
- Teacher asks the the - Students make summary Minutes

students to make a summary
based on the investigation
they have made

- Teacher together learners do
prayers

- The teacher closes the
lesson to say good bye

based on the investigation
they have made

- Students pray together

- Students say good bye




IX. Evaluation

1. Technique and Instrument

Technique

Instrument

Attitude Observation

Form of Attitude Observation

Test for work 1

Form of Test for work 1

Test for work 2

Form of Test for work 2

a. Attitude Observation Format

No Aspect Observed 3121 Note
1 | Shows a cooperative attitude in the learning
process
2 | Show an attitude of responsibility in individual
and group learning activities
Max Score 6
b. Attitude Observation Column
No Aspect Observed Rubric
1 | Shows the attitude of cooperation | 1. Demonstrate a great cooperative
in the learning process attitude by actively participating in
the learning process
2. Show less cooperation attitude
but only actively participate when
pushed
3. Does not show a cooperative
attitude in learning by not
participating actively despite being
pushed
2 | Show responsibility and discipline | 1. Show  responsibility  and

in working in groups

discipline in working as well as
possible

2. Shows less responsibility in work
but does not show maximum
discipline

3. Shows no responsibility and
discipline in working in groups




c. Form Observation Test For Work (Individual)

No | Criteriato Low Good Very good Score
be assesed performance | performance | performance
1 | Text Doesn’t use the | Use the Use the
Organization | correct correct text correct text
organization of | organization | organization
analytical but has not and with
exposition text | elaborated elaborated
the idea idea
2 | Sentence Use simple Begin to very | Use simple
Formation sentences simple sentences,
sentences compound
and sentences,
compound and complex
sentences sentences
correctly
3 | Grammar Too many 6 until 10 Under 5
mistake mistakes mistaakes
4 | Vocabulary Basic Developed Purposefully
Vocaabulary vocabulary chosen
less precise vocabulary
5 | Mechanic Some errors Mostly Effective use
spelling effective of
punctuation used of capitalization,
mechanics, punctuation
errors do not | and spelling
detrect from
meaning
6 | Tidiness and | Write Write  quite | Write neatly,
dead line awkwardly, neatly, quiet|clear  font,
unreadable, clear  font, | submit  the
submit late than | submit  late | work on time
3 days from the | days from the
dead line dead line
Total Score

Final Score = Total Score : 6




d. Form Observation Test For Work (Group)

No | Criteriato Low Good Very Good | Score
be assed performance | performanced | performance
1 | Pronunciation | Too many | With 2 until 5 | Perfect
mistake mistakes pronunciation
2 | Intonation Monotonous Begins to vary | Accurate
the intonation | intonation
3 | Grammar Too many | With 2 until 5 | No mistakes
mistakes mistakes in grammar
4 | Content Plain simple | Begins to add | Add  more
some personal
Medan, February 2018
Teacher Class Reseacher

Nur Khadrah, S.Pd.

Nurul Aprilia Yusri

Head Master of MAN 1 MEDAN

Maisaroh Siregar, S.Pd, M.Si.




Appendix 2

LESSON PLAN

( CONTROL GROUP)
School : MAN 1 Medan
Grade/ Semester s XU
Subject : English
Topic . Analytical Exposition
Time Allocation : 2 X 45 minutes/ meeting

I. Core Competence

KI 1: Living and practicing religious teachings which is embraced.

KI 2: Realizing and practicing honest, disciplined, responsible, caring (peasant,
cooperative, tolerant, peaceful) behavior, polite, responsive and pro-active
and showing attitude as part of the solution to problems in interacting
effectively with the social and natural environment and in placing
ourselves as a reflection of the nation in the association of the world.

Kl 3: Understanding, applying, analyzing factual, conceptual, procedural
knowledge based on his knowledge of science, technology, art, culture,
and humanities with the insights of humanity, nationality, state and
civilization on the causes of phenomena and events, and applying
procedural knowledge to the field of study specific in accordance with his

talents and interests to solve problems.



K1 4: Processing, reasoning and chanting in the realm of concrete and abstract
spheres is related to the development of the self-study in schools

independently, and capable of using methods according to scientific rules.

I1. Basic Competence and Indicator

NO BASIC COMPETENCE INDICATOR

1 | Thankful for the opportunity to
learn English as the language of
international communication that is
manifested in the spirit of learning.

2 Demonstrate polite and caring | Shows courteous and caring
behavior in carrying out | attitude in doing the task of
interpersonal communication with | learning English.
teachers and friends.

Shows honest, disciplined, | Demonstrate honest, disciplined,
confident, and responsible behavior | and responsible attitude in doing
in carrying out transactional | the tasks of learning English.
communication with the teacher

and friends.

Shows the behavior of | Demonstrate an active attitude of
responsibility, caring, cooperation, | inquiring and  arguing in
and love of peace, in carrying out | discussions and presentations.
functional Communication

3 | Analyzing social functions, text | Identify characteristics of an
structures, and linguistic elements | analytical exposition text.
in the text of an analytical | Explain the text format of the
exposition of topics that are warmly | analytical exposition.
spoken publicly, in the context of | Explain the function of an
their use. analytical exposition text

Explain the linguistic element in
the text of the analytical
exposition.

4 Capturing the meaning in the text | Answering questions based on the
of an analytical exposition of topics | text they read.
that are warmly spoken of publicly | Present the information obtained

in the text of the analytical
exposition.

Develop an analytical exposition
text.




I11. Learning Objective

1.Through group discussion activities students can show the attitude of
cooperation, mutual cooperation, responsibility and honest.

2.Through observation, students can analyze the social function, text structure,
and linguistic elements in the text of an analytical exposition of topics that are
warmly spoken of publicly.

3.Through group discussions, students can analyze social functions, text
structures, and linguistic elements to carry out the social function of an analytical
exposition text on a commonly discussed topic.

4.Through group work and observation of other literary sources, students can
compose texts of analytic exposition by taking into account the correct and
contextual function of the social, textual structure, and linguistic elements.

5. Through presentation, students can grasp meaning in the text of an analytical

exposition.

IV. Learning Material

Analytical Exposition

Analytical Exposition is a text that elaborates the writer’s idea about the
phenomenon surrounding.

- Social Function : to persuade the reader that the idea is important matter.

- Generic Structure of Analytical Exposition Text



1. Thesis

Introducing the topic and indicating the writer’s position
2. Arguments

Explaining the arguments to support the writer’s position.
3. Reiteration

Restating the writer’s position

- Language Feature :

1. Using relational process

2. Using internal conjunction

3. Using causal conjunction

4. Using Simple Present Tense

V. Linguistic Element

(1) Words and standard grammar .

(2) Spelling and handwriting and print are clear and neat.
(3) Use Simple Present

(4) Conditional Clauses

(5) Modals

V1. Teaching Method
Approach : Communicative Learning

Method : Lecture Method



VII. Media, Tools and Learning Resource

1

2.

3.

b

. Media : Picture, Powerpoint

Tools : Marker, Whiteboard, Laptop, Projector

Learning Resource :

Picture

- https://www.google.co.id/search?dcr=0&biw=1366&bih=662&tbm=isch&sa
=1&ei=KYCXWpHIJsHivASB0JWoCw&btnG=Telusuri&g=gambar+orang
+buang+sampah+disungai#imgrc=d0-96BR-snBtqM:

- https://www.google.co.id/search?dcr=0&biw=1366&bih=662&tbm=isch&sa
=1&ei=L4CXWgaoK8PrvgS8poGQDA&g=gambar+mobil+macet&og=gam
bar+mobil+macet&gs_I=psy-
ab.3...107632.110553.0.110858.12.8.0.0.0.0.0.0..0.0....0...1c.1.64.psy-

ab..12.0.0....0.0g_yJylQ9vE#imgrc=kMnomMkfIHUkOM:

. Text : Fathoni, A. (2012). Analytical Exposition Text . Bandung

VIII. Learning Activity

No Learning Activity Time
Teacher’s Activity Students’ Activity Allocation
1 | Preliminary
Orientation
- Teacher starts the learning | - Students respond the
by greeting, prayer and | teacher to greeting and pray 10
checking student attendance. Minutes
- The teacher focuses the |- Students focus on their
student's attention on the | attention to the material that
material to be learned. will be taught.
Apperception
- Teacher gives the students | - Students listen and pay




No

Learning Activity

Teacher’s Activity

Students’ Activity

Time
Allocation

early perception about the
material that will be taught

Motivation

- The teacher provides an
overview of the benefits of
learning the material to be
taught

- Teacher provides
encouragement or motivation
that can arouse learners'
learning interests.

Reference
- Teacher gives science study
to be studied.

- Teacher explains the subject
matter and description of the
subject matter in outline

- Teacher explains the
method of learning

- Teacher explains the
mechanism of
implementation of the
learning experience (in
accordance with the plan of
learning steps)

- Teacher delivers KD and
learning objectives

attention to  the teacher
about material perception
that will be taught.

- Students listen and prepare
the material that will be
taught.

-Students have the spirit and
motivation to learn about
the material that will be
taught.

- Students record the study
of science that will be
taught.

- Students listen and record
teacher explanation.

- Students discuss the
method to be used.

- Students follow the
teacher's instructions.

- Students record it and
understand it




Learning Activity

Time

No Teacher’s Activity Students’ Activity Allocation
2. | Core Activity
Phase 1
- Teacher explains analytical | -Students pay attention 25
exposition to the students toward teacher’s | Minutes
explanation
- Teacher explains about the | - Students pay attention to
generic structure and | the teacher and ak questions
language feature of analytical | related to the generic
exposition structure and  language
feature
Phase 2
- Teacher gives the example |- Students listen to the 15
of analytical exposition teacher’s explanation minutes
Phase 3
- Teacher asks students to - Students find out the 15
find out the generic structure | generic  structure  and | minutes
and language feature from the | language feature of
example of analytical analytical exposition given
exposition by the teacher
Phase 4
- Teacher gives the students a | - Students accept the topic 5
topic of analytical exposition | that is given minutes
Phase 5
- Teacher asks students to - Students write an 20
write an analytical exposition | analytical exposition based minutes
based on the topic given on the topic given
3. | Closing
- Teacher collects the - Students collect their work 10
students’ work to the teacher Minutes

- Teacher asks the the
students to make a summary
based on the investigation
they have made

- Teacher together learners do
prayers

- The teacher closes the
lesson to say good bye

- Students make summary
based on the investigation
they have made

- Students pray together

- Students say good bye




IX. Evaluation

1. Technique and Instrument

Technique

Instrument

Attitude Observation

Form of Attitude Observation

Test for work 1

Form of Test for work 1

Test for work 2

Form of Test for work 2

a. Attitude Observation Format

No Aspect Observed 3121 Note
1 | Shows a cooperative attitude in the learning
process
2 | Show an attitude of responsibility in individual
and group learning activities
Max Score 6
b. Attitude Observation Column
No Aspect Observed Rubric
1 | Shows the attitude of cooperation | 1. Demonstrate a great cooperative
in the learning process attitude by actively participating in
the learning process
2. Show less cooperation attitude
but only actively participate when
pushed
3. Does not show a cooperative
attitude in  learning by not
participating actively despite being
pushed
2 | Show responsibility and discipline | 1.  Show  responsibility and

in working in groups

discipline in working as well as
possible

2. Shows less responsibility in work
but does not show maximum
discipline

3. Shows no responsibility and
discipline in working in groups




c. Form Observation Test For Work (Individual)

No | Criteriato Low Good Very good Score
be assesed performance | performance | performance
1 | Text Doesn’t use the | Use the Use the
Organization | correct correct text correct text
organization of | organization | organization
analytical but has not and with
exposition text | elaborated elaborated
the idea idea
2 | Sentence Use simple Begin to very | Use simple
Formation sentences simple sentences,
sentences compound
and sentences,
compound and complex
sentences sentences
correctly
3 | Grammar Too many 6 until 10 Under 5
mistake mistakes mistaakes
4 | Vocabulary Basic Developed Purposefully
Vocaabulary vocabulary chosen
less precise vocabulary
5 | Mechanic Some errors Mostly Effective use
spelling effective of
punctuation used of capitalization,
mechanics, punctuation
errors do not | and spelling
detrect from
meaning
6 | Tidiness and | Write Write  quite | Write neatly,
dead line awkwardly, neatly, quiet|clear  font,
unreadable, clear  font, | submit  the
submit late than | submit  late | work on time
3 days from the | days from the
dead line dead line
Total Score

Final Score = Total Score : 6




d. Form Observation Test For Work (Group)

No | Criteriato Low Good Very Good | Score
be assed performance | performanced | performance
1 | Pronunciation | Too many | With 2 until 5 | Perfect
mistake mistakes pronunciation
2 | Intonation Monotonous Begins to vary | Accurate
the intonation | intonation
3 | Grammar Too many | With 2 until 5 | No mistakes
mistakes mistakes in grammar
4 | Content Plain simple | Begins to add | Add  more
some personal
Medan, February 2018
Teacher Class Reseacher

Nur Khadrah, S.Pd.

Nurul Aprilia Yusri

Head Master of MAN 1 MEDAN

Maisaroh Siregar, S.Pd, M.Si.




Appendix 3

INSTRUMENT OF RESEARCH

(EXPERIMENTAL GROUP)

1. Write your identity on the top of your answer sheet !
2. Write your own Analytical Exposition text based on the topic given, before you

write the text, make the clustering first!



Appendix 4

INSTRUMENT OF RESEARCH

( CONTROL GROUP)

1. Write your identity on the top of your answer sheet !

’)'

2. Write your own Analytical Exposition text entitle “Smoking In a Restaurant



Appendix 5

Model Answers of Students in Pre-Test and Post-Test (Experimental Group)

Kv\(\%\(ﬁt e P( . T

lest
X1 M4 )

{30’10‘(\\% \A o ()\(/SLS\)‘&“am

Stoking & 3 Lok Oﬁ: ?,‘U\U* dote Aroms VS
! M
Cmgiang & P 70 goiok@rs andPeDpleartivd &MY

W'@'nd AQ&% (auled, \Q%OUP TAL) Soahgk,c@nw_

(0 va& 0(1\/116‘!/] SMOlam% n 4 (’ewm gy 't \}Gﬂgd@urb‘v‘% kgaw
OF Smoke  Couked by Ciaar
‘3 Prartg

\F Sioker Waur Singuny (1 dregtaur) g oo gm 3(1 ek Pae
S0 &iwt jodotul, o0 e

oS

3r‘<0r\
N



Nama - Cfﬂi Aaaainse Acrlhs '\AM’\omg /
Kelag = Al M?{?ﬁ . ]D(Q _ Téf’f

(7 z <
Swoking i 4 Restanvand -

CVV\O\Lin&J w4 Rekauvant o -
vevy Often ¢ i Ty
Lethaurant - Rangin A Yo B\ : ol o T
' vy { \OUVW":) Qeoy € i) old Peoprs -
?0\\/\43\\'\/3 from womdn vnatil Av men Uk, now weshmmeats
basstt, \aaemntry Maere are pany Ragrancants that Mave o
CYLC{A\ rosin psr Smoleees s taat all vistors fed comforinble .
gNV\D\Cl\’\g w & Restaurant 4 wery derimental Ao
ranvy Peopie. - Nok only Gmokers cive Varmed | buk people
who Whale Yhe Cigavetle gmoke alwe disadvantaged .

dwmokwy v 4 Reqancant 6 Very dickuel,;y, e
Com%wk 0f otlher Viirses. wirly +he \"’““L\“J Ci@"‘"l_\‘\%. Lancke
Ve ave around 14 ey wa P 4o W whale -

\Jeryy wany Vi bors who ‘2“’*“)“"‘{ with Ahe cmawers

i Mo Rogbarand « Breawse Yadeg are cavmany Fuings

Yhaty Warw (‘ro'vw £ Rance gmckang wa & Pesta

Wneani R

£ =22
0: NN
vy
L= I(g
Mms3

68



Chen Amelia Hsh
X Mip-4 Pfé Test

Analyti cal Exposttion
& moleing In Restavrant
/—V/—

Smolng i restavrant 1§ Jost nok 0. 1t m ;
to otherS Gnd dangerovs for the smoiers. e s 0l beiomae 155 il

Tirstly, Smoing 10 & regtayrant 15 mpobte. The
! The smell of the smofte a¢fects all people
and can fura them of thew food. feople pay to taste good and not fo be put
Smeling §mokee. f ple pod doo 0 be pok off by foof
Pnother reason Smoktmg chouldn't be dlowed 0 restaurant 15 the harm & can dO to
Wehers. faqive Smong Khat (5™ breathng 1n smoke Made by A Smolrer can lead 10 asthma.
ttacks and even Cancer
Tinally, smotung 15 dangerous and health rult o the smoliers. (garetes cdvse heack and
Wng duease gnd  people Shooldo't Smovre anywhere, not Just 10 Teskavrant . Thereore | smotung
W fegtavmank & molite (harmk to others and @ heath rik to the Cmokers dand Shovld ol
be ollowed W My restacants,



POS{:IES'{T

SMOKING 1N & FESTARANT
= - -

swmokmg  has  become A very common  and widespread

\iabit W the  community Wt smoxng  abws o are \ward 0
a

Blumvate  and  farely redyweed by pecple  2S
bad lamt

Fisly , cwoang & A bad lebis. WY bad hebts 2
dsturb othere aoond  Bs W 2

because  CwOkING can
asp be acfected  evew 16

rostaurawk . Okher eople (NN
ey do wor do O .

sgondly | SMOKvg  ASO Causes  wany deseases | gof
extwple | g @Reer, weark dsease , stoWe, diabe kEs,

o |, and esc .
Thly, Swocwmg @R waste OF Woney . a |0t OFf

wmouwey  wut be magkeo\

W Concwsion ,  swoamg \s 8 bad Vabts and
Jee g MO ewepiks  FOT anyihing

C : 2\(

o 16

vole

L 1o created oY

il ¥ ~Spdakoansa Alsk

\owa g

Fs



CW)\A;A”) N a \ferb\um.,&. POS‘[: -—]——GS%

¢ N*D\:ée Ny o u
W WQ\.\I % e swok-e afrecks a
Aae ¢ e ko Xucke gocd s, el

\ N \ve .,\,c\e,
\lowed because 5
& wugs Ve Wowe
. b w(
Cwdang v e ceckaurant s A\
A oV
\«MW\L/)&D Merc and dangerous ¥

e impolibe
W) (s N
i A o Ceshau by \rxcotk . Qeope
?\frt\u /t,; MR ol = X N
Yeogle  aw ‘

o b by S Cudling uolse.

C w £ ocant b )
f ([ owed W a Vestaurant @ 40elbarin ¢ I
kok“/\ S\/\ou\.(g\)\\: Ye “\«LC" l
é:gri\\,\i“l;tmq &amss (¢ breatting it gwobe wOde by & Cuker can \ood b ol (Ai z&k_‘-
and even  caucer -

3;\/\\\; &\'\& 4 kv\AOb(V\q n ‘V“b\(c' Areac /Vef&“uf«v& MWOYQ QO\\u&iw. ‘)Qf\dé} car aud e&ecwwc
devices \ve  air Condikioner (ae) fwioke alay giee plluion  fo tee aie . feotde 0eeh (g
:((,S\» @AC Lo '\lm{ ‘\{Aﬂg (@708 \ot‘enﬂ,\ V\QVM\((,\‘V

B rads € dwoeroe and Qe C ko e sughery

K
 wilte \yewnd 4o dhers  and g, re fote, twoking fn ey

b‘WMm‘: :
A vk b e Swokerr and  chouldn
alVowed vy YesSourang |

e #26

0 -19

V:9

L i 20

med

%)

“qwi A-(u xu&w«w

MXUowda ).



\ (D5t Test

0‘\6 *:,Q&m*z@?\lr
A we an \enow SMoking s Hor’ﬁlorcw for qur healthyl Tt crates
J v

Tolukon and cpuse s many kinds of diseases. And the other copretters love
WaYy - erfectS nxdative gor dcive snover and double epects eeptive
for possive Smoker. And vow, frony EMOKer Smokon® in a1 vestauront and make
tae gthees cuctonges re| distucbed

‘F\'Y‘Sﬁ\\/} / Srskang tn o Qe ttaurant gavz manYy effects tor the other
Custoyney | Cicjo\(uk( Smoke. WoXe air around Unomgortable . Cause Lhek

(k)\ﬂm CUS*OWX»VS o0t N (ertourant Hﬂi,‘bj \/Pr\g d:{éwbeo(,buaus‘z Svnov(mﬂ
ke Blykon,

g?@*\c’-\\j, Smatang wake yany wands Gf disecse S Agtike - lung Cancer
astama, \pack diswose, chonic bundhs ancd the gthee. Smo make gur hpalh
daoviovoded. And hecousz that, we are pugsive s

wer have
doubs etsecte  thon aclive smower.

thirdly , Smowing 18 cause oF fite 1N Testauetnti. [ Croger thiow
the cigprette  Carelass|

otk peill \{0§§i\>1 Fire in cestaurant. Althougy,
n QO%?\O\Q (s cmall, but i could happen . Ard  thod, com maje
the othgrs euckomaevs in  dangjerous.

10 condusion : S 15 dangjerouns for our haalthy and the Other Profle,

c =28

: M

| L =23
Name - Nugul fawen Sea i
s - X\ - Mgy -



Appendix 6

Model Answers of Students in Pre-Test and Post-Test (Control Group)
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Appendix 7

ATTENDANCE LIST OF EXPERIMENTAL CLASS

No

Name of Students

Meeting/ Signature
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Alvin Fauzan Murtadha
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Saidatunnisa Nasution

W
O

Salsabila Hasibuan

Siti Anggina A. L

B
— O

Syifa Annisa

S
[\

T. Haekal Ikram

i
W

Thabrani Mustoftha H

PP SEREE SR TR

N
N

Wardah Nabilah

S
W

Widya Ayu harahap

4

46

Witri Permatasari

=

SELy e ierp PSRN G b T TR

Crag RSN
sy e Y BRFR

SRR e Eelk

EREEER e SR R

<é) E—i%lﬁ@k: \§‘;?§~ EQ %>

FRIy kR

Medan, February 2018

Reseacher

Nurul Aprilia Yusri




Appendix 8

ATTENDANCE LIST OF CONTROL CLASS

|

Meeting/ Signature
No Name of Students 1 3 3 4 5 6 7 3
1 | Abdillah H Simangunsong Abdid | fhady Wbl |Adud Aot Ak,
2 | Adam Ahmad Abdillah &£ | ® [ R [k s | £ | SR | sP
3 | Ade Prastio @;’?Z‘l I | oxd D?{jl ;ﬁ, D:"i(;- D;ﬂj’- Qfﬁ;
4 | Afnidar Daulay Dudy
5 | Ahmad Faiza Fakhrozi Srg Wl @l (Wl | WGl Wt [ DT W] @t
6 | Annisa Zahra A (A AL, (A A A (A | A
7 | Agtika Putri Siregar G | G ol | Al | o ol ]
8 | Ayu Puspita vk | Aug [t [k | goh [ ueb wek wb |
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10 | Dinda Sakhira Labora oM (D (D) (Do Dy | D | DY | Od
11 | Ditya Khairani Limbong I o | Prrer Ll — b B Q;\_ 9"‘
12 | Erlanda Octaviany Lubis e (G | e | gl |G | ¢F |2 |ZE
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44 | Ummu Arifah Saragih Ut (Yd (B4 (1R W | [ |
45 | Wagsa Anugrah W BBt [t [ [ Bd [ 8d |2 |2y
46 | Wahdina Aulia A*:] Ry | By | By | By | by | Ry Ay

Medan, February 2018
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Appendix 9
THE DOCUMENTATION OF RESEARCH

( Experimental Group )

A. Activities in Experimental Group
T Tt s

[RIC TS (o

Picture 2: The students did pre-test



Picture 4: The researcher explained clustering technique



Picture 6: The students asked to the researcher about clustering technique



Picture 7: The research gave post-test to the students

Picture 8: The students did post-test



Appendix 10
THE DOCUMENTATION OF RESEARCH

( Control Group)

A. Activities in Control Group

Picture 2: The students did pre-test
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Picture 3: The researcher explained about analytical exposition

Picture 4: The students asked to the researcher about the material
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Picture 5: The reseacher gave post-test to the students

Picture 6: The students did post-test



