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ABSTRACT

Siti Aisyah Rangkuti,2002050044.” The Effectiveness Of The Snowball-
Throwing Method In Improving Students' Writing Skill”: Skripsi English
Education Program Faculty Of Teachers Training And Education. Universitas
Muhammadiyah Sumatera Utara. Medan. 2025

The process of language learning, particularly writing skills, plays a crucial
role in students’ academic development. However, many students at Pondok
Pesantren Mawaridussalam face challenges in developing their writing skills. The
primary issues are low motivation and a lack of engagement in the writing process.
Therefore, this study aims to evaluate the effectiveness of the Snowball-Throwing
method in enhancing the writing skills of eighth-grade students. The main objective
of this research is to measure the extent to which the Snowball-Throwing method
can improve students’ writing abilities. The study employs a quantitative
experimental design involving two groups: an experimental group taught using the
Snowball-Throwing method and a control group taught using traditional methods.
Data were collected through pre-tests and post-tests to assess students' writing
skills, and the analysis was conducted using descriptive statistics and t-tests. The
results indicate that the experimental group experienced a significant improvement
in writing skills, achieving a post-test average score of 70.37, compared to 56.30
for the control group. The t-test results showed a significance value below 0.05,
indicating a statistically significant difference between the two groups. In
conclusion, the Snowball-Throwing method proves effective in enhancing students'
writing abilities while fostering active engagement and collaboration. This study
recommends the implementation of this method in teaching practices to improve
student learning outcomes.

Keywords: Snowball-Throwing, writing skills, teaching methods, quantitative
research
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CHAPTERII

INTRODUCTION

A. The Background of the Research

Writing skills are an essential aspect of education that support academic
achievement and effective communication. Language is not only a tool for
communication but also a means to express thoughts, emotions, and creativity.
Among the four language skills—Ilistening, speaking, reading, and writing
\Writing is often considered the most difficult to master. It requires not only
vocabulary and grammar proficiency but also the ability to organize, express, and
communicate ideas clearly and logically. As students progress academically,
writing becomes an important medium for reflection, analysis, and demonstrating
understanding across various subjects. In other words, writing functions both as a
learning tool and a measure of academic success (Graham & Perin, 2021).

However, in reality, many students still face significant challenges in
writing. One area they particularly struggle with is descriptive writing, where they
are expected to describe objects, people, or situations clearly and vividly. Writing
a good descriptive text requires imagination, a rich vocabulary, attention to detail,
and well-structured sentences. Many students lack the confidence or skills needed
to explore and organize their ideas effectively, resulting in writing that appears
flat, underdeveloped, and lacking emotional engagement (Hyland, 2003).

This issue is also found among eighth-grade students at Pondok Pesantren

Mawaridussalam . Some of these students show low motivation when asked to



write descriptive texts. For them, writing often feels burdensome or intimidating.
They may not know how to begin, feel unsure of what to write, or are afraid of
making mistakes. As a result, the quality of their writing falls short of
expectations. Their use of descriptive language is limited, their paragraphs are
poorly developed, and their ideas are unclear. In many cases, low self-confidence
prevents them from fully participating in writing tasks or expressing their thoughts
freely (Nunan, 2001).

One contributing factor to this problem is the teaching method used in the
classroom. In many cases, writing is taught using traditional approaches that
emphasize individual work and offer little opportunity for interaction, discussion,
or peer support. These methods can make the learning experience feel repetitive,
isolating, and unengaging. Yet, writing is a skill that thrives through interaction
and collaboration. Students benefit from opportunities to share ideas, ask
questions, and support one another. According to Vygotsky (1978), learning
occurs most effectively in a social context where students build knowledge
together through communication.

Therefore, the gap lies not only in the students' writing ability but also in
the teaching methods applied. Traditional methods often fail to motivate students
or improve their writing skills, which leads to a lack of engagement and progress.
To address this, teachers need to implement more creative and student-centered
methods that encourage active participation and make writing a more enjoyable

process.



One promising strategy is the Snowball Throwing Method, a cooperative
learning approach that turns writing into a fun and collaborative activity. In this
method, each student writes an idea or sentence on a piece of paper, crumples it
into a “snowball,” and throws it to another student. The receiving student adds to
the idea, and the process continues until the writing becomes more developed and
detailed. This method not only improves students’ writing but also builds
confidence, stimulates creativity, and creates a dynamic classroom environment
(Hattie, 2021; Zohar & Dori, 2020).

Despite its potential, the use of this method is still rare in
pesantren(Islamic boarding school) settings. Educational environments like
Pondok Pesantren Mawaridussalam combine religious and academic learning, and
students often have different learning styles and needs compared to those in
regular schools. Therefore, it is important to explore whether the *Snowball
Throwing Method* can be effectively applied in this context, especially to
improve students’ descriptive writing skills in a more meaningful and enjoyable
way.

Based on the explanation above, the researcher is motivated to conduct a
study on the use of the Snowball Throwing Method to improve the descriptive
writing skills of eighth-grade students at Pondok Pesantren Mawaridussalam.
Through this research, it is hoped that a more engaging and collaborative writing
approach can be introduced not only to help students express their ideas better but
also to support the development of innovative teaching strategies in pesantren and

other educational institutions across Indonesia.



B. The Identification of the Problem
1. The students are having difficulties in developing ideas.
2. Students find writing boring, leading to disengagement.
3. Students have few opportunities for peer feedback and idea sharing,
hindering improvement.
C. The Scope and Limitation of the Research
This study examines the effectiveness of the snowball-throwing approach
in enhancing the writing skills of eighth-grade students at Pesantren
Mawaridussalam, with a focus on collaboration in crafting descriptive paragraph.
D. The Formulation of the Problem
Is the use of the snowball throwing method effective in improving
students' writing skills at Pesantren Mawaridussalam ?
E. The Objectives of the Research
The Significances of the Research to measure the effectiveness of the
snowball-throwing approach on students' writing skills.
F. The Significance of the Study
The results of the research are expected to contribute to the theoretical and
practically as follow as:
1. Theoretically
a. This study contributes to the understanding of effective teaching
methods in English education, specifically by demonstrating how the
Snowball Throwing technique can enhance students' writing skills in

descriptive texts.



b. The research findings will provide a theoretical framework for
educators to implement interactive and collaborative learning strategies,
thereby enriching the pedagogical approaches in language teaching.

c. This study will add to the literature on classroom action research,
illustrating the practical implications of using innovative methods to
improve student performance in writing tasks.

2. Practically

a. For english Teachers This research is expected to give effective solutions
to the English teachers related to the students problems that may arise in
learning descriptive text writing.

b. For student The research aims to explore if the snowball throwing
method improves students of Mawaridussalam Islamic boarding school
writing skills theoretically.

c. For researcher The study is important theoretically because it attempts to
investigate the efficacy of the snowball throwing method in enhancing
students of Mawaridussalam Islamic boarding school writing abilities,
thus contributing to the theoretical and practical applications of language

learning.



CHAPTER Il
REVIEW OF LITERATURE
A. Theoretical Framework
1. Writing Skill
a. Writing

Fitzgerald (2022) describes definition writing as a systematic
process that includes identifying the term being defined, classifying it
within a broader category, and detailing its unique characteristics and
features. This comprehensive approach helps readers grasp not just what
the term means, but also how it fits into larger frameworks and concepts
within the subject area. By providing context and clarity, effective
definition writing enables a deeper understanding and facilitates
meaningful discussions around the term.

Writing is a crucial skill that enables individuals to express their
troughts and ideas effectively trough written language (Batubara et al.,
2023). It involves a process that requires time and patience, as learners
must develop their abilities to construct various text genres, including
procedural texts.

Writing is a language skill that involves arranging words into
sentences and paragraphs to convey ideas, information, or feelings. This
skill encompasses technical aspects such as grammar and spelling, as

well as the ability to systematically organize thoughts. Good writing is



essential in academic contexts and everyday communication (Maulana &
Syahputra, 2023).
. Skill

Merriam-Webster (2022): Skill is the ability to perform something
well, usually acquired through training or experience. Skills encompass a
variety of capabilities that enable individuals to complete tasks and
effectively face challenges. The development of skills involves consistent
practice and learning from experiences and can be categorized into types
such as technical, interpersonal, and analytical skills. These skills are
interconnected, where mastering one skill can support the development
of others, investing in skills crucial for achieving success in various
aspects of life.
. Writing skills

Writing skills are the ability to organize and communicate
information clearly and structurally through writing. The writing process
consists of many critical stages: planning, drafting, rewriting, and editing.
According to Saddler and Graham (2022), writing skills are an important
part of education since they influence students' academic achievement
and personal growth. Many students struggle with writing, either because
of insufficient instructional techniques or out of enthusiasm.

Writing requires intellectual and physical activity nevertheless.
Writing words or thoughts on paper, a whiteboard, or an email message

entered into a computer can all be considered forms of writing, which can



be thought of as a physical undertaking. When writing, however, one
needs to create opinions in the mind, consider how best to communicate
them, and then structure those concepts into clear words, phrases, and
paragraphs for the reader to understand (Nunan,2020).

Table 2.1 Table writing assessment of Heaton (1990)

Component Descriptors Weight (%)

Relevance and clarity of 30
Content ideas

Logical and systematic

N i 20
Organization arrangement of ideas

Appropriate and varied word
Vocabulary _ 20
choice

Correct grammar and
Grammar 15
sentence structure

Correct spelling,
Mechanics punctuation, and 15

capitalization

This writing assessment rubric evaluates students' writing performance
based on five criteria: content, organization, vocabulary, grammar, and
mechanics. According to Heaton (1990), involving students collaboratively at
each stage of the writing process encourages a process-oriented approach. The use
of peer feedback not only enhances the quality of student writing but also fosters
greater motivation and engagement. Moreover, this collaborative strategy supports

the generation of original ideas, aligning with research emphasizing the



importance of creativity in writing. Overall, the approach has been shown to

effectively enhance students' writing proficiency.

1. Content (30%0)

Score Scoring Voice
26— The content is highly relevant, original, and fully addresses the task. Ideas are
30  well-developed and supported with appropriate details.
21— The content is relevant and mostly complete. Main ideas are clear, though
25  some supporting details may be less developed.
16— The content is somewhat relevant but lacks depth or support. Some ideas may
20  be underdeveloped or unclear.
11- The writing is loosely connected to the topic. Main ideas are unclear or too
15  general. Limited development of ideas.
0-10 Content is mostly irrelevant or off-topic. Ideas are minimal or absent.
2. Organization (20%0)
Score Scoring Voice
17— Writing is logically organized with a clear introduction, body, and
20  conclusion. Transitions are smooth and enhance flow.
13— Organization is mostly clear and logical. Some transitions may be weak, but
16  structure supports meaning.
Writing shows limited organization. Ideas may be disconnected or presented
9-12

in a confusing order.
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Score Scoring Voice
Organization is poor. Ideas are difficult to follow, and structure is weak or
7 missing.
0-4  No clear structure. Writing lacks organization entirely.
3. Vocabulary (20%0)

Score Scoring Voice

17— Rich, precise, and appropriate vocabulary is used. Shows variety and

20  enhances expression.

13— Generally appropriate word choice with some variation. Minor misuse of

16  vocabulary may occur.
Limited word variety. Some inappropriate word choices, but meaning is
T still understandable.
Poor word choice interferes with meaning. VVocabulary is repetitive or
o unsuitable for context.
0-4  Very limited or inappropriate vocabulary. Writing is difficult to understand.
4. Grammar (15%)

Score Scoring Voice

13— Grammar is accurate with few or no noticeable errors. Sentences are well-

15 formed and varied.

10— Occasional grammatical errors, but they do not affect comprehension. Sentence

12 variety is adequate.
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Score Scoring Voice

Frequent errors in grammar that slightly interfere with clarity. Sentence structure
7-9

may be repetitive.

Numerous grammatical errors that often confuse the reader. Sentence structure is

poor.
0-3 Constant grammatical errors severely hinder understanding.

5. Mechanics (15%)

Score Scoring Voice
13-
Spelling, punctuation, and capitalization are correct. Very few or no errors.
15
10-
A few minor errors that do not affect overall readability.
12

7-9 Several errors, but meaning remains mostly clear.
4-6 Frequent mechanical errors. These errors sometimes distract or confuse the reader.

d. Types of Writing Skills
Writing skills are not limited to the ability to construct sentences or paragraphs,
but also include various types of writing based on different communicative
purposes. Each type of writing has its own characteristics, structure, and language
style. Scholars have classified writing skills into several categories according to
their function and objective.
According to Harmer (2004), the most common types of writing skills include:

1. Narrative Writing
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Narrative writing aims to tell a story or recount a series of events or personal
experiences in chronological order. This type of writing may be fictional or based
on real-life events. It typically includes elements such as characters, setting,
conflict, and plot. Examples: short stories, autobiographies, novels, folk tales.

2. Descriptive Writing
The main purpose of descriptive writing is to depict a person, place, object, or
atmosphere in detail so that the reader can imagine it clearly. This type of writing
often uses adjectives, adverbs, and sensory details. Examples: travel descriptions,
character sketches, observation reports.

3. Expository Writing
This type of writing is designed to explain or convey information clearly and
logically to the reader. The writer remains neutral and does not express personal
opinions. Examples: scientific articles, reports, textbooks, manuals.

4. Persuasive Writing
The goal of persuasive writing is to convince the reader to accept a certain
viewpoint, belief, or take a specific action. It often employs arguments, rhetorical
devices, and emotional appeals.
Examples: advertisements, opinion articles, letters to the editor, social campaigns.

5. Argumentative Writing
Similar to persuasive writing, argumentative writing presents arguments supported
by evidence and logical reasoning. The writer discusses both sides of an issue and
provides strong justification for one side. Examples: academic essays, written

debates, editorials.
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6. Academic Writing
This type of writing is formal and structured, commonly used in
educational and research settings. It emphasizes clarity, objectivity,
coherence, and the use of credible sources. Examples: theses, scholarly
journals, term papers, research reports.
7. Creative Writing
Creative writing allows for more freedom and personal expression,
relyingon imagination and individual style. It is usually less restricted by
formal rules. Examples: poems, short fiction, plays, science fiction.
According to Hyland (2003), mastering various types of writing is
essential for developing learners' communicative competence, especially in
academic and professional contexts. The selection of the writing type should be
based on the writer’s purpose, the target audience, and the social and cultural
context.
2. Learning Method
Learning methods encompass a variety of techniques and strategies
aimed at facilitating student understanding. An effective methods should be
based on empirical evidence and capable of improving learning outcomes
(Hattie, 2020). Utilizing collaborative learning methods can enhance
interaction among students, deepen understanding, and improve social skills
(Zheng et al., 2021)
Learning method is a systematic and structured approach used by

educators to deliver learning materials to students in order to achieve



14

specific learning objectives. In the context of E-learning, the learning

method involves the use of digital technology as the primary medium for

delivering content, facilitating interaction, and supporting independent,

flexible, and location-free learning processes (Resty, 2019).

Effective learning methods can significantly enhance student learning
outcomes. Well-designed methods, such as active and collaborative
learning, not only help students better understand the material but also
encourage their engagement and motivation. With the right approach,
students can achieve the expected learning objectives and develop the skills
necessary for success in the future (Hattie, 2020)

According to Rohim (2004), learning methods can be categorized into
five broad categories:

1. Expository Method: This is a teacher-centered method where the teacher
presents information directly to students. The focus is on conveying
specific knowledge, often through lectures, presentations, or
demonstrations. The students are primarily passive recipients of
information in this approach.

2. Inquiry-Based Method: This student-centered method encourages
students to explore and discover knowledge through questions,
investigations, and problem-solving activities. The teacher guides the
process but allows students to take the lead in their own learning.

3. Discussion Method: In this method, learning occurs through group

discussions. The teacher acts as a facilitator, encouraging students to
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share ideas, opinions, and knowledge. It promotes critical thinking and
deeper understanding as students engage in dialogue with one another.

4. Cooperative Learning Method: This method emphasizes teamwork and
collaboration. Students work together in groups to achieve a common
goal or complete tasks. It fosters social skills and promotes mutual
responsibility for learning outcomes.

Individual Learning Method This approach focuses on the individual
learner's needs, allowing students to work at their own pace. It is often used
in self-directed or personalized learning environments where students take
more control over their learning paths.

Learning methods are essential techniques that enhance student
understanding and outcomes, with empirical support emphasizing the
importance of engagement. Rohim (2004), categorizes these methods into
five types: Expository (teacher-centred), Inquiry-Based (student-centred
exploration), Discussion (group dialogue), Cooperative Learning (teamwork
and shared responsibility), and Individual Learning (personalized pace). In
my research, | have chosen the Cooperative Learning Method, which stands
out for facilitating collaboration, enhancing academic achievement, and
developing social skills. One key expert in this area is Johnson (2020), who
has explored the effectiveness and implementation of this method in
educational contexts.

. Snowball Throwing Method

1. The Definition of the snowball-throwing method
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a. Method
Describes a learning method as "the approach used by educators
to teach and engage students in the learning process, which can
include various techniques and strategies according by Prensky, M.
(2021).
b. Snowball
Snowballing is the process by which ideas or projects gradually
develop through the contributions of various individuals, where each
addition increases complexity and depth. This collaborative approach
fosters creativity and innovation, allowing diverse perspectives to
enrich the original concept and lead to more effective solutions. By
leveraging collective insights, the snowballing process encourages
continuous improvement and adaptation in a dynamic environment.
c. The snowball-throwing method
The Snowball method, developed by Coleman (1958), Goodman
(1961), Biernacki and Waldorf (1981), and further developed by
experts such as Patton (2015), Creswell (2017), and Saunders, Lewis,
and Thornhill (2020) in the United States, is teaching or research
technique that involves collecting data or information from a single
point or source, then expanding and developing like a snowball that
rolls and grows. The name "Snowball" was chosen because the data
collection process starts from a small point and then expands and

develops like a rolling snowball, becoming larger and wider. In the
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context of teaching, the Snowball method can be used to develop
students' speaking, writing, or critical thinking skills. Teachers can
start by giving a simple topic or question, then asking students to
discuss, write, or speak about the topic. After that, teachers can ask
students to develop or expand the topic by adding information,
examples, or analysis. In the context of research, the Snowball method
can be used to collect data or information from participants who have
specific characteristics or experiences. Researchers can start by
identifying one participant who meets the criteria, then asking that
participant to recommend others who also meet the criteria. This
process can continue until the researcher obtains a sufficient number
of participants to achieve the research objectives.

The snowball-throwing is an active learning approach that
incorporates collaborative components into the writing process. In this
approach, pupils begin by writing a concept or statement on a sheet of
paper, rolling it into a snowball Method and then throwing it to
another student. Before throwing the snowball back, the receiving
pupil adds another idea or statement. This approach is repeated until
every student has had the opportunity to contribute to each snowball
(Jones & Brown, 2020).

According to Miller ( 2020), the Snowball throwing is a method
for students to share necessary concepts and information with each

other. Students begin by working individually and then collaborate in
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pairs. These pairs form groups of four, and the groups of four join
together to form groups of eight. This snowballing process continues
until the whole class works together as one big group. Additionally,
Zaini et al. (2008) describe Snowball Throwing as a learning model in
which students engage in pair discussions to formulate answers before
joining larger groups. Although the definitions of Snowball Throwing
provided by Miller (1991) and Zaini et al. (2008) differ slightly, both
emphasize the central role of student collaboration. Overall, the
Snowball Throwing method can be characterized as a cooperative
learning strategy that actively involves students in structured group
discussions to enhance understanding and students. This strategy
encourages active participation and fast peer feedback in order to
create a dynamic and engaging learning environment. However, a
significant concern emerges over the usefulness of the snowball
tossing approach in developing pupils' writing abilities when
compared to regular teaching techniques.

Feedback from peers has been shown to significantly enhance
the quality of students' writing through revision and refinement.
Graham and Perin (2022) found that peer feedback plays a critical role
in the writing process by encouraging students to reflect on and
modify their work. Their research also indicates that peer interaction is
effectively incorporated into instructional strategies such as the

Snowball Throwing method. Compared to conventional teaching



19

methods, this collaborative approach may foster greater student
engagement and improved writing performance. Nevertheless, to
determine the specific impact of this method and to identify more
effective ways of integrating it into instruction, further empirical
investigation is warranted.

Similarly, Johnson et al. (2019), in their evaluation of
collaborative learning strategies, discovered that techniques like
Snowball Throwing can positively influence students' writing
outcomes and overall classroom engagement. Their findings highlight
the potential of cooperative learning to enhance both motivation and
academic performance. However, questions remain regarding the
relative effectiveness of this strategy compared to other instructional
methods. More targeted research is needed to uncover the mechanisms
through which this approach supports writing development and to
establish best practices for its implementation across diverse
educational contexts.

Understanding how to adapt traditional teaching methods to
better engage students is essential for educators aiming to foster
enthusiasm for learning. This raises a critical question: can students’
writing skills be more effectively improved through alternative
strategies such as the Snowball Throwing method. Furthermore, it is
important to identify specific elements of this method that may offer

additional benefits over conventional approaches. Therefore, the
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present study aims to assess the effectiveness of the Snowball
Throwing strategy in addressing the limitations of traditional
instruction and to explore its potential for enhancing writing
pedagogy.

2. The Purpose of the Snowball Throwing Method

The snowball-throwing method has some purposes. It helps the
students to:

a. Enhance students' leadership skills, group leaders are responsible for
delivering tasks to their peers within the group.

b. Encourage independent learning, each student is tasked with creating
a question to be answered by another student, fostering a chain of
learning.

c. Promote student creativity, they are given the freedom to shape a
piece of paper into a ball as they see fit.

In summary, the snowball-throwing technique benefits students
in an assortment of ways, enabling them to participate in the learning
process. As a result, students will think with creativity while
developing and answering questions in their writing. Teachers can
modify the strategy to suit their own needs.

3. The Procedure of the Snowball Throwing Method There are some
procedures for applying the snowball-throwing technique in the

classroom; they are as follows:
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The Snowball Throwing method is extensively utilized within educational
settings and collaborative group activities to promote student engagement
and stimulate the generation of ideas. The procedural framework is outlined
as follows:

Materials Required: Paper sheets and writing instruments, such as pens or

pencils.

a. Preparation: Provide each students with a piece of paper and a
writing instrument.

b. Writing Ideas: Ask students to quietly and individually write down
one idea, question, or comment related to a specific topic on their
sheet of paper.

c. Rolling the "Snowball": Once everyone has written down their
idea, instruct them to crumple the paper into a ball (like a
snowball).

d. Throwing: Set a timer for a short period (e.g., 1-2 minutes). On
your signal, students will throw their crumpled papers into the
center of the room or designated area.

e. Collecting the "Snowballs": After the timer goes off, have students
gather a random "snowball" from the pile (ensuring they don’t pick

their own).
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f. Sharing Ideas: students will then unfold the paper they picked and
read the idea aloud to the group. This can be done in turn or as a
free-for-all, depending on the group dynamics.

g. Discussion: Facilitate a discussion around the ideas shared,
encouraging further elaboration, questions, and brainstorming.

h. Reflection: Conclude the activity with a reflection on the ideas
generated and any next steps or actions to take based on the
discussion. Tips: Ensure a supportive environment where all ideas
are valued. Adjust the size of the group and the time allocated
based on the number of participants. This technique is great for
icebreaking, brainstorming, or gathering diverse perspectives in a
fun, engaging way!

4. The Advantages and Disadvantages of Snowball Throwing
TechniqueThe advantages and disadvantages of Snowball Throwing
Method

According to Susanti (2018), the snowball throwing method has
the advantage of training students' readiness because paper balls are
thrown at random. This technique is also a knowledge-sharing activity
because students who receive paper balls must answer written
questions and share their opinions with other group members.

Meanwhile, Istarani (2019), emphasized the benefits of snowball

throwing method, as follows:
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a. Increases students' leadership abilities because there are leaders
who are responsible for delivering the curriculum to their group
members.

b. It teaches pupils independence by assigning each student to design
a question that can be expressed to another student.

c. This activity helps develop students' creativity by having them
create questions and shape their paper into a ball.

d. Collaboration among students to complete their assignments
fosters a vibrant classroom environment.

In contrast to the above advantages, Istarani (2012), also
explains some of the disadvantages of the snowball-throwing method
as follows:

a. The group leader's explanations tend to be unclear when compared
to the teacher's. This might result in group members not
comprehending the directions because the leader has overlooked
something or is unable to effectively describe the snowball-
throwing method.

b. Furthermore, some students may fail to develop effective and
appropriate inquiries. This practice encourages student’s creativity
by having them write questions and shape their paper into a ball. It
also encourages students to collaborate to finish their work and

fosters a vibrant classroom environment.
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c. After getting the paper ball from her friend, a student may not be
able to answer the question correctly, especially if the question is
not clear or, in other words, the question is incomprehensible.

In this research, the Cooperative Learning Method will be applied.
Johnson (2020), in Cooperative Learning in the Classroom, explains that
collaborative learning strategies can significantly enhance student engagement
and academic outcomes. The study underscores the effectiveness of small-group
learning, where students work together to exchange ideas, solve problems, and
improve their understanding of the material. This approach not only supports
cognitive development but also fosters essential social and communication skills.
The findings suggest that cooperative learning contributes to creating a more
interactive, inclusive, and student-centered classroom environment.

2. Previous Study

Several related studies serve as references for this research. The first study
is by Dian Narulita, entitled "The Influence of Using the Snowball Throwing
Model Towards Students’ Writing Ability in Recount Text in the Second
Semester of the Eighth Grade of MTs Al-Hikmah Gerning in the Academic Year
of 2020/2021." This study aimed to examine the effect of the Snowball Throwing
model on students’ ability to write recount texts. Using a quasi-experimental
design, the research involved 48 eighth-grade students divided into two classes,
with three treatment sessions for the experimental group. The post-test data were

analyzed using an independent sample t-test, revealing a significant result with a



25

p-value of 0.000, indicating that the Snowball Throwing model significantly
enhanced students' writing abilities.

The second study, conducted by Linda Muslita and Sofyan A. Gani
(2022), is entitled "The Impact of the Snowball Throwing Method on Improving
Students' Reading Comprehension.” This research investigated whether the
Snowball Throwing technique could improve reading comprehension skills—
particularly in identifying main ideas, details, and vocabulary—among second-
grade students at SMP Negeri 1 Panga. Utilizing a one-group pretest-posttest
design with 20 students, the results showed a significant improvement, with the
mean score increasing from 53.67 to 74.67. A t-score of 9.199 exceeded the t-
table value of 1.729, supporting the acceptance of the alternative hypothesis.

The final related study is by Supriadi, Tasya, and Erniati (2024), entitled
"The Application of the Snowball Throwing Model in Improving Skills in Writing
Review Texts at Makassar City Middle School.” This Classroom Action Research
was conducted in two cycles involving 31 eighth-grade students at SMP Negeri 34
Makassar. Data were collected through observation and tests, and analyzed
descriptively. The results indicated that 26 students (83.9%) achieved scores
above the minimum completeness criterion, showing that the Snowball Throwing
model effectively improved students’ review text writing skills. These three
studies collectively support the use of the Snowball Throwing model as an
effective learning strategy to enhance both writing and reading comprehension

skills in various English language contexts.
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This study shares several methodological similarities with the works of
Supriadi et al., Setiawan, and Duran & Mardiana (2020), particularly in
employing a quasi-experimental approach with a pre-test and post-test design to
assess the effectiveness of instructional methods in improving students’ writing
skills. However, there are notable contextual and pedagogical differences among
these studies.

The first difference lies in the study conducted by Supriadi et al. (2024),
which involved students with relatively homogeneous backgrounds. This allowed
for the implementation of instructional methods without the need for significant
contextual adjustments. In contrast, the present study was conducted at Pondok
Pesantren Mawaridussalam, where students come from diverse socio-cultural
backgrounds. This diversity necessitated a more flexible and adaptive teaching
approach to effectively address the varied learning needs of the students.

The second notable difference is observed in comparison to Setiawan’s
study. Although both studies utilized a quasi-experimental design, Setiawan did
not implement the Snowball method in the teaching process. Instead, conventional
methods were used, which were more individualistic and less collaborative in
nature. In contrast, this study demonstrated that the Snowball method significantly
enhanced students’ writing abilities. These findings suggest that collaborative
learning strategies such as Snowball can yield more optimal outcomes in
developing writing skills than traditional methods.

The third difference concerns the educational context, particularly when

compared to the study by Duran and Mardiana (2020). Their research did not
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explicitly consider the unique characteristics of the pesantren educational
environment, which holds specific socio-cultural dynamics influencing the
learning process. In contrast, the present study integrated the pesantren context
into its research design, recognizing the social and cultural factors that shape
student learning. The Snowball method was not merely a pedagogical technique
but was also applied as a responsive approach to the complexities of the pesantren
learning environment.

Based on the comparison with previous studies, it can be concluded that
although methodological similarities exist, this study presents a distinctive
contribution in terms of context and instructional implementation. The Snowball
method has proven effective in enhancing students' writing skills, particularly
within heterogeneous educational environments such as pesantren. Consequently,
this research provides a valuable contribution to the development of adaptive,
collaborative, and contextually responsive teaching strategies that cater to the
diverse needs of learners.

3. Conceptual Framework

This research framework aims to measure the effectiveness of the
snowball-throwing approach on students' writing skills.

The conceptual framework of this research is presented in the following

diagram:
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4. Research Hypothesis

1. Null Hypothesis (Ho): There is no significant difference in the writing skills

of students taught using the Snowball Throwing method (experimental

group) and those taught using the conventional method (control group).

2. Alternative Hypothesis (H:): There is a significant difference in the writing

skills of students taught

using the Snowball Throwing method
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(experimental group) compared to those taught using the conventional

method (control group).



CHAPTER Il
RESEARCH METHODOLOGY

A. Research Design

This research used a quantitative approach with a quasi-experimental
design with a pre-test and post-test approach to examine the effectiveness of the
snowball-throwing method in improving students' writing skills. The sample
consists of two randomly selected classes: an experimental class that implements
the snowball-throwing method and a control class that uses conventional teaching
methods. Both classes will undergo a pre-test to assess initial writing skills,
followed by treatment over several sessions. After the treatment, a post-test will
be conducted to evaluate improvements in writing skills. The data obtained will be
analyzed using SPSS. Referring to the findings of Duran and Mardiana (2020),
this study aims to determine whether the snowball-throwing method has a
significant impact on enhancing students' writing skills.

Tabel 3.1 Research Design Pretest and Post- test

Class Pretest Treatment Post-test
Experiment 0, X 0O,
Control (o] Y 0,

01 - Initial test (pretest)

0, : Final test (posttest)
X : Learning Using the Snowball Throwing Method

Y : Learning Without Using the Snowball Throwing Method

30




B. Location and Time
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The location of this research was Pondok Pesantren Mawaridussalam for

the 2024/2025 academic year. This school was located in JI. Pringgan Dusun Il1

Desa Tumpatan Nibung Kec. Batang Kuis Kab. Deli Serdang.. This research is

carried out in the first semester, of the academic year 2024/2025. The location was

chosen for this research due to the low writing skills observed among students at

this school. This issue presents an opportunity to implement the snowball-

throwing method as a strategy to improve writing skills, allowing the study to

provide relevant solutions to the challenges faced by students.

Table 3.2 Time Table 1

November

Desembe

r

Jannuary

NO | Activity February | March | October
1 Title Approval
2 Literature
Review and
Research
Planning
3 Proposal
Writing
4 Research
5 Data  Analysis

and Conclusion




C. Population and sample

1. Population
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Population is a generalization area in the form of objects or subjects

with qualities and characteristics the researcher determines to be observed

and concluded (Sugiyono, 2016). Meanwhile, Arikunto (2013) stated that

the population is all subjects within the scope of research. So, it can be

concluded that the population is the entire object or subject of research that

has the qualities and characteristics observed by the researcher.

The population of this research will be taken from the students in the

Eight grade of Ponpes Mawaridussalam for the 2024/2025 academic year,

which is divided into four classes. There will be VIII C which consists of 30

students, VIII E consists of 30 students, VIII G consists of 30 students, and

VIII 1 consists of 30students. So, the total of the population is 120 students.

Table 3.3 Population of Research

No Class Population
1 VIIIC 30
2 VIII E 30
3 VIl G 30
4 VI 30
Total 120

2. Sample

The sample is part of the number of objects or subjects that have the

qualities and characteristics possessed by the population (Sugiyono, 2016, p.
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81). Meanwhile, Arikunto (2013, p. 174) stated that the sample represents
the population taken for research. It can be concluded from the above two
opinions that the sample is a part of the overall object or subject as a
representative that has the qualities and characteristics possessed by the
population to be studied.

The sampling in this study uses the Simple Random Sampling
technique. According to Arifin (2014), simple Random Sampling is a
sampling method where every member of the population has an equal and
independent chance of being selected. The sample for this study includes all
students from two different classes chosen randomly to represent the
population with similar characteristics. The first class, as the experimental
group, is VIII C, which will be taught using the flashcard, while the second
class, as the control group, is VIII E, which will be taught using the

conventional learning model. The total number of samples in this study is 58

students.
Table 3.4 Sample of Research
No Class Sample
1 Experimental Class 30
2 Control Class 30
TOTAL 60
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D. Instrument of the Research

A test used in this study to measure the level of students' English learning
ability. Arikunto (2010), stated that tests are a series of questions or exercises and
other tools used to measure skills, intelligence knowledge, abilities, or talents
possessed by individuals or groups.

To collect data, the researcher administered a test. For the writing test, the
researcher designed tasks that were appropriate to measure the students' writing
abilities. The students were asked to write a descriptive paragraph and provide a
written explanation of it, either in individual or group tests, based on the given
topic.

The scores based on the criteria of measurement which involved five
indicator of writing skill. According to Heaton (1990) in scoring students’ writing
skill,

Tabel 3.5 The scoring rubric of writing of Heaton (1990)

Component Descriptors Weight (%)

Relevance and clarity of 30

Content ideas

Logical and systematic

- _ 20
Organization | arrangement of ideas

Appropriate and varied word
Vocabulary _ 20
choice

Correct grammar and
Grammar 15
sentence structure

Correct spelling, 15

Mechanics punctuation, and
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capitalization

E. Techniques of Data Collection

4.

5.

The data collection techniques will use in this study

. Giving pre-test to experimental group and control group

Provided is treatment to the experimental group by snowball-throwing
method .

Provided treatment to the control group without using snowball-throwing
method.

Giving post-test to experimental group and control group

Scoring each student’s sample answers

1) Pre —Test

A test is a tool or procedure used to assess or measure something in a
structured environment, following predetermined methods and rules. It is a
systematic and objective instrument designed to obtain desired data or
information about an individual in a manner that can be considered accurate
and efficient.

Before treatment, a pre-test will be given to determine the student’s
knowledge of the technique. A pre-test will be administered to the
experimental and control groups. The function of the pre-test is to find out
the extent to which students have to improve writing skill before using snow

ball throwing method.
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2) Treatment
The Treatment will be given to the students after the pre-test. In the
experimental group applied snow ball method, while the control group will
apply the conventional method by using the student’s English book for class
VI MTs.
3) Post-test
The post-test will be given after treatment. The post-test is the final
test in this research. The post-test will be conducted to measure the
competence of the students. Then find out the difference in the mean score
of the experimental group and the control group.
F. Techniques of Data Analysis
In this research, the data will be collected from the experimental and
control group. The data will be analyzed by using t-test for independent sample.

The formula of t-test is presented as follows:

rhz’ruug = |
52 §2 s, s,
o1 422 2r(2=)(—=
[y = 1, W17 1
Notation
X,y : mean of sample 1
X5 :mean of sample 2

-5, Standard deviation of sample 1
- 5, :standard deviation of sample 2

-52 > variance of sample 1
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-§3 - variance of sample 2
-r :correlation between the two samples

In this study, the analysis will be conducted using SPSS Statistic 26 The
SPSS program was used to generate several types of statistics such as mean,
median, sum, and others from the quantitative data collected via the pretest and
posttest.

The data analysis technique is the most decisive step of a study because it
concludes the research results, systematically searches and organizes the data
obtained to improve the researcher's understanding, and presents the findings to
others. Data analysis is one of the research processes carried out after all the data
has been used to solve the problems that have been studied and to obtain complete
data.

Testing the requirements of the analysis:

1. Normality Test

Normality tests are used as a requirement for parametric statistics,
such as t-tests, ANOVA regression analysis, correlation analysis, and others.
Commonly used techniques (available in SPSS), namely
e Kolmogorov Smirnov Test (sample >100)
e Shapiro Wilk Test (sample <100)

Testing with statistical analysis Kolmogorov Smirnov Test and
Shapiro Wilk Test has Hy testing criteria, namely
Ho is accepted if Sig. > a = 0.05

Ha is accepted if Sig. < a = 0.05.
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2. Homogeneity Test
The Homogeneity Test is a statistical test used to determine whether
two or more groups of data have the same or similar variance (variability).
This test is very important in statistical analysis, especially in the context of
analysis of variance (ANOVA) or other parametric tests, where the
assumption of homogeneity of variance must be fulfilled.
While the criteria for acceptance or rejection of the homogeneity test
are as follows:
Ho is accepted if Sig. > a. = 0.05
Ha is accepted if Sig. <o =0.05
3. Hypothesis testing
Hypothesis testing in SPSS 26 is the process of analyzing data using
SPSS features to test whether there is a significant relationship, difference,
or influence in the data.
The research hypothesis for effectiveness of using Snowball-
Throwing Method is as follows:
eHy (Null Hypothesis): There is no effectiveness of using Snowball-
Throwing Method on students' writing ability.
e H, (Alternative Hypothesis): There is an effectiveness of Snowball-

Throwing Method on students' writing ability.



A. Findings

We conducted the research with 60 class VIII students at Pondok
Pesantren Mawaridussalam, dividing them into two groups: an experimental
group and a control group. The experimental group comprised 30 students who
were taught using the snowball method, while the control group, also consisting of
30 students, did not receive any treatment. This study aimed to evaluate the
improvement in students' writing abilities and to determine the effectiveness of
the snowball method in enhancing writing achievement. Data for the study were
gathered from assessments of the students' writing proficiency.

1. Data Analyze
Results of Speaking Interest Data in the Experiment Group The results of

the pre-test and post-test that have been obtained on the experiment group

CHAPTER IV

can be seen in the following table.

Table 4. 1 Pre-test and Post-test Scores 1

FINDINGS AND DISCUSSION

No

Student’s Initial

Pre-test (X;) Post-test

(X2)
1| MPN 31 50
2 | WWS 32 65
3| FA 33 57
41 MA 40 82
5 ZWL 30 75
6 [ SFS 55 67
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7 | WAI 40 55
81|YZS 69 87
9| ADH 64 77
10 | RST 47 57
11 AK 70 85
12 | ABS 40 65
13|YzZ 51 70
14 | SYW 61 83
15| TNL 36 53
16 | AH 60 85
17 | VVA 50 77
18 | AM 40 55
19 | RIB 60 78
20 | ANS 56 70
21 | NAS 60 80
22 | HA 60 78
23 | MPS 34 55
24 | NMPS 73 87
25| FA 40 60
26 | KNH 50 65
27 | RS 56 79
28 | NH 60 70
29 | TNA 50 65
30 | BA 55 79
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According to the table above, it presents the data from this study,

which includes the student identification codes and their scores on the pre-

test and post-test for the experimental group. The highest pre-test score
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within the experimental group was 73, while the lowest was 30.
Consequently, the total pre-test score for the experimental group amounted
to 1503, with a mean score of 50.10. The post-test data revealed that the
highest score was 87, while the lowest was 50. Therefore, the total post-test
score for the experimental group was 2111, with a mean score of 70.37.
Based on the table, the mean score of students in the experimental
group, who were taught using the snowball method, was higher than the
mean score of students in the control group, who were taught using the
conventional method.
4.2 Results of writing Interest Data in the Control Group
The following is presented for the pre-test and post-test Control Group
writing Scores.

Table 4. 2 Pre-test and Post-test Scores 1

No Student’s | Pre-test (X;) Post-test (X3)
Initial
1|AU 35 43
2 | RW 47 55
3| FA 55 56
4| AB 53 60
5|TL 40 50
6 | SR 37 40
7|AZ 47 55
8 | MZA 35 40
9 | SMA 49 64
10 A 50 49
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11 | KH 49 55
12 | AR 55 57
13 | SIF 50 55
14 | LG 67 79
15 | AT 29 37
16 | RA 63 65
17 | MU 45 60
18 | SIM 56 56
191 YS 60 63
20 | SR 54 60
21| SA 55 67
22 | FA 47 56
23 | MPS 50 53
24 69 70
25 | WW 55 67
26 | KZ 50 69
27 | YZPS 57 56
28 | AF 50 55
29 | NFN 45 47
30 | ABP 45 50

As presented in the table above, the data from this study includes the
student identification codes and their scores on the pre-test and post-test for the
control group. The highest pre-test score in the control group was 69, while the
lowest was 29. Consequently, the total pre-test score for the control group
amounted to 1499, with a mean score of 49.97. The post-test data revealed that the
highest score was 69, and the lowest score was 37. Therefore, the total post-test

score for the control group was 1689, with a mean score of 56.30.
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Table 4. 3 Data Descriptive Statistics
Data Descriptive Statistics
Descriptive Statistics

N Minimum | Maximum Mean Std. Deviation

Statistic | Statistic | Statistic | Statistic |Std. Error Statistic

PretestExperiment 30 30 73 50.10 2.291 12.546
PosttestExperiment 30 50 87 70.37 2.079 11.388
PretestControl 30 29 69 49.97 1.658 0.084
PosttestControl 30 37 79 56.30 1.740 9.531

Valid N (listwise) (30

Based on the table above, the results of the study show that after using the
Snowball method, the experimental group experienced a significant improvement
in writing ability, with the average post-test score rising to 70.37 from 50.27 on
the pre-test. Although the score variation (standard deviation) slightly decreased,
this change demonstrates the effectiveness of the Snowball method in enhancing
students' writing skills. Meanwhile, the control group showed only a small
improvement with the average post-test score reaching 56.30, indicating that the
Snowball method is more effective compared to the regular teaching method used
in the control group.

Normality Test

A normality test is used to determine whether the data obtained is

normally distributed or not. To test the normality of the pre-test results of the

experimental class and control class can be used with the help of IBM SPSS
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Statistics 26. The basis for decision-making in the Shapiro-Wilk normality test,
namely:
1. If the significance value (sig) > 0.05 then the data is normally distributed.

2. If the significance value (sig) < 0.05 then the data is not normally

distributed.
Table 4. 4 Experimental group normality 1
Tests of Normality
Kolmogorov-Smirnov® Shapiro-Wilk

Class Statistic  [Df Sig. Statistic df Sig.
Pre test Experiment |.156 30 .060 946 30 134
Post test Experiment|.153 30 .070 935 30 .068
Pre test Control 126 30 200" 972 30 590
Post test Control 146 30 104 974 30 .660

*. This is a lower bound of the true significance.

Based on the table above, the normality test for the experimental class pre-
test was 0.134, the experimental class post-test was 0.068, the control class pre-
test was 0.590, and the control class post-test was 0.660. Therefore, it can be said
that all significant values > 0.05 are declared normally distributed and there is an
effect of snowball method on students' writing ability.

Homogeneity Test
This test is conducted to assess whether the samples utilized in the study

exhibit homogeneity. If the homogeneity test is satisfied, the researcher may
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proceed with hypothesis testing using the t-test. The data employed in this
homogeneity test consists of the students' post-test scores, which reflect their
writing abilities after undergoing the treatment.
The basis for decision-making in the homogeneity test, namely:
1. If the significance value (sig) > 0.05 then the data distribution is
homogeneous.
2. If the significance value (sig) < 0.05 then the data distribution is not
homogeneous.
The results of the homogeneity test calculation of the experimental class
and control class are as follows:
Table 4. 5 Homogeneity Test

Test of Homogeneity of Variances

Levene
Statistic dfl df2 Sig.
Student Based on Mean 3.262 1 58 .076
Learning Based on Median 3.272 1 58 .076
Outcomes  Based on Medianand ~ 3.272 1 56.989 .076
with adjusted df
Based on trimmed mean 3.321 1 58 074

Based on the results of the homogeneity test above the significant value is
0.076 > 0.05, it can be said that the research data above is homogeneously

distributed in its research.



Table 4. 6 Independent Samples Test

Independent Samples Test

Leven
e's
Test
for
Equali
ty of
Varian

ces  [t-test for Equality of Means

Std. [95% Confidence Interval

Erro |of the Difference

Sig. |Mean Diff
Si (2- |Differferen

F g [T Df ftailed)ence |ce |Lower |Upper

StudeEqual 3.2|0 5.188 58 |000 [14.06 [2.71 8.640 19.494
nt |variance 62 (76 7 1
Learnis

ing jassumed
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Outc [Equal 5.188 56.2 000 [14.06 [2.71 8.636 19.497
omes |variance 54 7 1

S not

assumed

Hypothesis Testing
Based on the table above the table shows the data of this research After
obtaining normally distributed and homogeneous data, the next step is to conduct
hypothesis testing. Hypothesis testing with independent samples test was
conducted to determine the utilization of snowball method on writing ability of
Pondok Pesantren Mawaridussalam students.
The basis for decision-making in the t-test, namely:
1. If the significance value (2-tailed) < 0.05, then there is an effect of Snowball
method on students' writing ability.
2. If the significance value (2-tailed) > 0.05, then there is no effect of snowball
method on students' writing ability
Based on the table above, the results of the t-test, the p-value (Sig. 2-
tailed) = 0.000, which is smaller than 0.05, indicates that there is a significant
difference then Ho is rejected and H, is accepted, therefore it can be concluded
that there is a significant effect of snowball method on students’ writing

achievement.
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B. Discussion

This study aims to explore the effectiveness of the Snowball Throwing
method in enhancing students’ writing skills at Pondok Pesantren
Mawaridussalam. Data were collected through pre-tests and post-tests
administered to both the control and experimental groups, as well as through
student responses to a questionnaire. These data were analyzed to determine the
contribution of the method to the development of students’ writing proficiency.

The results of the study indicate a significant improvement in writing skills
between the experimental and control groups. The experimental group, which was
taught using the Snowball Throwing method, achieved a higher average post-test
score (M = 70.37) compared to the control group (M = 56.30). This difference is
supported by the results of a t-test, which yielded a p-value of 0.000, indicating a
statistically significant difference between the two groups. These findings suggest
that the Snowball Throwing method is more effective than traditional teaching
methods in improving students’ writing skills.

The improvement in students’ writing performance can be attributed to the
interactive nature of the Snowball Throwing method, which promotes
collaboration and the exchange of ideas among students, thereby facilitating active
learning. In this process, students are not merely passive recipients of information,
but active participants in constructing their own understanding. This approach
aligns with the theory of active learning, which posits that student engagement
plays a critical role in improving comprehension and skill development (Slavin,

2018). Moreover, responses from the questionnaire indicate that most students felt
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more confident and more effective when using this method, suggesting that the
Snowball Throwing method enhances not only writing ability but also students’
confidence and motivation to learn (Wang et al., 2015).

This study demonstrates a notable improvement in writing performance in
the experimental group, with an average post-test score of 70.37, compared to
56.30 in the control group. These results are consistent with the findings of
Supriadi et al. (2024), who also reported an increase in students’ writing
achievement following the implementation of the Snowball Throwing model in
Makassar, where 83.9% of students successfully met the passing criteria in review
text writing. Both studies emphasize the effectiveness of the Snowball method in
fostering student engagement and collaboration, highlighting the potential of
interactive learning strategies to improve academic outcomes. The increase in
students’ scores suggests not only better writing mechanics but also improved
clarity and coherence in expressing ideas.

In contrast, a study conducted by Rahman et al. (2023) focused on the
impact of the Snowball method on reading comprehension among second-grade
elementary students and also reported a significant improvement in scores.
Although the present study focuses on writing skills, the positive outcomes of
both studies demonstrate the versatility of the Snowball method across various
language competencies. Rahman et al. also emphasized that the interactive nature
of the method encouraged deeper engagement with learning materials, a finding
that is echoed in this study. However, it is important to note that the age and

developmental stages of the participants in Rahman et al.'s study may have
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influenced their engagement and comprehension, as younger learners often
require different motivational strategies compared to older students. This indicates
that while the Snowball method is effective, its application must be adapted to the
learners' developmental needs.

Furthermore, Setiawan (2022) investigated the effect of the Snowball
Throwing technique on students’ ability to write recount texts among 48
participants and found improvements in writing performance. However, unlike the
current study, which involved a larger and more diverse sample of 60 students,
Setiawan’s study focused on a specific genre of writing. This implies that while
the Snowball method is generally effective, its outcomes may vary depending on
the context and the nature of the writing tasks. Setiawan also underscored the
importance of peer feedback in the writing process, which was similarly utilized
in the current research. Nevertheless, this study incorporated not only peer
feedback but also structured guidance from the teacher, allowing for more
directed support and detailed feedback. This dual approach may have contributed
to the higher post-test scores observed in this study compared to Setiawan’s
results.

These findings are particularly significant in the context of the challenges
faced by students at Pondok Pesantren Mawaridussalam, where motivation and
engagement in writing activities are generally low. The Snowball method
addresses these issues by offering a structured yet flexible learning approach,
allowing students to take ownership of their writing process. This is particularly

crucial in a pesantren environment, where students come from diverse socio-



51

cultural backgrounds. The method fosters an inclusive learning environment and
promotes active participation from all students. In contrast, the studies conducted
by Supriadi et al. and Setiawan involved more homogeneous student populations,
which may limit the generalizability of their findings. The diversity among
students in the current study likely contributed to a richer collaborative learning
experience, thereby enhancing the effectiveness of the Snowball method.

Moreover, while Supriadi et al. reported a high percentage of students
meeting the minimum passing criteria, the average post-test score in this study
suggests a more evenly distributed improvement across the student population.
This indicates that the Snowball method has the potential to benefit students even
in contexts where writing proficiency is initially low. In contrast, Setiawan (2023)
provided a narrower focus limited to recount texts, without offering a
comprehensive overview of class-wide performance. The broader scope of the
present study, which encompasses general writing skills, offers a more holistic
perspective on student progress and the method’s effectiveness.

Overall, the findings of this research contribute meaningfully to the
growing body of literature on innovative instructional strategies in language
education. The consistency of outcomes across diverse educational settings
strengthens the argument for the Snowball method as an effective pedagogical
approach to improve students’ writing skills. This study encourages further
exploration and implementation of the method in varied classroom environments,
as it has the potential to transform traditional teaching practices and substantially

enhance student learning outcomes, particularly in the domain of writing. By
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comparing the results of this study with those of previous research, it can be
concluded that the Snowball method is not only effective in improving writing
abilities but is also adaptable across different educational contexts. This highlights
its promise as a valuable tool for educators aiming to increase student engagement
and academic achievement. The comparative analysis with existing studies
affirms both the flexibility and effectiveness of this method and positions it as a
key component in modern, student-centered educational practice.

The implementation of the Snowball Throwing method has the potential to
increase students’ engagement in the learning process, enhance their language
skills, and make the overall learning experience more interactive and enjoyable.
These findings provide further insight into the educational potential of the method
and support the broader adoption of innovative and participatory teaching
strategies in the classroom. Based on the results of this study, it is recommended
that the Snowball Throwing method be applied more widely in the teaching of
language skills, particularly writing. Furthermore, the use of this method can
stimulate students’ creativity and boost their self-confidence, resulting in a more
holistic and enjoyable learning experience. In the long term, the method also holds
promise for promoting more effective learning and contributing positively to both
students’ academic and social development.

However, it is important to emphasize that the success of this method
largely depends on the quality of its implementation in the classroom and the
active participation of all students. Therefore, to optimize its effectiveness,

teachers must carefully consider the timing of activities and ensure that every
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student is engaged in each stage of the learning process. With these considerations
in place, the Snowball Throwing method can serve as a powerful tool for the

continuous improvement of students’ writing skills.



CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion

Based on the data analysis and the discussion of the findings, it can be
concluded that the Snowball method significantly improved the writing abilities of
students at Pondok Pesantren Mawaridussalam. The experimental group, which
received instruction using the Snowball method, showed a substantial increase in
their average post-test score, rising from 50.10 in the pre-test to 70.37 in the post-
test. This indicates a marked improvement in their writing skills after using the
method.

In contrast, the control group, which did not receive any treatment and
followed the conventional method, showed a more modest increase in their
writing skills, with an average post-test score of 56.30, up from 49.97 in the pre-
test. This difference in improvement between the experimental and control groups
was confirmed by statistical analysis, with the t-test showing a significant p-value
of 0.000, indicating a strong effect of the Snowball method on the students'
writing achievements.

The results of the normality and homogeneity tests confirmed that the data
was suitable for analysis and that there was no significant discrepancy between
the groups before the treatment. The Snowball method, therefore, had a clear
positive effect on the writing proficiency of the students in the experimental

group, as compared to the control group.
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Thus, it can be concluded that the Snowball method is an effective
approach to improving writing skills in students, as evidenced by the significant
improvements observed in the experimental group’s writing scores. This supports
the hypothesis that the Snowball method has a beneficial impact on students’
writing achievement.

B. Suggestions

Based on the findings of this research, the following suggestions are
offered for future studies and practical applications:

Encouraging the Use of the Snowball Method in Classrooms : Teachers
should consider adopting the Snowball method in their lessons, particularly for
improving writing skills. Its interactive nature engages students in active learning,
which could lead to better writing outcomes and a more dynamic classroom
environment.

Exploring Other Language Skills : Future research could investigate how
the Snowball method impacts other language skills such as speaking, listening,
and reading. By studying the method’s effects on these skills, educators can gain a
more comprehensive understanding of its overall potential.

Teacher Preparation and Training: To maximize the benefits of the
Snowball method, educators should receive proper training on how to effectively
implement it. This will ensure that teachers are well-equipped to use the method
to its full potential, leading to better student engagement and improved learning

outcomes.
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Appendix 1 Control Group Lesson Plan
LESSON PLAN
School Name: Pondok Pesantren Mawaridussalam
Subject: English Language
Class/Semester: 8-G /Even Semester (Control Group)
Main Topic: Descriptive Text
Time Allocation: 4 Meetings (2 x 45 minutes/meeting)

Teaching Method: Discussion, Demonstration

Learning Objective

After participating in the learning activities, students are expected to be able to:
1. Understand vocabulary commonly used in descriptive texts.

2. ldentify the meaning of words and phrases in descriptive texts.
3. Use new vocabulary in contextually appropriate sentences within a
descriptive text.

Basic Competencies

7.7 Analyze the social function, text structure, and linguistic elements in
descriptive texts.

8.7 Create oral and written descriptive texts to provide detailed information about
a person, place, or object, following the correct structure and linguistic
elements.

Competency Indicators

1. Students are able to identify important vocabulary in descriptive texts.



59

2. Students are able to comprehend the meaning of words and phrases in
descriptive texts.
3. Students are able to use new vocabulary in appropriate sentences within a
descriptive text.
Learning Materials
1. Definition of Descriptive Text:

o A descriptive text is a type of writing that aims to describe a
person, place, object, or event in detail to give the reader a clear
picture through sensory language.

2. Key Vocabulary in Descriptive Text:

o Adjectives (e.g., beautiful, tall, smooth, colorful).

o Sensory verbs (e.g., see, hear, smell, touch, taste).

o Descriptive phrases (e.g., “the bright blue sky”, “the sweet smell of
flowers™).

3. Text Structure:
o ldentification: Describes the subject (e.g., person, place).
o Description: Provides detailed sensory information.

o Conclusion (optional): A final summary or personal opinion about

the subject.

Learning Breakdown meeting

o Meeting 1: Introduction to Descriptive Text and Key Vocabulary (Theory

and Examples)



o Meeting 2: Pre-test (to measure students' initial understanding of

vocabulary in descriptive texts)

o Meeting 3: Writing a Descriptive Text with a Focus on Vocabulary

o Meeting 4: Post-test (to measure students' progress in vocabulary

comprehension)

Learning Activities

60

Time
Stage Activities Allocatio
n
1. The teacher opens the lesson with a greeting and a
prayer. 2. The teacher takes attendance. 3. The teacher
Introductio 15
explains the learning objectives and the importance of
n minutes
studying vocabulary in descriptive texts. 4. The teacher
provides an overview of the learning activities.
Meeting 1: 1. The teacher explains the definition of
descriptive text. 2. The teacher provides an example of a
descriptive text and highlights important vocabulary within || 45
Main
the text. 3. Students work in small groups to find the minutes
meaning of words and phrases in the text. 4. The teacher
gives exercises related to vocabulary in descriptive texts.
Meeting 2: 1. The teacher explains the purpose of the pre- | 45
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test to assess students' initial understanding of vocabulary.
2. Students take the pre-test, which includes vocabulary
comprehension questions. 3. The teacher collects the pre-
test results for analysis. 4. The teacher provides feedback

on students' pre-test performance.

minutes

Meeting 3: 1. The teacher explains how to write a
descriptive text using the vocabulary learned. 2. Students
individually write a descriptive text about a person, place,
or object. 3. Students present their descriptive texts to the
class, highlighting the vocabulary they used. 4. The teacher

provides feedback on students' work.

Meeting 4: 1. Students take a post-test similar to the pre-
test to measure progress. 2. The teacher collects the post-
test results and compares them to the pre-test results. 3. The
teacher gives feedback to students based on their post-test

performance.

45

minutes

45

minutes

Closing

1. The teacher and students reflect on the learning activities.
2. The teacher provides feedback and motivation to
students. 3. The teacher informs students about the next
learning topic. 4. The teacher closes the lesson with a

greeting.

15

minutes




Teaching Media and Learning Resources
e Media:
o Whiteboard and Markers
o Handouts: Vocabulary List in Descriptive Texts
» Resources:
o English book
o Penerbit Bumi Aksara
o Student Worksheet
Assessments and Rubric

1. Types of Assessment:
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e Pre-test and Post-test: To measure students' understanding of vocabulary

in descriptive texts.

o Process Assessment: To observe students' participation in discussions and

class activities.

e Product Assessment: To evaluate the descriptive texts written by

students.
2. Assessment Rubric

Pre-test and Post-test

Max.
Assessment Aspect Criteria
Score
Vocabulary Students are able to understand and identify
20

Comprehension vocabulary correctly.
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Max.
Assessment Aspect Criteria
Score
Meaning of Words and Students can explain the meaning of words
20
Phrases and phrases in context.
Students can use vocabulary correctly in
Vocabulary Usage 10
sentences.
Total 50

Product Assessment (Descriptive Texts)

Assessment Max.
Criteria
Aspect Score

The descriptive text follows the correct structure
Text Structure 20
(Identification, Description, Conclusion).

Vocabulary Uses appropriate and varied vocabulary to describe the
20
Usage subject effectively.

The text is engaging and provides a clear, detailed
Creativity 10
description of the subject.

Total 50

Meeting 2 and 4 ( pre — test and Post- test ) Assessment
Score Formula: Score=(Total Correct AnswersTotal Questions)x100\text{Score}
= \left(\frac{\text{Total Correct Answers}}{\text{Total Questions}}\right) \times

100 This formula calculates the score based on the number of correct answers in



the pre-test and post-test to measure the improvement in vocabulary

comprehension.
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Appendix 2 Experiment Group Lesson Plan 1
LESSON PLAN
School Name: Pondok Pesantren Mawaridussalam
Subject: English Language
Class/Semester: 8-E/Even Semester (Experiment Group)
Main Topic: The Effectiveness of the Snowball-Throwing Method in Improving
Students' Writing Skills
Learning Material: Descriptive Text
Time Allocation: 4 Meetings (2 x 45 minutes/meeting)
Teaching Method: Discussion, Demonstration, Experiment
Learning Objectives
After participating in the learning activities, students are expected to:
1. Write a descriptive paragraph effectively using the Snowball-Throwing
method.
2. Improve their descriptive writing skills through the application of this
method.
3. Evaluate the effectiveness of the Snowball-Throwing method in writing
descriptive texts.
Basic Competencies
1.7 Create a well-structured descriptive text by following the correct

structure, both in written and oral forms.
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3.7 Use correct and effective language in descriptive texts, including

adjectives, adverbs, and clear sentence structures, so that the reader or listener can

easily visualize the described subjec

Competency Achievement Indicators

1.

Effectively use the Snowball-Throwing method to generate ideas for a
descriptive text.

Complete the pre-test writing task with an acceptable score.

Complete the post-test writing task with an improved score.

Produce a well-organized and detailed descriptive paragraph.

Learning Materials

Meeting 1: Introduction to the Snowball-Throwing method and how to use
it for writing descriptive texts.

Meeting 2: Pre-test on writing a descriptive paragraph to measure
students' initial abilities.

Meeting 3: Post-test on writing a descriptive paragraph after applying the
Snowball-Throwing method.

Meeting 4: Evaluate post-test results and gather feedback from students

regarding the method used.

Learning Activities

Stage Activities

Time
Allocation

1. The teacher opens the lesson with greetings,

Introduction| attendance, and a prayer. 2. The teacher explains the |15 minutes

learning objectives and activities for the lesson.
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Stage

Main

Activities

Meeting 1: 1. The teacher explains the Snowball-
Throwing method for writing descriptive texts.
2. Students practice using the Snowball-Throwing

method.

Time

Allocation

45 minutes

Meeting 2: 1. The teacher explains the purpose of
the pre-test to assess students' initial descriptive
writing skills.

2. Students complete the pre-test, before using the

snowball throwing method .

45 minutes

Meeting 3: 1. The teacher reminds the students about
the purpose of the post-test to measure progress.

2. Students complete the post-test ,after using
snowball throwing method .

45 minutes

Meeting 4: 1. The teacher guides students in filling
out a questionnaire to evaluate the effectiveness of
the Snowball-Throwing method. 2. Students provide
feedback.

45 minutes

Conclusion

1. The teacher conducts a brief Q&A session at the
end of each meeting. 2. The teacher appreciates
students' participation and assigns independent

writing tasks.

15 minutes

Media and Learning Sources

o Media: white board , paper

o Sources: Writing materials related to descriptive texts, pre-test, post-test,

and questionnaire.




Aspect

Content

Organization

Language
Use

Vocabulary

Mechanics

Thesis statement, related ideas, development of ideas
through experience, illustrations, facts, opinions,

description, cause and effect, comparison, and

Indicator

consistency of focus.

Effectiveness of the introduction, logical and
chronological sequence of ideas, relevance, and

conclusions.

How words are arranged into sentences.

Selection of the right words to develop and demonstrate

ideas.
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Meeting

Meeting
2

Meeting
2

Meeting
2

Meeting
2

Meeting

Spelling, punctuation, reference citations (if any), or the 2

appearance and neatness of the writing.

Assessment Rubrik

Aspect Score Description
Evaluates the depth of idea development related directly to
Content 30 o
the descriptive text.
o Evaluates how well the sequence and organization of ideas
Organization|| 20 . o
match the logical structure of a descriptive paragraph.
Language - Evaluates how correctly and effectively the student uses
Use sentence structure, especially in descriptive writing.
Evaluates how accurately and variably the student uses
Vocabulary 20 o ] o
vocabulary to support their ideas in the description.
Mechanics 5 Evaluates the accuracy of spelling, punctuation, citations,
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Aspect Score Description

and the overall neatness of the writing.

Calculation of scores
1. Pre-test and Post-test: Scores are calculated based on the number of
correct answers, using the following formula:
o Score = (Number of Correct Answers / Total Number of
Questions) x 100
o Improvement in scores is calculated by looking at the difference
between pre-test and post-test results.
2. Questionnaire: Feedback is gathered using a Likert scale to evaluate

students' views on the effectiveness of the Snowball-Throwing method.

3. Final Score Calculation: The final score is calculated using the formula:

o Final Score = ((Content + Organization + Language Use +

Vocabulary + Mechanics) / Maximum Score) x 100
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Appendix 3 Research Activity List 1




Appendix 4 Absent Experiment group 1
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Appendix 5 Attendance of Experiment class 1
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Appendix 6 Qustionnaire
1. PRE TEST
TEST OF FREE WRITING DESCRIPTIVE TEXT
[J Write a descriptive text about “describing your favourite Animal” as creative as
possible based on your knowledge.
1 You have 40 minutes to finish it.

[0 Minimum word at least 100 words.

2. POST TEST

TEST OF FREE WRITING DESCRIPTIVE TEXT

1 Write a descriptive text about “describing your favourite idol” as creative as
possible based on your knowledge.

1 You have 40 minutes to finish it.

[0 Minimum word at least 100 words
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Appendix 7 Pre-Test Results for control class
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Appendix 8 Pre-Test Results for Experiment 1
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Appendix 9 Post-Test Results for Experiment 1
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Appendix 10 Post-Test Results for Control class
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Appendix 11 documentation 1




Appendix 12 Surat Izin riset 1
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Appendix 13 Surat balasan riset 1




Appendix 14 K1 1
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Appendix 15 k2 1
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Appendix 16 K3 1




Appendix 17 Bimbingan 1




Appendix 18 Bimbingan skripsi 1
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Appendix 19 Lembar Pengesahan Skripsi 1
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