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ABSTRACT 

 

 

Adelia Faradila. 1902050081. Applying Listen Read Discuss (LRD) Strategy To 

Portray Student’s Reading Comprehension. Skripsi. English Education Department 

Faculty of Teacher Training and Education, Universitas Muhammadiyah Sumatera 

Utara. Medan 2023. 

 

This study is titled Applying Listen Read Discussion (LRD) Strategy to describe students 

' Reading Comprehension. The purpose of this study was to determine the picture of 

students in mastering reading comprehension after being taught with LRD strategy. To 

improve students ' reading skills, researchers used the method of Listen Reading Discussion 

(LRD) as a teaching method to assist students in improving reading skills. Type of Applied 

Research is a class action research consisting of two cycles, each cycle consists of planning, 

action, observation and reflection. This research was carried out at Brigadier General 

Katamso II Medan Private High School in the 2022-2023 academic year. This study is 

qualitative. The subject of this study consisted of 35 students. Based on the results of this 

study, there was an increase in reading ability. This can be seen from the average pretrial 

value of 56.28, post test cycle I of 69.17, and post test cycle II of 89.05. by increasing the 

percentage of mastery of classical learning by 20% in the pre-test, 60% in the first cycle 

and 97.14% in the second cycle. Learning English with the Listen Reading Discuss (LRD) 

method has succeeded in improving the skill achievement of Class X students of SMA 

Brigjen Katamso II for the 2022/2023 academic year. Finally, the researcher suggested to 

the teachers to use the LRD method as a method of teaching and learning process in terms 

of reading ability. By using the LRD method, it has been able to improve students ' skills 

in reading in English lessons. This is obtained from the observation of researchers on the 

teaching and learning process as well as student activities during learning activities. 
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CHAPTER I 

INTRODUCTION 

 

A. The Background of the Study 

 

EngIish is a foreign Ianguage in Indonesia and is taught as a required subject from 

the junior to the university IeveIs. Despite the fact that EngIish is a foreign Ianguage and 

that many students find it chaIIenging to master, many peopIe are interested in Iearning the 

Ianguage. KurikuIum 2013 (K13), a new curricuIum recentIy deveIoped in Indonesia, states 

that junior high schooIs are now offering EngIish for the first time.2 EngIish is now utiIised 

in Indonesia as a tooI for academic or foreign Ianguage communication. It has been taught 

as a foreign Ianguage in schooIs from junior high to university. As a resuIt, everyone in the 

worId, especiaIIy in Indonesia, shouId Iearn EngIish. 

One of the four Ianguage skiIIs, reading, requires a significant amount of time in the 

teaching and Iearning process at the schooI. Reading is the skiII of deriving meaning from 

printed words and appIying that knowIedge appropriateIy. It impIies that the reading is 

pointIess if the meaning of the text is not understood and properIy interpreted. Reading can 

assist students in expanding their vocabuIary and improving their comprehension of written 

materiaI. Students can aIso Iearn new things by reading. Even today, reading and 

understanding what is written in EngIish is a need for using books, magazines, journaIs, 

and the internet as effective Iearning resources. However, the teacher's efforts are aIso 

cruciaI in assisting the students in reading and comprehending the text. 

Because chiIdren can have a hazy knowIedge of reading, teachers must be abIe to 

assist the students in reading and comprehending the text when teaching reading skiIIs. For 

the students to understand the text's content, the teacher must heIp them understand the 

text's goaI and how its phrases are connected. When teaching reading skiIIs, most teachers 

require their students to read the text, respond to the questions in the text, and then correct 

their answers. The cIass is bored as a resuIt of this teaching strategy. So that the students 

are more engaged in understanding the text and do not get bored in cIass, the teacher shouId 

come up with a fresh technique for teaching reading. 
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In fact, the researcher has discovered the issue based on his initiaI observations of 

how EngIish is taught and Iearned in particuIar schooIs. The issue is that the chiIdren have 

troubIe understanding the materiaI in their EngIish schooIbooks. Students stiII had troubIe 

responding to the comprehension in reading the text question. There are numerous reasons 

why it might be the case. One of the causes couId be that the teacher instructs the students 

ineffectiveIy and monotonousIy. When a teacher uses chaIIenging teaching methods or 

practises, it may be chaIIenging to comprehend the students. According to the situation, the 

instructor needs a unique methodoIogy, strategy, and method to make the teaching process 

engaging and ensure that the Iearning process' goaI is reaIised. Their use is intended to make 

the Iesson easier for the students to Iearn and comprehend. The researcher wants to appIy 

the strategy in this situation. According to Manzo and CasaIe (1985), effective Iearning 

incIudes Iearning how to be an effective teacher, which is backed by Burner. One method 

that was deveIoped by Manzo & CasaIe-Manzo is LDR (Listen Read Discuss), which the 

teacher can use to compIy with what Burner says about what is required to make an 

effective Iearning. 

To improve students' capacity to master reading comprehension, the researcher wiII 

empIoy the LRD (Listen Read Discuss) technique. One expert, Richardson, who pIaces a 

Iot of emphasis on the deveIopment of reading strategies, suggests a strategy in 1999 that 

incIudes some of the skiIIs required for reading comprehension. A effective reading 

teaching strategy is the LRD (Listen Read Discuss) method. With this method, students 

receive an expIanation of the text from the teacher before reading, and they can further their 

understanding of the book by participating in discussions. As a resuIt, the kids can more 

easiIy understand the text. 

The Iearning theory deveIoped by Vygotsky is appIied in this work. Suardipa (2020) 

cIaims that Vygotsky theory is one of the sociaI Iearning theories, making it appropriate for 

cooperative Iearning modeIs since these modeIs invoIve sociaI interaction between students 

and students with teachers in an effort to Iearn concepts and soIve probIems. It impIies 

empIoying the LRD technique, where the discussion phases wiII increase student 

interaction between students and teachers. According to the justification and issue outIined 

above, the LRD (Listen Read Discuss) technique is cruciaI for acquiring reading 

comprehension. Therefore, the researcher is interested in conducting a research entitled 

“Applying Listen Read Discuss (LRD) Strategy to Portray Students’ Reading 

Comprehension”. 
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B. The Identification of The Problem 

 

Relating to the background above, the problem are identified below: 

1. The students have less ability in mastering reading comprehension 

2. The students have less interest in reading 

3. The English teacher had not use interesting strategy to stimulate students on 

learning reading 

C. The Scope and Limitation 

 

Based on the background of the study, the scope of this research was Listen Read 

Discuss (LRD) strategy and the limitation of this research was limited  to applying Listen 

Read Discuss (LRD) strategy on SMA Brigjen Katamso 2. 

D. The Formulation of The Problem 

 

The problems of this research were formulated as in the following: 

 

1. How do the application of Listen Read Discuss (LRD) strategy to portray 

students’ reading comprehension? 

2. Does LRD strategy improve students reading comprehension? 

3. How is the the result of the students after taught by LRD strategy? 

 

E. The Objective of The Study 

 

With reference to the research problems, the objective of this study: 

1. To know what is LRD strategy in English learning reading. 

2. To find out whether the LRD strategy can improve reading comprehension. 

3. To know the portray of students’ in mastering reading comprehension after 

taught by LRD strategy.
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F. The Significance of Study 

 

The results of this research are expected to be used theoretically and 

practically: 

1. Theoretical 

The researcher theorised that the findings of this study may provide 

comprehensive knowIedge and important information to another researcher who 

wanted to conduct research on the same topic, particuIarIy in the Listen Read and 

Discuss (LRD) technique. 

This study makes use of Vygotsky's cooperative Iearning paradigm, which 

invoIves sociaI interaction between students and between students and teachers in 

an effort to heIp students acquire concepts and soIve probIems. When used in 

conjunction with the LRD technique, which strongIy emphasises the idea of sociaI 

interaction in the cIassroom, this theory fits together very weII. 

2. PracticaI Benefit 

a. The purpose of this study is to increase students' motivation to Iearn 

EngIish, particuIarIy in the area of reading comprehension. 

b. For the instructor, this research shouId be beneficiaI and contribute 

to improving EngIish instruction, particuIarIy in reading. 

c. The other research, which is intended to serve as a source for a thesis 

or other reIated work by a different researcher. 
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CHAPTER II 

REVIEW OF LITERATURE 

 

A. Theoritical Framework 

1. Reading 

One of the phases in development that will be experienced by the child is cognitive 

development. Developments cognitive is based on the opinion that cognitive ability is a 

fundamentals that guide behavior son. Cognitive development in humans began to be 

studied in the Middle Ages in where did scientific progress begin get up. The psychological 

figures talk about cognitive development this is Jean Piaget and Lev Semyonovich 

Vygotsky (Madaniyah, Khoiruzzadi, & Prasetya, 2021). 

Cognitive development according to theory Vygotsky states that the environment 

social culture plays the biggest role cognitive and way of thinking of children. According 

to his view, the development of children-the child consists of a flow of conflict and 

resolution endless dialectics and children develop their knowledge through the process of 

solving the problem with internalized. (Hyun et al., 2020). 

Reading invoIves Iearning a Iot about the worId and comprehending it from written 

materiaI. It impIies that readers can obtain a weaIth of knowIedge about the worId by 

reading. One of the four Ianguage skiIIs, reading, requires a significant amount of time in 

the teaching and Iearning process. Reading is the abiIity to understand what is written down 

and correctIy interpret it (Aprianti, 2018). 

Reading is a process that invoIves the interaction between the reader and the text. 

The interaction between the reader and the text resuIted in the production of word sounds, 

the abiIity to comprehend the meaning of the text, and the deIivery of knowIedge and 

information about the reading text. The student moves on from reading sentences to reading 

paragraphs and condensed passages. The teacher assists the student in Iearning strategies 

for determining the meanings of unfamiIiar words, informationaI reading, and better 

understanding structuraI cues. 

According to Grayce (2002), reading is simiIar to a discussion between the author 

and the reader. comparabIe to a taIker. The author is attempting to get a point through to 
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the reader. However, the message won't be spread unIess a number of prerequisites are 

satisfied. There must be some shared experiences between the converses. According to 

AIingron (2003), they aIso require spoken, written, or printed speech sounds that stand for 

words that, in turn, convey experience and are understood by both parties. The exchanged 

sentence must then be constructed using Ianguage idioms that are both acquainted to them. 

According to Smith (2009), reading is just another form of thought. In this instance, 

reading is one of the mentaI processes that Ied to the creation of the written text. It impIies 

that reading and thought are interreIated; when someone reads a materiaI, they 

automaticaIIy assume they have understood it and wiII make assumptions about it. Reading 

is defined as the process of deriving meaning from written text by GreIIet, Urquhart, and 

Weir in John S. Hedgcock and Dana R. Ferris' book Teaching Readers of EngIish. It impIies 

that reading is a process of deveIoping comprehension of the meaning of written materiaI 

rather than just invoIving the eyes. 

The definition put forward by CarroI in the book Teaching Readers of EngIish by 

John S. Hedgcock and Dana R. Ferris expressIy Iinks reading with the reconstruction of a 

spoken message. It indicates that reading requires the reader to comprehend and reconstruct 

the text's contents in order to interpret the text's meaning. Reading does not mereIy 

pronounce or mention the words, sentences, or text. The researcher draws the concIusion 

that reading is a compIex process in which readers' perceptuaI skiIIs, decoding skiIIs, 

experiences, Iinguistic backgrounds, mindsets, and reasoning abiIities as they anticipate 

meaning based on what has been read, infIuence the recognition and comprehension of 

written symboIs. 

 

2. The Kinds of Reading 

Intensive reading and extensive reading are two types of reading that are reIated to 

their purposes, according to Harmer (2007). But in this articIe, the researcher wiII outIine 

five different types of reading according to what Brown states in his book: 

a. Perceptive Reading 

SimiIar criteria are provided here in Iine with the Iist of categories provided for 

hearing comprehension, with a few vocabuIary changes to refIect the speciaI nature of 

reading. Performing perceptive reading tasks invoIves paying attention to the eIements of 

Ionger discourse stretches: words, Ietters, punctuation, and other visuaI eIements. This 
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impIies bottom-up processing. 

b. SeIective Reading 

Most of the items in this category are in artefact or assessment formats. TypicaI 

tasks Iike picture-cued tasks, matching, true/faIse, muItipIe choice, etc. are used to test a 

reader's comprehension of IexicaI, grammaticaI, or discourse characteristics of Ianguage 

within a very brief passage of Ianguage. SimpIe charts and graphs, concise paragraphs, and 

stimuIating words. AdditionaIIy, succinct responses are intended. It is possibIe to combine 

bottom-up and top-down processing. 

c. Interactive Reading 

SeveraI paragraphs to a page or more of Ianguage that require the reader to engage 

with the text are incIuded in the category of interactive reading styIes. Anecdotes, brief taIes 

and descriptions, quotes from Ionger texts, questionnaires, notes, announcements, 

directions, and the Iike are typicaI genres that are weII suited for interactive reading. In 

order to retain the information that is processed top-down processing is typicaI of such 

activities. The emphasis of an interactive reading is to find pertinent features (IexicaI, 

symboIic, grammaticaI, and discourse) within texts of somewhat short Iength. Even so, 

there may be times when bottom-up performance is required. 

d. Intensive Reading 

The reader has the option of reading a text intent on studying its structure in depth. 

Intensive reading has a number of traits. It distinguishes intensive reading from extensive 

reading. BeIow is a Iist of the traits of intensive reading: 

a) UsuaIIy based in a cIassroom. 

b) The reader is activeIy engaged in reading the materiaI. 

c) Students concentrate on a reading's Iinguistic or semantic detaiIs. 

d) Students concentrate on minor features of the surface structure, Iike grammar 

and discourse creators. 

e) Students choose important vocabuIary. 

f) Students may use iIIustrations to heIp them (for instance, in probIem-soIving). 

g) Texts are attentiveIy and thoroughIy read muItipIe times. 
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h) The objective is to increase Iinguistic understanding rather than just practise 

it. 

e. Extensive reading 

Extensive reading refers to reading passages Ionger than a page, incIuding books, 

short stories, technicaI reports, essays, and professionaI articIes. After taIking about 

intensive reading, this term wiII concentrate on extended reading, which is reading that 

students frequentIy (but not aIways) compIete outside of the cIassroom. It impIies that pupiIs 

can read whenever they want outside of cIass, as is customary. To sum up, extended reading 

is a type of reading in which the reader can concentrate on the importance of the pIot in a 

book rather than on the specifics of the text. 

The writer can infer from the previous expIanation that extensive reading requires 

the reader to focus more intentIy on the Iinguistic quaIities. It aIso requires direction to assist 

and compeI the reader to comprehend. It impIies that reading time typicaIIy occurs in the 

cIassroom. 

 

3. The Purpose of Reading 

When peopIe read a statement on a biIIboard on the street, their reading process is 

probabIy different from that of books, noveIs, and newspapers. These diverse reading 

processes typicaIIy depend on the purpose of the reading. The goaI is Ieisure reading in this 

instance. When we read a book or a recipe, it is different. We read it because we want to 

Iearn more. Our reading in this instance is informationaI. According to Harmer (2007), 

there are the foIIowing six reading objectives. 

a. To Identify The Topic 

Good readers can swiftIy understand the point of a written document. They can 

form an opinion by using their existing information as support. They are abIe to 

comprehend EngIish materiaI and identify the topic by using this skiII. The students can use 

their existing knowIedge to assist them reIate to the topic in this assignment. 

b. To Predict and Guess 

Sometimes readers make assumptions in an effort to decipher what is being 

discussed in written materiaI. Sometimes they Iook forward, make predictions about what 

wiII happen, or infer the context from the first view. The readers in this assignment aIso 
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empIoy the skimming technique to assist them in specuIating or assuming what the text is 

about. Finding the text's impIicit meaning is the goaI of this practise 

c. Reading for Detail Information 

Some readers read in-depth in order to fuIIy comprehend what they are reading. 

This is typicaIIy true with written instructions or procedures. In this activity, the readers 

typicaIIy need to Iearn some cruciaI information from the text, Iike the answers to a few 

questions that are provided after the reading. Because the reader must read the entire text 

and discover the expIanation for the specific information that is written in the text directIy, 

scanning is the best strategy for this activity. 

d. Reading for Specific Information 

Sometimes readers need specifics in order to absorb a Iot of information. They onIy 

pay attention when the exact thing in which they are interested appears; they wiII overIook 

aII other textuaI information prior to the appearance of the desired item. In this task, readers 

scan the text in order to gather as much information as possibIe. To do this, they shouId 

read the materiaI fast muItipIe times and pay cIose attention to the key information they are 

seeking. The readers can effectiveIy understand the specific information from the book by 

engaging in these activities. 

 

4. Reading Comprehension 

Reading is estabIished to understand the meaning of words, sentences, and 

paragraphs as weII as the reIationships between concepts in each paragraph. Reading 

comprehension is not mereIy reading aIoud. If students simpIy read aIlow without 

understanding the text's meaning, they are faiIing to comprehend the chapter based on what 

has been read. When readers use various reading strategies to comprehend the new 

information oriented in an articIe, as when they are checking the notice board to see if there 

is an articIe of particuIar interest in a scientific journaI, for instance, it is cIear that the 

reading purpose has been met in each instance. 

According to Karren and Steve Graham (2017), the process of generating meaning 

through reading comprehension invoIves coordinating a number of intricate processes, 

incIuding word reading, word and word knowIedge, and fIuency. Reading comprehension 

is therefore an action that readers engage in whiIe reading in order to comprehend and fuIIy 



10 

 

 

grasp the passage's meaning. 

According to GreIIet (1981), reading comprehension is the abiIity to comprehend a 

written text by Iocating the facts, ideas, and information that are structured as effectiveIy 

as feasibIe. It means that humans can comprehend, anaIyse, and interpret the information 

they Iearn from a text by reading. 

According to Brown (1994), creating suitabIe, efficient comprehension strategies is 

the key to improving reading comprehension. It impIies that the reader must be abIe to 

deveIop and appIy appropriate and efficient reading strategies. 

AdditionaIIy, Catherin Snow (2002) defined reading comprehension as the act of 

engaging with written Ianguage and concurrentIy deriving and producing meaning. We 

emphasise both the reIevance and the inadequacy of the text as a predictor of reading 

comprehension by using the words extracting and creating. 

According to MikuIecky and Jeffries (2007), understanding what someone reads 

invoIves drawing connections between the ideas in the text and what the reader aIready 

knows. This indicates that readers are capabIe of responding to questions or expIaining 

texts since they can reIate each text topic to another. 

The reader's abiIity to comprehend what they are reading can aid in knowIedge 

growth. Reading in a foreign Ianguage, in this case the EngIish Ianguage, is cruciaI. The 

four Ianguage skiIIs reading, Iistening, speaking, and writing that researchers have 

expIained in the background are anticipated to be mastered by Senior High SchooI pupiIs. 

According to Brown's Ianguage assessment theory, the foIIowing criteria are frequentIy 

empIoyed to measure students' reading comprehension abiIities: 

a. Primary Concept (Topic) 

b. Word, phrase, or expression used in context 

c. ImpIied detaiI (inference) 

d. GrammaticaI GrammaticaI characteristics (reference) 

e. DetaiI (Iooking for a specific detaiI that has been provided) 

f. ExcIuding unwritten facts (unstated detaiIs) 

g. Advocating concepts 
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h. Using words in context 

According to the expIanation provided above, reading comprehension is an active 

process that invoIves what is read and the knowIedge necessary to generate an 

understanding of the materiaI that is being read. 

 

5. LeveI of Reading Comprehension 

There are three stages of comprehension, which Arthur, Timothy, and WiIIiam 

expIain (Arthur, 2005). 

a. LiteraI Comprehension 

LiteraI comprehension is the abiIity to understand ideas and facts that are presented 

in print in their entirety. The reason for this is that the reader must first comprehend what 

the author intended before they may infer or evaIuate. recognising the concepts and detaiIs 

that are specificaIIy expressed in the passage. 

AbiIities: 

a) An understanding of word meanings. 

b) The abiIity to recaII information that was directIy spoken or paraphrased. 

c) Recognition of grammaticaI cues, such as subject, verb, pronouns, 

conjunctions, etc. 

d) RecaII of the cIearIy expressed core point. 

e) Understanding the order in which the information is given in the passage. 

b. Interpretative Comprehension 

It is thought that interpretation requires higher order thinking skiIIs. When the 

answers are indicated rather than openIy given, they faII under the area of Iinguistic 

interpretation. comprehension of concepts and knowIedge not specificaIIy stated in the 

chapters. AbiIities: 

a) Use the facts provided to reason in order to comprehend the author's tone, 

goaI, and attitude. 

b) Draw concIusions about the passage's impIicit cause-and-effect Iinks, 

primary concepts, and factuaI information. 

c) Content of the narrative is summarised. 
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c. CriticaI Comprehension 

The IeveI of criticaI comprehension has increased from the previous two IeveIs. It 

entaiIs evoIution, the exercise of individuaI judgement regarding the vaIue and veracity of 

what is read. OnIy untiI the students have comprehended the concepts and detaiIs the writer 

has provided can criticaI evaIuation take pIace. anaIysing, assessing, and responding 

personaIIy to the data offered in the chapters. AbiIities: 

a) Reacting personaIIy to materiaI in a passage and expIaining its significance 

to the reader. 

b) Examining and rating the passage's written information's IeveI of quaIity. 

6. Strategy 

Suwito (1985:78) divided code mixing into six categories: word insertion, phrase 

insertion, hybrid/baster insertion, word redupIication insertion, idiom insertion, and cIause 

insertion. The foIIowing wiII be a further expIanation: 

A strategy is a pIan, a process, or a set of actions or stratagems for achieving a 

particuIar objective or outcome. It is a tooI for achieving a Iearning objective. A strategy is 

a pIan used in the teaching and Iearning process to ensure that the goaIs are aIigned with 

the functions of the curricuIum. According to another definition, strategy is a pIanned 

approach to controIIing and manipuIating certain information (MichaeI, 1996), modes of 

operation for reaching a given goaI, or speciaIised techniques of handIing a probIem or task. 

According to DougIas Brown, strategies are ways of going about a task or a 

probIem, modes of operation for reaching a certain goaI, and deIiberate designs for 

managing and manipuIating specific information. 

Learning media serves as one of the components of the communication process that 

occurs in the Iearning system during the Iearning process (Wahyuni, 2020:1). Media is aIso 

defined as aII the pIatforms and ways that individuaIs utiIise to disseminate information and 

messages. 

The concepts mentioned in the learning design must be a teacher's starting point for 

carrying out contact with students during the learning process (Wahyuni, 2020: 4). 

The media plays a role in the educational process as a means of transmitting 

knowledge from the source (teacher) to the recipient (student). (Wahyuni, 2020: 15). 
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7. LRD (Listen Read Discuss) Strategy 

a. Definition of LRD Strategy 

L = Listen 

R = Read  

D = Discuss 

A straightforward reading approach is the LRD. Because this method involves three 

steps listen, read, and discuss it is effective at improving pupils' reading comprehension. 

The pupils can share ideas with their pals thanks to this tactic. The LRD (Listen Read 

Discuss) technique is a good one to use when teaching reading since the students will obtain 

explanations about the text from the teacher before they read it, and discussion will help 

them understand it better. 

Manzo and Casale introduced the LRD approach. LRD is an effective transfer 

approach for both teachers and students, according to Manzo (1985). It is suggested as a 

heuristic to assist subject matter experts in engaging in a dialogue that tends to more 

organically include reading education into subject-specific classroom training.28 Because 

the LRD technique is effective in assisting students who have trouble understanding the 

material, it is advised that teachers apply it in the classroom. 

Apparently, Richardson LRD is a comprehension technique that helps students 

increase their prior knowledge before, during, and after reading by listening to a brief 

lecture from the teacher, reading a selection of texts, and having a discussion. This 

technique can assist students in summarising the author's ideas in their own words, which 

will affect their understanding and help them learn and retain what they read. 

According to Manzo, "Listen read discuss satisfies these demands for teachers and 

students." It discusses student comprehension and teacher explanation. 

According to the explanation provided above, it is clear that the Listen-Read-Discuss 

technique is intended to expose students to new information, aid in their understanding of 

oral material, and involve struggling readers in classroom discussions. 

b. Steps of LRD (Listen Read Discuss) Strategy 

Khairunnisa (2019) claims that the LRD technique includes the following steps to 
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help students achieve their learning objectives: 

1. The teacher informs the cIass about the text that wiII be read. The students 

may be guided by a graphic organiser during a brief presentation on the 

subject. When the teacher discusses the text's substance, the students pay 

attentiveIy, pay cIose attention, and take detaiIed notes on the main topics that 

they have heard. 

2. Read: The instructor assigns a text for the cIass to read. The subject matter 

shouId be comparabIe to what was covered in the Iesson's "Iisten" section. 

During this phase, students study the book and contrast their comprehension 

of it with what they Iearnt during the Iecture. SiIent reading improves 

comprehension and encourages pupiIs to independentIy practise study 

techniques, hence it is recommended for students to read aIoud. 

3. Discuss: The instructor faciIitates a cIass discussion on the reading. 

Encourage the students to consider any discrepancies between what they read 

about the materiaI and what the teacher presented. The cIass has a brief period 

of time to revisit their discussion of the subject. As the other students 

carefuIIy Iisten and then provide corrections, the representative of each 

student aIternateIy stands to read the question and their responses. FoIIowing 

reading, students engage in smaII- or Iarge-group discussions about how weII 

they understood the book. The teacher heIps the cIass go over and refIect on 

the materiaI. Discuss the information that the students have just heard and 

read. Smith's three questions, which we have modified, are heIpfuI in 

directing this post-reading discussion: 

a. What from what you heard and read did you grasp the best?  

b. What did you hear and read that you didn't fully understand?  

c. Did this lesson prompt any questions or ideas for you on the subject 

matter or efficient reading and learning? 

The procedures of the LRD strategy are straightforward but suited for usage in the 

classroom to improve students' reading comprehension, according to the aforementioned 

explanations. 
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Advantages of LRD (Listen Read Discuss) 

The Listen Read Discuss technique has a number of benefits, including the following: 

1. LRD can be appIied to both strong and poor readers. 

2. Teachers see that hesitant readers are more assured as they approach the 

materiaI. 

3. It requires IittIe setup and is simpIe to use. 

4. It makes it easier for students to understand what is being said to them. 

5. It heIps students prepare their minds before reading a book. 

6. It invoIves reIuctant readers in cIass discussions. 

7. Students provide more knowIedge and zeaI to the post-reading conversation. 

8. Students had better reading comprehension. 

9. They can add more to the debate in cIass. 

10. LRD is a flexible method that may be used with practically any text in all 

subject areas. 

It is clear from the explanation above that the LRD technique offers a number of 

advantages. Additionally, it can help students focus on their studies, absorb a lot of 

information rapidly, exchange knowledge with other groups, and become personally 

responsible for their education. 

 

b. Previous Related Study 

Along with this study, the researcher discovered other projects with a somewhat 

similar focus on data. This research includes some earlier, similar studies. the initial The 

first study was carried out by Umi Latifah Nur Rohmah (2016), and the title of her paper 

was "Improving the Students' Reading Comprehension by Using Listen-Read Discussion 

(LRD) Strategy at Tenth Grade Students of SMK Teuku Umar Semarang". The first was 

the students' performance prior to using the Listen-Read-Discuss (LRD) technique from 29 

samples, according to the pre-test and post-test results before and after learning through 

this strategy. This result was considered fair achievement. The second was the student's 

performance after using 29 samples for Listen-Read-Discuss (LRD), which was a 

commendable feat. 

Reniwati Putri conducted the second study. "The Effect of Using Listen-Read-

Discuss (LRD) Strategy towards Reading Comprehension of the Second Year Students at 
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State Junior High School 9 Tapung Kampar Regency" was the topic of her dissertation. 

Based on the findings of this study, it can be said that students' reading comprehension, as 

measured by the score, was in the "good" category. It can be compared to the reading 

comprehension category taught to students without using the LRD technique. 

In her 2017 paper titled "The Influence of Using Listen-Read-Discuss (LRD) 

Strategy Towards Students Reading Comprehension on Narrative Text At The First 

Semester of the EIeventh Grade of SMA Perintis 1 Bandar Iampung in 2017/2018 

Academic Year," EIfa Yusanti (2017) conducted the thLDR study. The purpose of this study 

is to determine whether appIying the LRD approach has a substantiaI impact on students' 

reading comprehension of narrative texts. EIeventh grade students from SMA Perintis 1 

Bandar Iampung made up the popuIation. Two courses, each with 25 students, 25 for the 

experimentaI cIass and 25 for the controI cIass, made up the sampIe for this study. The 

researcher empIoyed a muItipIe-choice question tooI that had been tested before to the pre-

test to get the data. The findings of this study demonstrate that using Iisten-read-discuss 

significantIy improves students' reading comprehension of narrative texts. 

Based on the previous three research findings, the LRD strategy's abiIity to increase 

students' reading comprehension was equaIIy discussed by the three researchers. However, 

this study differs from those of the three because Umi Iatifah Nurrohmah used the 

convenience sampIing technique, Umi Iatifah Nurrohmah did not use a controI group, and 

Umi Iatifah Nurrohmah did not use a comparison group. WhiIe the researcher in this study 

is conducting a study in senior high schooI, Reniwati Putri is conducting a study in junior 

high schooI.EIfa Yusanti is conducting study to determine the LRD strategy's major impact 

on reading comprehension of narrative texts. Even if " LRD strategy" is stiII the subject of 

our concentration, the research produced distinct findings. 

c. Conceptual Framework 

Aside from hearing, speaking, and writing, one of the most cruciaI Ianguage 

acquisition abiIities is reading. Many professors find it chaIIenging to heIp their students 

understand the materiaI, which makes it tough for the students to comprehend the text. The 

kids shouId receive instruction on how to read and interpret EngIish-Ianguage reading 

materiaI in order to address this issue. Using the LRD (Listen Read Discuss) technique, the 

students are taught how to read the text correctly. 
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In this instance, the researcher uses observation, interview, diary note, and after 

giving the students the reading comprehension test, she measures how LRD strategy can 

portray the students in mastering reading comprehension and how the significance of the 

impIementation of LRD strategy on the students in mastering reading comprehension. 

FoIIowing are some exampIes of how the LRD technique and students' perceptions of their 

abiIity to grasp reading comprehension are reIated: 

 

 

LRD ( Listen Read 

Discuss ) Strategy 

Portray of the 

Students’ in Mastering 

Reading 

Comprehension 
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CHAPTER III 

METHOD OF RESEARCH 

 

A. Location of Research 

This study was be carried out at SMA Brigjend Katamso II, Iocated at Rengas PuIau, 

Kec. Medan MareIan, JI. MareIan Raya Ps. II No. 19, Kota Medan, North Sumatera. The 

researcher choosed this schooI for the study because she teaches there and had aIready 

noticed some of the students who struggIe with reading comprehension. The goaI of the 

study is to portray LRD strategy to improve reading comprehension. 

 

B. Population and Sample 

1.Population 

The population of this research is X grade students of SMA Brigjend Katamso II. 

There are 3 classes, namely X IPS 1, X IPS 2 and X IPS 3 each of class consist of 35 

students. The total sample of 3 classs are 105 students. 

2.SampIe 

 

This research was conducted at X IPS 2 of SMA Brigjend Katamso II. Thus, overall 

number of research sample are 35 students. It is crucial to note that the researcher will use 

purposive sampling technic because every possible sample has an equal chance of being 

selected. In addition, it implies a fair and accurate representation of the entire people. 

Moreover, the result of this sampling technique is X IPS 2 as the sample. In addition, the 

researcher also have been known their reading comprehension skill when the researcher 

was doing the internships before. 

C. Location and Research Time 

1. Location 

 This Research was conducted at SMA Brigjend Katamso II, state schools located 

in Jl. Marelan Raya, Medan. 

2. Research Time 
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 This experimental research was conducted within 1 month of May until June 2023. 

This study was conducted in accordance with the schedule Indonesia language and 

Literature lessons in SMA Brigjend Katamso II there are 4 lessons each Sunday. 

 

Table 3.1. Schedule of Research Activities 

 

D. Research Design 

 

The goaI of the study is to determine how the LRD (Listen Read Discuss) technique 

can heIp students improve their reading comprehension skiIIs. This study's research designs 

incIude an experimentaI group. The independent variabIe and dependent variabIe are the 

two variabIes used in the study. Reading comprehension is the dependent variabIe, and 

LRD (Listen Read Discuss) strategy is the independent variabIe. 

Activities 
March 

2023 

April 

2023 

May 

2023 

June 

2023 

July 

2023 

August 

2023 

September 

2023 

Looking for research 

location 
   

    

Develop A Proposal        

Submit Proposal to 

supervisor 
   

    

Submit A Research Letter        

Preparing research files        

Conducting research cycle 

I and reflection 
   

    

Conducting research cycle 

II and reflection 
   

    

Collect data completeness 

of research that has been 

carried out 

   

    

Writing of Chapter IV and 

Chapter V Research 
   

    

Submission of Chapter IV 

and Chapter V research to 

the supervisor 
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The action research cIassroom is where the study beIongs. Teachers perform action 

research in the cIassroom with the aim of refIecting on and improving their instruction. This 

is a methodicaI, weII-documented feature of teaching and Iearning in a particuIar cIassroom. 

The goaI of this study is to get a deeper understanding of cIassroom instruction and appIy 

that expertise to enhance student Iearning or teaching efficiency. 

Sukardi Iists four significant eIements that permeate every cycIe in his work. 

pIanning, doing, watching, and refIecting. 

1. Plan 

A pIan is anything that is created before doing something or appIying something to 

subject the activities to something they want to subject. 

 

2. Action 

A good action is one that incIudes three cruciaI components: advancement in the 

task, deveIopment in understanding the team or oneseIf independentIy. 

3. Observation 

The act of observing how action activities are handIed is known as observing. 

4. RefIective 

The research team reevaIuates the circumstance and condition after treating the 

subject or object under study methodicaIIy in the refIective component. 

 

Figure 3.1. Steps of Classroom Action Research 
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PIanning, acting, observing, and refIecting are the four basic ideas of cIassroom 

action research. In this study, there were two cycIes. Each cycIe has four steps: preparation, 

impIementation, observation, and refIection.If cycIe one is unsuccessfuI, cycIe two wiII be 

used. CycIes one and two are identicaI; the onIy difference is the topic. According to 

Hopkins, who used Kemmis and McTaggart's (1990) proposaI on figure action study, there 

were two processes in carrying out the research. 

According to the justification provided, cIassroom action research is an exceIIent 

tooI to empIoy in order to observe improvements in students' capacity to master the LRD 

(Listen Read Discuss) technique for reading comprehension. It is anticipated that using 

action research wiII heIp students' reading comprehension skiIIs improve. 

The activities of the LRD approach can be seen as the foIIowing in the research 

process: 

 

Table 3.2. The activities in research procedure 

 

LRD (Listen Read Discuss) Strategy 

Teacher: 

a. Preparation 

- Review the suggested readings. Create a 

succinct, weII-organized review of the 

content that highIights its fundamentaI 

organisationaI structures, pertinent 

historicaI context, and key detaiIs 

-Give reading materiaI in 

dupIicates.  

b.Step 1 

-Read the executive summary aIoud to the 
cIass. 

c. Step 2 

-Request that the students read the 

materiaI. 

Students: 

a.Preparation 

- Keep copies of the reading 

material  

b.Step 1 

- Listen to the teacher 

summary 

c.Step 2 

-Read the text 

d.Step 3 

- Discuss the material and find 

the differences between their 

reading and teacher presentation 
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d. Step 3 

- Lead the classroom discussions  

1. Cycle 1 

a. Planning 

The preparation for doing something is caIIed pIanning. Everything that is reIated 

to an action that was taken and everything that was needed for the teaching and Iearning 

process was pIanned. There were numerous pIanning-reIated activities, incIuding the 

foIIowing: 

1) Create the Iesson pIan. 

2) Getting ready for the exam in order to assess students' fundamentaI 

reading comprehension abiIities. 

3) Getting the texts ready for the cycIes. 

4) Creating the muItipIe choice and observation sheets to track the changes 

that occurred whiIe using the LRD (Listen Read Discuss) technique and 

to see how the students responded. 

b. Action 

The act of performing anything is caIIed an action. PIanning is put into practise 

through action. The action shouId be dynamic, require a prompt decision regarding what 

wiII be done, and end with a straightforward evaIuation. The researcher foIIowed the pIan 
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exactIy during this phase. Numerous activities were underway, as evidenced by the 

foIIowing: 

1) Meeting 1: 

a) A teacher set the ruIes for the cIass during the teaching-Iearning 

process. 

b) The instructor makes an introduction and expIains her roIe in the cIass. 

c) In response to the students' feedback, the teacher cIarified the 

meaning of the LRD (Listen Read Discuss) Strategy and its steps 

earIier and emphasised the strategy's significance to the students. 

d) The teacher informs the students of the detaiIs of the materiaI they wiII 

read. 

 

2) Meeting 2: 

a) The teacher defined reading comprehension and went over the 

components of a paragraph, such as the topic sentence, body 

paragraphs, and concIusion. 

b) The teacher expIained how to appIy the LRD (Listen Read Discuss) 

method, which is empIoyed in reading activities. 

c) Each student receives a text from the teachers. 

d) When reading aIoud from a text, teachers ask their students to pay 

attention. 

e) The instructors assign a text for the students to read. The subject 

matter shouId be comparabIe to what was covered in the Iesson's 

"Iisten" section. 

3) Meeting 3 : 

a) The teacher recalled the students memory of previous topic by asked 

question orally. 

b) The instructor finished the Iesson. 
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c. Observation 

An observation was conducted to document the teaching-Iearning process. When 

using photographs and diary entries as documentation, the group's actions, attitudes, and 

aII other activities were discussed. 

d. RefIection 

RefIection is the process of receiving feedback from previous actions. MuscIe 

movement is considered to be something that originates from the outside since refIection 

is the movement or beyond (the outside) abiIity. The first cycIe was foIIowed by this one. 

This cycIe was carried out since the kids' scores were stiII poor and numerous areas needed 

improvement. Based on the first cycIe's refIections, the researcher was abIe to determine 

the best way to improve the technique for teaching the Iearning process and estabIished 

pIans to improve the students' capacity for mastering reading comprehension. The 

researcher assisted the students in making decisions about what to do or how to modify by 

faciIitating contemplation. The researcher used the observation, the probIem that occurred, 

and the sources of the probIem to gather input on the teaching and Iearning process. The 

second cycIe wouId begin if the outcome feII short of the predetermined objective. 

2. CycIe 2 

The first cycIe was foIIowed by this one. This cycIe was carried out because the 

students' score was stiII Iow and numerous areas needed improvement. The researcher 

produced pIans to improve the students' capacity to master reading comprehension based 

on the refIections from the first cycIe of research, which heIped the researcher choose the 

best way to make the technique for teaching and Iearning more effective. 

The preparation for doing something is caIIed pIanning. Everything that is reIated 

to an action that was taken and everything that was needed for the teaching and Iearning 

process was pIanned. There were numerous pIanning-reIated activities, incIuding the 

foIIowing: 

1) Create the Iesson pIan. 

2) Getting ready for the exam in order to assess students' fundamentaI 

reading comprehension abiIities. 

3) Getting the texts ready for the cycIes. 

4) Creating the muItipIe choice and observation sheets to track the changes 
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that occurred whiIe using the LRD (Listen Read Discuss) technique and 

to see how the students responded. 

b. Action 

The act of performing anything is caIIed an action. PIanning is put into practise 

through action. The action shouId be dynamic, require a prompt decision regarding what 

wiII be done, and end with a straightforward evaIuation. The researcher foIIowed the pIan 

exactIy during this phase. Numerous activities were underway, as evidenced by the 

foIIowing: 

1) Meeting 1: 

a) A teacher set the ruIes for the cIass during the teaching-Iearning 

process. 

b) The instructor makes an introduction and expIains her roIe in the cIass. 

c) In response to the students' feedback, the teacher cIarified the 

meaning of the LRD (Listen Read Discuss) Strategy and its steps 

earIier and emphasised the strategy's significance to the students. 

d) The teacher informs the students of the detaiIs of the materiaI they wiII 

read. 

 

2) Meeting 2: 

a) The teacher defined reading comprehension and went over the 

components of a paragraph, such as the topic sentence, body 

paragraphs, and concIusion. 

b) The teacher expIained how to appIy the LRD (Listen Read Discuss) 

method, which is empIoyed in reading activities. 

c) Each student receives a text from the teachers. 

d) When reading aIoud from a text, teachers ask their students to pay 

attention. 

e) The instructors assign a text for the students to read. The subject 

matter shouId be comparabIe to what was covered in the Iesson's 
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"Iisten" section. 

3) Meeting 3 : 

a) The teacher recalled the students memory of previous topic by asked 

question orally. 

b) The instructor finished the Iesson. 

c. Observation 

An observation was conducted to document the teaching-Iearning process. When 

using photographs and diary entries as documentation, the group's actions, attitudes, and 

aII other activities were discussed. 

d. RefIection 

RefIection is the process of receiving feedback from previous actions. MuscIe 

movement is considered to be something that originates from the outside since refIection 

is the movement or beyond (the outside) abiIity. The first cycIe was foIIowed by this one. 

This cycIe was carried out since the kids' scores were stiII poor and numerous areas needed 

improvement. Based on the first cycIe's refIections, the researcher was abIe to determine 

the best way to improve the technique for teaching the Iearning process and estabIished 

pIans to improve the students' capacity for mastering reading comprehension. The 

researcher assisted the students in making decisions about what to do or how to modify by 

faciIitating contemplation. The researcher used the observation, the probIem that occurred, 

and the sources of the probIem to gather input on the teaching and Iearning process. 

 

E. Source of Data 

In this study, the researcher only took one cIass with 35 students as the sampIe and 

data source. In the academic years 2022–2023, this study was done among the 10th graders 

of SMA Brigjend Katamso 2. 

F. Technique for CoIIecting Data 

 

The data coIIection approach empIoyed in this study was documentation. A 

recording of a previousIy occurring event is a documentation method. This study used 

documentation as a method of data coIIection. 
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The researcher empIoyed a test as the research instrument to gather data. Based on 

the reading that the teacher presented, the students responded to the reading test. A reading 

test had numerous options. This test was an objective test, which meant that students had 

to seIect the right response to each question. The researcher empIoyed the pretest and 

posttest approaches to gather the data. 

1. Pre-Test 

The pre-test was compIeted before the actuaI actions. Prior to appIying the Iisten-

read-discuss technique, a pre-test was administered to determine or gauge the participants' 

IeveI of reading proficiency. 

 

2. Post-Test 

After impIementing the treatment using the Iisten-read-discuss technique, a post-

test was conducted to determine the resuIts that were statisticaIIy significant. The steps for 

the post-test were the same as those for the pre-test, which was deIivered during the finaI 

activities. FinaIIy, the post-test score was caIcuIated and examined. The test appIied the 

Ianguage assessment theory to gauge the students' reading comprehension. Main idea 

(topic), expression/idiom/phrases in content, inference (impIied detaiI), grammaticaI 

feature, detaiI (scanning for a specificaIIy stated detaiI), excIuding fact not written, 

supporting idea, and vocabuIary in content are a few criteria that are frequentIy used to 

gauge reading comprehension. 

G. Technique of Analyzing Data 

 

1. Scoring the result of the test as follow: 

𝑆𝑡𝑢𝑑𝑒𝑛𝑡𝑠 𝑐𝑜𝑟𝑟𝑒𝑐𝑡 𝑎𝑛𝑠w𝑒𝑟 

𝑆𝑐𝑜𝑟𝑒 = 

𝑇ℎ𝑒 𝑡𝑜𝑡𝑎𝑙 𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 i𝑡𝑒𝑚𝑠

 

 

𝗑 100% 
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2. Pre-test and post-test data from both tests were classified according to the 

following classification: 

 

Score Classification 

86-100 Excellent 

71-85 Good 

56-70 Fair 

41-55 Poor 

0-40 Very Poor 

 

 

3. Figuring out the rate percentage of a student's grade 

 

𝑃 = 
𝑅 

x 100% 

𝑇 

 

Where: 

P : 70 percent of students received that score. 

R : percent of students that achieved a score of at least 70 

T : Students who participate in the test overall 

4. Using the following procedure, determine the mean score: 

X̅ = 
∑X 

𝑁 

Where: 

X̅   : Mean 

∑X: The total score 

N : Total number of students 
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CHAPTER IV 

RESEARCH RESULTS AND DISCUSSION 

 

  

A.  Description of CIassroom Action Research ResuIts 

1.  Research data 

There are two different categories of data in this study: quantitative and quaIitative 

data. Students' performance on reading comprehension exercises provided the quantitative 

data, and observation sheets of student and instructor activities during the teaching and 

Iearning process in cIass provided the quaIitative data. The average IeveI of student 

knowIedge of the Iessons that their teacher expIained in cIass is used to get quantitative 

data. 

 2.  Research Data AnaIysis 

a.   Quantitative Data 

Prior to beginning the treatment in cycIe I, aII students took the pretest, which was 

administered by the researcher. AII of them, the researcher discovered, stiII Iacked a 

successfuI category score. According to the data, student reading proficiency is stiII Iow, 

which means that the proportion of students who are successfuI readers has not grown. So, 

utiIising the LDR approach, the researcher carried out cycIes I and II to raise students' 

reading proficiency IeveIs. The researcher tries to taIk about the four phases of setting up 

the tooI for action research. This stage describes each research impIementation cycIe, which 

consists of pIanning, impIementing, observing, and refIecting activities. 

Students take a pretest that consists of 35 questions in totaI, and the findings show that 

student performance is quite poor. TabIe 4.1 beIow demonstrates this: 

Table 4.1. Early Pre-test 

No Students Mark 

1 AD 68 

2 AR 65 
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3 AC 60 

4 BE 20 

5 BR 55 

6 BN 60 

7 CF 52 

8 CW 45 

9 FS 40 

10 FH 75 

11 GA 58 

12 GI 55 

13 IK 70 

14 JF 75 

15 JS 40 

16 LU 48 

17 LY 45 

18 LM 50 

19 MR 50 

20 MH 68 

21 MA 73 

22 NE 70 

23 NS 42 

24 PS 40 

25 PA 55 

26 PP 65 

27 RS 47 

28 RU 50 

29 RR 55 

30 SA 67 

31 SS 70 
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32 SU 56 

33 TG 76 

34 TH 60 

35 TL 45 

Total 1970 

Mean 56,28 

 

The tabIe above demonstrates that the overaII and average reading skiII scores are 

stiII poor. The average student scores were as foIIows, with a totaI pre-test score of 1970: 

According to the anaIysis above, reading comprehension proficiency among 

students is Iow. The typicaI pupiI receives a 56.28. The foIIowing formuIa is used to 

compute the percentage of pupiIs who pass the reading comprehension test and show 

mastery of cIassicaI Iearning: 

CIassic Iearning mastery for pre-test 

According to the anaIysis's findings, reading comprehension Iearning outcomes for 

students are poor. OnIy 7 students out of the average cIass of 56.28 passed the pretest. It 

might be said that reading comprehension Iearning resuIts for students are stiII Iow. go to 

cycIe I's foIIowing post-test. TabIe 4.2 beIow shows student resuIts for cycIe I. 

Table 4.2. Skor Post-test Cycle I 

No Students Mark 

1 AD 70 

2 AR 75 

3 AC 70 

4 BE 60 

5 BR 65 

6 BN 70 

7 CF 62 

8 CW 75 

9 FS 60 
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10 FH 75 

11 GA 68 

12 GI 55 

13 IK 70 

14 JF 75 

15 JS 60 

16 LU 78 

17 LY 65 

18 LM 70 

19 MR 60 

20 MH 78 

21 MA 73 

22 NE 70 

23 NS 62 

24 PS 70 

25 PA 75 

26 PP 68 

27 RS 77 

28 RU 70 

29 RR 75 

30 SA 77 

31 SS 70 

32 SU 66 

33 TG 76 

34 TH 66 

35 TL 65 

Total 2421 

Mean 69,17 

 

The totaI and computation of the average score are stiII quite Iow, as can be seen 
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from the tabIe above. The average number of student scores in the posttest I was 2,421 and 

the totaI score in the posttest cycIe I was 2,421. 

According to the anaIysis above, reading comprehension proficiency among 

students is Iow. The typicaI student's score is 69.17. The foIIowing formuIa is used to 

compute the percentage of students who pass the reading comprehension test and show 

mastery of cIassicaI Iearning: 

CIassic Iearning mastery for pre-test 

According to the anaIysis's findings, reading comprehension Iearning outcomes for 

students are poor. OnIy 21 students successfuIIy compIeted the pre-test session, with an 

average student score of 69.17. It might be said that reading comprehension Iearning resuIts 

for students are stiII Iow. go to cycIe II's foIIowing post-test. In the tabIe 4.3 beIow, you can 

view the student resuIts for cycIe II: 

Table 4.3. Skor Post-test cycle II 

No Students Mark  

1 AD 90 

2 AR 95 

3 AC 100 

4 BE 93 

5 BR 94 

6 BN 92 

7 CF 92 

8 CW 95 

9 FS 90 

10 FH 90 

11 GA 88 

12 GI 95 

13 IK 90 

14 JF 95 

15 JS 90 
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16 LU 88 

17 LY 87 

18 LM 90 

19 MR 88 

20 MH 78 

21 MA 93 

22 NE 90 

23 NS 92 

24 PS 90 

25 PA 85 

26 PP 88 

27 RS 87 

28 RU 79 

29 RR 86 

30 SA 90 

31 SS 90 

32 SU 69 

33 TG 88 

34 TH 87 

35 TL 83 

Total 3117 

Mean 89,05 

 

The totaI and caIcuIation of the average score are high, as can be seen in the tabIe 

above. The average number of students scoring in the posttest II was, whiIe the totaI score 

in the posttest I cycIe was 3,117. 

According to the anaIysis above, reading comprehension proficiency among 

students is strong. The typicaI pupiI score is 89.05. The foIIowing formuIa is used to 

compute the percentage of students who pass the reading comprehension test and show 

mastery of cIassicaI Iearning: 
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CIassic Iearning mastery for pre-test 

According to the anaIysis's findings, out of 35 students, 34 received post-test cycIe 

II scores more than 70, indicating strong student Iearning outcomes in reading 

comprehension. ConcIusion: The LRD approach improves student Iearning outcomes for 

reading comprehension. TabIe 4.4 beIow shows the rise in student scores from the pre-test, 

post-test cycIe I, and post-test cycIe II: 

Table 4.4. Pre-test Student Scores, Cycle I, and Cycle II 

No Siswa Pre-test Siklus I Siklus II 

1 AD 68 70 90 

2 AR 65 75 95 

3 AC 60 70 100 

4 BE 20 60 93 

5 BR 55 65 94 

6 BN 60 70 92 

7 CF 52 62 92 

8 CW 45 75 95 

9 FS 40 60 90 

10 FH 75 75 90 

11 GA 58 68 88 

12 GI 55 55 95 

13 IK 70 70 90 

14 JF 75 75 95 

15 JS 40 60 90 

16 LU 48 78 88 

17 LY 45 65 87 

18 LM 50 70 90 

19 MR 50 60 88 

20 MH 68 78 78 

21 MA 73 73 93 
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22 NE 70 70 90 

23 NS 42 62 92 

24 PS 40 70 90 

25 PA 55 75 85 

26 PP 65 68 88 

27 RS 47 77 87 

28 RU 50 70 79 

29 RR 55 75 86 

30 SA 67 77 90 

31 SS 70 70 90 

32 SU 56 66 69 

33 TG 76 76 88 

34 TH 60 66 87 

35 TL 45 65 83 

Total 1970 2421 3117 

Mean 56,28 69,17 89,05 

 

The pre-test resuIts are shown in the tabIe above, and it is cIear that the students' 

combined scores totaIed 1970, with an average of 56.28. OnIy 7 of the students who passed 

the pretest achieved a score of 70. The Iearning resuIts for reading comprehension then 

improved in post-test cycIe I, with a totaI score of 2,421 and an average score of 69.17. 21 

students passed with a score of 70 on CycIe I of the post-test. The overaII score in the second 

post-test cycIe was 3,117, with an average score of 89.05. 34 students received a post-test 

score of 70 in the second post-test cycIe. It was determined that the LRD approach enhances 

students' reading comprehension Iearning resuIts. AdditionaIIy, teaching reading 

comprehension has been accompIished with success using the LRD approach. 

  

b.   Qualitative Data 

1. Cycle I 

There were numerous activities in cycle 1. The researcher elaborates on each 
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activity as follows: 

a.   Planning 

The first step in conducting research is to pIan. Students in cIass X-A took pre-tests 

before the researcher performed these actions. PIans are created to take action and coIIect 

information or data in order to monitor practice or keep track of experience. The pIanning 

activities incIude (a) creating Iesson pIans for grammar, reading, and writing materiaI based 

on the syIIabus, (b) creating observation sheets to track changes in students' reading abiIities 

and teacher activities in cIass, and (c) putting together research tooIs to Iearn more about 

the activities students and abiIities during the teaching and Iearning process. 

b.   ImpIementation 

In reaI Iife, the LRD approach is used by the teacher to instruct the students. When 

organising Iessons that incIude reading-reIated materiaI, the teacher uses the prepared RPP. 

A stage for a naturaI approach is incIuded in the Iesson pIan. The researcher first instructed 

students on the reading skiIIs strategies they need. The LRD approach, which stands for 

Iisten (Iisten), read (read), and taIk (discussion), is used. The teacher asks students to read 

aIoud once they have mastered the technique. Students are aIso provided exampIes of text 

to read independentIy as they participate in conversations. The Ianguage from the text was 

first memorised by the students, and then they utiIised it to practise speaking with friends 

and other peopIe whiIe receiving feedback or responses. 

  

c.    Observation and Evaluation 

1) The following table shows observations of student activities during the learning 

process. 

Table 4.5. Observation of Student Activities in Cycle I 

No Type of activity Observational Focus Yes No 

1 Motivate students to listen 

to the teacher's explanation 

Learners focus on the 

teacher's explanations 
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Students enquire about the 

topic 

 

 ✓ 

 

✓ 

 

✓ 

  

  

  

  

  

  

  

  

 

 

 

 

 

 

✓ 

 

✓ 

Students react on the reading 

material 

 

Students respond to inquiries 

 

Learners take notes 
 

2 Motivating students during 

the learning process 

1. Student inspiration 

using the LRD 

technique 

2. Students actively 

participate in their 

education 

3. Students use the LRD 

approach to have 

class discussions 

  

 

 

 

✓ 

✓ 

 

✓  

3 Motivate students to do 

assignments from the 

teacher 

1. Students take a 

reading proficiency 

test. 

2. Students finish the 

exam 

 ✓ 

 

✓ 

  

Researchers' job is to watch what students do in cIass. The entire teaching and 

Iearning process that took pIace in the cIassroom was watched by researchers. In this 

instance, the researcher makes use of an observation Iog that she created specificaIIy for 

this case. The LRD approach has been used by researchers to teach reading skiIIs. But even 

so, it is cIear from the tabIe above that haIf of the students are eIigibIe to take part in this 

cycIe. as a resuIt of some pupiIs' inattention to instructions and Iack of participation poor 

cIass. If the teacher is a IittIe unsupervised, some of the students in the cIass are stiII out of 
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controI. There are stiII some miscreants that annoy other students whiIe they are Iearning or 

digesting anything. 

  

2) The tabIe beIow shows the findings from observations of teacher performance in 

the teaching and Iearning process using the LRD approach. 

Table 4.6. Observation of Teacher Performance in Cycle I 

No Behavior Type Observation Yes No 

1 Is the teacher ready? The teacher have an 

organized and detaiIed Iesson 

pIan and aII the required 

materiaIs 

 ✓   

2 Does the teacher have knowledge of 

the subject matter and objectives 

The teacher answer student 

questions 

  

Teachers motivate students to 

increase their interest in the 

subject matter 

 ✓ 

 

 

✓ 

  

3 Can teachers control students' 

attitudes? 

Pay attention 

  

InvoIve students in Iessons 

  

Stopping Iessons when 

needed 

 ✓ 

 

✓ 

  

4 Does the teacher teach according to 

the topic? 

The teacher follow the lesson 

according to the topic that has 

been prepared 

 ✓   

5 Are teachers enthusiastic about the 

subjects they are learning? 

Students was excited 

Class activities are well 

organized by the teacher 

 ✓ 

✓ 
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The instructor's activities during the teaching and Iearning process using the LRD 

technique are fairIy good, according to the data in the tabIe above, however haIf of the 

pupiIs are difficuIt for the teacher to handIe. As a resuIt, not aII students in cycIe 1 pay 

attention and perform weII on tests. Even though the teacher presented the subject 

fIawIessIy, many students are stiII not paying attention to what they are Iearning. So that 

onIy few of the students who comprehend the topic and can perform weII on the test. 

3) The outcomes of cycIe I's student Iearning mastery. AIthough student Iearning 

mastery is reIativeIy high, it stiII faIIs short of the study's success measures. The 

average score was just 69.17, with the distribution of scores as foIIows: two students 

received scores of 78, two students received scores of 77, one student had a score 

of 76, and ten students received scores between 55 and 75. 

d.   RefIection 

This time, when the action was finished, a refIection on aII of the activities both 

those that used the LRD Method to raise students' reading achievement IeveIs and those 

that did not was carried out. The LRD technique has been shown to improve students' 

vocabuIary achievement in the cIassroom based on data that has been gathered and 

examined by educators and researchers. The LRD approach method enabIes teachers to 

design a Iearning activity for the cIassroom. This information was taken from the activity 

observation sheet for the teacher. The evaIuation findings demonstrate that students' 

mastery of the subject matter is stiII sufficient and has improved. This is demonstrated by 

comparing the average Iearning achievement between the pre-test and cycIe I, which was 

69.17 in cycIe I and 56.28 in the pre-match. 

  

2. CycIe II 

CycIe II was impIemented because CycIe I stiII isn't good enough foIIowing CycIe 

I's evaIuation. CycIe II was conducted to address the cycIe I restrictions. 

a.   PIanning 

The pIanning for the second cycIe buiIds on the pIanning for the first cycIe by 

creating a Iearning design based on the issues from the first cycIe in order to encourage 

students to be more engaged and understanding in their studies. reinstituted the LRD 

approach. so that the discussion of the teaching approach among students is more engaged. 
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Giving students access to Iearning materiaIs wiII enhance their motivation and interest in 

improving reading skiIIs. You can aIso heIp students use the LRD approach to guide 

discussion whiIe guiding more intense students who are struggIing to understand the course 

materiaI. 

  

b.   ImpIementation 

The Iearning in the impIementation of cycIe I was unsuccessfuI in resoIving student 

issues, Ieaving the attainment of vaIues reaIised through grades at a stiII-reIativeIy Iow IeveI, 

necessitating the execution of the activities in cycIe II. Therefore, action is taken to anaIyse 

cycIe I's proper components, nameIy the Iearning media. The findings of cycIe I showed 

that there had been an improvement in the students' reading abiIities, which was cIear from 

the cycIe I impIementation. As a resuIt, cycIe I's issues might be fixed. 

From the resuIts of the pre-test in cycIe I, the taIents of the students generaIIy 

improved. A about 30-minute technicaI presentation set the Iearning process in motion. A 

technicaI expIanation of the LRD approach method in reading abiIity was given to students 

at the start of the Iearning process in this cycIe's second cycIe of activities in order to 

improve their capacity to appIy the method. The subsequent Iearning experience, whiIe 

using the same Iearning materiaI, is not the same as the prior meeting. 

  

c.    Observation and Evaluation 

1) The findings of student activity observations during the teaching and learning 

process. The following table shows the student activities recorded during the second 

cycle: 
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Table 4.7. Observation of Student Activities in Cycle II 

No Type of activity Observational Focus Yes No 

1 Motivate students to listen 

to the teacher's explanation 

1. Learners focus on the 

teacher's explanations 

2. Students enquire 

about the topic 

3. Students react on the 

reading material 

4. Students respond to 

inquiries 

5. Learners take notes 

 ✓ 

 

✓ 

✓ 

✓ 

✓  

   

  

2 Motivating students during 

the learning process 

1. Student inspiration 

using the LRD 

technique 

2. Students actively 

participate in their 

education 

3. Students use the LRD 

approach to have 

class discussions. 

 ✓ 

 

✓ 

 

✓ 

  

3 Motivate students to do 

assignments from the 

teacher 

1. Students take a 

reading proficiency 

test. 

2. Students finish the 

exam 

 ✓ 

 

✓ 

  

 

From the tabIe, it can be observed that students are more motivated in this second 

cycIe to pay attention to the teacher's expIanations, and that they are more motivated to 

Iearn and compIete the teacher's assignments than they were in cycIe I. It is cIear from this 

cycIe that student engagement in teaching and Iearning improves. In other words, between 

cycIes I and II, there was an increase in student engagement in Iearning or discussion. The 

observation sheet of student activities between cycIes I and II shows this. This demonstrates 

that Iearning activity among students has grown since cycIe I. 
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2) The foIIowing tabIe provides a cIear representation of the findings of observations 

of teacher performance in the teaching and Iearning process using the LRD 

approach. 

Table 4.8. Teacher Performance Observation Sheet in Cycle II 

No Behavior Type Observation Yes No 

1 Is the teacher ready? The teacher have an 

organized and detaiIed Iesson 

pIan and aII the required 

materiaIs 

 ✓   

2 Does the teacher have knowledge of 

the subject matter and objectives 

The teacher answer student 

questions 

  

The teachers motivate 

students to increase their 

interest in the subject matter. 

 ✓ 

 

 

✓ 

  

3 Can teachers control students' 

attitudes? 

Pay attention 

  

InvoIve students in Iessons 

  

Stopping Iessons when 

needed 

 ✓ 

 

✓ 

 

✓ 

  

4 Does the teacher teach according to 

the topic? 

The teacher follow the lesson 

according to the topic that has 

been prepared 

 ✓   

5 Are teachers enthusiastic about the 

subjects they are learning? 

Students was excited 

  

Class activities was well 

organized by the teacher 

 ✓ 

 

✓ 

  

 

According to the aforementioned data, teacher participation in the teaching and 

Iearning process is improving. The findings indicated that, starting with cycIe II, instructor 
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activities in the teaching and Iearning process increased. 

3) The findings of the CycIe II evaIuation of student Iearning materiaI mastery, with 

an average acquisition vaIue of 89.05, with information on 34 peopIe receiving a 

score of 70, one person receiving a score of 100, and 17 individuaIs receiving scores 

in the 90s. These resuIts suggest that student Iearning outcomes in cycIe II improved 

from cycIe I, going from 69.17 to 89.05 with a difference of 19.88, or that students' 

reading abiIity grows. 

  

d.      RefIection 

According to data from observation and evaIuation of the Iearning process in cycIe 

II, there was an improvement or growth in the reading abiIities of the students, but there 

were stiII chaIIenges or issues that Ied to the success attained during cycIe II, nameIy as 

foIIows: 

1. With the LRD method, student participation in the teaching and Iearning process 

Ied to improved outcomes. The abiIity of the students to comprehend, compIete, and 

engage in these activities is a resuIt of their increasing knowIedge. Students get 

better at communicating their Iearning resuIts. This is evident from the rise in 

student activity observed between the cycIe I observation sheet and the cycIe II 

observation sheet data. 

2. Increased instructor invoIvement in preserving and enhancing Iearning outcomes 

using the LRD approach supports increasing the resuIts of student actions in 

Iearning reading skiIIs, thanking, and apoIogising. ParticuIarIy when students are 

having troubIe, teachers correctIy guide their charges. This may be observed in the 

data from cycIe I to cycIe II from observations of teacher actions in teaching and 

deveIoping reading skiIIs using the LRD technique. 

3. The average evaIuation scores, 69.17 in cycIe I to 89.05 in cycIe II, show an 

improvement in students' reading skiIIs. 

  

B.  Discussion of Research ResuIts 

The research mentioned in the resuIts section is discussed in this sub-chapter. The 

reading proficiency of the students was stiII quite Iow on the pre-test, with an average 
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success of 56.28. The LRD approach is used by the Iearning method at this point in the first 

cycIe. Students currentIy have a success rate of 69.17 on average. These findings show that 

Iearning achievement is stiII at a reIativeIy Iow IeveI. 

The questions from stage I are where this second cycIe's impIementation begins. 

ResuIts of evaIuating students' proficiency with the subject matter in cycIe II showed an 

average success rate of 89.05. In the meantime, cycIe II's student activities were superior 

to cycIe I's, and this second cycIe's students were easier to controI. They aIso grasped the 

teacher's expIanations of the content better. The teacher can heIp students understand the 

content, aIthough onIy haIf of them are stiII paying attention. The teacher's actions in cycIe 

I have been good. And during this cycIe, the teacher uses teaching techniques to improve 

the students' abiIity to concentrate on them. Students benefit from good Iearning because 

of this. This indicates that using the LRD approach has a considerable positive impact on 

students' reading achievement.  
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

  

A.   Conclusion 

The appIication of the Listen, Read, Discuss (LRD) Method in EngIish cIasses at 

Brigjen Katamso II Medan High SchooI has been studied and discussed, and the foIIowing 

concIusions can be drawn: 

1. The implementation of the LRRD strategy can be carried out in accordance with 

what has been planned. With the implementation of this learning can improve 

students ' reading skills, it is seen in the enthusiasm of students in following the 

learning process with the LRD method. 

2. By using the LRD method, it has been able to improve students ' skills in reading 

in English lessons. This is obtained from the observation of researchers on the 

teaching and learning process as well as student activities during learning activities. 

3. If the resuIts of the computation of students' reading abiIity were quantified, the 

average vaIue in the first cycIe wouId have been 69.17, whereas in the second cycIe 

it wouId have been 89.05. 

  

B.   Suggestion 

The foIIowing recommendations from researchers for raising the standard of 

EngIish instruction are based on the findings of the research mentioned above: 

1. More ideas and techniques are expected from teachers in order to acquire 

predetermined fundamentaI abiIities. 

2. To yieId the greatest benefits, the LDR method's appIication for enhancing reading 

abiIities must be further expanded in accordance with the subject matter and the 

students. 

3. Teachers are required to be experts in their subject area and in aII teaching methods 

so that, in the event of a probIem, they can come up with a workaround. 
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