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ABSTRACT 

 

Muthmainnah. 1802050023. “Improving Students’ Knowledge of Grammar 

Through PowToon Learning Media.” Skripsi: English Education of Faculty 

of Teacher Training and Education University of Muhammadiyah Sumatera 

Utara. Medan. 2023. 

The objective of this research was to investigate the process of improving students’ 

knowledge of grammar (Simple Present Tense) through PowToon learning media. This 

research was conducted at SMP Muhammadiyah 05 Medan located at Jl. Bromo 

Gg Aman No. 38 Tegal Sari II Medan. The subject of this research was the eighth- 

grade students as many as 20 students of the academic year of 2022/2023. Based 

on the students’ score about the knowledge of grammar (simple present tense) by 

using PowToon learning media, students’ score keeps improving in every test. In 

the pre-test, the mean score was 57.66, in the first cycle test, the mean score was 

74.33 and in the second cycle, the mean score of the test was 90.66. The 

improvement also can be seen from the percentage of the students’ simple present 

tense test, in pre-test, 5% of the students passed the Maximum Completeness 

Criteria (MCC). In the first cycle test, there were 45% of the students passing 

MCC, while in the second cycle test, 100% of students passing MCC. It means 

that applying PowToon learning media improved the students’ knowledge in 

simple present tense. PowToon learning media made students interested in 

learning process, easy to write, easy to understand the materials, and it motivated 

them to apply simple present tense in conversation to express their daily life 

routines. 

Keywords: Grammar, PowToon Learning Media, Classroom Action Research 
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CHAPTER I 
 

 

INTRODUCTION 

 

A. Background of the Study 

 

Grammar, in general, is the formal part of a language that expresses a 

language's phonological, semantic, syntactic, and structural properties (Karaman, 

2020). Grammar is a relatively important language structure that students need to 

grasp in order to construct intelligible sentences, hence its significance in the 

English language cannot be understated (Yaccob & Yunus, 2019). A language's 

grammar serves as a description of the way words and other linguistic 

constructions are put together to form sentences in that language (Mandasari & 

Wahyudin, 2021). Tenses-based grammar is an essential component of a language 

and forms the body's backbone. As a result, they must be internalized by the 

learner, either consciously or unconsciously (Çakır, 2011). 

According to Listia (2020) the students must be aware of the grammatical 

topics they must learn in order to master the language, in this case English. There 

is a presumption that English is a difficult language with numerous complex 

grammatical rules to master, and mastering grammar is a difficult process that 

requires users to be able to decide when and why to use one form in speaking or 

writing rather than the other; making such decisions requires grammatical 

proficiency. 

English tenses are fundamental to sentence structure and are intimately 

connected to English grammatical conventions (Aziz, Fitriani, & Amalina, 2020). 

English has sixteen tenses (Napitupulu & Helentina, 2021). Tenses are crucial 

 

 

1 



2 
 

 

 

 

components of grammar instruction. They are intended to demonstrate how the 

passage of time affects the verb tenses used in English sentences (Jubhari, 2018). 

One of the crucial parts of English is the tense, which refers to the moment at 

which an event occurs in a sentence, tense also denotes an essential and 

fundamental concept in learning English (Siagian, 2019). The grammar has tenses 

when creating a sentence based on time; tenses are the laws of patterns to follow 

(Yuswendy, 2021). 

Tense is a grammatical form of the verb that specifies the time or even the 

occurrence of an action. The tenses may convey more information about a certain 

event or action that occurred in the past, present, or future (Wulandari, 2019). 

Along with grammatical, spelling, vocabulary, and other issues, tense problems 

are one that frequently arises in students' learning of English in all contexts (Sari 

& Putri, 2018). 

In order to teach English effectively, a teacher or educator involved in the 

process should use a variety of tactics, approaches, and even media. More 

importantly, the teacher must complete some tasks before entering the classroom 

so that she or he may engage the pupils in engaging activities. Considering how 

create a lesson plan, how to give feedback, how to create an assessment, and, most 

importantly, how to use learning resources (Butarbutar & Simatupang, 2020). 

According to the outcomes of observations collected, researchers obtained 

data, that student learning outcomes in English subjects, especially in tenses 

material. The average score of the students may be displayed mid-semester exam 

results is 60, this shows that the average student score is still below the standard 



3 
 

 

 

 

maximum completeness criteria that has been set at SMP Muhammadiyah 05 

Medan, which is 75. The number of students in class VIII SMP Muhammadiyah 

05 Medan, there are 20 students, as many as 19 students who attained the KKM. 

Several variables contribute to the low student learning results, including a 

teaching and learning process that does not actively engage students, hence 

reducing their motivation to study, learning tends to be boring, uninteresting and 

students find it difficult to understand, besides that the teacher also does not 

provide new innovations in learning and does not pay attention to needs. Students 

in learning. 

Currently, it seems that media-based information technologies and 

communications are becoming more and more prevalent (TIK). The ICT-based 

learning media consists of educational elements that provide practical knowledge 

to the students who developed information technologies and communication 

(Amalia, 2018). The tendency to use technology in activities does not rule out the 

possibility that technology is utilized in the teaching and learning process. It is 

believed that student motivation will increase if the teacher incorporates 

technology into the learning process (Megawati N.M.S, 2020). 

There are several benefits to incorporating technology into the learning 

process. First, it is adaptable, meaning that students may use it anywhere and at 

any time, and that all students have equal access to learning. Second, it may 

develop students' collaboration abilities by allowing them to interact via chat, 

phone, video, and conference calls in order to exchange diverse viewpoints. 

Thirdly, technology facilitates an engaging teaching and learning environment, 
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hence increasing student motivation. PowToon is an alternate technology-based 

media that may be utilized for instruction (Yuliantini, 2021). 

PowToon is animation software that can make animated videos with a 

professional appearance. PowToon is incredibly easy to use because it requires no 

program download and can simply be viewed through a web browser. 

Additionally, this program is quite user-friendly for novices, such as editing 

several templates that can be created according to the creativity of the user to 

make interesting videos (Ardaningsih & Adnyayanti, 2022). Multiple studies have 

demonstrated the benefits of utilizing PowToon for English learning. Among 

them, research conducted by Oktaviani (2020) it states that technology and the 

internet are part of students' lives, so they are easily accepted by students. 

PowToon's appealing and adaptable features, which may be incorporated into any 

learning material at varying levels, can enhance students' comprehension of the 

English language. In addition, the same research on PowToon as a learning media 

was also carried out by Syafitri (2018) in her research concluded that the activities 

carried out through PowToon have an influence on students' learning motivation 

and learning achievement. 

 

 
B. Identification of the Problem 

 

The problems of this study were identified as follows: 

 

1. The students do not know how to used simple present tense in sentence. 

 

2. The students do not interest in learning simple present tense. 

 

3. The student cannot recognize simple present tense in a sentence. 
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4. Lack of a variety of learning media 

 

 

 
C. Scope and Limitation 

 

This study takes from students of eighth-grade at SMP Muhammadiyah 05 

Medan in academic year 2022-2023. The scope of this study was focused on 

improving students’ knowledge in present tense (Simple Present Tense) using 

PowToon learning media, and it was limit on using PowToon learning media to 

explain simple present tense. 

 

 
D. Formulation of the Problem 

 

Based on the identification of the problem are: 

 

1. How is the improvement of students’ knowledge in grammar (Simple Present 

Tense) through PowToon learning media? 

2. What difficulties do students experience when learning English grammar 

(Simple Present Tense) in using PowToon learning media? 

 

 
E. Objective of the Study 

 

The objective of this study to investigate the process of improving to improve 

the student knowledge of grammar (Simple Present Tense) through PowToon 

learning media at SMP Muhammadiyah 05 Medan in academic year 2022-2023. 
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F. Significance of the Study 

 

The result of this study is expected to be useful: 

 

1. Theoretically 

 

This study theoretically can increase knowledge the students in  simple 

present tense using PowToon learning media. 

2. Practically 

 

This research, among others, provides benefits to: 

 

The findings of this study are anticipated to add to the following elements: 

 

a. For Students. This research can assist students in comprehending the material 

presented by the teacher and in having a positive learning experience, hence 

increasing their interest and drive to learn. 

b. For English Teacher. This result of this study about PowToon learning media 

can as an alternative media for learning the grammar (Simple Present Tense) 

and as an input to be more innovative and creative in using PowToon media, 

in order to make the teaching and learning process more efficient and 

pleasurable. 

c. For Other Researcher. To Increase the knowledge and creativity of 

researchers about the improving of PowToon learning media and as a 

valuable experience for a teacher, this can then be used as a teaching tool. 



 

 

 

CHAPTER II 

REVIEW OF LITERATURE 

A. Theoretical Framework 

 

Theories are required to explain certain concepts or terms utilized in a 

particular research project. There is terminology used in this work that require 

theoretical explanation. The next section will give the theoretical literature on the 

term: 

 

1. Understanding Grammar 

 

Grammar is a collection of rules that specify how words (word parts) are 

joined or altered to generate acceptable meaning units within a language. As it 

pertains to the study of our language, language is often fascinating. Grammar is 

frequently defined as the arrangement of words into correct sentences (Penny, 

1996). Grammar is a system of language rules that allows us to structure sentences 

and communicate effectively. It includes aspects such as parts of speech, syntax, 

and morphology. A reference book that describes the grammar of a language is 

called a "reference grammar" or simply "a grammar". The formal study of 

grammar is an important part of children's schooling from a young age through 

advanced learning. While some people describe grammar as the "rules" of a 

language, in reality, no language has strict rules. By applying grammar rules to 

writing, it can become stronger, clearer, and more effective. The researcher 

concludes that grammar is the rule or method for organizing words into proper 

sentences. 

a. The role of grammar 
 

 

7 



8 
 

 

 

 

The function of grammar is one of the most contentious questions in 

language instruction. Grammar is the set of rules that regulate the standard order 

and connection of words inside a phrase. Discourse norms determine the 

connection between sentences (Brown, 2016). The function of grammar is to 

provide a system of rules that allows us to structure sentences and communicate 

effectively. It includes several aspects of the English language, such as parts of 

speech, syntax, and morphology. Grammatical function is the syntactic role  

played by a word or phrase in the context of a particular clause or sentence. 

Functional grammar is a linguistic theory that states all constituents, whether 

affixes, words, phrases, or sentences, have semantic, syntactic, and pragmatic 

functions. While some people describe grammar as the "rules" of a language, in 

reality, no language has strict rules. Understanding grammar can help us learn a 

language more quickly and efficiently. 

 
 

b. Element of Grammar 

 

1) Parts of sentence 

 

a) Subject and predicate 

 

Understanding the two major components that each sentence pattern 

shares, the subject and the predicate, is The initial step in comprehending 

phrase patterns is to comprehend their skeleton structure (Kolln & Funk, 

2009): 
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SENTENCE 
 

Subject Predicate 
 

Figure 2.1 Part of Sentence 
 

As its name suggests, the subject of a sentence is generally what the 

sentence is about. The predicate is the description of the subject. The terms 

subject and predicate refer to roles or functions within a sentence. However, 

these sentence functions can also be described in terms of form. 

 

SENTENCE 

NP VP 
 

Noun Phrase Verb Phrase 

 

Figure 2.2 Function of Sentence 
 

In teaching English grammar structure, there are two techniques or 

approaches for teaching grammar: the inductive strategy and the deductive 

strategy. The researcher would like to discuss both of these strategies below. 

1. Inductive Strategy 

 

In this strategy, students are first given an example of the grammatical 

structure to practice; they are then directed to determine the rules of the 

pattern. Students' speaking ability improves as a result of using the inductive 

technique. The strategy has downsides as well. It is slower than the deductive 
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technique. 

 

2. Deductive Strategy 

 

Deductive grammar reasoning entails presenting and analyzing grammar 

rules, which are subsequently implemented in translation assignments 

(Hadley, 2000). 

The most successful way for discovering a pattern that cannot be 

identified via analogy is deduction. It can be time-saving. There are also kids 

who prefer to be given with the rule and asked to demonstrate their 

knowledge by applying it to a new phrase. The strategy leads to pupils' 

formation or grasp of the theory and the pattern. 

The grammatical aspect to be reviewed in this specific class: 

 

a. First activity, the teacher examines the students' work from the previous 

day by exchanging simple-answer questions. The instructor instructs the 

students to flip to a certain page in their textbooks, where a brief 

description of the student's room is provided. 

b. Introduction to the construction of grammar and the exposition of the 

grammatical principle by the students. The instructor asks the students to 

describe the difference between positive and negative sentences. As 

students attempt to provide a rule, the instructor can determine whether 

or not they have grasped the topic. 

c. Principle for grammar instruction, before conducting a grammar lesson, 

teachers must be aware of certain concepts in order to engage in the 

endeavor successfully. 
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There are three guiding ideas for teaching grammar to students: 

 

1) Incorporate inductive and deductive reasoning into your teaching. The 

instructor provides a grammatical explanation of the rule followed by a 

set of exercises in the deductive classroom. Designed to clarify the 

grammar concept and assist the students. In deductive reasoning, one 

works from first principles. Inductive techniques operate in reverse. In 

inductive instruction, you provide students with a linguistic sample and 

guide them through a process. 

2) Employing activities that clarify the connection between grammatical 

form and communicative function. Based grammar classes are largely 

useless due to the fact that instructors teach grammar or an abstract 

system, present the language as sentences, and fail to provide students 

with the necessary context for each grammatical point. Instruction will 

focus primarily on the form of the new grammatical item. 

3) In the realm of language acquisition, emphasis should be placed on the 

development of procedural rather than declarative knowledge, as 

declarative knowledge is familiar with language rules. The ability to 

employ procedural knowledge for communicative purposes. Those who 

provide a textbook-like explanation of a grammatical rule or concept, but 

who break the rule when communicating. There are also students with 

procedural knowledge but no declarative knowledge. The great majority 

of native speakers really fall within this category. Few natural speakers 

can express the rule for the third person, unless they have studied 
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grammar extensively. 

 

While declarative knowledge can aid the development of procedural 

knowledge. Students need to build mastery of target language item, not by 

memorizing rules, but by utilizing the target items in communicative context. 

This learning by use or learning by doing idea is one that has come to us 

through the approach to education known as experientialism (Soel, 2009). 

After learning the concept of teaching grammar, the researcher is anticipated 

to be able to control the classroom setting and their teaching strategy or 

technique, therefore instructors have to know create a good preparation before 

teaching. 

The language used as the primary language for classroom dialogue 

during an English course can be rather broad and idiomatic, especially at 

"intermediate" and higher levels. Level of education. In a lesson for 

beginners, gesture and tone of voice are initially more significant than the 

actual words or phrases used to instruct pupils on what to do and how to do it. 

But if novices become accustomed to hearing just English during their 

English lessons, they will quickly comprehend and learn to speak terms like 

"good" (Wills, 1981). 

a. Classroom Methods and Assignments for Teaching Grammar 

There are four methods for teaching grammar, namely: 

1) Input Enhancement 

 

Input Enhancement is a strategy for drawing students' attention to the 

grammatical point the instructor wishes to introduce. Teachers focus students' 
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attention to elements that are supposed to be noticed by "flagging" them in 

some way, for as by highlighting, underlining, or coloring. These tactics fall 

on the accuracy end of Ur's accuracy-fluency continuum. 

2) Consciousness-Raising 

 

Activities are meant to help students recognize a certain grammatical 

characteristic or concept; however, they are not compelled to practice the 

target item. 

3) Grammar Dictation 

 

Involves small-group cooperation, active use of the language, and 

reflection on how the grammar functions in context. Additionally, it helps 

pupils to evaluate their own production. The method is quite straightforward. 

The instructor dictates at regular speed a section comprising target language 

forms. Students take notes and then reproduce the original text in small 

groups (Nunan, 2015). 

 
 

2. Tenses 

 

The Latin word "tempus," which means "time," is the ultimate source of the 

English word "tense." (Lyon, 1995). A verb's tense is a way of expressing time. 

The words "time" and "tense," according to Hornby (1975), "must not be 

confused" when he is talking about tense and time. Time refers to a universally 

understood notion that is separated into the past, present, and future. Tenses refer 

to a verb form or set of verb forms used to convey a temporal relationship. Tenses 

can be used to describe a state, activity, or action. 
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The crucial distinction between tense and aspect has been fuzzier over time. 

Some claim that English has 12 "tenses" rather than just three. The three different 

times are the present, past, and future, respectively. Aspect, on the other hand, is 

concerned with the internal organization of the action taking place at any given 

time. Simple (sometimes known as zero aspect), perfect, progressive, and their 

combination, perfect progressive, are the four aspects (Murcia, Celce, & Lersen, 

1999). 

Types of tenses based on (Wren, 2005), the three primary formal categories  

of tenses in the English language are the past tense, present  tense, and future 

tense. In addition to the present tense, these criteria also give rise to subtypes of 

the present tense, including the present indefinite, present continuous, present 

perfect, and present perfect continuous. According to the aspect, voice, and mood, 

the past simple, past continuous, past perfect, and past perfect continuous are 

considered in the category of the past tense. In contrast, the future simple, future 

continuous, future perfect, and future perfect continuous are considered in the 

category of the future tense. While according to Blake (2020) English has three 

grammatical aspects: future, perfect, and progressive, as well as two tenses: 

present and past. Twelve verb forms are produced by combining these. 

Tenses are an important aspect of English grammar that can be challenging 

for learners. There are various techniques and tools available to help learners 

master tenses, such as the Smart Fingers technique and mobile applications like 

"English Tenses Practice". Researchers have analyzed the use of tenses in 

different contexts, such as news headlines, daily conversation, and essay writing. 
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S (She/He/It) + V –s or –es + ... 

S (I, You, We, They) + V + … 

 

 

 

3. Simple Present Tense 

 

Simple present tenses are used to express opinions, depict routine behaviors, 

and make generic statements of fact (Kirn & Jack, 2002). With several verbs, the 

simple present indicates an ongoing state of affairs (something that is happening 

now). According to Sylvia Chalker (1994) Simple present tense is also known as 

present (tense) simply and is the same as the verb base (with the exception of 

"be"). It additionally adds -s for third person singular. It must add -s or -es if the 

subject is in the third person singular, such as he, she, or it. She can speak three 

languages, for instance. Meanwhile Mark Lester (2010) says simple present tense 

is used to communicate factual assertions, generalizations, and descriptions of acts 

or occurrences that are likely to occur in the future. 

According to the description given above, the simple present tense can be 

used to describe routine activities and facts that are generated using verbs, with 

the exception of the third singular subject, which requires the addition of -s or -es. 

 

a. The Pattern of Simple Present Tense 

 

The simple present tense utilizes the simple verb and adds -s or -es if the 

subject is in the third person singular. The verb form in the simple present tense 

differs between verbs with the third singular subject (e.g., he, she, it, Jean, your 

friend, etc.) and verbs with other subjects (e.g., I, you, we, they, Jean and John, 

cows, etc.). 

The pattern of affirmative statement of this tense is: 
 

And 
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S + be (am, is, are) + adjective/adverb of place/noun 

S (He/She/It) + does not + V (simple form of verb) + .... 

S (I, You, We, They) + do not + V (simple form of verb) + .... 

 

 

 

From the example and the table above, it can be concluded that the third 

singular subject can make a positive statement by using a verb other than be, 

adding -s or -es to the verb, and for the other subjects, simply using the primary 

verb. 

For example: 

 
a. He/She/Jean plays volleyball every morning. 

 

b. Your mother teaches English in school every Wednesday. 

 

c. I/You/We/They/Michael and Dimas play volleyball every morning. The 
 

 

 

pattern of affirmative statement with be, use this formula: 

 

Based on the table above, to form a positive statement with be place the 

appropriate be (am, is, or are) after the subject, followed by an adjective or adverb 

of place or a noun phrase, as in She is a teacher (She is a teacher). 

 

The pattern of negative statement of this tense is: 
 

And 
 

 

From the pattern above, for the third singular subject to make negative 

statement add does not or doesn’t after the subject and for the other subjects add 

do not or don’t after the subjects. 
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S + be (am, Is, are) + not + adjective/adverb of place/noun 

Do + S (I, You, We, They) + V (simple form of verb) + .... 

Does + S (He/She/It) + V (simple form of verb) + .... 

 

 

 

For example: 

 
a. She doesn’t teach physics very well. 

 
b. He doesn’t like milk. 

 
c. They don’t know about us. 

 
d. I don’t understand. 

 

The pattern negative statement with be, add not after the subject and be, 

after that followed by adjective/adverb of place/noun. The formula is: 

 

In an interrogative statement in the simple present tense, the word "do" 

occurs before the subject, which is followed by the subject and the simple form of 

the verb. If the subjects are he, she, or it, use "does," and if the subject is a third 

singular subject, use "do" (I, you, we, they). "Does Charles enjoy milk?" is an 

example. "He does, yes." He does mean "Yes" when he says Charles enjoys milk 

in that brief response. You'll see that the verb phrase is replaced with does (Krohn, 

1986). In the example, does replace likes milk. The formula of interrogative is: 

 

And 
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Do + S (I, You, We, They) + not + V (simple form of verb) + .... 

Does + S (He/She/It) + not + V (simple form of verb) + .... 

Be (am, is, are) + S + adjective/adverb of place/noun 

 

 

 

The formula of negative question is: 
 

 

 

And 
 

 

 

The format of an interrogative sentence with be is to place be at the start of 

the sentence or before the subject, which is followed by the subject and an 

adjectival or place-specific adverb. The following is the formula for an 

interrogative sentence: 

 
 

Table 2.1 

Verbs of be in interrogative sentence 
 

Interrogative sentence Short answer 

 
 

Am 

 
 

I 

fat? 

a nurse? 

wrong? 

  
 

I am. 

  
 

I’m not. 

 

 

Is 

He 

She 

It 

a prince? 

 

a princess? 

a pen? 

 

 

Yes 

He 

 

She is. 

It 

 

 

No 

He 

 

She isn’t. 

It 
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Are 

We 

You 

They 

right? 

Lira? 

Japanese? 

 We 

 

You are. 

They 

 We 

 

You aren’t. 

They 

 

 

There are some spelling rules for –s endings, the rules are as follow: 

 

1. In all other cases, add –s to the simple form. 

 

Example: 1. wear  wears 

 

She wears a jacket. 

 

2. work  works 

 

He works in the police station. 

 

3. speak 

 speaks She speaks in 

Korean. 

2. If the simple form of a verb ends in –y after consonant, change the y to 

i and add –es (Kirn & Jack, 2002): 

Example: 1. study  studies 

 

He studies in the university. 

 

2. try  tries 

 

Emma tries to stop the taxi. 

 

But verbs that have a vowel before the –y do not change from y to i and 

not add –es (Werner, Nelson, & Spaventa, 2001): 

Example: 1 buy  buys 

 

My brother buys a new phone. 

 

2. play  plays 
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My sister plays volleyball. 

 

3. If the simple form of a verb ends in –s, -z, -sh, -ch, -x, or –o (after 

consonant), add –es. 

Example: 1. teach  teaches 

 

Mr. James teaches English in school. 

 

2. go 

 goes       He goes 

to the beach. 

3.wash  

 washes My father 

washes the car. 

4. fix  fixes 

 

Ryan fixes dinner in hurry. 

 

 
Pronunciation Note (Werner, Nelson, & Spaventa, 2001) 

The –s ending is pronounced three ways, depending on the ending of the verb: 

 

1. /iz/ after –ch, -sh, -s, -x, and –z endings. 

 

Example: teaches, washes, kisses, boxes, and buzzes. 

 

2. /s/ after voiceless endings: p, t, k, or f. 

 

Example: stops, hits, and looks. 

 

3. /z/ after voiced consonant endings. 

 

Example: calls, listens, plays, sounds, and runs. 
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b. The Function of Simple Present Tense 

 

Frequently, the simple present refers to anything that was true in the past, is 

true now, and will be true in the future (Azar & Schrampfer, 1989). The simple 

present tense is used to depict routine actions, such as Luke reading his email first 

thing in the morning (Lester, Franklin, & Yokota, 2010). 

According to Hornby, there are five different ways to use the simple present 

tense (Hornby, 1975). First is to describe an action that is now occurring, such as 

in a demonstration, explanation, or step-by-step guide to cooking something. For 

example, “I sift the corn flour, salt, and baking powder into a bowl. I mix them.” 

Second is to use in commentaries, e.g., as televised during an athletic event, such 

as a football game. For example, “Brown receives the ball from Green. The ball is 

sent to Black, who scores by heading it beyond the goalie.” Third is to be used in 

exclamatory phrases beginning with here and there. For example, “He has 

arrived!” Fourth is in the broad assertion that what was true in the past, is true 

now, and will likely be true in the future. For example, “The sun shines during 

daylight hours.” And lastly is use for references to previously provided 

information. For example, “The newspapers predict that it will be chilly today.” 

 

4. PowToon Learning Media 

 

PowToon is a website that allows users to make short animated films using an 

element library that has been provided with backdrops, animations, back sounds, 

and props. The interface of PowToon resembles that of PowerPoint and the users 

are familiar with the development screen (Sakti & Napsawati, 2021). Another 

definition of PowToon according to Asni Syafitri (2018) PowToon 
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(www.powtoon.com). It's a web-based animation application that facilitates the 
 

creation of animated presentations for the benefit of young students via the 

manipulation of pre-created objects, imported photographs or videos, given music, 

and user-created voice-overs. 

In the academic setting, PowToon is frequently utilized to convey a point 

through animated films. The outcome is a cartoon of a speaker reading dialogue 

boxes that the user has created, giving the look of a comic (Zamora, Bravo, & 

Padilla, 2021). These online visual presentations provide a rapid and engaging 

way to convey information to a range of audiences in a short period of time 

(Samosa, Ilagan, Ballaran, Margallo, & Suanga, 2021). 

The conclusion reached by the expert mentioned above is that PowToon's 

mode of operation makes for a good video. The initial Make sure you are signed 

in to PowToon, then click the edit button on your dashboard's start from scratch 

option. There is a template for the slide's title that you can choose and alter later. 

Just select whatever appeals to you. To add a new slide, click the add button. You 

must first switch on Customize Mode in the upper right corner in order to make 

more intricate adjustments. Add the image after that, and then start the 

conversation. Clicks the PowToon upload to finish. When you're done, await the 

email with the YouTube link and express your congratulations. With PowToon, 

you've just created a fantastic presentation. 

 
 

a. Advantages and Disadvantages of PowToon 

 

According from the definition of PowToon above, there are the advantages 

http://www.powtoon.com/
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offered by PowToon from Prof. Resty Samosa (2021): 

 

a) Enables users to share any topic of interest with others by displaying or 

presenting it. 

b) If the presentation is well-designed, it draws the audience in right away. 

 

c) Requires students to read and synthesize information when given assignments 

associated with the presentations so they may subsequently convey it. 

d) Increases comprehension of the exhibited information and makes it easier to 

recall. 

e) Integrates several forms and media, facilitating the integration of visual, 

auditory, and motion resources. 

f) The bulk of these tools are accessible in their most basic version for free or a 

little fee, and 

g) Resources are often compatible with a variety of operating systems. 

 

And also, the disadvantage that it is significantly more labor-intensive than 

some other programs and that it is impossible to download or edit a video if the 

application is not online (Pais, Nogues, & Munoz, 2017). 

 

b. PowToon and Language Learning 

 

One of the ways to help pupils' reading comprehension is by creating reading 

learning materials. By utilizing the PowToon application, parenting textbooks can 

be created as animated videos to help junior high school students with their 

analysis and reading comprehension skills. Moreover Swamy (2020) According 

the research with the title, "Using PowToon in Learning English," PowToon as a 

tool has positive effects on student engagement, understanding, and language 
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acquisition. When using PowToon videos, kids may concentrate on the entire 

lesson. When PowToon is used in class, students are engaged and enthusiastic, 

highlighting how important it is to the learning process. 

To make PowToon as user-friendly as possible without ever compromising 

the tiniest on professionalism or quality, it has undergone significant testing and 

design work. PowToon includes all the necessary animation tools to continuously 

add new features, templates, and styles. Because the visual animation allows for 

user interaction. In order for viewers to experience vibrant characters, dynamic 

pictures, and active text and other sequences, PowToon lets users draw attention 

to and envision. Thanks to PowToon, user presentations will be more engaging 

and beautiful. 

PowToon's application in education is a very recent development, and few 

people are familiar with its media. PowToon and PowerPoint are extremely 

similar in terms of how they are used to communicate educational content; 

however PowToon is more entertaining owing to the range of animation options. 

Teachers in schools have the difficulty of understanding what types of media 

might assist pupils to quickly accept the information they convey. PowToon can 

help prevent children from being bored in class because it has so many features 

and animations that hold students' attention and keep the school environment 

exciting. 

 

c. PowToon Characteristics 

 

The PowToon website Apps allows users to download and use the images and 

animations on the learning media of PowToon: 
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1) The offered PowToon learning media is related to the exposition text 

material. 

2) Exposition text content is organized systematically based on competency 

standards and fundamental competencies and presented in an engaging 

manner. 

The qualities of the subject matter link to the PowToon learning media to 

communicate the subject matter and make it simpler for students to grasp the 

subject matter's objectives. 

The following traits apply to PowToon learning media: 

 

1) Through the PowToon website Apps, users can access and use the images and 

animations included in the learning media on PowToon. 

2) Students can use the PowToon learning resources to explain the exposition 

text material with the aid of images and animations. 

 
B. Conceptual Framework 

 

Grammar is the study of word classes, their inflections, functions, and 

sentence-level interactions. There is no commonly agreed definition of the term 

grammar, as it has several meanings. Grammar rules assist us determine the 

correct word order and tense to utilize. Learning grammar entails understanding 

how words should be created in sentences, when grammatical patterns should be 

employed, and how sentences should be read. 

This study will investigate how the usage of PowToon learning medium 

might enhance grammar instruction. PowToon instructional media is suited for 

use in the classroom. It can increase students' knowledge of grammar (Simple 
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present tense) since this learning tool can aid students in comprehending 

grammar, particularly with regards to simple present tense content. 

The English instructor should seek out effective strategies in order to provide 

greater results. Grammar is one of the most fundamental aspects of language 

acquisition that students must understand in order to become proficient in English. 

 
C. Related Research 

 

Related research of this research is “An Application of PowToon as a 

Digital Media: Enhancing Students’ Pronunciation in Speaking” published in 

International Journal of Multicultural and Multireligious Understanding. It made 

by Asni Syafitri, Abdul Asib, Sumardi Sumardi in 2018. And “Powtoon Media: 

Can It Improve Student Achievement in Accounting?” published in International 

Journal of English Literature and Social Sciences. It made by Monica Hapsari 

Pambayun, Siswandari, Cicilia Dyah Sulistyaningrum in 2021. 

 
D. Hypothesis 

 

According to Arikunto (2013) The hypothesis is a temporary solution to the 

problem in the research until it is disproven by the evidence gathered. Based on 

the formulation of the problem whether or not there are differences in learning 

improving after using PowToon media in simple present tense, the hypothesis in 

this research is: 

 

Ha = Student learning outcomes in simple present tenses material after using 

PowToon media are higher than the minimum competency standard. 
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H0 = Student learning outcomes in simple present tense material after using 

PowToon media are not higher than the minimum competency standard. 



 

 

 

CHAPTER III 

METHOD OF RESEARCH 

A. Location 

 

The location of this research was conduct at SMP Muhammadiyah 05, Jl. 

Bromo Gg Aman No. 38 Tegal Sari II Medan. The research will conduct on 

academic year 2022-2023. 

 
B. Subject and Object of the Research 

 

This study focused on the eighth grade at SMP Muhammadiyah 05 Medan for 

the academic year 2022-2023. Based on the approach of purposive sampling, the 

researcher selected 20 students from the class of VIII-A for the research. The 

purpose of the study was to employ PowToon learning media to enhance students' 

grammatical understanding (simple present tense). 

 
C. Research Design 

 

This investigation utilized classroom action research. Action Research in the 

Classroom is a technique used by teachers to enhance students' abilities during 

learning activities. To do classroom action research, there are four steps to take 

(Tampubolon, 2014): 

1. Planning: Using PowToon learning medium, the researcher planned this 

session in order to increase students' mastery of grammar. It is hoped that 

through employing PowToon learning material, students' knowledge of 

grammar would increase. 
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2. Action: In this stage, the researcher determines what actions to take and how 

to implement the methodology. 

3. Observation is the gathering of data to determine the consequence of an 

activity. When collecting data, students, teachers, and interactions between 

students and instructors can all be included. The teacher may execute the 

observation process independently or with the aid of others, such as other 

teachers, consultants, the headmaster, and act. 

4. Reflection: is a process that ensures the accuracy of data so that 

improvements and adjustments can be made to increase the likelihood that 

instruction will be successful. 

 
D. Procedure of the Research 

 

This investigation was done in two rounds. Each cycle consists of four 

stages: preparation, activity, observation, and reflection. 

 

Figure 3.1 Action Classroom Research Model by Kemmis and Mc. Taggart 
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1. Cycle 1 

 

a) Planning 

 

These are the planning activities: 

 

1. Creating a lesson plan about grammar simple present tense. 

 

2. Developing the procedures for creating PowToon learning media. 

 

3. The process of preparing the material. 

 

4. Preparing PowToon instructional resources for classroom use. 

 

5. The process of preparing for an essay test. 

 

b) Action 

 

Teachers’ activity: 

 

1. The teacher arrives to class on schedule. 

 

2. The teacher says Assalamu'alaikum and good morning to the students. 

 

3. The teacher instructing students on material. 

 

4. The teacher questioned the pupils on simple present tense grammar. 

 

5. The teacher presented the simple present tense in grammar. 

 

6. Before beginning the session, the teacher administered a pre-test utilizing 

PowToon learning material. 

7. The teacher demonstrated elementary present tense grammar utilizing 

PowToon learning media. 

8. The teacher provided examples of simple present tense grammar utilizing 

PowToon learning media. 

9. The teacher instructed the pupils to create basic present tense phrases 
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using PowToon learning material. 

 

10. The teacher reaches a resolution with the pupils regarding simple 

present tense grammar. 

11. The teacher administered the post-test after entering the lesson in 

present simple utilizing PowToon's learning media. 

12. The teacher concludes class with a closing and salaam. 

 

Students’ activity: 

 

1. The students arrived on time to class. 

 

2. The students responded to their teacher's welcome with 

Wa'alaikumussalam and good morning. 

3. Today, the students are attentive while the teacher discusses content. 

 

4. The students expressed their viewpoint on present-tense grammar. 

 

5. The students paid close attention to the explanation of simple present 

tense grammar. 

6. Using PowToon learning media, students respond to the pre-test before to 

entering the easy current lesson. 

7. The students hear the explanation about grammar simple present tense by 

using PowToon learning media. 

8. The students saw the examples of grammar simple present tense by using 

PowToon learning media. 

9. The students give their attention to the explanation about grammar 

simple present tense by using PowToon learning media. 

10. Using PowToon learning medium, students respond to the post-test 
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after entering the course in simple present tense in the present tense. 

 

11. The students make a conclusion about grammar simple present tense with 

the teacher. 

c) Observation 

 

During the teaching-learning process, observation is recommended as a 

method for obtaining information on the actions of classroom observers. 

Observation was conducted in order to obtain data on the activities and attitudes  

of the instructor and students during the learning process. In this part, the 

researcher conducted an official observation. The researcher served as an observer 

for the English teacher, Luna Malinda, S.Pd.Gr, and the class had 20 students. The 

observer employs indicators with the following notation: 3 for very good, 2 for 

good, and 1 for poor as indicators of the instructor and indicators of the students. 

d) Reflection 

 

The process of reflection was a response to the action that will be taken. 

Reflection serves as a decision-making tool for educators. The researcher 

examined all of the material recorded during the learning process using interview 

and observation sheets, as well as the final outcome. If the outcome of cycle 1 did 

not yield an improvement, it was updated in the subsequent cycle. 

 
E. Instrument of Research 

 

Four devices were utilized by the researcher, including observation sheets, a 

test, and an interview sheet. 

1. Observation sheet 
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Observation sheet was utilized to record all actions occurring during the 

teaching and learning process. The programs comprised exercises for both 

teachers and students. 

2. Test 

 

A test was a series of exercises designed to evaluate an individual's or group's 

abilities, intellect, ability, and attitude. The exam instrument was an essay test. 

The test taken from the eighth grade English SMP/MTS textbook consisted of 

simple present tense. 

3. Interview Sheet 

 

The interview was a question-and-answer session in which the researcher 

asked the English instructor and the students to provide information on the 

students and the teaching and learning process. This study conducted interviews 

with teachers and students at SMP Muhammadiyah 05 Medan. The first interview 

was conducted with an English instructor in order to obtain detailed information 

on English teaching activities, such as the problem, technique, and learning 

strategy. The second interview consisted of students. The researcher inquired 

about their interest in English, their difficulty with English, and their English 

grade. 

 
F. Technique of Collecting Data 

 

There were many data collection procedures: 

 

1. Pre-Test 

 

A pretreatment screening was administered. The purpose of the pre-test was 
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to determine the mean scores of pupils prior to administering therapy. The exam 

was an essay exam. 

2. Treatment 

 

Teaching the basic present tense to the kids using PowToon learning media 

was the intervention. The treatment was given in cycle 1 and next cycle. 

3. Post-Test. 

 

After receiving therapy, the pupils were given a test. The researcher 

administered an essay exam to determine the participants' proficiency with simple 

present tense content. 75 was the lowest score. According to the Standard English 

Score (KKM) for eighth grade at the school, this was the case. 

 
G. Technique of Analyzing Data 

 

In this study, both qualitative and quantitative data were employed. The 

qualitative data were utilized to describe the circumstances throughout the 

teaching-learning process, while the quantitative data were analyzed to determine 

the students' performance. 

From the interview sheets and paperwork, qualitative data was extracted and 

evaluated to describe the improvement of grammar when learning simple present- 

tense content. 

The quantitative data was analyzed by formula as follow (Suharsimi, 2013): 
 

 

 

 
Where: 

 ̅ = 

∑x 

N 

 

 ̅ = The mean of the students’ score 

∑x  = The total score of students 
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N = The number of the students 
 

The following formula was used by the writer next to categories indicating 

the number of students who passed the exam. 

 

 

P = 
 

 
 × 100% 

 

Where: 
 

P = The percentage of those who getting scores 

R = The number of students’ getting score 

T = The total number of students 



 

 

 

CHAPTER IV 

 

DATA AND DATA ANALYSIS 

 

A. The Data 

 

Using quantitative and qualitative data, this research was implemented. The 

qualitative data was derived from the mean score of students' worksheets on basic 

present tense content. It was completed in two iterations. Each cycle consists of 

four phases: planning, action, observation, and reflection. The first cycle consisted 

of four meetings, whereas the second required only two. In each cycle, a post-test 

was performed. 

Students were given a worksheet on present simple tense from the researcher. 

The researcher then utilized the media PowToon to enhance the students' 

comprehension of present simple tense. After implementing the media, there was 

an evaluation of the students' aptitude and comprehension of simple present tense 

at each meeting. The first exam was an orientation test administered during the 

initial meeting. The second test occurred at the conclusion of cycle one, and the 

final one occurred at the conclusion of cycle two. Thus, a post test was 

administered at the conclusion of each cycle. 

The qualitative information was extracted from the observation sheet and 

journal entry. Observation sheet was utilized as an indicator of certain processes 

or procedures that the teacher (in this example, the researcher) should do while 

using instructional media in the classroom for the sake of conducting research. 

Using a diary, the teacher (in this example, the researcher) recorded the actions he 

or she undertook when using teaching media in the classroom for the sake of 
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doing research. 

 
 

1. The Quantitative Data 

 

During the six sessions in which the research was performed, quantitative 

data were extracted from the results of a test of competence. The first test of 

competency was administered during the first meeting, and the remaining exams 

were administered at the conclusion of each cycle. The performance of the 

children continued to improve. The development in the students' understanding of 

grammar as a result of PowToon learning media aided by miniatures can be 

observed in table 4.1, where the students' scores climbed from the first to the final 

competency exam. 

Table 4.1. Students’ score in three-competence test 
 

No Name 
Pre-Test 

Score 
Post-Test 

Score (Cycle I) 
Post-Test 

Score (Cycle II) 

1. AP 53,33 60 86,66 

2 AF 66,66 66,66 100 

3. AD 66,66 60 86,66 

4. AK 60 66,66 86,66 

5. CAU 60 93,33 93,33 

6. FF 66,66 93,33 93,33 

7. MBABB 80 60 80 

8. MG 60 73,33 83,33 

9. NF 46,66 66,66 100 

10. PB 66,66 66,66 93,33 

11. R 73,33 60 93,33 

12. RSP 40 80 86,66 

13. SAZ 73,33 66,66 93,33 

14. SAN 60 80 93,33 

15. S 46,66 80 86,66 

16. SD 40 86,66 86,66 

17. MRS 60 80 80 

18. N 53,33 93,33 93,33 

19. RRH 40 66,66 93,33 

20 AS 40 86,66 93,33 

Total 1153,28 1486, 60 1813,26 

Mean 57,66 74,33 90,66 
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The first test was administered prior to treatment and was known as the pre- 

test. According to the results of the pre-test, the total score of the students was 

1153.28, and there were 20 students, so the mean score was  ̅   =    1153,28

 = 57,66. 
20 

 

The percentage of students that received a score of 75 or higher was 95%, or 19 

students, as shown in chart 4.1. 

 

Chart 4.1. Students score in pre-test 

 

 
The preceding table and chart revealed that just one student, or fifty-five 

percent, was capable, while 19 students, or 95%, were incapable. The students in 

eighth grade at SMP Muhammadiyah 05 Medan in the academic year 2022-2023 

had limited grasp of grammar, according to the statistics presented above. 

In order to increase the students’ understanding of grammar, the researcher 

provided the instructor with PowToon learning material. During this moment, the 

teacher assisted the researcher in implementing the method, while the researcher 

observed. After employing PowToon learning media in cycle I, the researcher 
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administered a test. 

Based on the result from the test in cycle I the total score of the students was 

1486,60 and the number of students was 20, so the mean was    = 1486,60

 = 74,33. 
20 

 

The students who get score less than 75 was 55% or 11 students and it can be 

showed from the chart 4.2. 

Chart 4.2. Students score in pre-test 

 

The table and graph revealed that 11 students, or 55%, were able to complete 

the task, whereas 9 students, or 45%, were unable to do so. The instructor and 

researcher determined, based on the aforementioned facts, that the cycle still 

required improvement. Therefore, the instructor and researcher reviewed all cycle 

II activities. The instructor then utilized PowToon learning media. The teacher 

then administered a test. 

Based on the result from the test in cycle II, the total score of the students was 

 
1813,26 and the number of students was 20, so the mean score was  ̅ =    1813,26

 = 
20 

 

90,66. The students who got score more than 75 was 100% or 20 students and the 
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students who got score less than 75 was 0% or 0 students and it can be shown 

from the chart 4.3. 

 
Chart 4.3. the improvement of students’ score in pre test, 

cycle I, and cycle II 

2. The Qualitative Data 

 

The qualitative data came from an observation sheet and a journal entry. 

Observation sheet was utilized as an indicator of certain processes or procedures 

that the teacher (in this example, the researcher) should do while using 

instructional media in the classroom for the sake of conducting research. Using a 

diary, the teacher (in this example, the researcher) recorded the actions he or she 

undertook when using teaching media in the classroom for the sake of doing 

research. 

 
B. The Data Analysis 

 

1. The Analysis of Quantitative Data 

 

Based on the results of a test administered at the conclusion of each phase of 
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the teaching and learning process, it was determined that the students' 

performance improved from the first to the sixth meeting. 

The improvement of the students' grammar scores after using PowToon 

learning media could be demonstrated by calculating the mean score of the 

students during the research using the following formula: 

 

 

Where: 

 ̅ = 
∑x 

 
 

N 

 

 ̅ = The mean of the students’ score 

∑x = The total score of students 

N = The number of the students 
 

The total score of the students on the pre-test was 1153.28, and there were 

20 students, thus the mean score of the students was: 

 ̅ = 
1153,28 

= 57,66 
20 

 

On the exam for the first cycle, the total score of the students was 1486.60, 

and there were 20 students, so the mean score was: 

 ̅ = 
1486,60 

= 74,33 
20 

 

On the exam for cycle II, the total number of student scores was 1813.26, and 

there were 20 students, so the mean score was: 

 ̅ = 
1813,26 

= 90,66 
20 

 

Each student increased his or her score from the pre-test to the post-test on  

the first and second cycles. The cycle II post-test yielded the highest mean score 

for the students in the whole exam. Therefore, it is possible that PowToon  

learning medium can enhance students' grammatical understanding. 
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The percentage of students who scored 75 or above on the post-test in the 

second cycle also reflected the improvement in their score from the pre-test to the 

post-test. Only one student received a score of 75 or above on the pre-test. Twenty 

students achieved a score of 75 or above on the post-test in the second cycle when 

the teacher utilized PowToon learning material, demonstrating a considerable 

improvement. Therefore, it is possible to conclude that the employment of 

PowToon learning media might enhance the students' grammatical understanding. 

 

The proportion of students who obtained a score of 75 or above demonstrated 

the progress in the students' grammatical understanding. This proportion was 

determined using the following formula: 

 

R 
P = 

T
  x 100% 

The percentage of progress in the students' grammatical knowledge might be 

determined as follows: 

P = 1 
20 

 

P = 9

 

20 

X 100% = 5% 

 
X 100% = 45% 

 

P = 20

 X 100% = 100% 
20 

 

The following table illustrates the improvement of students' scores and 

frequency on pre-test, post-test of cycle I, and post-test of cycle II. 
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Table 4.2 The percentage of the students who got the points up to 75 
 

 
No 

 
Test 

Students who got 

the point up to 75 
Percentage 

(%) 

1 Pre-test 1 5 

2 Post-test Cycle I 11 45 

3 Post-test Cycle II 20 100 

 

The table demonstrated that the usage of PowToon learning media improved 

students' grammatical understanding and assisted teachers in teaching grammar. 

The improvement of students' pre-test, post-test cycle I and cycle II scores may be 

observed in chart 4.4. 

 
Chart 4.4. The percentage of students’ who got the point up to 75 

 
2. The Analysis of Qualitative Data 

 

As previously indicated, qualitative data were collected using observation 

sheets, interview sheets, and journal entries. The explanation was as follows: 
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a. Observation sheet 

 

Throughout the teaching and learning process, every activity was recorded on 

an observation sheet. The programs comprised exercises for both teachers and 

students. The researcher served as both an observer and teacher. The class 

included 20 students. The researcher observed formally. The researcher attended 

every cycle I and II meeting. 

There were a few items that may be verified using the observation sheet. The 

points were the teacher's (in this example, the researcher's) discipline in attending 

class and the teacher's classroom practices. The observation sheet served as an 

indicator of whether or not the teacher performed key research procedures. The 

critical phases were the teacher doing an apperception activity with the students, 

introducing and explaining the materials to the students, administering a pre-test 

before using PowToon learning media, and administering a post-test after 

applying PowToon learning media. 

On the basis of the observation sheet, it was clear that the instructor had taken 

the necessary procedures in the classroom when doing research on the use of 

PowToon learning media. 

b. Diary note 

 

When undertaking study, the teacher (in this example, the researcher) kept a 

daily diary. Through the diary entry, the teacher's classroom actions from the first 

to last day of the research could be observed. 

c. Interview Sheet 

 

The researcher conducted interviews with pupils and the English teacher of 
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that school to ascertain their genuine opinions on English and the use of PowToon 

learning media. 

During the interview, the researcher asked a few students about their English- 

learning challenges. The researcher then solicited student feedback about 

PowToon learning material. After obtaining the students' opinions, the researcher 

inquired about any challenges the students had when PowToon learning material 

was used in the classroom. In addition to students, the researcher also questioned 

the English teacher on PowToon learning material. In this instance, the researcher 

also interviewed the English instructor on the methods and media utilized in the 

teaching-learning of English in that classroom. 

Based on the interview, it was determined that one of the students was still 

perplexed by the teacher's comment on the PowToon video at the beginning of the 

meeting. In addition, it was determined from the interview that some students did 

not comprehend some vocabulary in the PowToon video. It was the first time the 

students used PowToon learning material to study English in the classroom. 

 
C. Research Findings 

 

Based on the examination of the data, it was determined that the students' 

mastery of simple present tense grammar improved. According to the quantitative 

data, the mean score from pre-test to cycle II ranged from 57.66 to 74.33 to 90.66, 

the number of students who scored more than 75 from pre-test to cycle II ranged 

from 1 to 9, and the percentage of students who scored more than 75 ranged from 

5% to 45% to 100%. 
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In addition to the quantitative data, the researcher also assessed qualitative 

data to support the research conclusion. Observation sheet, diary note, and 

interview sheet supported that PowToon learning media has improved students' 

grasp of basic present tense grammar. From the observation sheet, all actions that 

occurred during the teaching and learning process were observed. The researcher 

attended every cycle I and II meeting. There were some points that could be 

verified using the observation sheets. The points were the teacher's (in this 

example, the researcher's) discipline in attending class and the teacher's classroom 

practices. The observation sheet served as an indicator of whether or not the 

teacher performed key research procedures. 

The teacher's (in this case, the researcher's) daily research notes were then 

derived from the diary entry. Through the diary entry, the teacher's classroom 

actions from the first to last day of the research could be observed. The final 

document was the interview sheet. It was discovered that the students were 

perplexed by the teacher's comment on the film, and the interviews revealed that 

some pupils did not grasp the vocabulary in the PowToon video. According to the 

kids, it was their first-time studying English using PowToon learning material in 

the classroom. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

 

On the basis of the research findings, it may be inferred that: 

 

1. The improvement of students' knowledge in grammar (Simple present tense) 

through learning media powtoon grammar simple present tense increased due 

to the use of learning media PowToon. This can be seen from the students' 

average pretest scores at the first meeting which were still low; only one 

student got a score of 75. In the first post-test cycle, nine students got 75 

points, while in the second post-test cycle, twenty students got 75 points. 

Students' mastery of simple present tense grammar increased as a result of 

exposure to PowToon learning materials. This condition indicates that the 

application of PowToon learning media can improve students' grammatical 

understanding of success, and also from the pre-test through cycle I and cycle 

II, students' knowledge growth may be demonstrated. From the pre-test 

through cycle II, the mean score was 57.66 - 74.33 - 90.66. The students' 

scores from the pre-test through the second cycle were 1 - 9 - 20. From the 

pre-test through cycle II, the percentage of students who received a score of 

75 or above ranged from 5% to 45% to 100%. 

2. The difficulties experienced by students when learning simple present tense 

using powtoon learning media are that first they do not know what powtoon is 

and how to use it and what is present tense and its use. At the beginning of  

the meeting they still don't know, but as each meeting goes on students can 
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understand what powtoon is and understand simple present tense material, 

write it down and can also apply it in everyday life. 

 
B. Suggestion 

 

Suggestion was structured as follows: 

 

1. It is preferable for English teachers to utilize PowToon learning media to 

enhance their students' grasp of grammar since it may increase students' 

comprehension of basic present tense. 

2. Students should utilize PowToon learning material, particularly in simple 

present tense, since it can enhance their understanding of simple present 

tense. 

3. This research can help all readers comprehend how to increase students' 

mastery of simple present tense grammar through the use of PowToon 

learning media. 

4. According to a second researcher, PowToon learning media should be 

investigated further in various text forms in order to increase students' grasp 

of grammar. 
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Appendix 14 

OBSERVATION 

SHEET CYCLE I 

Subject : English 

Class                           : VIII-A 

Number of Students    : 20 

Observer’s Name : Muthmainnah  

Teacher’s Name : Luna Malina S.Pd,Gr 

 Date : 08 September 2022 

Time : 10.50 
 

No 
 

Indicators for Teacher 

First 
Meetin

g 

Second 
Meeting 

Third 
Meeting 

Fourth 
Meeting 

Yes No Yes No Yes No Yes No 
1. The teacher comes to class on time         

  2. Teacher greeting the students by 
saying Assalamu’alaikum and good 

morning. 

        

3. The teacher telling the students about 
material 

        

4. The teacher asked the students about 
grammar simple present tense. 

        

5. The teacher explained about the 
grammar simple present tense. 

        

6. The teacher gave the pre-test before 
enter the lesson by using PowToon 

learning media 

        

7. The teacher explained about grammar 
simple present tense by using 

PowToon learning media 

        

8. The teacher gave the examples of 
grammar simple present tense by 
using PowToon learning media 

        

9. The teacher asked the students to 
make the sentences based on grammar 

simple present tense in PowToon 
learning media 

        

10. The teacher makes a conclusion about 
grammar simple present tense with the 

students 

        

11. The teacher gave the post-test after 
enter the lesson simple present tense 
by using PowToon learning media 

        

12. The teacher ends the class by closing 
and salaam “wassalamu’alaikum” 

        

 

 



 

OBSERVATION 

SHEET CYCLE II 

Subject : English 

Class                           : VIII-A 

Number of Students   : 20 

Observer’s Name : Muthmainnah 

Teacher’s Name : Luna Malina S.Pd,Gr 

Date : 13 September 2022 

Time : 10.50 
 

No 
 

Indicators for Teacher 

First 
Meetin

g 

Second 
Meeting 

Yes No Yes No 
1. The teacher comes to class on time     

  2. Teacher greeting the students by 
saying Assalamu’alaikum and good 

morning. 

    

3. The teacher telling the students about 
material 

    

4. The teacher asked the students about 
grammar simple present tense. 

    

5. The teacher explained about the 
grammar simple present tense. 

    

6. The teacher gave the pre-test before 
enter the lesson by using PowToon 

learning media 

    

7. The teacher explained about 
grammar simple present tense by 
using PowToon learning media 

    

8. The teacher gave the examples of 
grammar simple present tense by 
using PowToon learning media 

    

9. The teacher asked the students to 
make the sentences based on 

grammar simple present tense in 
PowToon learning media 

    

10. The teacher makes a conclusion 
about grammar simple present tense 

with the students 

    

11. The teacher gave the post-test after 
enter the lesson simple present tense 
by using PowToon learning media 

    

12. The teacher ends the class by closing 
and salaam “wassalamu’alaikum” 

    

 

 

 

 

 

 

 



 

Appendix 15 

 

INTERVIEW SHEET 

 

I. Interviewing with the teacher before conducting PowToon 

learning media. 

 

R : Have students been taught materials about tenses? 

 

T : In seventh grade has already been studied and the eighth grade 

was just in the tense materials. 

R : Do the eighth grade students like English lesson, especially about  
 
 tenses? 

 

T : The students’ interest in learning English was still low, since 

there were still some who still could not read. 

R : Do students pay attention and listen to the simple present tense  
  
 materials delivered by the teacher? 

 

T : Actually, when the teacher gives the material, the students are able to  

 

 pay more attention to the teacher who is giving the material. 

 

 

R : How do they behave in learning English subject? 

 

T : The lack of confidence in English was due to their poor English 

ability. 

. R : What methods and media are used when the teacher teaches? 

 

T : It’s been using the conventional media since covid has been on 

the receiving end of the study media. 

. R : Has the teacher used PowToon as a media for learning tenses? 

 

T : Never. Eighth grade had never used PowToon as a learning 

media. 

 

 

 

 

 

 

 

 



 

II. Interviewing with the teacher after conducting the first cycle 

and the second cycle in teaching tenses using PowToon 

learning media. 

R : What do you think about PowToon learning media that was 

applied in the classroom? 

T : I think PowToon learning media, can help students understand the  
  
 materials of grammar especially about tenses.  

 

R : Do you think that PowToon learning media can improve 

students’ knowledge of grammar especially in simple present 

tense? 

T : Yes, I do. Because by PowToon learning media, students find it 

easier to study the material about tenses because on PowToon there are 

interesting videos and how to explain the learning materials in 

language styles that students can understand, so students are not bored 

by the materials being presented. 

 

 

Note: 

 

R : Research 

 

T : Teacher
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III. Interviewing with the students before conducting PowToon 

learning media. 

R : Do you like English subject? 

 

A. : I like it.  

B. : I don’t like it. 

C. : It’s not interesting 

D. : I like it too 

 

R : Do you like learning about grammar especially in simple present tense? 

 

A. : I like it because when we want to talk about our ability we use 

simple present tense, because simple present tense is the basic 

form of a sentence. 

B. : I don’t like it. 

C. : It’s not interesting 

D. : I like it too because simple present tense is still easy to learn. 

 

R : Do you still remember about simple present tense? What is it about? 

 

A : I still remember, simple present tense is to tell about our ability  

B : I don’t know. 

C : I forget. 

 

D : I still remember, simple present tense , we can make sentence 

using verb 1 

 

 

 

 

 

 



 

 

IV. Interviewing with the students after conducting PowToon 

learning media. 

 

R : What do you think about PowToon learning media? 

 

A. : It is easy to learn about tenses by PowToon.  

B. : I don’t understand what the teacher said. 

C. : It’s bored for me 

D. : I understand about simple present tense by using PowToon. 

 

R : What difficulties do you have when studying simple present tense using 

PowToon learning media? 

 

A. : At the beginning of the meeting, I was still confused by the 

teacher’s remark on the video.  

B. : My first experience was using PowToon learning. 

C. : An English language that I still don’t understand. 

D. : Never learn using PowToon before. 

 

Note: 

 

R : Researcher 

A : Student 1 

B : Student 2 

C : Student 3 

D : Student 4 
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PRE-TEST 

Name : 

Class : 

 

Choose the correct form of simple present tense! 

1. The moon                 around the earth. ( go / goes ) 

2. This food is very delicious, I                 It. ( like / likes ) 

3. Does                 go to market ? ( She  / I ) 

4. He                 them a money. ( give / gives )  

5.    Rama comes to school ? ( Do / Does ) 

6. Mr. Budi                 a bread. ( make / makes ) 

7. We                 in Medan. ( live / lives ) 

8. Indah    dancing. ( love / loves ) 

9. I     tears in your eyes. ( see / sees ) 

10. My brother    a new house. ( own / owns ) 

11. We    with the speaker’s opinion. ( agree / agrees ) 

12. I      work in the office. ( Don’t / Doesn’t ) 

13. Rangga  never    his grandmother. ( visit / visits ) 

14. Danny    want help her brother. ( Don’t / Doesn’t ) 

15.     you walk alone to canteen ? ( Do / Does ) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

POST-TEST 

Name : 

Class : 

 

Choose the correct form of simple present tense! 

1. The moon                 around the earth. ( go / goes ) 

2. This food is very delicious, I                 It. ( like / likes ) 

3. Does                 go to market ? ( She  / I ) 

4. He                 them a money. ( give / gives )  

5.    Rama comes to school ? ( Do / Does ) 

6. Mr. Budi                 a bread. ( make / makes ) 

7. We                 in Medan. ( live / lives ) 

8. Indah    dancing. ( love / loves ) 

9. I     tears in your eyes. ( see / sees ) 

10. My brother    a new house. ( own / owns ) 

11. We    with the speaker’s opinion. ( agree / agrees ) 

12. I      work in the office. ( Don’t / Doesn’t ) 

13. Rangga  never    his grandmother. ( visit / visits ) 

14. Danny    want help her brother. ( Don’t / Doesn’t ) 

15.     you walk alone to canteen ? ( Do / Does ) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Key answers: 

1. Goes 

2. Like 

3. She 

4. Gives 

5. Does 

6. Makes 

7. Live 

8. Loves 

9. See 

10. Owns 

11. agree 

12. Doesn’t 

13. Visits 

14. Doesn’t 

15. Do 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 17 

 

DIARY NOTE 

On the first day, before teaching, I had an interview with teacher and some 

students to investigate the application of media in the process of teaching and learning in 

that class, and also to get some information about students’ ability in English, specifically 

on grammar. After knowing the results of the answers from the teacher and students, I 

taught in eight grade of SMP Muhammadiyah 05 Medan for conducting my research. The 

students were not enthusiastic. So, I gave motivation to improve their spirit. At that day, I 

gave them brainstorm. I asked them about what they knew about simple present tense. 

They were very enthusiastic.  

Some of students told me about their knowledge about simple present tense. After 

that, I gave them some questions about simple present tense on the white board. Then, I 

gave pre-test to them. Next, I gave them the video of PowToon about simple present tense, 

of which materials were: definition, function, and the formula of simple present tense. 

They understood about the materials. After that, I gave them exercise. On the second day, 

I gave them the video of PowToon of which materials were about positive form of verbal 

and nominal sentence in simple present tense.  

They understood how to make a good positive sentence of verbal and nominal. 

Then, I gave them exercise. On the third day, I gave them the video of PowToon of which 

materials were about negative form of verbal and nominal sentence in simple present 

tense. They understood about the materials, and after that I gave them exercise.  On the 

fourth day, I gave them a video of PowToon about interrogative form of verbal and 

nominal sentence. They understood about how to make a good interrogative sentence. 

Then, I gave them exercise. After giving the exercise, I gave the post-test of cycle one to 

them. 



 

 

On the fifth day, I gave two videos of PowToon of which materials were about the 

definition, function, and formula of simple present tense, and also about positive form of 

verbal and nominal sentence. I also gave them exercise to stimulate them in getting more 

understanding about the simple present tense. On the sixth day, I gave them two videos of 

PowToon of which materials were about the negative and interrogative form of verbal and 

nominal sentence. Then, I also gave them the exercise. After giving them exercise, I gave 

them post-test of cycle two to stimulate them to get more understanding about simple 

present tense. On the last day, I gave them a reward after answering the post-test. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

Appendix 18 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  

 

 

Appendix 19 

 

Cycle 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

 

 

 

Cycle 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

 

 

Cycle 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  

 

 

Cycle 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

 

 

Appendix 20 

DOCUMENTATION 

 

 

 

 

 

 

 

They do pre-test 

 

 

 

 They do pre-test 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

They do exercise meeting 1 

 

 

 

 

 

 



 

 

 

 

 
 

They do exercise meeting 2 

 

 

 
 

They do exercise meeting 3 

 



 

 
 

They do exercise meeting 4 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

They do post-test cycle 1 

 

 

 

 



 

 
 

 They do post-test cycle 2 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 Take a picture with the teacher and all students’ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 

 

 

 

  

 

 

 

 



 

Cycle 1  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 



 

Cycle 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 



 

Cycle 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 



 

Cycle 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix 21 


