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ABSTRACT 

 

Novita Sari, Surbakti. 1602050123. Writing Standard in English Textbook 

for Senior High School Grade X. Skripsi. English Education Department, 

Faculty of Teacher Training and Education, University of Muhammadiyah 

Sumatera Utara. Medan. 2020. 

 

This research dealt with the analysis of writing standard in English textbook for 

Senior High School grade X. It was intended to investigate the writing standard 

realized within the English textbook. The method used in this study was 

descriptive qualitative method. The data involved the contents of English textbook 

taken from the materials written in English textbook entitles “Bahasa Inggris 

SMA/MA/SMK/MAK Kelas X” published by Pusat Kurikulum dan Perbukuan, 

Balitbang, Kemendikbud in 2017. The data collected were analyzed based on 

Miles and Hubermann (2014) analysis model including data reduction, data 

display and conclusion. The research findings from the analysis showed that the 

textbook “Bahasa Inggris SMA/MA/SMK/MAK Kelas X” published by Pusat 

Kurikulum dan Perbukuan, Balitbang, Kemendikbud in 2017 did not fulfill all of 

the textbook writing standard criteria (textbook evaluation) as proposed by 

Cunningsworth (1995). The eight criteria with forty-five detail criteria of textbook 

writing standard criteria (textbook evaluation), there were only twenty-nine detail 

criteria were fully completed by the textbook, while fifteen others were not fully 

fulfilled, and one was unfulfilled. So, it was concluded that the English textbook 

of Bahasa Inggris SMA/MA/SMK/MAK Kelas X” published by Pusat Kurikulum 

dan Perbukuan, Balitbang, Kemendikbud in 2017 had not been included into very 

good standard of textbook writing. 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

Textbooks are considered as the main components of the curriculum in 

Indonesian’s educational system. They determined the content, the methods, and 

the procedures for teaching and learning in the classroom. They also provided a 

systematic syllabus for teachers to follow in teaching a certain subject. The 

textbooks were designed by the authorized publishers based on the latest 

curriculum. Once a newly invented curriculum was launched by National 

Education Department of Indonesia, a number of competitive publishers would 

involve professional instructional material writers to design or develop new 

textbooks which are in line with the curriculum. In addition, teachers must also 

apply new approaches, methods, and techniques to suit the new curriculum. 

Teaching and learning activities between teachers and students can not be 

separated from teaching materials. Teaching material is one important part in the 

implementation of teaching and learning activities in class. Teaching materials 

have to be made based on its requisite of making. However, Mendiknas (2008) 

states that “bahan ajar merupakan bahan pembelajaran yang digunakan untuk 

membantu siswa belajar. Bahan yang dimaksud bisa berupa bahan tertulis 

maupun bahan tidak tertulis”. (Teaching materials are learning materials used to 

help student learning. The material can be in the form of written material or 

Unwritten materials). Teaching materials can be developed from many learning 
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sources, the material can be written or unwritten material likes student worksheet, 

visual, audio- visual, CD, VCD, and internet. One of them it is from textbook. 

Then it needs special attention regarding its changes toward recent applied 

curriculum. 

The need for textbooks at this time is still a top priority in carrying out 

teaching and learning activities. Textbooks not only be a main reference for 

students in learning, but also a reference for teachers in the learning process. For 

teachers who have not been able or not ready to make teaching materials based on 

applicable criteria, textbooks become short solutions to obtain teaching material. 

Cunningsworth (1995) states that textbook is best seen as a source in 

achieving aims and objectives that have already been set in terms of learner needs. 

Textbook also can be defined as a book prepared for school’s students in teaching 

learning process. It is used as a main component to deliver the material framework 

designed in the curriculum. Textbook can adapt the curriculum, the teacher needs, 

and also the students’ needs. That is why, we can find a different textbook used in 

a different schools. Therefore, teachers have to choose the appropriate and ideal 

textbook as beneficial for both students and teacher as possible. 

Greene and Petty (1985) in Tarigan (2009) explain the criteria of good 

textbook. Such as: a textbook must be interesting and attractive toward the 

learners for instance the news information, newness material. Thus, they will be 

interested in using textbook. Textbooks are truly expected to have quality contents 

in accordance with the applicable curriculum, both in terms of content standards 

and in terms of easy or not teaching materials understood by teachers and 
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students, and presented interestingly. A textbook must be able to motivate the 

learners. One of the factors determining the success of students in using textbooks 

are the quality of textbooks itself. Besides, high quality textbooks can provide 

optimal results in the learning process. 

Some recent curriculum which had been launched by Education National 

Standardization Board (Badan Standar Nasional Pendidikan/BSNP) and 

implemented in Indonesian’s English Language Teaching (ELT) are Competency-

based Curriculum (Kurikulum Berbasis Kompetensi/KBK), School-based 

Curriculum (Kurikulum Tingkat Satuan Pendidikan/KTSP), and the most current 

one, 2013 Curriculum (Kurikulum 2013). Along with the continuous changing in 

the curriculum,consequently English textbooks must be developed, adapted, or 

revised based on the prevailing curriculum. 

Nowadays, Curriculum 2013 for senior high school in Indonesian had 

been implemented from grade X or first year of senior high school. Related to this 

explanation, there are several changes in some parts of education. According to 

Richards (2001) curriculum changes are of many different kinds likes content, 

methods and assessment in learning teaching process. Related to explanation 

above curriculum may affect teachers’ pedagogical values and beliefs, teachers’ 

understanding of the nature of language or second language learning, or their 

classroom practices and the use of teaching and learning materials. The selection 

of textbook used by teachers become relatively crucial because the textbook has to 

fit with the current curriculum, schools syllabus along with student’s needs and 

also the aims and goals of teaching. Teachers were also responsible for selecting 
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good materials and needed to be able to make judgment about the textbook. In 

other words, English teachers must be able to evaluate textbooks in order to find 

out if they were still worth using or need replacing. 

Good English textbooks are usually not only visually appealing and 

attractively presented, but also met the criteria of good English textbooks. There 

are many criteria proposed by several experts that can be used for evaluating 

course books. Those criteria are introduced by many experts of English as a 

Foreign Language (EFL) textbook evaluation, for instance, Sheldon (1988), Grant 

(1987), Cunningsworth (1995), Jahangard (2007), and the last but not least 

Harmer (2007). Additionally, Indonesia also has an Education National 

Standardization Board (Badan Standar Nasional Pendidikan/BSNP) one of the 

tasks of which is to analyze textbooks and to evaluate the quality of textbooks 

used. BSNP has some criteria to grade the appropriateness of textbook. Those are: 

content appropriateness, presentation appropriateness, linguistic appropriateness, 

and graphic appropriateness.  

Based on the description above, the researcher was interested in 

conducting a research under the title “Writing Standard in English Textbook for 

Senior High School Grade X”.  

 

B. Focus of the Study 

This study focused on the content analysis of English textbook entitles 

“Bahasa Inggris SMA/MA/SMK/MAK Kelas X” published by Kemendikbud in 
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2017. It concerned on the writing standard of good textbook based on textbook 

evaluation criteria writing standard by Cunningsworth (1995).  

 

C. Formulation of the Problem 

In line with the focus of the study above, the research problem was 

formulated as follow: How was the writing standard of English textbook for 

senior high school grade X? 

 

D. Objective of the Study 

Referring to the research problem, the objective of this study was to 

narrate the writing standard of English textbook for senior high school grade X. 

 

E. Significance of the Study 

The findings of the study were expected to be useful theoretically and 

practically. 

1. Theoretically, the findings of this research were expected to be useful in 

extending the knowledge on writing standard in English textbook based on 

EFL textbook evaluation criteria writing standard. 

2. Practically, the results of this study were beneficial for: 

a. English teachers; to be aware in choosing and selecting English textbooks 

which were appropriate to be used in their classrooms. 
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b. English textbook writers and publishers; to help them to be more careful in 

writing and developing English textbook for students, in order to create a 

good textbook based on EFL textbook evaluation criteria writing standard. 

c. Students, to help them in getting good learning source. 

d. Other researchers, to be used as a referential contribution for those who 

want to conduct a further in depth research in analyzing the textbook and 

interest in doing the related. 
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CHAPTER II 

REVIEW OF LITERATURE 

 

A. Theoretical Framework 

In conducting a research, theories were needed to explain some concepts 

applied in the research concerned. The terms had to be made clearly to avoid 

confusing the readers. The researcher presented some theories related to the study 

in order to get the points clearly. 

 

1. Textbook 

According to Richards (2002), textbook is one of teaching sources that is 

used to support learning through stimulating cognitive processes and providing 

structure and progression for learners to follow. Also, textbook is one of the 

important aspect for teachers use to explain to the students based on content of the 

textbook as sources of learning (Harmer, 2007). Hence, textbook was one of the 

crucial aspect as teaching source to support learning in order to make students 

have progression in studying. 

Textbook in teaching-learning process was needed between teachers and 

students. Textbook was as a tool, thing, or media that had function for measuring 

the students comprehension about the material that was presented by a textbook. 

Akhyar and Mustain (1991) describes that textbook is the thing that make students 

easier to study and that famous material for students. This explanation gave 

meaning that textbook was thing, tool, or media which was important for teaching 

and learning process to give knowledge and ability to the students 
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Based on the explainations above, it was acknowledged that textbook was 

a source, thing, tool, or media the teachers or students used that could give 

knowledge and ability to students and could help them easier in the teaching and 

learning process.  

 

2. Function of Textbook 

Textbook helps students make connections among English strands, 

develops problem-solving and modeling skills, and makes content more  

accessible through the use of realistic contexts (House, 2003; NCTM, 2000; 

Reys&Reys, 2009). 

According to the center of books (2005) the function of textbooks for 

teacher are as follows : Teachers, certainly, have freedom in selecting, developing, 

and presenting material. All of it is the duty and professional obligation. He has 

knowledge of the structure of knowledge with regard to the material to be taught. 

He also has skills in process and presents the materials. Nevertheless, all 

presented in textbook still useful to him, such as material to choose from, and 

arranged together with material from other sources. Also the way the presentation 

in the textbooks can be used as an example to present the material in the learning 

activities of the student. 

It was clear that textbooks had great functionality. From textbooks, 

students could develop problem-solving and modeling skills, they could also 

acquire knowledge and information systematically. Textbooks provided 

opportunity for students to refresh their memories. In addition, teachers got most 

benefit from the existence of textbooks. Teachers were able to make interaction 
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much more to develop a range of competencies of students and convey the subject 

matter was more of fixed in accordance with the demands of the curriculum.  

Thus, by studying textbooks, science could be transfered continuously and 

repeatedly, so that the knowledge gained could be longer stored in the students 

memories, that was the purpose of a writing textbook. Textbook made both of 

teachers and students easy to teaching and learning without must spent much time 

to write. Students could read at home anymore to prepare themselves. 

 

3. The Role of Textbook  

Cunningsworth (1995) states the role of materials, particularly course 

books in language teaching as a resource for presentation materials (spoken and 

written), a source of activities for learner practice and communicative interaction, 

a reference source for learners on grammar, vocabulary, pronunciation, and so 

forth, a source of stimulation and ideas for classroom activities, a syllabus where 

it reflects learning objectives that have already been determined, and support for 

less experienced teachers who have yet to gain in confidence 

It is also supported by Richards (2001) who outlines the role of materials 

as follows: (1) the materials provide the basis for the content of lessons, the 

balance of skills taught, and the kinds of language practice which students take 

part in, (2) materials serve primarily to supplement the teacher’s instruction, and 

(3) for learners, materials may provide the major source of contact they have with 

the language apart from the teacher. 
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Based on the statement from both of experts above, it was clear that many 

significant roles could be found in materials of textbook, textbook could help and 

easier teacher in teaching-learning process and improve learners’ skills. 

 

4. English Textbook 

According to Richards (2002), textbook is one of teaching sources that is 

used to support learning through stimulating cognitive processes and providing 

structure and progression for learners to follow. Generally, textbooks convey two 

important pedagogic functions: a curricular aspect, creating a progression in a 

certain subject taught to students, and a conceptual aspect, embodying the 

development of cognitive structures in the learner (Dormolen, 1986). 

Accordingly, textbooks embody conceptions of English and English learning that 

are communicated through the specific features and organization of a textbook. 

Additionally, in favor of integrated curricula, proponents argue that 

textbook helps students make connections among English strands, develops 

problem-solving and modeling skills, and makes content more accessible through 

the use of realistic contexts (House, 2003; NCTM, 2000; Reys&Reys,2009).  

Furthermore, English textbooks encouraged the teachers to provide various 

materials creatively to encourage their learning students need a textbook. There 

were many publishers that tried to provide textbook in various style and setting 

which were compiled based on the curriculum. Many textbooks were published; 

teachers must select which one was the most suitable textbook to be used. Thus, 

English textbook provided materials creatively in order to develop learner’s 

English skills based on their need.  
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5. Textbook of Bahasa Inggris SMA/MA/SMK/MAK Kelas X 

The textbook of “Bahasa Inggris SMA/MA/SMK/MAK Kelas X” was an 

English textbook published by Ministry of Education and Culture of Indonesia 

(Kemendikbud). Kemendikbud served two kinds of book of “Bahasa Inggris 

SMA/MA/SMK/MAK Kelas X”, for student and teacher. Both of textbooks were 

compiled using scientific approach by one team. They were published by Book 

keeping and Curriculum Center of Ministry Education and Culture of Indonesia 

(Kemendikbud).  

The teacher book had procedures of using the student book completely 

from how to use up to how to assess the students` ability. In the student book, it 

was provided based on themes, and it was begun by showing the aims of studying 

each chapter based on the basic competences. Each material was compiled based 

on scientific approach that consists of some steps, observing and questioning, 

collecting information, associating, and communicating. 

The student book was developed based on 2013 Curriculum. It was used 

by the first grade of Senior High School students. This textbook was written by 

Utami Widiati, Zuliati Rohmah, and Furaidah. This book consisted of 15 chapters 

with 224 pages. The chapters involved the topics as follows: Talking about Self, 

Congratulating and Complimenting Others, What are You Going to Do Today, 

Which one is Your Best Getaway?, Let’s Visit Niagara Falls, Giving 

Announcement, The Wright Brothers, My Idol, The Battle of Surabaya, B.J. 

Habibie, Cut Nyak Dien, Issumboshi, Malin Kundang, Strong Wind, and You’ve 

Got a Friend. 
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6. The Criteria of Textbook Writing Standard  

Analyzing the specified criteria from the textbook was one of the ways to 

determine and evaluate textbook to be specific whether the book was suitable for 

use or not in a teaching and learning activity. Cunningsworth (1995) proposes 

eight major criteria in evaluating textbooks. The criteria suggested include: 1) 

aims and approaches, 2) design and organization, 3) language content, 4) skills, 5) 

topic, 6) methodology, 7) teachers’ books, and 8) practical considerations. In 

addition, there were forty-five detail criteria in the quick reference checklist of 

textbook evaluation as follow: 

 

Table 2.1 

Criteria of Textbook Evaluation 

No Criteria Detail Criteria 

1 Aims and approaches a. Do the aims of the course book correspond 

closely with the aims of the teaching 

program and with the needs of the learners? 

b. Is the course book suited to the 

learning/teaching situation? 

c. How comprehensive is the coursebook? 

Does it cover most or all of what is needed? 

Is it a good resource for students and 

teachers? 

d. Is the course book flexible? Does it allow 

different teaching and learning styles? 

2 Design and organization a. What components make up the total course 

package (e.g., students’ books, teachers’ 

books, workbooks, cassettes, etc)? 

b. How is the content organized (e.g., 

according to structures, functions, topics, 

skills, etc.)?   

c. How is the content sequenced (e.g., based 

on the basis of complexity, learn ability, 

usefulness, etc.)? 

d. Is the grading and progression are suitable 
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for the learners? Does it allow them to 

complete the work needed to meet any 

external syllabus requirements? 

e. Is there adequate recycling and revision? 

f. Are there reference sections for grammar 

etc.? Is some of the material suitable for 

individual study?  

g. Is it easy to find your way around the course 

book? is the layout clear? 

3 Language content a. Does the course book cover the grammar 

items appropriate to the each level and 

taking learners’ need into account?  

b. Is material for vocabulary teaching adequate 

in terms of quantity and range of 

vocabulary, emphasis placed on vocabulary 

development and strategies for individual 

learning?  

c. Does the course book include material for 

pronunciation work? If so, what is covered: 

(individual sounds, word, sentence stress, 

intonation?  

d. Does the course book deal with the 

structuring and conventions of language use 

above sentence level, for example, how to 

take part in conversations, how to structure 

a piece of extended writing, how to identify 

the main points in a reading passage? (More 

relevant at intermediate and advanced 

levels).  

e. Are style and appropriacy dealt with? If so, 

is language style matched to social 

situation? 

4 Skills 

 

 

 

 

a. Are four skills adequately covered, bearing 

in mind the lesson objectives and syllabus 

requirements?  

b. Is there material for integrated skills work? 

c. Are reading passages and associated 

activities are suitable for the students’ 

levels, interests, etc? Is there sufficient 

reading material?  

d. Is the listening material well recorded, as 

authentic as possible, and accompanied by 

background information, questions, also 

activities which help comprehension? 

e. Is material for spoken English (e.g.: 
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dialogues, role-plays, etc.) well designed to 

equip learners for real-life interactions? 

f. Are writing activities are suitable in terms 

of amount of guidance/control, degree of 

accuracy, organization of longer pieces of 

writing (eg. paragraphing) and use of 

appropriate styles? 

5 Topic a. Is there sufficient material of genuine 

interest to learners? 

b. Is there enough variety and range of topic? 

c. Will the topic help expand students’ 

awareness and enrich their experiences? 

d. Are the topics sophisticated enough in 

content, yet within the learners’ language 

level? 

e. Will the students be able to relate to the 

social and cultural contexts presented in the 

course book? 

f. Are women portrayed and represent equally 

with men? 

g. Are the other groups represented, with 

reference to ethnic origin, occupation, 

disability, etc? 

6 Methodology a. What approaches to language learning are 

taken by the course book? Is it appropriate 

to the learning/teaching situation? 

b. What level of active learner involvement 

can be expected and whether this matches 

the students’ learning styles and 

expectations? 

c. What techniques are used for presenting 

new language items and whether they are 

suitable for the learners? 

d. How are the different skills are taught? 

e. How are communicative abilities 

developed? 

f. Does the material include any advice/ help 

to students on study skills and leaning 

strategies? 

g. Are the students expected to take degree of 

responsibility for their own learning (e.g., 

by setting their own individual learning 

target)? 

7 Teacher’s book a. Is there adequate guidance for the teachers 

who will be using the course book and its 
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supporting materials? 

b. Are the teachers’ books comprehensive and 

supportive? 

c. Do they adequately cover teaching 

techniques, language items such as grammar 

rules and culture-specific information? 

d. Do the writers set out and justify the basic 

premises and principles underlying the 

material? 

e. Are keys to exercises given? 

8 Practical consideration a. What the whole package costs and whether 

this represents good value for money? 

b. Are the books strong and long lasting? Are 

they attractive in appearance? 

c. Are they easy to obtain? Can further 

supplies be obtained at short notice? 

d. Do any parts of the package require 

particular equipment, such as a language 

laboratory, listening centre, or video player? 

If so, do you have the equipment available 

for use and it is reliable? 

 

In this research, the researcher involved the criteria of textbook writing 

standard that was proposed by Cunningsworth (1995) in analyzing the data for the 

detail description of each criterion and the appropriateness towards another 

checklist. 

 

7. Textbook Evaluation   

Evaluation played a major part in education all around the world. 

According to (Bloom, 1971), Evaluation is the systematic collection of evidence 

to determine whether in fact certain changes are taking place in the learners as 

well as to determine the amount or degree of change in individual students. From 

the definition above, it was revealed that in evaluation, evidence could be 

collected systematically. According to Riasati & Zare (2010), the potential to 
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supplement a textbook with certain materials based on their learners’ learning 

styles and needs is a must for teachers. 

Hence, in fact, there was no doubt that no textbook was perfect and every 

single one suffered from some shortcomings. However, it was very important to 

evaluate or analyze textbooks to be used in order to measure the fit textbook used 

by students and teachers in classroom. The problem whether the text book was 

suitable to use or not always appeared. Selecting textbooks should match the 

material with the context where the textbooks to be used. Although none of 

textbooks were really ideal with certain groups of students, it was better to choose 

them based on the most suitable criteria. 

 

B. Relevant Study 

There were some previous related studies refered to this present study. The 

first was a study conducted by Luluk Anisa (2016) entitled “ A Content Analysis 

of an English Textbook for Tenth Graders “ Bahasa Inggris X” Published by Pusat 

Kurikulum dan Perbukuan”. In this study, the researchers focused on the standard 

of good EFL textbook based on EFL textbook evaluation criteria by 

Cunningsworth (1995). Her finding showed that the textbook “Bahasa Inggris 

Kelas X” semester 1 was fulfilled the all evaluation criteria stated by 

Cunningsworth (1995). So that the textbook could be used as a reference to teach 

the tenth graders of senior high school, yet it needed many improvements to 

counter balance the weaknesses. 
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The second previous related study was conducted by Kinasih (2014) 

entitles “A Content Analysis on English Textbooks for the Tenth Graders: Look 

Ahead an English Course for Senior High School Students Year X and Pathway to 

English For Senior High School Student Grade X”. This research focused on the 

criteria of book evaluation in English textbooks which were analyzed based on the 

criteria of good textbooks determined by Pusat Perbukuan (Pusbuk). The findings 

were  “Look Ahead” was not relevant to the 2013 Curriculum in terms of content 

due to the absence of presentational texts and activities and character building. 

“Pathway to  English” was  relevant  to  the  2013  Curriculum  due  to  the  

presentational activities  and  for  character  building. 

The third study related to the current research was done by Fatimah (2018) 

with the title was “A Content Analysis of “English Learning Material for 

SMK/MAK and SMA/MA XI A 2013 Curriculum” Published by LP2IP 

Yogyakarta”. The researcher focused on the English syllabus for the first semester 

of Eleventh Grader of Senior High School (SMA/SMK/MA) 2013 Curriculum 

2017 revision and EFL textbook evaluation criteria by Jahangard (2007) 

supported by some criteria from Cunningsworth (1995). The result of this study 

showed that the thirteen criteria from Jahangard (2007) supported by criteria from 

Cunningsworth (1995) were fulfilled by the textbook. 

The three previous relevant studies above had the similarity and the 

difference with what the researcher did in her research. All of them focused on the 

same point, content analysis of English Textbook. However, they were certainly 

different in any case. The difference was in term of the research data source that 
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the first previous study took the textbook of tenth graders “Bahasa Inggris X” 

semester 1 published by Pusat Kurikulum dan Perbukuan in 2014. The second 

study took English Textbooks for the tenth graders “Look Ahead an English 

Course for Senior High School Students Year X and “Pathway to English For 

Senior High School Student Grade X” both of these textbooks published by 

Erlangga. The  third dealt with the EFL textbook of “English Learning Material 

for SMK/MAK and SMA/MA XI A 2013 Curriculum” Published by LP2IP 

Yogyakarta. However, in this study the researcher analyzed the English textbook 

“Bahasa Inggris SMA/MA/SMK/MAK Kelas X” published by Pusat Kurikulum 

dan Perbukuan, Balitbang, Kemendikbud in 2017. 

 

 

 

 

 

 

 

 

 

 

 

 

. 
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CHAPTER III 

METHOD OF RESEARCH 

 

A. Research Design 

The classification of this study was a content analysis or document 

analysis. It was one of the kinds of descriptive qualitative research. According to 

Bogdan and Biklen (2003), descriptive is the characteristic of data in qualitative 

research because it is taken from documents, audio-video recordings, transcripts, 

words, pictures, etc. This study was categorized as qualitative research design 

because this study aimed to identify the textbook through the writing standard 

criteria of good textbook determined by Cunningsworth (1995).  

Anderson (2007) defines a descriptive presentation of qualitative data as 

content analysis. Content analysis is also a method used in analysing qualitative 

data. Content analysis is applicable to various studies including language studies, 

which concern with analyzing content of certain matter through classification, 

tabulation, and evaluation.  

In hence, this research was a descriptive qualitative designed through 

content analysis since it was intended to analyze any material that had been given 

or reported, composing efforts in the English textbook. 

 

B. Data and Data Source 

The data of this research involved the content of English textbook taken 

from the materials written in English textbook entitles “Bahasa Inggris 
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SMA/MA/SMK/MAK Kelas X” published by Ministry of Education and Culture of 

Indonesia (Kemendikbud) in 2017. This book included fifteen chapters with 224 

pages. 

 

C. Instrument of the Research 

Human instrument was used by the researcher as the primer instrument. 

Human instrument meant the researcher herself who was being the instrument. 

Here, in this qualitative research, the researcher took position as a planner, 

implementer, data collector, and analyst, interprets the data, and reported the 

findings of research. In brief, the researcher became the key-instrument in this 

research. 

 

D. Technique of Collecting Data 

In collecting the data of this research, the researcher used documentation 

method in which the researcher as the key instrument of the research. Winona 

(2018) describes that documentation method is kind of technique of collecting the 

data by categorizing and classifying the written document that has relation with 

the problem discussed, whether from document or books, newspaper, magazine, 

etc.  Therefore, regarding the data collection method applied, the detail procedures 

were sequenced as follows: 

1. Reading the materials in the textbook. 

2. Identifying the materials in the textbook. 

3. Coding the identified materials in textbook to be easier to classify. 
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4. Classifying the coded materials in the textbook to make them easier to analyze. 

 

E. Technique of Analyzing Data 

After collecting the data, then the data were analyzed by using Miles & 

Hubermann (2014) model that involves (a) data reduction, (b) data display, and 

(3) conclusion. Those were explained briefly as follows: 

 

a. Data Reduction 

 
As the first step of data analysis, data reduction was elaborated as the 

process of reducing the data occurring repeatedly. Reducing the data meant 

summarizing, choosing the main thing, focusing on the important things, finding 

the topic and the form. In this stage, the researcher gained the data from content 

analysis documents about materials found in English textbook. Additionally, the 

researcher only focused on materials. The irrelevant data reduced and the useful 

data were included. 

 

b. Data Display 

Data display was the second step of data analysis. It was acknowledged as 

a process of displaying data in the form of table and used the checklist mark to 

analyze the data so that more to understanding. Looking at displays was able to 

help us to understand what was happening and to do something. In displaying the 

data of this study, the researcher used table and checklist mark, because it was 

most common data display used in qualitative research. 
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c. Conclusion 

Conclusion was the last step of data analysis. Here, the researcher began to 

see what the data were. Then, she classified the data with the same code, merged 

the categories and found the kind among the categories. Then, it continued to give 

the explanation and description. Finally, the researcher got the result and 

conclusion of the research. 

 

F. Trustworthiness of the Study 

In case to improve the validity of qualitative research data, this study 

required several ways, so that it was able to be accounted for and verified. 

Moleong (2005) elaborates that in the qualitative study, there are four types of 

validity criteria, namely: (1) credibility, (2) dependability, (3) conformability, and 

(4) transferability. Those are explained briefly as follows: 

 

1. Credibility  

 In this research, the credibility of the data was intended to cause the data 

collected according to the truth, in achieving credibility there were several 

techniques namely triangulation, source, member checking, the extension of the 

researcher's presence in the field, peer discussions, and checking for the adequacy 

of references. Then, in this study, member check was done by the researcher to 

achieve credibility of this research. Member check meant a strategy for the 

validity of the result. It could be achieved by doing affirmation and explanation of 

the research data. 
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2. Dependability  

 Dependability was a criterion that was used to safeguard caution, 

especially if there was a possibility of errors in the collection and interpretation of 

data. So, the data could be accounted for scientifically. Errors were often carried 

out by humans themselves, especially research due to limited experience, time, 

and knowledge. In this study, researcher conducted a dependability test by 

conducting an audit of the entire research process. It was also carried out by an 

independent auditor or supervisor to audit the overall activities of researcher in 

conducting research. 

 

3. Conformability 

 Testing conformability was elaborated as testing the results of research, 

related to the process carried out. If the research results were function of the 

research process carried out, then the research met the conformability standards. 

Therefore, the researcher conducted the conformability test together with the 

dependability test by the supervisor. 

 

4. Transferability  

Transferability was important as a question relating to the transfer value 

that could still be applied in other situations. For researchers the transfer value 

was very dependent on the user, so that when research could be used in different 

contexts in different social situations, the transfer value could still be justified. In 

addition, it was possible to apply the results of the research in order to make 

people could understand the results of this qualitative research. In conducting this 
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report the researcher gave a detailed, clear, systematic, and trustworthy 

description. Thus, the reader became clear about the results of this study, so they 

could decide whether to apply the results of this study elsewhere or not. 
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSIONS 

 

A. Research Findings 

This chapter presented the research findings of the study referring to the 

proposed research problems as written in the previous chapter. The findings 

related to the writing standard of EFL textbook “Bahasa Inggris 

SMA/MA/SMK/MAK Kelas X” published by  Pusat Kurikulum dan Perbukuan, 

Balitbang, Kemendikbud in 2017 based on EFL textbook evaluation criteria 

writing standard by Cunningsworth (1995). 

Based on data analysis, it was found that the English textbook fulfilled the 

eight criteria of writing standard (textbook evaluation criteria) as proposed by 

Cunningsworth (1995). Those eight criteria suggested included: 1) aims and 

approaches, 2) design and organization, 3) language content, 4) skills, 5) topic, 6) 

methodology, 7) teachers’ books, and 8) practical considerations. Additionally, 

those eight criteria involved forty-five detail criteria of textbook writing standard 

(evaluation). However, not all of them were applied; twenty-nine detail criteria in 

the quick reference checklist of textbook evaluation were fulfilled/closely 

matched with the criteria, fifteen were partly matched to the criteria, and one did 

not match with the criteria. The completion of each textbook writing standard 

criteria and its detail criteria were displayed in the following table. 
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Table 4.1  The Completion of Textbook Writing Standard Criteria 

No Criteria Detail Criteria 

Completion 

Fully 

Fulfilled 

Not Fully 

Fulfilled 

Not 

Fulfilled 

1 
Aims and 

approaches 

The aims of the textbook 

are closely with the aims 

of teaching programs and 

students’ need. 

    

The textbook is suitable 

with the teaching/learning 

situation. 

    

It covers what is needed.     

It is flexible to allow 

different teaching/ learning 

style. 
    

2 
Design and 

Organization 

The total course package 

of the textbook consists of 

students’ book, teachers’ 

book, workbook, and 

cassettes. 

    

The content of the 

textbook is organized 

based on the structures, 

functions, topics and 

skills. 

    

The content is sequenced 

based on the basis 

complexity. 

    

The grading and 

progression is sufficient 

for the students. Also it 

allows them to complete 

the work needed to meet 

any external syllabus 

requirements. 

    

There is adequate 

recycling and revision. 
    

There is reference section 

for grammar, also the 

textbook allows the 

students to take a part in 

individual study. 

    

The textbook is easy to be 

found and readable. The 
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layout is clear. 

3 
Language 

Content 

The textbook covers the 

main grammar items 

appropriate to each level. 

    

The material for 

vocabulary teaching 

adequate in terms of 

quantity and range of 

vocabulary, emphasis 

placed on the vocabulary 

development, strategies for 

individual learning. 

    

The textbook include the 

material for pronunciation 

work; include individual 

sound, word stress, 

sentence, stress, 

intonation. 

    

The textbook deals with 

the learners’ discourse 

competence.  

    

Style and approach are 

dealt with. 
    

4 Skill 

All four skills are 

adequately covered, 

bearing in mind your 

course   aims, syllabus 

requirement. 

    

There is material for 

integrated skill work. 
    

The reading passages and 

associated activities are 

suitable for the students’ 

level and interest.  

    

Listening material is well 

recorded, as authentic as 

possible, and accompanied 

by background 

information, questions, 

also activities which help 

comprehension. 

    

The material for spoken 

English is well-designed to 

equip the learners for real-

life interaction.  

    

The writing activities are     
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suitable in term of amount 

of guidance/ control, 

degree of accuracy, 

organization of longer 

pieces of writing, and use 

of appropriate styles. 

5 Topic 

There is sufficient material 

of genuine interest to 

learn. 

    

There is enough variety 

and range of topic. 
    

The topic will help expand 

the students’ awareness 

and enrich their 

experience. 

    

The topics are 

sophisticated enough in 

content, yet within the 

learners’ language level. 

    

The students will be able 

to relate to the social and 

cultural contexts presented 

in the textbook.  

    

Woman are portrayed and 

represented equally with 

the man. 

    

The other groups are 

represented with reference 

to ethnic origin, 

occupation, disability, etc. 

    

6 Methodology 

The approach that taken by 

the textbook is appropriate 

to the learning/teaching. 

    

The level of active learner 

involvement can be 

expected and match with 

the students’ learning 

styles and expectation. 

    

There are techniques used 

for presenting/practicing 

new language items. It is 

suitable for the learners. 

    

The different skills are 

taught. 
    

The communicative 

abilities are developed. 
    



29 
 

 
 

The material includes any 

advice/help to students on 

study skills and learning 

strategies.  

    

The students are expected 

to take a degree of 

responsibility for their 

own learning. 

    

7 
Teacher’s 

book 

There is adequate guidance 

for the teachers who will 

be using the textbook and 

its supporting materials. 

    

The teachers’ books are 

comprehensive and 

supportive. 

    

Teachers’ books 

adequately cover teaching 

techniques, language items 

such as grammar rules, 

and culture- specific 

information. 

    

The writers set out and 

justify the basic premises 

and principles underlying 

the material.  

    

The keys to exercises are 

given. 
    

8 
Practical 

Consideration 

The whole package cost 

represents good value for 

money. 

    

The textbook are strong, 

long-lasting and attractive 

in appearance. 

    

The textbook are easy to 

obtain. 
    

Any parts of package 

require particular 

equipment, such as a 

language laboratory, 

listening centre, or video 

player.     

-    

Total 45 29 15 1 

 

Based on the table above, it was shown that there were eight criteria of 

textbook writing standard (evaluation) followed by forty-five detail criteria for the 
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whole. The table also indicated that there were twenty-nine detail criteria were 

already fulfilled by the EFL textbook of “Bahasa Inggris SMA/MA/SMK/MAK 

Kelas X” Published by Kemendikbud in 2017. Yet, fifteen detail criteria were 

categorized not fully fulfilled and one detail criterion was unfulfilled at all. 

 

1. Aims and Approaches 

In this first criterion of textbook writing standard, there are four detail 

criteria, namely (a) Do the aims of the course book correspond closely with the 

aims of the teaching program and with the needs of the learners? (b) Is the course 

book suited to the learning/teaching situation? (c) How comprehensive is the 

coursebook? Does it cover most or all of what is needed? Is it a good resource for 

students and teachers? and (d) Is the course book flexible? Does it allow different 

teaching and learning styles? In this term, all detail criteria were fulfilled. 

Referring to the first detail criterion, investigating whether the aims of the 

textbook corresponded closely with the aims of the teaching program and the 

learners’ needs was fulfilled or not, the following data were relevant to. 

 

Data 1 (C1. DC1. TB) 

 



31 
 

 
 

Based on Data 1 above, it was shown that the aims of the textbook 

correspond closely with the aims of the teaching program and the learners’ need. 

It was indicated by the comparison between the learning objective stated in 

Chapter 1 in the teacher’s book and the learning objectives in the syllabus were 

closely related. For example, the third learning objective stated on the textbook 

(Tujuan Pembelajaran 3) corresponded to learning objective in the syllabus 

(Kompetensi Dasar 4.1). In this case, the students were expected to be able to 

write the text talking about self contextually. Hence, the first detail criterion was 

fulfilled by the textbook. 

The second detail criterion was about whether the textbook was suited to 

the learning/teaching situation was fulfilled or not. This criterion was fulfilled. 

The criterion was in line with Data 1. In term of teaching learning situation, it was 

suitable with the status and role of the English as the Foreign Language in 

Indonesia. It could be seen from the learning objective stated in Data 1. In 

teachers’ perspective, the textbook included the role of teacher in this educational 

system. In addition, the textbook used national standard. It was made as the part 

of curriculum, especially 2013 curriculum. The textbook related to one of the 

curriculum  componets; curriculum content. This book was directly touched with 

Indonesian culture. It could be seen from the textbook chapters. For instance; The 

Battle of Surabaya in Chapter 9, B.J. Habibie in Chapter 10, Cut Nyak Dien in 

Chapter 11, and Malin Kundang in Chapter 13. It was revealed that this textbook 

was designed based for the Indonesian students, so the social and cultural context 

should explore about social life and culture in Indonesia that close to the student. 
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Moreover, related to the learners’ perspective was match to the students’ 

age, level and expectation. It included their language-learning experience, their 

preferred learning also their interest. It could be seen from the comparison on the 

learning objective in the textbook and the syllabus. Yet, the teacher should so be 

creative in inviting the students to do activity so that the teacher could act as the 

facilitator in the implementation of 2013 Curriculum. 

The third detail criterion was about the comprehensible of the textbook. 

Whether the textbook covered most of what was needed and whether it was a 

good resource for students and teachers was fulfilled or not. The criterion was 

relevant with the data below. 

 

Data 2 (C1. DC3. TB) 

 

 

Data 2 above indicated that the textbook covered most of what was needed 

and it was a good resource for students and teachers. It could be seen from the 

activity and the comparison between the learning objective in the syllabus and the 

content mapping especially in the parts of language feature and skill focus that the 
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textbook was categorized as comprehensible and covered what the students should 

be achieved. Language feature consists of vocabulary and grammar. In vocabulary 

students learned about name, family, relationship, jobs, and friends. Meanwhile, 

in grammar students could learn pronouns. While skill focus consists of some 

skills that students should achieve namely listening, reading, sepeaking and 

writing. Yet, the textbook provided the vocabulary section, pronunciation 

practice, skill works as the requirement in the basic competence and basic material 

as the requirement in the syllabus. 

The last detail criterion was to investigate whether the textbook was 

flexible and allows different teaching and learning style was fulfilled or not. The 

criterion was in line with the data below. 

 

Data 3 (C1. DC4. SB) 

 

 

Data 3 above had a meaning that the textbook was flexible and allowed 

different teaching and learning style. Based on the syllabus, the learning activities 

are observing, questioning, exploring, associating, and communicating. This 

might give the chance for teacher to direct the students in doing some interesting 
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activity and students could gain the information from many sources. There were 

some activities in the textbook could lead to different teaching and learning style 

for example warmer activity: Chinese Whisper. 

 

2. Design and Organization 

Design and organization as the second criterion of the textbook writing 

standard has seven detail criteria, namely (a) What components make up the total 

course package (e.g., students’ books, teachers’ books, workbooks, cassettes, etc)? 

(b) How is the content organized (e.g., according to structures, functions, topics, 

skills, etc.)? (c) How is the content sequenced (e.g., based on the basis of 

complexity, learn ability, usefulness, etc.)? (d) Is the grading and progression are 

suitable for the learners? Does it allow them to complete the work needed to meet 

any external syllabus requirements? (e) Is there adequate recycling and revision? 

(f) Are there reference sections for grammar etc.? Is some of the material suitable 

for individual study? (g) Is it easy to find your way around the course book? is the 

layout clear? In this case, four detail criterion were completely fulfilled, while 

three were not. Regarding to the first detail criteria, clarifying whether the 

textbook had the total course package (e.g., students’ books, teachers’ books, 

workbooks, cassettes) was fulfilled or not. It was in line with the data below. 
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Data 4 (C2. DC1. TB. SB) 

 

It was acknowledged from Data 4 that the textbook was categorized to 

relevant course package.Yet, the book was not complete enough, because there 

were no workbooks and cassettes. There were only teachers’ books and students’ 

books. On the other hand, the teachers’ books follow the students’ book. So, the 

detail criterion was not fully fulfilled. 

The next detail criterion content was to identify whether the textbook 

organized based e.g., according to structures, functions, topics, skills, etc. was 

fulfilled or not. The data below was related to. 

 

Data 5 (C2. DC2. SB) 
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Data 5 revealed that the textbook organized based e.g., according to 

structures, functions, topics, skills, etc. It was indicated by the content mapping of 

the textbook. This detail criterion was fulfilled because the textbook was 

organized based on the social function, text structure, language feature, topic-

related activities and skill focus. Yet, the topic was in line with the topic stated in 

the syllabus. 

The third detail criterion was used to observe whether the content was 

sequenced was fulfilled or not. The criterion was supported by following the data. 

 

Data 6 (C2. DC3. SB) 
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Data 6 above displayed that the content was sequent. It was clarified based 

on the complexity as explained in the following example. In this case, Chapter 1 

as the selected example of the textbook consisted of: 

a) Warmer, “Chinese Whisper”, gave an opportunity to the students to work in-

group based on the teacher’s explanation 

b) Vocabulary builder was an activity to fill the vocabulary that had been 

provided the Indonesian words and the part of speech. 
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c) Pronunciation practice provided listening and practicing to pronounce the 

vocabulary in this chapter. It was on page 3. 

d) Reading section provided two texts “Talking about Self”. There were three 

tasks. Task 1 was Jigsaw. This activity was on page 3. The teacher will divide 

the students who read the text 1 and who read text 2. Moreover, this allowing 

the chance to share what they had got from the texts. In task 2 the students 

were demanded to identify the main idea of each paragraph. In task 3 the 

students work in pair to answer the comprehension questions. 

e) Vocabulary exercises provided the activity to complete the sentences by using 

the correct words from the box. 

f) Text structure provided the activity for students to be done individually in 

completing the chart of the text structure in task 1 and in task 2 provided the 

activity to work in pairs to discuss the text structure and share it with the class. 

g) Grammar review about pronouns. 

h) Speaking activity about games “Guessing Games: Who am I?” in task 1 and 

“Introduction Game: Party Time” in task 2. 

i) Writing section gave the occasion to write a responding email/letter about the 

introduction. 

j) Reflection was the part that the students could do self-assessment what they 

had learn and their understanding. 

The order of contents in first chapter of textbook above indicated that the 

criterion of content sequence was fulfilled well as arranged from the Warmer to 

build up and invited the students’ interest and prior knowledge about the topic and 
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end in Writing Section as the complex activity. It was also in line with the learning 

activity in the syllabus. 

The fourth detail criterion was to clarify whether the textbook had the 

grading and progression was suitable for the learners also whether it allowed them 

to complete the work needed to meet any external syllabus requirement or not. 

The criterion was relevant with the data below. 

 

Data 7 (C2. DC4. TB) 

 

 

Based on Data 7 displayed above, it was presented that the textbook had 

the grading and progression was suitable for the learners, also it allowed them to 

complete the work needed to meet any external syllabus requirement. The grading 

and progression was suitable based on the student ability. It was arranged from the 

easiest as shown in Data 6.  But, the grading was not stated clearly. Based on Data 

7, it provided a meaning that the criterion of complete any external syllabus was 

fulfilled for the different activity. The teacher asked students to search new friends 

by using social media or made a text talking about self. This activity was done out 

of class activity. 
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The fifth detail criterion was to discover whether the textbook had 

adequate recycling and revision. This criterion was related to the following data. 

 

Data 8 (C2. DC5. SB) 

 

 

Data 8 indicated that the textbook had adequate recycling and revision. 

The textbook had been revised three times, first revision was in 2014, the second 

was in 2016, and the last/new revision was in 2017. 

The next detail criteria was to know whether there were reference sections 

for grammar etc., and whether the textbook allowed students in individual 

learning or not. This criterion was supported by the data below. 

 

Data 9 (C2. DC6. SB) 

 

It was shown from Data 9 that the textbook allowed students in individual 

learning. This detail criteria was fulfilled by the textbook, it was indicated by the 
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example in understanding the vocabulary and pronunciation in the chapter 2 on 

page 21 & 22. It was in line with the core competence 4 in which the students 

could explore, associate, and communicate the abstract and concrete domain that 

they had learned individually in a good manner. Yet, the reference sections for 

grammar did not stated in the textbook. 

The last detail criterion was to identify whether the textbook was easy to 

be found and readable and whether the layout was clear or not. This criterion was 

related to the data below. 

 

Data 10 (C2. DC7. SB) 
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It was known from Data 10 that the textbook was easy to be found and 

readable, also the layout was clear. It was indicated by the content of textbook 

was written in font style Myriad Pro and font size 12. Moreover, the criteria of 

clear lay out was also fulfilled. The cover of the textbook showed the wide world 

and national knowledge by the picture of landmark in Indonesia and  some 

countries in the world. Some of them were (National Monument) Monas , Sydney 

Opera House, Liberty, Pyramid, Sphinx, Leaning Tower of Pisa, Big Ben, Taj 

Mahal, Eiffel Tower, moreover it showed the modern and traditional 

transportation like, plane, zeppelin, and boat. The layout was dominated by the 

colors of blue, pink, and grey.  

 

3. Language Content 

There are five detail criteria in term of language content of the EFL 

textbook evaluation criteria writing standard, namely (a) Does the course book 

cover the grammar items appropriate to the each level and taking learners’ need 

into account? (b) Is material for vocabulary teaching adequate in terms of quantity 
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and range of vocabulary, emphasis placed on vocabulary development and 

strategies for individual learning? (c) Does the course book include material for 

pronunciation work? If so, what is covered: (individual sounds, word, sentence 

stress, intonation? (d) Does the course book deal with the structuring and 

conventions of language use above sentence level, for example, how to take part 

in conversations, how to structure a piece of extended writing, how to identify the 

main points in a reading passage? (More relevant at intermediate and advanced 

levels) (e) Are style and appropriacy dealt with? If so, is language style matched 

to social situation? Additionally, three detail criterion were fulfilled and two were 

not fully fulfilled. In line with the first detail criterion whether the textbook 

covered the grammar items appropriate to the each level and took learners’ needs 

was fulfilled or not. It was appropriate to the following data. 

 

Data 11 (C3. DC1. SB) 
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Based on Data 11 above, it was displayed that the textbook covered the 

grammar items appropriate to each level and took learners’ need. It was indicated 

by the representation of grammar items about pronouns in chapter 1 on page 11-

16. It explained pronouns by a table included the explanation in order to make 

students easy to comprehend. There were four types in pronouns, namely: 

Subjective Pronouns, Objective Pronouns, Possessive Adjectives, and Possessive 

Pronouns. Everytype were described briefly and were ilustrated by examples. It 

related to the learning objective in the syllabus the basic competence 3.1 

(Kompetensi Dasar 3.1) toward the language features in talking about self. 

The grammar items here guided the students in understanding and 

comprehending the pronouns that mostly used in the Chapter 1 in talking about 

self. This material also explained in the basic material in syllabus. In addition, the 

good grammar used in the textbook would help students comprehend the 

language.  

The next detail criterion was to identify whether the material for 

vocabulary teaching was adequate in terms of quantity and range of vocabulary 
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emphasis placed on vocabulary development, strategies for individual learning 

was fulfilled or not. This criterion was relevant with the data below. 

 

Data 12 (C3. DC2. SB) 

 

  

Data 12 informed that the material for vocabulary teaching was adequate 

in terms of quantity and range of vocabulary emphasis placed on vocabulary 

development, strategies for individual learning. The detail criterion was fulfilled. 

It was revealed by the existence of vocabulary builder and vocabulary exercises 

that giving direction to the student to know the new vocabulary as the guidance to 

do the next section or activity in each chapter.  The Vocabulary Exercise here 

gave occasion for students to study again the vocabulary. Hence, the existence of 

the vocabulary was very essential as the language features as well as noted in the 

syllabus. Furthermore, the criterion of adequate quantity and range of vocabulary 

was fulfilled. It was indicated by the existence of vocabulary in this chapter led 

the students to know new knowledge to express “Talking about Self” with correct 

diction. Additionally, the vocabulary in this section could enrich the students’ 
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knowledge. It was helpful for them to do the next step. The vocabulary was 

followed by Part of Speech and the meaning in Indonesia language. To identify 

whether the vocabulary was adequate the strategies for individual learning 

fulfilled or not. It was fulfilled. The material for teaching vocabulary could be 

categorized to the criteria. Although it didn’t state the key answer in the students’ 

book, but the students could identify it and answer it by themselves because there 

were the options in it.  

The next detail criterion was to identify whether the textbook included 

material for pronunciation work and if so, what was covered: (individual sounds, 

word stress, sentence stress, intonation, and so on) was fulfilled or not. The 

following data was relevant to. 

 

Data 13 (C3. DC3. SB) 

 

 

Data 13 above provided a meaning that the textbook included material for 

pronunciation work and covered: (individual sounds, word stress, sentence stress, 
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intonation, and so on). This detail criterion was fulfilled by the existence of 

pronunciation in Pronunciation Practice with the transcription. Yet, it was not 

fully fulfilled by the textbook as the syllabus requirement because there were no 

example of the sentence stress and intonation. So that, the teacher should give the 

example of it orally or by the media. 

The detail criteria the textbook dealt with the learner’s discourse 

competence was fulfilled, it was revealed by the material as noted in the learning 

activity through syllabus, yet the students could associate and explore the 

material. The textbook could take a part as the students both in conversation, 

extended reading and identify the reading passage in intermediate level. The 

students were demanded to practice more in the activity based on the textbook as 

stated learning objective and the learning activity in the syllabus. See Data 1. 

The last detail criterion about the style and appropriacy of the textbook 

dealt with social situation s fulfilled or not. It was not fully fulfilled. It was 

indicated by the textbook did not explain more about formal and informal 

expression whereas the students needed it to know the different expression for 

each situation. 

 

4. Skills 

There are six detail criteria in term of skill, namely (a) Are four skills 

adequately covered, bearing in mind the lesson objectives and syllabus 

requirements? (b) Is there material for integrated skills work? (c) Are reading 

passages and associated activities are suitable for the students’ levels, interests, 

etc? Is there sufficient reading material? (d) Is the listening material well 
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recorded, as authentic as possible, and accompanied by background information, 

questions, also activities which help comprehension? (e) Is material for spoken 

English (e.g.: dialogues, role-plays, etc.) well designed to equip learners for real-

life interactions? (f) Are writing activities are suitable in terms of amount of 

guidance/control, degree of accuracy, organization of longer pieces of writing (eg. 

paragraphing) and use of appropriate styles? In this part, there were four aspects 

indicated as completely fulfilled, while two were not fully fulfilled. Referring to 

the first detail criterion, identifying whether the relevance of skills aspect toward 

textbook were covered, bearing in mind the lesson objectives and syllabus 

requirements as well as noted in Data 1. There were some relevancies between the 

lesson objective in the textbook and the syllabus. 

The second detail criterion whether there was material for integrated skills 

work or not. This detail criteria was supported by the data below. 

 

Data 14 (C4. DC2. SB) 
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Based on Data 14 above, it was shown that there was material for 

integrated skills work. It was clarified by the Jigsaw of Two Texts activity in 

Chapter 1 on page 3. It could make the students having a fun learning and learner 

center. Hence, in term of reading section there was material for integrated skills 

work. Yet, the reading passages and the associated activities were both suitable 

for the students’ levels and interests. So, both of second and third detail criterion 

were fulfilled. 

The third detail criterion whether reading passages and associated 

activities were suitable for the students’ levels and interests or not. Data 14 was 

relevant to. The data provided a meaning that the reading passages and the 

associated activities were suitable for the students’ levels and interests. It was 

clarified by the Jigsaw of Two Texts activity in Chapter 1 on page 3. It could make 

the students having a fun learning and learner center. So, the detail criterion was 

fulfilled. 

The detail criterion was to identify whether reading material was sufficient 

or not. The criterion related to the following data. 
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Data 15 (C4. DC3. SB) 

 

  
 

Data 15 presented that the reading material was sufficient. It was proved 

by the real example in the daily life like in form of the letter and emails that 

talking about self showed in the reading passage. Additionally, it was as well as 

the basic competence 3.1 (kompetensi dasar 3.1) in the syllabus in term of 

students were able to analyze the social function and language features of Talking 

about Self toward the context.  

In term of listening skill, the detail criterion was to investigate whether 

listening material was well recorded, as authentic as possible, and accompanied 

by background information, questions, also activities which helped 

comprehension was fulfilled or not. The data were relevant to. 
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Data 16 (C4. DC4. SB) 

 

 

It was known from Data 16 that the detail criteria of the listening material 

was well recorded, as authentic as possible, and accompanied by background 

information, questions, also activities which helped comprehension was not fully 

fulfilled. The listening was based on teacher’s reading.  It was not in line with the 

basic competence 3.1 in analyzing the topic of Talking about Self contextually. 

The listening was about the pronunciation of new vocabulary in this chapter. 

Furthermore, the detail criterion was to investigate whether the material was 

accompanied by background information, questions, also activities which help 

comprehension was not fully fulfilled, because the listening was about the 

pronunciation of new vocabulary. Yet, there was no questions, there was only the 

activity of some vocabulary and how to pronounce it which could help students’ 

comprehension. However, the students could do the instruction well. The 

instruction was very clear and understandable. 
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In speaking skill, the detail criterion was to investigate whether the 

material was well-designed to equip the learners for real-life interaction was 

fulfilled or not. It was in line with the following data. 

 

Data 17 (C4. DC5. SB) 

 

 

 

 

       

Data 17 proved that the material was well-designed to equip the learners 

for real-life interaction. It was indicated by the guiding questions. The speaking 

material was accompanied by background information, questions, also activities 

which helped comprehension. In other hand, the students could do the instruction 

well. The instruction was very clear and understandable.  

Moreover, in speaking: Introduction Game/Party Time, there was the 

certain situation that prepared. There were the direction for students to imagine 
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that they were invited to the party, met many people and talked to the other 

guests; introduce their selves then tell about family, profession; and hobbies. The 

illustration and instruction were suitable with the main material as stated in the 

syllabus that the social function of the topic was to make relationship with the 

teachers, friends, and the others and shows the language features.  

The last detail criterion whether the writing activities were suitable in term 

of amount of guidance/control, degree of accuracy, organization of longer pieces 

of writing, and use of appropriate styles was fulfilled or not. The following data 

was related to. 

 

Data 18 (C4. DC6. SB) 

 

Data 18 figured that the writing activities were suitable in term of amount 

of guidance/control, degree of accuracy, organization of longer pieces of writing, 

and use of appropriate styles was not fully fulfilled. It was indicated by the 

writing activity was set up as real life. It was in line with the basic competence 4.1 

(Kompetensi Dasar 4.1). There were the opening, the detail, and the end on the 
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letter/email of the writing activity. In term of guidance control, degree of 

accuracy, organization of longer pieces of writing did not explained. However, it 

served several questions to guide students in doing the task responding to an 

email/a letter. In case to avoid confusion on students, the existence of the teacher 

in explaining the activity was very important. 

 

5. Topic 

In this topic criterion, It needs seven detail criteria to be identified, they 

are (a) Is there sufficient material of genuine interest to learners? (b) Is there 

enough variety and range of topic? (c) Will the topic help expand students’ 

awareness and enrich their experiences? (d) Are the topics sophisticated enough in 

content, yet within the learners’ language level? (e) Will the students be able to 

relate to the social and cultural contexts presented in the course book? (f) Are 

women portrayed and represent equally with men? (g) Are the other groups 

represented, with reference to ethnic origin, occupation, disability, etc? In 

addition, six topic were acknowledged as fully fulfilled, and only one detail 

criteria was fully unfulfilled. Relating to the first detail criterion, it was to observe 

whether there was sufficient material of genuine interest to learner or not. This 

criterion was relevant with Data 15 and 17. This criterion was fulfilled. There 

were some sufficient materials of genuine interest to learners as stated in Chapter 

1 “Guessing Game”, Introduction Game “Party Time” see Data 17. Moreover, 

the passage in reading was related to the real life. For instance, see Data 15. In 

text 1 Hannah introduced herself to Alia by via email. She told about her, her 

study, family, hobby, interest, and a little bit about commuter train.  In text 2, 



56 
 

 
 

Saidah told Alia about herself, her family, hobby, favorite subject, singers, her 

ambition to be writer and to come to Indonesia. It can challenge the student to be 

more enthusiastic while they are learning the interesting topic. It also shows the 

main material in the syllabus that it can give the model of respecting the 

differences and conciliation.  

The second detail criterion was to know whether there was enough variety 

and range of topic was fulfilled or not. This criterion was in line with the data 

below. 

 

Data 19 (C5. DC2. SB) 

  

It was shown from Data 19 that there was enough variety and range of 

topic. So, the detail criteria was fulfilled. This was indicated by the various topics 

that could influence the students’ interest in learning. There were fifteen chapters 

in the textbook with the various topics, some of them were Talking about Self, 

Congratulating and Complimenting Others, Expressing Intention, Which One is 
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Your Best Gateway and Let’s Visit Niagara Falls. Yet, there was trouble in some 

vocabulary, for instance: congrulating must be congratulating and getaway must 

be gateway. However, the students were expected to be more active and attracted 

with the topics. 

The third detail criterion was to observe whether the topics helped expand 

awareness and enrich their experience or not. This was relevant with the following 

data. 

 

Data 20 (C5. DC3. SB) 

 

  

Data 20 displayed that the topics helped expand awareness and enrich their 

experience. It meant that the detail criterion was fulfilled. The data taken from 

chapter 6 (Giving Announcement). It was indicated by this textbook covered the 

information about Indonesian culture and custom, worldwide culture, recent 

issues, etc. that could attract the students and give an assist for them to enrich 

their knowledge. 

The fourth detail criterion was to examine whether the topic sophisticated 

enough content, yet within the learners’ language level. This criterion was 
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fulfilled. It was indicated as well as in the reading passage of Chapter 1. See Data 

15. It gave the example of talking about self by media email and letter. Nowadays, 

it was commonly to use technology in daily activity. 

The fifth detail criterion whether the students were able to relate the social 

and cultural contexts presented in the course book or not. This criterion was 

supported by the data below. 

 

Data 21 (C5. DC5. SB) 

 

 

It was seen from Data 21 that the students were able to relate the social 

and cultural contexts presented in the course book. It was indicated by the 

speaking activity in Chapter 6 (Giving Announcement). This textbook was 

designed based for the Indonesian students, so the social and cultural context 

should explore about social life and culture in Indonesia that close to the student. 

Additionally, the data showed one of the historical places in Indonesia. In 

Vocabulary Exercise of Chapter 1, see Data 12. We could find that the exercises 

showed one of the famous tourism destinations in Indonesia, Bunaken National 
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Marine Park. However, it needed the teachers’ effort to help the students to 

understand it. 

The sixth detail criterion was to identify whether women were portrayed 

and represented equally with men was fulfilled or not. This criterion was in line 

with the data below. 

 

Data 22 (C5. DC6. SB) 

 

  

Data 22 had a meaning that women were portrayed and represented 

equally with men. It was indicated by the example from Chapter 2, text 1 and text 

2 showed that the men and women were represented equally. However, the 

proportion of men and women was not equally as well as in the all skill. On the 

other hand, the man was still dominating. 

The last detail criterion was to know whether the other groups presented, 

with reference to ethnic origin, occupation, disability was fulfilled or not. Data 15 
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was relevant to this last detail criteria. Based on the data it was shown that the 

other groups presented, with reference to ethnic origin, occupation, disability. It 

was indicated by the reading section of both the text 1 and text 2 pages 4 and 5. It 

had informed the different ethnic origin of pen pal from America and Malaysia 

that had interest toward Indonesia. In speaking section “Guessing Game”, the 

example gave the woman and man image were equal also gave opportunity to 

guess the occupation. This activity then continued with the chapter 1. See Data 17 

“Introduction Game: Party Game”. The example was the meeting between Edo 

and Slamet. Both of them were from different region and different occupation. It 

showed that Indonesia h many cultures. Yet, it also showed the image to respect 

the other. In the other hand, again, the representation of man and woman was still 

unequal. The man was still dominating. 

 

6. Methodology 

In case of methodology seven detail criteria should be completed well, 

namely (a) What approaches to language learning are taken by the course book? Is 

it appropriate to the learning/teaching situation? (b) What level of active learner 

involvement can be expected and whether this matches the students’ learning 

styles and expectations? (c) What techniques are used for presenting new 

language items and whether they are suitable for the learners? (d) How are the 

different skills are taught? (e) How are communicative abilities developed? (f) 

Does the material include any advice/ help to students on study skills and leaning 

strategies? (g) Are the students expected to take degree of responsibility for their 

own learning (e.g., by setting their own individual learning target)? In this term of 
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methodology criteria, it was found that four detail criteria were completed and 

three were not fully completed. In observing the first detail criterion whether the 

textbook had appropriate approach to the learning/teaching situation was fulfilled 

or not, this detail criterion was fully fulfilled as well as the textbook was started 

from the activity that could recognize their prior knowledge, build it up with the 

context and relate it to the material. 

The second detail criterion was to investigate level of active learner 

involvement matched with the students’ learning style and expectation was 

fulfilled or not. Based on Data 17 and 18 stated before, it was presented that level 

of active learner involvement matched with the students’ learning style and 

expectation. It was indicated by several activities such as role-play in “Party 

Game” in Data 17 and responding the email/letter in Data 18.  

The detail criterion about the technique of presenting new language items 

was suitable for the learner was partly fulfilled. The next detail criterion was 

different skills were taught or not. The data below related to. 

 

Data 23 (C6. DC4. TB) 

 

Based on Data 23 above, it was clarified that different skills were taught. It 

was proved by the existing of Skill Focus in the content mapping. In addition, the 
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data showed that different skills were taught in the textbook. There were four 

skills, namely; Listening, Reading, Speaking, and Writing. 

The next detail criterion was to know whether the textbook develops 

communicative abilities or not. This detail criteria was relevant with Data 22. 

Based on the data, it was shown that the textbook developed communicative 

abilities. It was indicated by giving some expression used in daily conversation 

and communication stated in the material.  

The next detail criterion was to know whether the material included any 

advice/help to students on study skills and learning strategies was fulfilled or not. 

The detail criterion was appropriate  with the following data. 

 

Data 24 (C6. DC6. SB) 

 

Data 24 above displayed that the material included any advice/help to 

students on study skills and learning strategies was not fulfilled. However, the 

data above showed that there was a motivation to behave in Chapter 1 to motivate 

the students. 
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The last detail criterion was to investigate  whether students were expected 

to take a degree of responsibility for their own learning as the core competence 3. 

This detail criterion was supported by Data 16 and 17. It was shown that students 

were expected to take a degree of responsibility for their own learning as the core 

competence 3. It was indicated by this textbook provided the activities that could 

help the students to be responsible with their own learning both individually for 

instance the material of Pronunciation Practice or in-group Guessing Games 

“Who Am I?”, Introduction Game “Party Time” in speaking passage, see Data 

17. Moreover, they could reflect their learning in Reflection Section as the closing 

of each paragraph. See the following data. 

 

Data 25 (C6. DC7. SB) 

 

 

7. Teacher’s Book 

This seventh criterion of EFL textbook writing standard is to identify the 

teacher’s book aspect. Five detail criteria should be achieved, namely (a) Is there 

adequate guidance for the teachers who will be using the course book and its 



64 
 

 
 

supporting materials? (b) Are the teachers’ books comprehensive and supportive? 

(c) Do they adequately cover teaching techniques, language items such as 

grammar rules and culture-specific information? (d) Do the writers set out and 

justify the basic premises and principles underlying the material? (e) Are keys to 

exercises given? Exactly, from five items there were only two detail criteria were 

categorized as fully fulfilled, while three of them were not fully fulfilled. In case 

of identifying the first detail criterion, it was about adequate guidance for the 

teachers who would be using the course book and its supporting materials was 

fulfilled or not. This detail criterion was relevant with the data below. 

 

Data 26 (C6. DC7. SB) 

 

  

 

It was clarified from Data 26 that there was adequate guidance for the 

teachers who would be using the course book and its supporting materials. This 

was shown by the learning procedure consisting of the procedure, instruction and 
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time allotment. Furthermore, the writer stated the basic competence that would be 

achieved, the learning goal, see Data 1. 

The second detail criterion was to know whether the teacher’s book was 

comprehensible and supportive or not. Data 26 was related to this detail criterion. 

It was seen from the teacher’s book was comprehensible and supportive. It was 

indicated by the textbook gave the clear instruction of each activity. 

The third detail criterion whether the teachers’ book adequately covered 

teaching techniques, language items such as grammar rules and culture specific 

information was not completely fulfilled. In term of language items such as 

grammar rules,  teacher should explain the material about pronouns as well. See 

Data 11 as an example. The activity was about identifying the use of pronouns 

which was stated in the teacher’s book. In addition, it was as the part of language 

features as stated in the syllabus. Furthermore, the specific information about the 

specific culture didn’t stated on the teacher’s book. Yet, it provided the detail 

information about the way to use the textbook in teaching. 

The next detail criterion was whether the writers set out and justified the 

basic premises and principles underlying the material or not. It was supported by 

Data 1 figured before. Based on the data, it was shown that the writers set out and 

justified the basic premises and principles underlying the material. It was 

indicated by the teacher’s book actually showed the learning objective. But, it did 

not explain basic premises in each activity. The last detail criterion whether the 

keys to exercises were given or not. This criterion was relevant with the data 

below. 
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Data 27 (C7. DC5. TB) 

 

Data 27 indicated that the keys to exercises were given. It was revealed by 

the answer key given based on the sequences of the tasks. Yet, the scoring rubric 

for speaking and writing section were not stated. 

 

8. Practical Consideration  

Practical consideration as the last criterion has four detail criterion, namely 

(a) What the whole package costs and whether this represents good value for 

money? (b) Are the books strong and long lasting? Are they attractive in 

appearance? (c) Are they easy to obtain? Can further supplies be obtained at short 

notice? (d) Do any parts of the package require particular equipment, such as a 

language laboratory, listening centre, or video player? If so, do you have the 

equipment available for use and it is reliable? This criterion had two detail criteria 

were stated as fully fulfilled, one was not fully fulfilled, and one did not match 

with the textbook. In case of identifying the first detail criteria, it was to know the 

whole package cost represents good value for money was fulfilled or not. It was 

supported by this following data. 
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Data 28 (C8. DC1. SB) 

 

 

 
 

It was known from Data 28 above that the whole package cost represented 

good value for money. It was indicated by those both of textbooks teacher and 

student were free, because government supplied them. Moreover, everyone could 

access the electronic book (E-Book) easily.  

The next detail criterion was whether the textbook strong, long-lasting and 

attractive in appearance or not. Data 10 related to this detail criterion. Based on 

the data, it was figured that the textbook attractive in appearance. It had the good 

illustration of each activity. The illustration of the activity was clear and colorful. 

In case of the textbook was strong and long-lasting, it was not fully fulfilled, 

because the binding needed to be strengthen. Yet, it needed some improvements 

to encourage the students. It did not fully meet the proposed criterion. 
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The third detail criterion was to know whether the textbooks were easy to 

obtain and further supplies could be obtained at short notice or not. It was in line 

with Data 28 stated before. The data provided a meaning that the textbooks were 

easy to obtain and further supplies could be obtained at short notice. It was 

clarified by the government supplied it. In addition, the textbook was in form of 

electronic book and printed book. Yet, the electronic book could be downloaded 

freely in the website of kemendigbud.org. 

The last detail criterion was about the use of any part of the package 

required particular equipment, such as a language laboratory, listening centre, or 

video player was fulfilled or not. This detail criterion was not fulfilled. It was 

indicated by the package requires particular equipment was not available to be 

used. 

 

B. Discussions 

Referring to research finding that English textbook of “Bahasa Inggris 

SMA/MA/SMK/MAK Kelas X” published by Pusat Kurikulum dan Perbukuan, 

Balitbang, Kemendikbud in 2017 fulfilled the eight criteria of writing standard 

(textbook evaluation criteria) as proposed by Cunningsworth (1995). Those eight 

criteria were 1) aims and approaches, 2) design and organization, 3) language 

content, 4) skills, 5) topic, 6) methodology, 7) teachers’ books, and 8) practical 

considerations. Additionally, those eight criteria involved forty five detail criteria 

of textbook writing standard (evaluation) which were not totally applied in this 

study.  Each of those criteria was discussed in the following.  
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First, regarding Aims and approaches as the first criterion, it owned four 

detail criteria. All detail criteria were fulfilled in term of aims and approaches 

criteria. The aims of the textbook were closely with the aims of teaching programs 

and students need as well as stated in the official syllabus. It fulfilled the basic 

competence of 2013 Curriculum (See Data 1). For the second detail criterion met 

the suggested criterion fully, there were clearly information through the situation. 

It could be seen from the learning objective stated in Data 1 and the content of the 

textbook chapters. This textbook was designed based for national standard and 

Indonesian students, so the social and cultural context explored about social life 

and culture in Indonesia that close to the student. 

Yet, it also covered what was needed because it was relevant with the 

syllabus in which the government had designed the syllabus that helped the 

students to comprehend the English as foreign language in both language skills 

and components. Thus, the students could practice and used English contextually. 

Furthermore, it was also flexible to allow different teaching learning style. It was 

appropriate to the learning activity in the syllabus; observing, questioning, 

exploring, associating, and communicating. 

The second criterion, design and organization had seven detail criterion 

with it, four included as fulfilled detail criterion and three other were not fully 

fulfilled. The total course package component could be categorized as relevant for 

the existence of students’ book and teacher’s book. However, there was no 

existence of workbook and cassette. The content of the textbook organized based 

on the topic as refers to the syllabus. Then, the content was sequenced based on 
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the basis complexity. The grading and progression was sufficient for the students, 

because the organization started from warming up, and then end in reflection 

section. Nevertheless, the grading and progression of the skill did not arrange as 

the language sequence skill. Furthermore, the textbook had adequate recycling 

and revision. The textbook had been revised three times, firstly it was launched in 

2014, then it was printed in 2016, and the new revision was in 2017. The textbook 

allowed the students to take a part in individual study in vocabulary that 

completed by the transcription as the core competence 3 and 4. Therefore, they 

could practice it either individually or with the teacher’s instruction. The next 

detail criterion was partly fulfilled, in case of  textbook was easy to be found, the 

layout was clear but still needed some improvement, and was readable. 

Additionally, the font size was 12 with font style Myriad Pro. The criterion of 

reference section was not fulfilled enough because it did not provide the reference 

section in each chapter. 

Relating to third criterion, language content, it had five items as its detail 

criterion. Three detail criterion were fulfilled, while two other were not fully 

fulfilled. In term of the textbook covered the appropriate grammar items to the 

students’ level, exactly for senior high school grade X as a teenagers and 

considering learners’ need.  Yet, it was in line with the main material in the 

syllabus. For example the Grammar Item in chapter 1 on page 11-16 was  suitable 

with the basic competence 3.1 (Kompetensi Dasar 3.1). See Data 1. Then, 

material for vocabulary teaching was precisely in terms of quantity and range of 

vocabulary along with the transcription.  It was in line with the main material 
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stated in the syllabus. Moreover, it allowed strategies for individual learning in 

certain activity. Furthermore, the textbook included material for pronunciation 

work in Pronunciation Practice.  It was suitable with the core competence 3. 

Additionally, it proposed the material that helped the student in developing the 

discourse competence. Yet, there were many example that related to the context 

and commonly used in daily. 

In term of detail criterion of good style and appropriacy was not closely 

related with the criteria. In written and spoken expression in the textbook did not 

state formal and informal expressions. For instance the writing activity in Chapter 

1 was relevant with the basic competence 4.1 (Kompetensi Dasar 4.1). See Data 

1. The passage was doing the task responding to an email or a letter by giving 

several questions to guide students, but there was no clear information to use 

formal and informal expression. 

The fourth criterion was skill. There were six detail criteria in term of 

skills. Above all, four detail criterion were completely fulfilled, while two were 

not fully fulfilled. However, the criteria of four skills were covered as fulfilled by 

each chapter. It had complete skills as the syllabus requirement. Additionally, 

there was also material for integrated skills work. Thus, the students could explore 

and associate the skill.  For instance reading skill was integrated with the writing 

skill. Yet, the reading passages also associated with the other activities and 

suitable for the students’ levels, interests. For instance, reading section in Chapter 

1 that was in line with the basic competence 3.1 and 4.1 (Kompetensi Dasar 3.1 
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dan 4.1). See Data 15. The activity was about having pen pal and sending email. 

Hence, the reading material was sufficient. 

The material for spoken English was well designed to equip learners for 

real-life interactions. It related to the main material and learning activity as stated 

in the syllabus that the students could communicate what they had learned both in 

group or individually. For instance, the speaking activity in Chapter 1equip as 

contextualize as noted in basic competence 4.1. 

In case of the writing activities, they were suitable in amount of 

guidance/control, and use of appropriate styles.  It was relevant with the core 

competence 4 and  the learning activity in the syllabus in communicating that the 

students could write the text based on the social function, text structure, and the 

language features. In addition, the criterion of writing skill exactly on the 

organization of longer pieces of the writing did not fully fulfilled. Because there 

was only the length of giving instruction from teacher to students to do the task 

that was stated in the learning activity taken from teacher’s book, but there was no 

instruction about the length of writing that students had to do. However, the 

writing activity actually was designed as authentic as possible. It gave students 

chance to write their idea according to the topic. Yet, the students needed some 

explanation about how longer they will write the text. 

Referring to the detail criterion about listening skill was not completely 

fulfilled because there was no recorded material as stated in the core competence 

3. Yet, it was not accompanied by background information, and questions. 
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However, there was activity which helped students’ comprehension. Even though 

the listening was only about the vocabulary list based on the teacher’s reading. 

Fifth, the criterion of topic, included seven detail criteria. Six were 

fulfilled detail criteria and one was categorized as not fully fulfilled. Furthermore, 

the topic was sufficient and interest to learners because it gave the real example. 

See Data 19. Also, the textbook provided enough variety and range of topic. The 

topic could help expand students’ awareness and enrich their experience. The 

topics were sophisticated enough for the learners’ language level based on 2013 

Curriculum. Yet, the textbook could help the students to relate it with the social 

function, text structure, and language feature presented as in the core competence 

3. In addition, women and men were portrayed and represented equally. The 

textbook also gave the example of other groups with reference to ethnic origin, 

occupation, disability, etc. Yet, the men and women were described equally. 

However, the proportion of men was still dominating in the all skills. 

Methodology as the sixth criterion owned seven detail criteria with it. Four 

detail criterion were indicated as fulfilled, while three detail criterion were not 

fully fulfilled. Furthermore, the instruction for practicing the next step of learning 

language used the suitable techniques. The textbook was suitable enough with 

teaching and learning situation with the majority heterogeneous learners, so it was 

needed for teacher to match with the class condition. The textbook allowed the 

active learner involvement as well as the core competence 3 and 4. In addition, it 

provided the activities that led the students to be active in the class such as doing 

role-play. Besides, the techniques were used for presenting/practicing new 



74 
 

 
 

language items were suitable for the learner and different skills were taught 

integrated with the other. For instance, writing activity connected to reading 

activity. 

In term of the communicative abilities were developed based on the 

context in each topic. The textbook gave opportunities to the students to be 

responsible in their own learning in doing both individual and group task.  

Additionally, it was related to the learning activity in the syllabus to explore the 

material. Moreover, the textbook provided the reflection section. Yet, the material 

did not include any advice/help to students on study skills and learning strategies. 

Seventh, in teachers’ book there were five detail criteria, based on the 

evaluation of the textbook, two detail criteria were indicated as completely 

fulfilled, while the three other were not fully fulfilled. Furthermore there was 

adequate guidance for the teachers who would use the textbook. Yet, the textbook 

was comprehensive and supportive. It also provided the detail instruction of using 

the textbook. Writers set out and justify the basic premises and principles 

underlying the material as well as showing the learning objective that will be 

achieved. However, the teachers’ book did not adequately cover teaching 

techniques, language items such as grammar rules and culture-specific 

information. In case of the key for each task and activity was given. The analytic 

nor holistic scoring rubric was not given. Furthermore, the writing and speaking 

activity needed the scoring rubric to help the teacher in assessing the students’ 

performance. Actually, it was also stated in the syllabus about the scoring, but the 

scoring technique for each activity in the textbook was needed. 
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Lastly, in practical consideration criterion there were four detail criterion 

in it. It was indicated that two detail criterion classified as fully fulfilled, one was 

not fully fulfilled and one other was unfulfilled. Actually, the textbook was 

supplied by the government. The textbooks were strong enough, but needed to 

have the good binding. In addition, the textbooks were attractive enough in 

appearance in the activity. Yet, it needed more improvement to attract the 

students’ interest. Furthermore, the textbook was easy to be obtained for, we 

could access on website kemendikbud.org . However, one of the weaknesses of 

the textbook was it did not require any parts of particular equipment, such as a 

language laboratory, listening centre, or video player. 

Based on the explaination above, the “Bahasa Inggris 

SMA/MA/SMK/MAK Kelas X” textbook was not fulfilled all of the forty-five EFL 

textbook detail criteria taken from EFL textbook evaluation criteria writing 

standard by Cunningsworth (1995).  There were some irrelevant aspect, the 

finding was shown that there were twenty-nine detail criteria were 

completely/fully fulfilled, fifteen detail criterion were partly fulfilled, while one 

was not fulfilled by the textbook. However, the book was considered as relevant 

to the criteria and could be used as teaching material. From the irrelevant aspects, 

the teacher could choose the appropriate supportive teaching material. This 

finding was in line with the previous research finding done by Luluk Anisa 

(2016). In her research entitled “A Content Analysis of an English Textbook for 

Tenth Graders “Bahasa Inggris X” Published by Pusat Kurikulum dan Perbukuan” 

told about the content analysis of an EFL textbook entitled “Bahasa Inggris X” 
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Semester 1 published by Pusat Kurikulum dan Perbukuan in 2014. Additionaly, 

the textbook was in first edition. In term of finding, it had the similarity and the 

difference. The similarity dealt with the twenty-nine detail criterion were realized 

as completely/fully fulfilled. However, they were certainly different in case of 

detail criterion categorized as not completely/fully fulfilled and unfulfilled. It was 

known that the previous relevant study had thirteen detail criterion were not 

completely/fully fulfilled, while two other detail criterion were unfulfilled. 

Whereas, the researcher in this study found that there were fifteen detail criteria 

indicated as not completely/fully fulfilled, meanwhile only one detail criterion 

was investigated as unfulfilled by the textbook. Furthermore, in the previous 

finding there were only 44 detail criterion which were evaluated/analyzed. The 

researcher of the previous study did not include the fifth detail criterion of the 

criterion design and organization. Whereas, all of 45 detail criterion were 

evaluated/analyzed by the researcher in this study. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

The research finding and discussion sections in the previous chapter 

enabled the researcher to draw the conclusion that the textbook “Bahasa Inggris 

SMA/MA/SMK/MAK Kelas X” published by  Kemendikbud in 2017 had not been a 

very good standard of textbook writing. In this case, not all of EFL textbook 

evaluation criteria as proposed by Cunningsworth (1995) were fully fulfilled. 

However, the book was considered still relevant to be used as one of learning 

sources.  

 

B. Suggestion 

Referring to the conclusions above, the researcher offered some 

suggestions listed below: 

1. For schools; it was suggested to be more aware in providing or selecting the 

textbook for students. 

2. For English teachers; They should know which aspects of the textbook that 

must be improved, revised, or changed in order to meet the students’ 

competencies.  

3. For textbook writers/publishers; they should consider some criteria that 

should be involved in writing/publishing a qualified textbook.  
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4. For other researchers; they were suggested to investigate the similar 

researches with the deeper analysis. Additionally, this study could be one of 

references in doing the further relevant researches. 
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APPENDIX 

  

Writing Standard Criteria of the Textbook “Bahasa Inggris 

SMA/MA/SMK/MAK Kelas X” Published by Pusat Kurikulum dan Perbukuan, 

Balitbang, Kemendikbud in 2017 

No Criteria Detail Criteria Supporting Data Code 

1 
Aims and 

approaches 

The aims of the 

textbook are 

closely with the 

aims of teaching 

programs and 

students’ need. 

 

C1. DC1. 

TB 

The textbook is 

suitable with the 

teaching/learning 

situation. 

 

C1. DC2. 

TB 

It covers what is 

needed. 

 

C1. DC3. 

TB 



 

 
 

It is flexible to 

allow different 

teaching/ learning 

style. 

 

C1. DC4. 

SB 

 

 

 

 

 

 

 

 

 

 

 

 

 

2 
Design and 

Organization 

The total course 

package of the 

textbook consists 

of students’ book, 

teachers’ book, 

workbook, and 

cassettes. 

 

C2. DC1. 

TB. SB 

The content of the 

textbook is 

organized based 

on the structures, 

functions, topics 

and skills.  

C2. DC2. 

SB 

The content is 

sequenced based 

on the basis 

complexity. 

C2. DC3. 

SB 



 

 
 

 

 

 



 

 
 

 



 

 
 

The grading and 

progression is 

sufficient for the 

students. Also it 

allows them to 

complete the 

work needed to 

meet any external 

syllabus 

requirements. 

 

C2. DC4. 

TB 

There is adequate 

recycling and 

revision. 

 

C2. DC5. 

SB 

The textbook 

allows the 

students to take a 

part in individual 

study. 

 

C2. DC6. 

SB 

The textbook is 

easy to be found 

and readable. The 

layout is clear. 

 

 

C2. DC7. 

SB 



 

 
 

3 
Language 

Content 

The textbook 

covers the main 

grammar items 

appropriate to 

each level. 

 

 

 

C3. DC1. 

SB 

The material for 

vocabulary 

teaching adequate 

in terms of 

quantity and 

range of 

vocabulary, 

emphasis placed 

on the vocabulary 

development, 

strategies for 

individual 

learning. 

 

C3. DC2. 

SB 



 

 
 

 
 

The textbook 

include the 

material for 

pronunciation 

work; include 

individual sound, 

word stress, 

sentence, stress, 

intonation. 

 

C3. DC3. 

SB 

The textbook 

deals with the 

learners’ 

discourse 

competence.  

 

C3. DC4. 

TB 

Style and 

appropiacy are 

dealt with. 

- - 

4 Skill 

All four skills are 

adequately 

covered, bearing 

in mind your 

course   aims, 

syllabus 

requirement. 

 

C4. DC1. 

TB 



 

 
 

There is material 

for integrated skill 

work. 

 

C4. DC2. 

SB 

The reading 

passages and 

associated 

activities are 

suitable for the 

students’ level 

and interest.  

 

C4. DC3. 

SB 

Listening material 

is well recorded, 

as authentic as 

possible, and 

accompanied by 

background 

information, 

questions, also 

activities which 

help 

comprehension. 

 

C4. DC4. 

SB 

The material for 

spoken English is 

well-designed to 

equip the learners 

for real-life 

interaction.  

 

C4. DC5. 

SB 



 

 
 

 
The writing 

activities are 

suitable in term of 

amount of 

guidance/ control, 

degree of 

accuracy, 

organization of 

longer pieces of 

writing, and use 

of appropriate 

styles. 

 

C4. DC6. 

SB 

5 Topic 

There is sufficient 

material of 

genuine interest to 

learn. 

 

C5. DC1. 

SB 



 

 
 

There is enough 

variety and range 

of topic. 

 

C5. DC2. 

SB 

The topic will 

help expand the 

students’ 

awareness and 

enrich their 

experience. 

 

C5. DC3. 

SB 

The topics are 

sophisticated 

enough in 

content, yet 

within the 

learners’ language 

level. 

 

C5. DC4. 

SB 

The students will 

be able to relate to 

the social and 

cultural contexts 

presented in the 

textbook.  

 

C5. DC5. 

SB 



 

 
 

Woman are 

portrayed and 

represented 

equally with the 

man. 

 

C5. DC6. 

SB 

The other groups 

are represented 

with reference to 

ethnic origin, 

occupation, 

disability, etc. 

 

 

 

 

C5. DC7. 

SB 



 

 
 

6 Methodology 

The approach that 

taken by the 

textbook is 

appropriate to the 

learning/teaching. 

 

C6. DC1. 

SB 

The level of 

active learner 

involvement can 

be expected and 

match with the 

students’ learning 

styles and 

expectation. 

 

 

 

 

C6. DC2. 

SB 

There are 

techniques used 

for 

presenting/practic

ing new language 

items. It is 

suitable for the 

learners. 

- - 



 

 
 

The different 

skills are taught. 

 

C6. DC4. 

TB 

The 

communicative 

abilities are 

developed. 

 

 

 

 

 

 

 

 

 

 

C6. DC5. 

SB 

The material 

includes any 

advice/help to 

students on study 

skills and learning 

strategies.  

 

C6. DC6. 

SB 

The students are 

expected to take a 

degree of 

responsibility for 

their own 

learning. 

C6. DC7. 

SB 



 

 
 

 

7 
Teacher’s 

book 

There is adequate 

guidance for the 

teachers who will 

be using the 

textbook and its 

supporting 

materials. 

 

C7. DC1. 

TB 

The teachers’ 

books are 

comprehensive 

and 

supportive. 

 

C7. DC2. 

TB 

Teachers’ books 

adequately cover 

teaching 

techniques, 

language items 

such as grammar 

rules, and culture- 

specific 

information. 

 

C7. DC3. 

TB 

The writer set out 

and justify the 

basic premises 

and principles 

underlying the 

material.  

 

C7. DC4. 

TB 



 

 
 

The keys to 

exercises are 

given. 

 

C7. DC5. 

TB 

8 
Practical 

Consideration 

The whole 

package cost 

represents good 

value for money. 

 

 

C8. DC1. 

SB 

The textbook are 

strong, long-

lasting and 

attractive in 

appearance. 

 

 

C8. DC2. 

SB 

The textbook are 

easy to obtain. 

The textbook is in form of electronic book 

and printed book.  The electronic book can 

be downloaded freely in the website of 

kemendigbud.org. 

- 

Any parts of 

package require 

particular 

equipment, such 

as a language 

laboratory, 

- - 



 

 
 

listening centre, 

or video player.     

 

 
 

  


