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ABSTRACT 

 

Lestari, Ayu. 1602050057. Content Feasibility in English Textbook for Senior 

High School Grade XI. Skripsi.English Education Department, Faculty of 

Teacher Training and Education, University of Muhammadiyah Sumatera 

Utara. Medan. 2020. 

 

This study deals with the analysis of content feasibility of English textbook for 

senior high school grade XI. It was an alarm to see the standard of eligibility of 

book content which was manifested in English textbook. The method used in this 

research was descriptive qualitative method. The data included the content 

feasibility indicators of the English textbook taken from the material written in the 

English textbook entitled "English for SMA / MA / SMK / MAK Class X" 

published by the Center for Curriculum and Books, Balitbang, Ministry of 

Education and Culture in 2017. The data collected were analyzed based on the 

Sugiono's analysis model (2008) including data reduction, data presentation and 

conclusion drawing. The results of the analysis showed that from eighteen sub-

indicators for the content feasibility of textbook as proposed by Muslich (2010), 

there were only sixteen were completed by the textbook, while another one was 

not fully fulfilled, and one more was unfulfilled. So, it was concluded that not all 

indicators of content feasibility of English textbook were fulfilled by English 

textbook of Senior High School Grade XI. Thus, the textbook was not very good 

in term of its feasibility but it was still worthy enough to use. 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

Textbook is one source of learning and teaching materials that are widely 

use in learning. Textbook is indeed teaching materials as well as learning 

resources for conventional students. According to Tarigan dan Tarigan (1986), 

textbooks are textbooks in a particular field of study, which are standard books, 

compiled by experts in certain fields and instructional objectives, which are 

equipped with means that can be easily accessed by the users handled by schools 

and other principles teaching program. This opinion gives a meaning that 

textbooks are used for certain subjects. Then, the use of textbooks was based on 

learning objectives that refers to the curriculum. In addition to using textbooks, 

teachers can use facilities or techniques that are in accordance with the objectives 

that have been made before. The use of integrating textbooks, techniques and 

other means was intended to facilitate the use of textbooks, especially students in 

understanding the material. 

Textbooks have several benefits and interests, including helping students 

in implementing the curriculum because it was prepare based on the applicable 

curriculum, bea teacher's guide in determining teaching methods, provide 

opportunities for students to repeat the lesson or learn new material, provide 

knowledge for students and educators, add value to make ranking easier, and be a 

source of income if published. These various advantages of using textbook imply  



2 
 

 
 

that it needs thoroughness in choosing any textbook to be used. Thus, a good 

textbook was expected much to use in order to achieve those above several 

benefits of textbooks. 

In learning English, a good textbook is a textbook that is in line with 

national education standards. Sitepu (2015) describes that the textbook of 

elementary, secondary, and tertiary education textbooks here in after referred to as 

textbooks was mandatory reference books for use in primary and secondary 

education units, which contain learning materials in order to increase faith, piety, 

noble morality, personality, mastery of science and technology, increased 

sensitivity and aesthetic ability, kinesthetic improvement and health based on 

national standards Education. 

A book must be evaluated for its feasibility because the quality of the book 

was an important thing that must be described before the book was delivered to 

students. Therefore, evaluation of textbook was also considered to function as a 

kind of educational judgment. 

Textbook was expect to really have quality contents that are in accordance 

with the applicable curriculum, both in terms of content standards, as well as in 

terms of whether or not teaching materials are understood by teachers and 

students, and presented in an interesting way. One of the factors determining the 

success of students in using textbooks was determined by the quality of the 

textbooks. High quality textbooks can provide optimal results in the learning 

process. According to Government Regulation Number 19 of 2005 article 43 

paragraph 5 in measuring the quality of textbooks, important aspects must be 
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considered, namely the appropriateness of content, language, presentation and 

graphics. If the textbooks used did not meet the indicators, it is feared that 

students' understanding differ from the purpose of the textbook content. 

Therefore, as a teacher who uses textbooks, it was necessary to analyze the 

content of teaching materials in the textbooks first. The need for textbooks at this 

time is still a top priority in carrying out teaching and learning activities. 

Textbooks were not only a main reference for students in learning, but also a 

reference for teachers in the learning process. For teachers who were not yet able 

or not ready to make teaching materials based on applicable indicators, textbooks 

are a short solution to obtain teaching materials. 

A textbook was not only important for the students but also for the 

teachers as well. It was a role as one of the most important media for the teachers. 

With the aid of textbook, teaching material can be arranged much better, because 

textbook provides goals that have to be achieved in the learning process. The 

availability of the textbook help the teachers for preparing and developing 

learning materials and class activities effectively. So the time was not be spent a 

lot only in preparing the material because the textbooks as media aid the teacher 

in arranging the preparation. According to Cunningsworth (1995) textbooks 

provide educational text which can be used as source of material for teaching and 

learning. 

One of the subject matter of textbooks that taught at school is English. 

English was taught at school because of its importance as a compulsory subject. 

Nowadays to face the challenges of this global world, many schools in Indonesia 
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have allowed English lessons since primary until secondary school. The necessity 

of English lesson was manifested and implemented by the national education 

department as Indonesia national examination. It becomes one of the subjects that 

have to be passed by the students. Then, the English textbook used must meet the 

feasibility standards in the textbook. Muslich (2010) said that for the feasibility of 

the contents, there are three indicators that must be considered, namely (1) 

Conformity of the material with competency standards and basic competencies 

contained in the curriculum of the subject concerned, (2) accuracy material, (3) 

learning support material. 

Considering the explanation above, the researcher was interested in 

conducting a research on “Content Feasibility in English Textbook for Senior 

High School Grade XI.” 

 

 

 

B. Focus of the Study 

The focus of the study was on the use of textbook. It was limited on the 

analysis of content feasibility of English textbook for Junior High School students 

grade XI.  

 

C. Formulation of the Problem 
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Based on the research focus, the problems were formulated as follows: 

How was the content feasibility of English textbook for senior high school 

students grade XI? 

 

D. Objective of the Study 

Based on the research problem above, this research was intended to meet 

the following objective, namely: to describe the content feasibility of English 

textbook for senior high school students grade XI.  

 

E. Significance of the Study 

The findings of the study were expected to be useful theoretically and 

practically. Those were useful theoretically to extendthe knowledge about 

content feasibility ofEnglish texbook. Then, practically, the teachers were 

expected to be aware in selecting the textbooks relevant to their levels or 

competencies. Besides it, the textbook writers/publishers would be more 

careful in writing/publishing an appropriate textbook for any level of students. 

Finally, those would inspire/motivate the other researchers who want to do 

further research on the same scope.  
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CHAPTER II 

REVIEW OF LITERATURE 

 

A. Theoretical Framework 

In conducting a research, theories were needed to explain some 

concepts applied in the research concerned. The terms were made clearly to 

avoid confusing the readers. Then, the researcher elaborated some theories 

related to the study in order to get the points clearly. 

 

1. Textbook 

One of the main factors for the students’ achievement in English language 

is the textbooks. The content of English textbooks influences what teachers teach 

and learners learn, it should neither be too advanced nor too simple, it should also 

not contain any local cultural taboos, and the content should be of the kind that 

students can relate to for the teacher to have no problem (Fredriksson & Olsson, 

2006). 

A textbook was a book used for the study of a subject. People use a 

textbook to learn facts and methods about a certain subject. Textbooks sometimes 

have questions to test the knowledge and understanding of the learner.Text book 

unquestionably plays a major contribution in supporting the existing curriculum 

being implemented. However, it is often found out that the materials are not 

always representative. In other words, it can be said that there might still existthe 

irrelevance between the textbook materials with the demand of the curriculum 

materials as the basis for teaching and learning.   

https://simple.wikipedia.org/wiki/Book
https://simple.wiktionary.org/wiki/subject
https://simple.wikipedia.org/wiki/Fact
https://simple.wiktionary.org/wiki/method
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According to Richards (2002), textbook is one of teaching sources that is 

used to support learning through stimulating cognitive processes and providing 

structure and progression for learners to follow Generally, textbooks convey two 

important pedagogic functions: a curricular aspect, creating a progression in a 

certain subject taught to students, and a conceptual aspect, embodying the 

development of cognitive structures in the learner. 

Nowadays, textbook was a main device to deliver material to students. The 

using of the textbook in the classroom can help the teachers to provide the 

materials. The students can use the textbook to practice their understanding about 

the materials given by the teacher. According to Tomlinson (2005), a textbook 

provides the core materials for a course. Language textbooks cover grammar, 

vocabulary, pronunciation, functions, and the skills of reading, writing, listening 

and speaking are included in a textbook for language teaching.  

To sum up, a textbook was a book used to be the guideline for both teacher 

and students in teaching and learning process with consideration of a curriculum 

and textbook was also needed to fit with students needs in learning. Thus, 

textbooks were media in teaching learning activity in the classroom and teachers 

must choose good textbook based on the learners’ need. 

 

1.1 Purpose of Textbook 

In English language teaching, coursebooks usually serve multiple 

purposes. Cunningsworth (1995) explains that those can be: (a)  resource for 

presentation material (spoken/written), (b) a source of activities for learner 
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practice and communicative interaction, (c) a reference source, (d) a syllabus, (e) 

a resource for self-directed learning or self-access work, and (f) a support for less 

experienced teachers. 

One of the main factors for the students’ achievement in English language 

is the ELT textbooks (Azizifar, Koosha, & Lotfi, 2012). The content of English 

textbooks influences what teachers teach and learners learn, it was neither be too 

advanced nor too simple, it was also not contain any local cultural taboos, and the 

content should be of the kind that students can relate to for the teacher to have no 

problem (Fredriksson & Olsson, 2006). Then, textbook is considered as the vital 

and crucial element in English language teaching.   

Mahmood (2011) explains that textbook is a major source of providing 

instructions to the teachers and students, that’s why it is stated that textbooks are 

the backbone of every educational system. They help in designing the assessment 

and evaluation system for the students, shaping the process of classroom teaching 

and learning. Meanwhile, Tarigan (1986) textbooks in certain fields, which are 

standard books, compiled by experts. In that case, for instructional purposes and 

objectives, which are equipped with facilities that make it easy and easy for the 

user to understand in schools and colleges can provide supporting programs. 

Based on theories above, it was concluded that the textbook is a guidebook 

that was used both for students and teachers in the learning process. With the 

existence of textbooks facilitates teaching which involves all students in the 

classroom. Students are also easier to understand and capture the material 

explained because the material presented is clearly listed in the textbook. 
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1.2 Indicators of Good Textbook 

In the principle, materials was certain characteristics indicating that they 

are appropriate to be used in teaching learning process. Tomlinson(1998) 

highlights that good instructional materials should have these following 

indicators:(a) materials should achieve impact, materials should help learners feel 

at ease, materials should help learners to develop confidence, (b) what is being 

taught should be perceived by learners as relevant and useful, (c) materials should 

require and facilitate learners’ self-investment, (d) learners must be ready to 

acquire points to be taught, materials should expose the learners to language in 

authentic use, (e) the learners’ attention should be drawn to linguistic features of 

the input, (f) materials should provide the learners with opportunities to use target 

language to achieve communicative purposes, (g) materials should take into 

account that learners have different learning style, (h) materials should take into 

account that positive effects of instruction are usually delayed, (i) materials should 

take into account that learners differ in affective attitudes, (j) materials should 

permit a silent period at the beginning of instruction, (k) materials should 

maximize learning potential by encouraging intellectual, aesthetic, and emotional 

involvement that stimulates both right and left brain activities, and (l) materials 

should not rely too much on controlled practiced, materials should provide 

opportunity for outcome feedback. 

According to Prastowo (2012) textbooks consist of five components, 

namely the (a) title, (b) basic competencies or subject matter, (c) supporting 

information, (d) training, and (e) assessment. In addition, the contents of the 
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content must also refer to the basic competencies that have been determined based 

on the applicable curriculum. Although textbooks are written and compiled by a 

team of experts, these textbooks are not necessarily good and true in terms of 

structure and content.  

Indicators for coursebook assessment were proposed by Ur (1996). 

According to the indicators, a textbook should contain: (a) objectives explicitly 

laid out in an introduction and implemented in the material, (b) approach 

educationally and socially acceptable to target community, (c) clear attractive 

layout, print easy to read, (d) interesting topics and tasks, (e) varied topics and 

tasks, so as to provide for different learner levels, learning styles, interests, etc, (f) 

clear instructions, (g) systematic coverage of syllabu, (h) content clearly 

organized and graded (sequenced by difficulty), (i) periodic review and test 

sections, (j) plenty of authentic language, (k) good pronunciation explanation and 

practice, (l) good vocabulary explanation and practice, (m) good grammar 

presentation and practice, (n) fluency practice in all four skills, (o) encouraging 

learners to develop own learning strategies and to become independent in their 

learning, (p) adequate guidance for the teacher, not too heavy preparation load, (q) 

audio cassettes, and (r) readily available locally. 

 

2. Content Feasibility of Textbook 

Badan Nasional Standar Pendidikan  (BSNP) was an institution that 

deciding and approving the text of books or textbooks at the level of primary and 

secondary education. There are four indicators for the feasibility of textbooks or 
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textbooks that must be considered, namely content feasibility, language 

feasibility, feasibility of graphics, and feasibility of presentation.  

Muslich (2010) said that for the feasibility of the contents, there are three 

indicators that must be considered, namely: (a) conformity of material with 

competency standards and basic competence, (b) accuracy of the material, and (c) 

learning support material. 

 

2.1 Conformityof Material with Competency Standards and Basic 

Competence 

The completeness of the material presented contained all the subject 

matter in the aspect of scope which supports the achievement of Core 

Competencies and Basic Competencies that were formulated in Curriculum of 

high school class XI senior high school.  

The aspect of relevance of materials with competency standards and basic 

competencies cover materials completeness and materials depth. Textbooks 

should contain and demand learners to explore at least the texts which are 

commonly used in English communication to provide the opportunity for students 

to understand and produce expressions in the functions of interpersonal 

communication, written and orally, to interact with the environment in the context 

of the communication. 

Textbooks should contain utterances to express experience and to 

communicate honestly, in a discipline way, confidently, and responsibly in 

implementing transactional communication in: stating, asking and responding to 

expressions to suggest / not to suggest doing anything with the explanation; 
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stating and asking about: objects, actions / activities / events, conditional 

occurrence / and factual report texts. 

Muslich (2010) explained that the suitability of the material with KI and 

KD must also meet three sub-indicators that must be met, namely: 

a. Completeness of the Material: It contains at least all aspects of KI and KD that 

have been formulated in the curriculum 

b. Extent of Material: Presenting concepts, definitions, principles, procedures, 

examples, and training contained in textbooks must be in accordance with the 

basic material needs that support the achievement of KI and KD. 

c. Material Depth: The material contained in the textbooks must contain 

explanations related to concepts, definitions, principles, procedures, examples, 

and training so that students can recognize, identify, and construct new 

knowledge. In addition, the material written must be in accordance with the 

cognitive, affective, and psychomotor domains demanded by KI and KD, as 

well as the difficulty and complexity of the material according to the level of 

cognitive development of students. 

2.2 Accuracy of the Material  

Material accuracy of concepts and definitions in textbooks is presented 

accurately to avoid misconceptions by students. Concepts and definitions must be 

formulated appropriately to support the achievement of core competencies and 

basic competencies, as has been explained in detail in the material.. 

The accuracy of the principles which is one aspect used to construct a 

theory. The principles presented in this textbook have been formulated accurately 
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so as not to cause multiple interpretations for students. The accuracy of 

procedures consists of steps that must be taken to achieve a certain goal. 

Procedures must be formulated accurately so that students do not make systematic 

mistakes. As contained in the Historical Research material, there is detailed 

explanation about the steps in conducting research.  

The accuracy of examples, facts, and illustrations of concepts, principles, 

procedures, or formulas have been clarified by examples, facts, and illustrations 

that are presented accurately. Then, students' Social Accuracy mastery of 

concepts, principles, procedures, or algorithms must be constructed by accurately 

presenting problems, such as writing. Additionally, evaluation exercise 

questionsare presented with various types of questions ranging from multiple 

choice questions, cause and effect questions, essays, discussions, inquiry 

questions and very accurate reflection questions. Referring to material accuracy, 

sub-indicators that must be achieved were elaborated below. 

 

a. Accuracy of Concepts and Definitions 

The material contained in the textbook must be presented accurately to 

avoid misconceptions, and the concepts and definitions must be formulated 

properly (well-defined) to support the achievement of KI and KD. 

 

b. Principle Accuracy 

The principle here is an aspect that is used to construct a theory. The 

principles presented in the textbook must be formulated accurately so as not to 

cause multiple interpretations. There are three principles in the preparation of 
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textbooks, namely the principle of relevance of relevance, the material written 

should be relevant to the achievement of KI/KD to be achieved; The principle of 

consistency means constancy, if the basic competencies that must be mastered are 

four types, then the discussion in the book must also include four types; The 

principle of adequacy means that the material taught should be sufficient in 

helping students master the competencies to be taught, the material must not be 

too little and should not be too much, if too little will not help achieve KI / KD 

otherwise if too much will waste time and energy that is not need to learn it. 

 

c. Procedure Accuracy 

Procedures must be formulated accurately so students do not make 

systematic mistakes. 

 

d. Accuracy of Examples, Facts, and Illustrations 

The material in the textbook should be equipped with examples, facts, and 

accurate illustrations. 

e. Accuracy of Questions 

The questions in the textbook must be accurate; this aims to build students' 

mastery of the concepts and materials in the book. 

 

2.3 Learning Support Material 

There are ten sub-indicators of learning support materials including 

conformity with the development of science and technology, recency of features, 

examples, and references, reasoning, problem solving, interrelation between 

concepts, communication, application, attractiveness of material, encouraging to 
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seek more information, enrichment material (Muslich, 2010). Then, regarding 

supporting learning materials, there were ten sub-indicators that must be met, 

namely:  

 

a.  Recency of features, examples, and references 

Features, examples and references reflect current events or conditions. The 

most recent reference used in textbooks uses a maximum of the last five years. 

 

b. Reasoning 

This is so that students can improve the ability of students to make 

conclusions. Therefore, the material in the book needs to contain descriptions, 

examples, assignments, questions, and exercises that encourage students to make 

conclusions that are valid. Reasoning can be interpreted as a process of thinking 

that starts from sensory observer (empirical observation) which results in a 

number of concepts or understandings.  

 

c. Problem solving 

The material contained in the textbooks needs to contain a variety of 

strategies and problem solving exercises, this aims to foster students' creative 

power. Problem solving includes understanding the problem, designing the model, 

solving the model, examining the results, and interpreting the solution obtained. 

 

d. The interrelationship between concepts 
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This is intended to assist students in building a complete knowledge 

network. In addition, the material in the textbook has links with other lessons, as 

well as with everyday life so students can realize the benefits of the material. 

 

e. Communication (write and talk) 

The material in the textbook should contain examples or exercises that 

communicate ideas, both verbally and in writing to clarify the situation or problem 

being studied. Written communication can be delivered in various forms such as 

symbols, tables, diagrams, or other media. Oral communication can be done 

individually, in pairs, and in groups. 

 

f. Application 

The material in the textbook should contain examples, descriptions, or 

questions that explain the application of a concept in daily life, so students can 

apply it in real life. 

 

 

 

 

 

g. Attractiveness of material 

The material in the textbook should contain descriptions, strategies, 

pictures, photos, sketches, historical stories, examples, or interesting questions 

that can arouse students' interest in further study. If students are interested in the 

material being studied, they will be stimulated to study it further. For example, in 

choosing an illustration, a good image must be chosen in terms of shape and color 

to make it more attractive to students. 
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h. Winning material 

The material in the textbook should contain descriptions, strategies, 

drawings, photos, sketches, historical stories, or questions that can cause students' 

interest and interest to learn and study further. 

 

i. Encourage further information seeking 

Material in textbooks should contain assignments that encourage students 

to obtain further information from various other sources such as the internet, 

articles, books, and so on. 

 

j. Enrichment material 

The material in the textbook should contain descriptions, examples, and 

enrichment questions related to the topic of discussion so as to broaden students' 

knowledge and understanding. 

 

 

 

3. English Textbook 

An English textbook was an essential role in English as a Foreign 

Language (EFL) classrooms. The use of English textbook was a prominent merit 

for both teachers and students. Harmer (2007) states that the most important 

aspect of textbook used for teachers to try to engage students with the content they 

are going to be dealing with. According to Yulianti (2011), a textbook is an 

instructional material which consists of content and material of the subject that is 
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well organized in written form and has a great contribution in the teaching and 

learning process. In sum, a textbook was the complete package of English skills 

and components that help teachers and learners as their source of materials and 

exercises in EFL learning.  

The English textbook "Bahasa Inggris" used for senior high school grade 

XI is an English textbook published by the Ministry of Education and Culture. 

This is a book used by students and teachers. The list of materials provided in the 

textbook was presented in the following table. 

 

Table 2.1 

The Materials Included in the English Textbook 

Chapter Topic 

I Offers & Suggestions 

II Opinions and Thoughts 

III Party Time 

IV National Disaster-An Exposition 

V Letter Writing 

VI Cause & Effect 

VII Meaning Through Music 

VIII Explain This 

 

B. Relevant Study 

There were some previous related studies refer to this present study. The 

first was study conducted by Muniroh (2018) that entitles‘A Content Analysis of 

the English Textbook “When English Rings A Bell” for Grade VII of Junior High 

School’. This study told about a content analysis of the English textbook 

published by Ministry of Education and Culture of Indonesia in the Year of 2016. 

The objective of this study was to identify the appropriateness of the materials in 
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the English textbook with the content appropriateness, presentation 

appropriateness, linguistic appropriateness, and graphics appropriateness 

determined. 

The second previous related study was conducted by Madjid (2017) it 

entitles‘The Feasibility of Content Analysis of English Textbook Based on 

Curriculum 2013’.He focused his study to find the description on how the 

materials provided in the “Contextual English” textbook used in the tenth grade of 

senior high school fulfilled the indicators in curriculum 2013, specifically in terms 

feasibility of content.  

The third study related to the current research was done by Rahmawati 

(2018) with the title was ‘A Content Analysis of the English Textbook (Primary 

English as a Second Language’. In this research, the researcher focused on the 

suitability of materials in the textbook primary english of a second language. Her 

finding showed that objectives of the lessons in textbook meet the indicators of a 

good English textbook.  

 The three previous relevant studies above had the similarity and the 

difference with what the researcher did in this research. All of them focused on 

the same point, namely analysis contents of English textbooks. However, they 

were certainly different in any case. The first and second studies focused on 

content analysis of english textbook. Then, the third study was also different 

with this current research in material of english textbook and the last researcher 

identified the suitability of the material in the textbook. It focused on textbook 
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for primary school while in this study, the researcher’s focus was on textbook 

for senior high school students.  
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CHAPTER III 

METHOD OF RESEARCH 

 

A. Research Design 

This study was conducted by using descriptive qualitative research with 

content analysis design. It was descriptive qualitative since the study tried to 

describe any object, namely english textbook. As Fraenkel and Wallen (1993) 

defines that descriptive method is a method used to explain, analyze and 

classify something through various techniques, survey, interview, 

questionnaires, observation, and text.Therefore, in this research, the descriptive 

qualitative was designed through content analysis because it was intended to 

analyze any material that had been provided or documented. 

 

B. Data and Data Resource 

The data of this research were the contents feasibilily indicators of 

textbook taken from English textbook entitled "Bahasa Inggris for Senior High 

School Grade XI.”  It was published by the Pusat Kurikulum dan Perbukuan, 

Balitbang, Kemendikbud in 2017. In addition, this book contained eight chapters 

with 170 pages.    

 

C. Research Instrument 

In collecting data, the researcher needed tools as instruments. Since this 

research was designed qualitatively, the researcher herself was the instrument in 
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this research. In this case, she functions as the key-instrument in performing the 

research. 

 

D. Technique of Collecting Data 

In collecting the research data, the documentation technique was applied. 

The data were collected by doing the following steps: 

1. Reading the contents of the textbook. 

2. Identifying the contents of the textbook. 

3. Classifying the contents of the textbook based on feasibility indicators so that 

they were easy to analyze. 

 

E. Technique of Data Analysis 

After collecting the data, they were analyzed qualitatively by referring to 

Sugiono’s model (2008). He explained that there were three activities to analyze 

data in descriptive qualitative research, namely: (1) data reduction, (2) data 

display, and (3) conclusion drawing. Each activity was elaborated below. 

 

1. Data Reduction  

  Data reduction means the process of selecting, identifying, classifying and 

coding the data that were considered important. The researcher, then, reduced the 

data in this research by applying those all processes. 
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2. Data Display 

  Data Display refers to the process of simplifying the data in the form of 

sentence, narrative, or table. By which, the data that have been reduced in form of 

pattern were shown. It benefits to help the researcher in understanding data. In this 

research, the researcher used table in displaying the data in order to be easier to 

understand. 

 

3. Data Conclusion 

In qualitative research, the characteristic of conclusion was temporary. It 

changed if the researcher did not discover strong evidence to support the next 

collecting data. However, the conclusion was credible if the conclusion in the 

previous data were proven through validity and consistency indicators when the 

researcher was going back to the field. Therefore, in this research, after displaying 

the data, the researcher tried to conclude credibly by providing the trustworthiness 

of the study.   

 

F. Trustworthiness of the Study 

The research required several ways to improve the validity of qualitative 

research data so that it was able to be accounted for and verified. According to 

Moleong (2005), there were four techniques to determine the validity of data, 

namely: (1) credibility, (2) dependability, (3) conformability, and (4) 

transferability. 
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1. Creadibility 

In test of data credibility or internal validity, the data were admited and 

received the truth by information source from the field of the study. To effort in 

order that the truth of result of the students believed, it was supported by some 

ways as follows: a) the extension of observation; after finishing the study, the 

writer rechecks the data got from the source of data, b) triangulation; it is to 

examine the validity of the data to the source of the data through observation, 

questionnaire, and documentation, c) member check; the objective of member 

check is to inform and to confirm the data result to the subject of the study before 

writing the final report of the study. Thus, in this research, the researcher did 

member check to achieve the credibility of this research by doing discussion with 

reviewer/examiners in the process of completing this study. 

 

2. Depandibility 

Dependability was conducted by auditing all of study processes to prove 

the data reliability. Therefore, the researcher had to focus on the problems, 

determine the source of data, analyze the data, examine the validity of data and 

make conclusion of data. The purposes of this technique was to give the true 

report of the research, so the result and process was balance. 

 

3. Conformability 

The conformability was reached by asking preparation of advisor to check 

the process of the sutdy, standard of the truth of the data and the result that were 

gotten and used to make the report.  
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4. Transferability 

Transferability related to the question how far the result of the study was 

able to be applied by the other people on other contexts. It meant that the 

researcher gave detail description about the result of the study. 
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSION 

 

A. Research Finding 

This chapter presented research findings that refer to the proposed research 

problem as written in the previous chapter. Findings related to the appropriateness 

of the contents of the textbook "English SMA / MA / SMK / MAK Class XI" 

published by Pusat Kurikulum dan Perbukuan, Balitbang, Kemendikbud in 2017. 

Based on data analysis, it was found that English textbook met the three 

indicators of content feasibility as proposed by Muslich (2010), namely: 1) 

conformity of material with competency standards and basic competence, 2) 

accuracy of the material, and 3) learning support material. In addition, the three 

indicators involved eighteen sub-indicators detailing the feasibility standards for 

textbook content. However, not all of them were implemented; there were only 

sixteen materialized by the textbook, while another one did not fully fulfilled, and 

one more was not fulfilled. Next, the completeness of the indicators for the 

content feasibility of textbook was shown in the following table.  
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Table 4.1  The Completion of Content Feasibility Indicators of Textbook 

No Indicators of 

Content 

Feasibility 

Sub-Indicators of 

Content 

Feasibility 

Completion 

Fully 

Fulfilled 

Not 

Fully 

Fulfilled 

Not 

Fulfilled 

1 Conformity of 

Material with 

Competency 

Standards and 

Basic 

Competence 

Completeness     

Extent of Material     

Material Depth     

2 Accuracy of the 

Material 

Accuracy of 

Concept & 

Definition 

    

Principle Accuracy     

Procedure 

Accuracy 

    

Accuracy of 

Example, Facts and 

Illustration 

    

Accuracy of 

question 

    

3 Learning 

Support Material 

Recency of 

features, examples, 

and references 

    

Reasoning     

Problem solving     

The 

interrelationship 

between concepts 

    

Communication     

Application     

 

Attractiveness of 

material 

    

Winning material     

Encourage further 

information 

seeking 

    

Enrichment 

material 

    

Total 18 16 1 1 
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Based on the table above, it was seen that there were three feasibility 

indicators for the contents of the textbook followed by eighteen sub-indicators 

overall. The table also showed that there were sixteen sub-indicators that had been 

met by the textbook "English SMA / MA / SMK / MAK Class X" published by 

the Ministry of Education and Culture in 2017. However, one sub-indicator had 

not been fully met and another one was unfulfilled. 

 

1. Conformity of Material with Competency Standards and Basic 

Competence 

In the first indicator of the feasibility standard for textbook content, there 

were three sub-indicators, namely: (a) Whether the material presented contains all 

aspects of KI and KD that have been formulated in the curriculum? (b) Is the 

presentation of concepts, definitions, principles, procedures, examples, and 

training contained in the textbook according to the basic material needs that 

support the achievement of KI and KD? (c) Does the material contained in the 

textbook contain explanations related to concepts, definitions, principles, 

procedures, examples, and training so that students can recognize, identify, and 

construct new knowledge? Those three sub-indicators were achieved. Then, the 

following data were relevant with the first sub-indicator. 
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Data 1 

  

Based on Data 1 above, it was indicated that the material involved in 

textbook reached Basic Competencies in accordance with the basic program and 

student needs. It was seen from the basic competency of 4.3.2 regarding 

compiling special texts in the form of formal oral and written invitations, related 

to school / workplace activities, by paying attention to social functions, text 

structure, and linguistic elements, correctly and in context. In this case, students 

were expected to be able to compile a special text in the form of an official 

invitation related to school / workplace activities by paying attention to social 

functions, text structure, and linguistic elements correctly and in context. This 

basic competency was fulfilled by the material on "Party Time" in which there 

was an exercise that required students to formulate a formal invitation for 

brother's marriage. Thus the Party Time material supported the achievement of 

basic competence. 
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Data 2 

  

 

The data above, indicated that the breadth of the material in the book 

reached the Basic Competency number 4.3.1 regarding capturing contextual 

meanings related to social functions, text structures, and special text language 

elements in the form of formal oral and written invitations, related to school 

activities work. Extent of Material Presentation of concepts, definitions, 

principles, procedures, examples, and training contained in textbooks in 

accordance with the basic material needs that support the achievement of basic 

competencies. The concept was conveyed in the book regarding "party time" was 

conveyed as easily as on page 34, and there was a definition of a formal invitation 
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there too. The principles presented were in accordance with the principles of 

textbook preparation, namely the principles of relevance, consistency and 

adequacy. Examples and training in textbooks were also listed on pages 36-41. 

The material (including examples and exercises) in the textbook described the 

minimal substances (facts, concepts, principles, and theories) contained in KI and 

KD. Thus, these materias supported the achievement of basic competence. 

The third sub-indicator was about the depth of the material. Did the 

material contained in the textbook contain explanations related to concepts, 

definitions, principles, procedures, examples, and training so that students can 

recognize, identify, and construct new knowledge? This sub-indicator was 

relevant to the data below. 

 

Data 3 

 

 

 

 

Data 3 above had a meaning that textbook covered most of what was 

needed and it was good source for students. This was indicated from the activities 

in basic competency number 3.3 regarding distinguishing social functions, text 
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structures and language elements of several special texts in the form of official 

invitations by giving and requesting information related to school / workplace 

activities in accordance with the context of their used. The characteristics of a 

language consist of vocabulary and grammar. In vocabulary, students learned 

about dates, times, and places. Meanwhile, in grammar, students can learned 

pronouns. While the focus of skills consisted of several skills that had to be 

achieved by students, namely listening, reading, speaking and writing. However, 

the textbook provided vocabulary sections, pronunciation exercises, job skills as 

requirements for basic competencies. Thus, the presence of those materials 

supported the achievement of basic competence. 

 

2. Accuracy of the Material 

Accuracy of the material as the second indicator of the feasibility standard 

for textbook content has five detailed indicators, namely (a) is the material 

contained in the textbook presented accurately (eg concepts and definitions must 

be well formulated)? (b) what the principles was used to construct a theory? There 

are three principles in the preparation of textbooks, namely the principle of 

relevance, the principle of consistency, the principle of sufficiency (c) how were 

the procedures formulated so that students did not make systematic mistakes? (d) 

Whether the material in the textbook was equipped with examples, facts and 

accurate illustrations. ? (e) Are the questions in the textbook accurate? In this 

case, those five sub-ndicators were fully fulfilled. It was in line with the data 

below. 
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Data 4 

 

Data 4 displayed that the contents of the book were categorized into 

relevant results in the material dealing with the definition of the analytical 

exposition text, the concept, and even the objective of the analytical exposition 

text were explained in the contents of the book. Therefore, this material included 

material accuracy. 

 

Data 5 
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Based on Data 5 above, it was seen that the contents of textbook were 

arranged based on relevant principle. In this case, the book contents were 

displayed by presenting firstly the material then followed by example. The next 

pattern was to present question exercises in each sub-chapter. At the end of the 

chapter, a reflection, summary and evaluation of the improvement were presented 

as students' understanding. So, this pattern or scheme was consistently presented 

in subsequent chapter. So, this material involved the material accuracy. 

The third sub-indicator was used to store whether the procedure was 

accurately formulated or not. It was supported by following the data. 

 

Data 6 

 

 

From Data 6, it was shown that the procedure of accuracy was formulated 

accurately so that the students did not make systematic mistakes. In this term, 

procedure was a series of sequential steps in the subject matter that students had to 

do. The first step that students took was understanding what a personal letter was 

described in chapter 5, the next thing was knowing the structure and rules of 
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personal letter language, and the final step was to write a personal letter.  Such 

sequences of materials achieved the  material accuracy. 

 

Data 7 

 

 

 

Based on Data 7 above, concepts, principles, procedures, or formulas had 

tobe clarified by examples, facts, and illustrations that were presented accurately. 

Facts were a number of special information in material considered important, 

consisting of people and places, as well as events. In Data 7, it was explained in 
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the personal letter material that part of the personal letter has a person, namely as 

the sender / recipient, the place where the letter was sent, the content of the letter 

containing events or other statements, and the personal letter example. Then, it 

was stated that the data were significant and this material matched with the 

accuracy of the material.  

 

Data 8 

 

Based on the Data 8 above, student mastery of concepts, principles, 

procedures, built by questions that were presented accurately. Each question 

presented was appropriate and right on target based on basic competency 

indicators (4.1). On data above, the materials were Offer and Suggestion, 

expression offer and suggestion, example of offer and suggestion, and responding 

offer and suggestion. In basic competencies, students were asked to compile a 

transactional, oral and written, short and simple text that involved giving and 

asking for information related to suggestions and offers by paying attention to 
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social functions, text structure, and linguistic elements that are correct and in 

accordance with the context. Therefore, these materials matched with the accuracy 

of the material. 

 

3. Learning Support Material 

There were ten sub-indicators in terms of the eligibility of the contents of 

the English textbook for class XI, namely: (a) Do the features, examples and 

references in the textbook reflect current events or conditions? (b) Does the 

material in the textbook contain descriptions, examples, assignments and practice 

questions that encourage students to make conclusions? (c) Does the material 

contained in the textbook contain various problem solving strategies and 

exercises? (D) Does the material in the textbook have relevance with other 

subjects, as well as daily life? (e) Does the material in the textbook contain 

examples or exercises that communicate ideas, both orally and in writing? (f) 

Does the material in the textbook contain descriptions, examples, or problems that 

explain a concept in everyday life? (g) Does the material in the textbook contain 

pictures, photos, sketches, examples, or interesting questions that can arouse 

students' interest in studying further? such as in choosing an illustration, a good 

image must be chosen in terms of shape and color in order to attract students' 

interest. (h) Does the material in the textbook contain descriptions, strategies, 

pictures, photos, sketches, historical stories, or questions that can arouse students' 

interest in learning? (i) Does the material in the textbook contain assignments that 

encourage students to obtain further information from other sources such as the 

internet, articles, books, and so on? (j) Does the material in the textbook contain 



39 
 

 
 

descriptions, examples, and enrichment questions related to the topic of 

discussion? In addition, from ten sub-indicators, there were only eight met. 

In accordance with the first sub-indicator whether the Features, examples 

and references on the textbook reflect the current condition events are met or not, 

the following data represented it. 

 

Data 9 
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Data 9 revealed that the material (including examples and bibliography) 

contained in the textbook was in accordance with the development of science and 

technology. Examples of natural disasters were a lot of examples of natural 

disasters on the internet and social media. In the example of a natural disaster, the 

organizational text contains an introduction, arguments 1, 2, 3, 4, and a 

conclusion. But in this case, the bibliography contained in the textbook does not 

match the eligibility indicators because the most recent references used in the 

textbook used a maximum of the last five years. This was what makes this section 

not fulfilled. So, in chapter 4 the material did not support the learning. 

 

Data 10 

 

 



41 
 

 
 

Based on the explanation above, Data 10 was declared  fulfilled because 

the cause and effect material in the textbook in chapter 6 contained explanations 

and practice questions that encouraged students to make conclusions. Material 

contained the meaning of cause and effect, examples of cause and effect and 

exercises about cause and effect. The material contained open questions, namely 

questions that required students to provide various answers or solving strategies. 

For example, to provide material to students about cause and effect, firstly an 

example of text was presented so that students had an overview of the cause and 

effect form. Then, the students were asked what kind of induction question the 

cause and effect would look like. Thus, in this section, it supports the achievement 

of learning support material.  

 

Data 11 

 

From Data 11 that the material presented in the textbook contained a 

variety of problem solving strategies and exercises. Students were asked to make 

letter writing stamps, then frame the stamps and act out in front of the class or 
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take them to the post office to be seen by the staff there. At the end of the 

material, it presented evaluation questions so that students got conclusions from 

the material being studied. Students were asked to complete statements that 

contain the most interesting part of the material they were studying, the part that 

they enjoyed the most, would like to find more information about, the most 

difficult parts of the material, which parts require hard work. So, this material 

supports the achievement of supporting learning materials.  

 

Data 12 

 

Data 12 contained material about Party Time. The interrelationship 

between concepts was intended to be related to other lessons and to relate to 

everyday life. It was ntended to assist students in building a complete knowledge 

network. The material in the textbook was related to other subjects such as 

Indonesian language lessons. In Indonesian language lesson, there was material 

about making invitations and also daily life so that students  realized the benefits 
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of the material. So, this material supported the achievement of supporting learning 

materials.  

 

Data 13 

 

Based on the Data 13 above, the material in the textbook contained 

examples or exercises that communicate ideas, both orally and in writing to clarify 

the situation or problem being studied. As stated in the basic competency (4.7) 

students were expected to be able to compile oral and written transactional 

interaction texts that involve the act of giving and requesting information related 

to cause and effect relationships, by paying attention to social functions, text 

structure, and correct language elements. Written communication was conveyed in 

various forms such as symbols, tables, diagrams, or other media. Oral 

communication was carried out individually, in pairs and in groups. So, this 

material supported the achievement of supporting learning materials. 
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Data 14 

 

Data 14 presented that the material in the textbook which explained a 

learning concept that had a connection with everyday life so that students applied 

in real life every concept being learned. For example, the materials for making 

invitations were very numerous and important in everyday life, therefore 

examples of invitation texts that were often encountered in people's lives were 

presented. So, this material supported the achievement of supporting learning 

materials. 

 

Data 15 

 



45 
 

 
 

  

From Data 15, it was seen the textbook was easy to find and read, and has 

a clear layout. This was indicated by the contents of the textbook were designed 

with a unique appearance, there were cartoons in every conversation, in the 

explanation of the definition given a flowchart display with different color 

variations, there were yellow, green, brown, pink, blue, and orange colors. 

 

Data 16 
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Based on the explanation above, Data 16 displayed the materials of the 

textbook containing description, pictures, sketches, historical stories, examples, or 

interesting questions that arouse students' interest in studying further. The students 

were interested in the material being studied, so that they were stimulated to study 

it further. In choosing an illustration, a good picture was also chosen in terms of 

shape and color to make it more attractive to students. In color selection, there 

were several color combinations such as black, blue, green, orange. Unfortunately 

in this section, there was no historical story contained in it.  

 

Data 17 
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Data 17 illustrated that on the Meaning Through Music material in the 

textbook contained tasks that encouraged students to obtain more information 

from various other sources such as the internet, books, articles, and so on. The 

difficulty level of an exercise certainly required another source to solve an 

exercise.  

Data 18 
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Based on the explanation above, Data 18 on the material in the textbook 

presented examples or enrichment questions related to the topic being discussed, 

namely offers and suggestions so that the material presentation was wider or 

deeper than the material required. With this enrichment, students had broader and 

richer competencies. At the end of the chapter, evaluation questions were 

presented to determine the level of student understanding. 

 

B. Discussion 

Referring to the research findings that the English textbook "English SMA 

/ MA / SMK / MAK Class XI" published by the Center for Curriculum and 

Books, Balitbang, Kemendikbud in 2017 met the three indicators for the 

feasibility standard of book content as proposed by Muslich (2010). The three 

indicators were (a) conformity of material with competency standards and basic 

competence, (b) accuracy of the material, and (c) learning support material. In 

addition, the three indicators involved eighteen sub-indicators for the feasibility 

standards for textbook content which were not totally applied in this study. Each 

of these indicators was discussed below. 
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First, the completeness of the material as the first indicator, it had three 

sub-indicators. All three detailed indicators had been met. The completeness of 

the material from this textbook was closely related to the teaching program and 

student needs and was included in the official syllabus. It met the basic 

competencies of the 2013 Curriculum (See Data 1). It covered what students need 

because it was in accordance with the syllabus that had been designed by the 

government, namely the syllabus that helped students understand English. Thus, 

students can practice and use English contextually. Apart from that, it was flexible 

to allow for different teaching and learning styles. In accordance with the learning 

activities in the syllabus; observe, question, explore, associate, and communicate. 

The second indicator, Material Accuracy involved five sub-indicators, the 

five indicators have met the detailed indicators. The contents of the textbook were 

arranged according to the topic according to the syllabus. Then the contents were 

sorted by basic complexity. The assessment and progress were sufficient for 

students because the organization started from warming up, then ends with the 

reflection section. 

The third indicator, learning support material had ten sub-indicators but 

not all of them fully fulfilled. The sub-indicators for the reference section was not 

met because it did not provide a reference section in every chapter. Then, in the 

winning section the material was not fully fulfilled because the textbook did not 

present historical stories as part of the eligibility requirements for the content of 

the book. 
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This finding was nothing in common with the findings of other people's 

research because as long as researcher read and looked for other people's research 

findings, researcher had not found anything similar. So, these findings are purely 

from the researcher’s herself.  
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

After analyzing the content feasibility of the English textbook published 

by Pusat Kurikulum dan Perbukuan, Balitbang, Kemdikbud in 2017 allowed the 

researcher to draw the conclusion that the textbook was not very good in term of 

its feasibility but it was still worthy enough to use. It was indicated by the results 

of the analysis that from eighteen sub-indicators for the content feasibility of 

textbook as proposed by Muslich (2010), there were only sixteen were completed 

by the textbook, while another one was not fully fulfilled, and one more was 

unfulfilled.  

 

B. Suggestion 

Based on the conclusion, the researcher suggested some points as 

presented below:  

1. It was suggested for the English teachers to be selective in choosing a 

textbook so that the students are able to achieve educational goals in 

accordance with the applicable curriculum. 

2. It was suggested for publisher to involve the feasibility indicators totally so 

that the textbook published is worthy to use.  

3. It was suggested for further researcher who wants to conduct the relevant 

research to investigate more on the development of English textbooks. 
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APPENDIX 

 

CONTENT FEASIBILITY INDICATORS IN ENGLISH TEXTBOOK FOR 

SENIOR HIGH SCHOOL GRADE XI 

No Indicators Sub-Indicators Supporting Data Code 

1 Conformity 

of Material 

with 

Competency 

Standards and 

Basic 

Competence 

Completeness 

  

I1. SI1 

Extent of 

Material 

 

 

I1. SI2 



 
 

 
 

Material Depth 

 

I1. SI3 

2 Accuracy of 

the Material 

Accuracy of 

Concept & 

Definition 

 

I2. SI1 

Principle 

Accuracy 

 

I2. SI2 



 
 

 
 

 
Procedure 

Accuracy 

 

I2. SI3 

Accuracy of 

Example, Facts 

and Illustration 

I2. SI4 



 
 

 
 

 
 

Accuracy of 

question 

 

I2. SI5 

3 Learning 

Support 

Material 

Recency of 

features, 

examples, and 

references 

 

I3. SI1 

Reasoning 

 

I3. SI2 



 
 

 
 

 
Problem solving 

 

I3. SI3 

The 

interrelationship 

between 

concepts 

 

I3. SI4 

Communication 

 

I3. SI5 

Application 

  

I3. SI6 

Attractiveness 

of material 

  

I3. SI7 



 
 

 
 

I 

Winning 

material 

 

 

I3. SI8 

Encourage 

further 

information 

seeking 

 

I3. SI9 

Enrichment 

material 

 

 

I3. 

SI10 
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